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The Achievement Gap Initiative (AGI) at Harvard University is a University-wide 

endeavor based at the Harvard Graduate School of Education and the Wiener Center 

for Social Policy at the Harvard Kennedy School. Its purpose is to focus academic 

research, public education, and innovative outreach activities on a critically 

important national challenge.  

The AGI is creating important new mechanisms for bridging between universities 

and schools, enabling greater communication and cooperation not only among 

concerned researchers, but also between researchers and education practitioners 

who grapple with this challenge every day in their classrooms. The Initiative also 

seeks to engage organizations that work directly with children and families outside 

school hours.  

The AGI includes roughly two dozen researchers from Harvard and a network of 

colleagues from other institutions, who aim together to accelerate the accumulation 

ƻŦ άǳǎŀōƭŜ ƪƴƻǿƭŜŘƎŜέ ŀƴŘ ǘƻ ōǊƛƴƎ ǘƘŀǘ ƪƴƻǿƭŜŘƎŜ ǘƻ ōŜŀǊ ƻƴ Ǌaising achievement 

among children of all racial and ethnic backgrounds, with a special emphasis on 

reducing racial and ethnic disparities in the U.S. One hundred presentations by AGI 

researchers and colleagues at events from 2005 through 2008 are available online in 

the AGI video library for public viewing at http://www.agi.harvard.edu. 

Laboring in a multitude of roles, sharing our energies and insights, together we have 

an opportunity, indeed, a responsibility, to make a difference to many future 

generatioƴǎ ƻŦ !ƳŜǊƛŎŀƴǎΦ hǳǊ ƴŀǘƛƻƴΩǎ ŦǳǘǳǊŜ Ŏŀƴ ōǊƛƎƘǘŜƴ ŜǾŜƴ ŀǎ ƛǘǎ ŎƻƳǇƭŜȄƛƻƴ 

darkens, but only if we accept this urgent responsibility to raise achievement levels 

among all children while also narrowing gaps.  

We look forward to sharing this responsibility with you. 
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PREFACE  

Ronald F. Ferguson, AGI co-chair and director 

 
How can school boards, superintendents, and their staffs work toward excellence 

with equity in whole school systems, not just in a few exemplary schools? Teams of 

researchers and practitioners from universities, think tanks, and public school 

systems gave their answers at the Harvard Graduate School of Education, on June 16 

and 17, 2008.  

The occasion was the fourth annual research-to-practice conference of the 

Achievement Gap Initiative (AGI) at Harvard University. Prominent researchers and 

practitioners discussed and debated strategies for raising achievement levels among 

all types of students while narrowing gaps between groups. Over 200 guests 

attended.  

The central theme emerging from the conference was that knowledgeable and 

inspired leadership in schools and districtsτrelentlessly focused on aligning all 

functions toward the goal of improving classroom instructionτis the key to raising 

achievement and closing gaps. Presenters and discussants agreed not only about the 

central importance of instruction, but also about many of the key strategic 

conditions that leaders need to cultivate. Discussants emphasized that some aspects 

of the consensus have yet to be confirmed by the most rigorous research. In such 

ƛƴǎǘŀƴŎŜǎΣ άŎƻƭƭŜŎǘƛǾŜ ōŜǎǘ ƧǳŘƎƳŜƴǘΣέ ƛƴŦƻǊƳŜŘ ōȅ ōƻǘƘ ǊŜǎŜŀǊŎƘ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜΣ ƛǎ 

the best that we can do.  

Recent research reveals that most Americans consider school districts mainly as 

administrative units, with superintendents and principals as the managers who open 

the buildings and staff them with teachers. Many believe that if particular schools or 

districts are better than others are, it is mainly because the better ones attract 

άƘƛƎƘŜǊ-quality faƳƛƭƛŜǎΦέ ²ƘŜƴ ƛǘ ŎƻƳŜǎ ǘƻ ǇǊƻŘǳŎƛƴƎ ƭŜŀǊƴƛƴƎΣ ǘƘŜȅ ōŜƭƛŜǾŜ ǘƘŀǘ 

teachers differ mainly in how much they care about their students. According to this 

common perspective, students in some classrooms learn more mainly because their 

teachers care more, their parents demand more, and the students work harder. 

Under this scenario, school system administrators are relatively powerless to affect 

achievement levels or disparities.   

In contrast, presenters at the AGI conference characterized American schooling in 

more nuanced ways. They described their work and distilled their best judgmentsτ

summarized hereτfor superintendents, school board members, school system 

administrators, and other key stakeholders. 

Knowledgeable and 

inspired leadership in 

schools and districtsτ

relentlessly focused on 

aligning all functions 

toward the goal of 

improving classroom 

instructionτis the key 

to raising achievement 

and closing gaps. 
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SEVEN STRATEGIC PROPOSITIONS FROM RESEARCH AND 

PRACTICE  

The on-the-ground strategies the educators at the conference described had much 

in common with the research-based frameworks researchers at the conference 

promoted. All asserted the following as key aspects of effective change strategies. 

1. Leadership that Combines Passion with Competence. Superintendents, 

principals, other administrators, and even lead teachers effectively cultivate 

not only a sense of urgency but also a sense of possibility, built on 

demonstrated expertise among people in key positions and their 

commitment to continuous improvement. 

2. Clear, Shared Conceptions of Effective Instruction. The district identifies key 

ideas concerning effective instructional and supervisory practice, and works 

ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜƳ ŀǎ ŀ άŎƻƳƳƻƴ ƭŀƴƎǳŀƎŜέ ŦƻǊ ŀǇǇǊƻŀŎƘƛƴƎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ 

improvement.  

3. Streamlined and Coherent Curriculum. The district purposefully selects 

curriculum materials and places some restrictions on school and teacher 

autonomy in curriculum decisions. The district also provides tools (including 

technology) and professional development to support classroom-level 

delivery of specific curricula.  

4. Organizational Structures and Personnel that Embody Capacity to Teach 

and Motivate Adults. The district maintains routines and structures within 

which adult educators (sometimes consultants) engage teachers and 

administrators in continuous improvement of instructional and supervisory 

practices. Coaching, observing, and sharing make it difficult for individuals to 

avoid the change process, and the push for adaptive change spurs resisters 

to leave their comfort zones or eventually depart from the district. 

5. Patient but Tough Accountability. The district develops tools and routines 

for monitoring teaching practices and learning outcomes, targeting 

assistance where needed, and sometimes replacing teachers or 

administrators who fail to improve. 

6. Data-Driven Decision Making and Transparency. Teachers and 

administrators analyze student performance for individuals and summarize 

data by grade level, special education status, English as a second language 

status, race/ethnicity, and gender. The district publicizes strategic goals for 

raising achievement levels and reducing gaps, and tracks progress in visible 
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ways. Administrators identify, examine, and often emulate practices from 

successful schools. 

7. Community Involvement and Resources. The district engages a range of 

stakeholders, including school board members, local businesses, and 

parents, to do their part toward achieving well-formulated strategic goals. 

Districts represented at the conference are further ahead than many at achieving 

these conditions.  

BUILDING CAPACITY TO SUPPORT IMPROVEMENT  

The conference featured administrators with reputations for adapting abstract and 

conflicting principles in coherent ways to the very real circumstances of their schools 

and districts. Their presentations showed how both their predispositions and their 

capacitiesτtheir attitudes and their expertiseτhad combined to improve local 

support for instruction. In addition, neither their attitudes nor their expertise were 

static entities: both had been the focus of deliberate capacity building to improve 

professional practices in the featured districts. 

Ms. Victoria Oakley, director of instruction in Richmond, Virginia, made this clear to 

conference participants when she saidΣ ά²Ŝ ǿŀƭƪ ǘƘŜ ōǳƛƭŘƛƴƎǎΦ ²Ŝ ƳƻŘŜƭ ƭŜǎǎƻƴǎ 

for teachers. We work with grade-level teams to look at how to provide 

interventions as they look at their real-time data. We spend a great deal of time also 

training and working with principals to ensure that they understand what a great 

lesson should look like, what an effective instructional strategy would be in reading 

and math. Together the Department of Instruction has been working with schools to 

ensure that academic excellence takes place. But we had to look hard at ourselves 

first; we had to learn that we had to be retooled and retrained, and to understand 

that our customers are the schools, the teachers, ŀƴŘ ǘƘŜ ŎƘƛƭŘǊŜƴΦέ  

Presenters also made clear that schools and districts vary widely in their approaches 

to revamping and aligning systems to close achievement gapsτeven when they 

agree on basic principles. One source of such variation is simply that local 

circumstances are unique and warrant tailored responses. Another can be the 

absence of a clear, coherent, research-based consensus on particular practices 

among the experts to whom education professionals look for guidance.  

Still, participants in this conference are among many whose studies and professional 

innovations are helping to build consensus on principles, and to fill gaps concerning 

specific policies and practices. In fact, progress in conceptualizing and implementing 

whole-district improvement over the past decade has been substantial, and is 

continuing. (See, for example, suggested readings at the end of this section.)  
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STRATEGIC PLANNING AND Ȱ-OVEMENT BUILDINGȱ 

An important trend over the past decade has been the proliferation of district- and 

school-level strategic plans. Such plans record goals and new policies, programs, 

projects, and practices that framers hope to implement. However, the record shows 

that many plans sit on the shelf and make little or no difference to what teachers, 

administrators, and other stakeholders actually do to help children learn.  

Conference participants agreed that whether strategic plans lead to progress in 

classrooms depends not only on their content, but also on what leaders say and do 

to achieve implementation. The ability to teach and inspire local stakeholders is 

critically important, because coercive control has limited potential. Experts agree 

that no matter how much formal authority a school board, superintendent, or 

school principal may have, no one can command and control the implementation of 

an ambitious strategic plan.  

Accordingly, in each example of progress from the conference, especially 

Montgomery County (MD), Richmond (VA), and two Boston (MA) schools, 

inspirational and expert leaders balance the imposition of control with the 

cultivation of goal-directed autonomy. Certainly, the work in these places remains 

incomplete. Stakeholders complain that progress is too slow and there is debate 

over prioritiesτincluding concerns among some parents and teachers that striving 

for equity may undermine excellence. Nonetheless, leaders in each featured district 

are striving to build a collective sense of urgency and possibility. They are 

endeavoring to build local social movements for excellence with equityτ

movements in which large numbers of stakeholders will routinely seek ways to help 

implement the measures and achieve the goals that strategic plans articulate for 

helping ALL students to reach their potential.  

CLOSING REMAINING KNOWLEDGE GAPS  

Researchers applauded the work of the practitioners who presented at the 

conference, but cited knowledge gaps that remain for both researchers and 

practitioners. Researchers who were discussants argued that, at least from a 

research perspective, key aspects of change strategies discussed at the conference 

should be regarded as hypotheses, not proven propositions. The point was not that 

the researchers disagreed with the practitioner judgments. Instead, it was that the 

types of evidence researchers seek are difficult to assemble, and typically not 

available for some of the judgments participants were making. 

Evaluation researchers, in particular, aspire to isolate the distinct contributions of 

individual causal factors to specific measurable outcomes. However, because most 
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natural settings are places where many influences combine to produce composite 

effects, it is seldom possible to know with confidence how much any one action 

contributes to a particular result.   

The impacts of policies and practices at particular times and places can be known 

with relative certainty when they are tested with randomized experimental trials. 

Over the years, randomized trials have tested class-size effects, the impacts of ability 

grouping, after-school programs, and various instructional methods. However, most 

such experiments have not been repeated under enough alternative conditions to 

establish firmly that their findings are valid under a broad range of circumstances.  

Even some of the most often repeated and likely-to-be-true propositions lack the 

amount and quality of research support that skeptical researchers would find 

ǇŜǊǎǳŀǎƛǾŜΦ a5w/Ωǎ WŀƴŜǘ vǳƛƴǘ ǇƻƛƴǘŜŘ ƻǳǘ ǘƘŀǘ ŜŀŎƘ ƻŦ ǘƘŜ ŦǊŀƳŜǿƻǊƪǎ ǇǊŜǎŜƴǘŜŘ 

and each of the districts that reported progress at the conference implicated a 

complex recipe within which it would be nearly impossible to discern the most 

active and important combinations of ingredients.  

So, how seriously should research-based guidance be treated? Dr. Connell of the 

Institute for Research and Reform in Education (IRRE) argued that research-based 

judgments, incomplete as they may be, are nonetheless superior to what 

practitioners are likely to craft independently, without the benefit of research-based 

insights gleaned from systematic studies by professional researchers.  

Researcher Dr. Richard Murnane, AGI co-chair and a professor at the Harvard 

Graduate School of Education, highlighted three important issues upon which 

additional research could shed important new light:  

First, some reformsτfor example, provisions for extended days, common planning 

time, or assignments to troubled schoolsτǊŜǉǳƛǊŜ ǊŜǾƛǎƛƻƴǎ ƛƴ ǘŜŀŎƘŜǊǎΩ ŎƻƴǘǊŀŎǘǎΦ 

What contract reforms have proven most effective, and under what conditions? 

Second, schools currently pay premiums for some things, ǎǳŎƘ ŀǎ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎΣ 

that most studies suggest have little effect on student learning. This is not to say that 

training cannot help, just that the training typically reflected in contemporary 

ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎ ŘƻŜǎ ƴƻǘ ǎŜŜƳ ǘƻ ŀŘŘ ǾŀƭǳŜΦ ²Ƙŀǘ ŦƻǊƳǎ ƻŦ training, if any, add 

sufficient value to justify salary premiums? 

¢ƘƛǊŘΣ ƳŀǘŎƘƛƴƎ ŎǳǊǊƛŎǳƭŀ ǘƻ ǘŜŀŎƘŜǊǎΩ ǎƪƛƭƭǎ ƛǎ ƴƻǘ ŀ ǎƛƳǇƭŜ ƳŀǘǘŜǊΦ /ǳǊǊƛŎǳƭŀ Ƴƻǎǘ 

likely to prepare students for rigorous college work may be beyond the skill of many 

teachers to deliver, because of deficits in their own preparation. What forms of 

professional development are most effective at preparing teachers to impart 21st-

century reasoning skills to their students? 
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Research and dissemination on these issues can improve how well superintendents, 

school boards, and other stakeholders understand the pros and cons of key choices 

concerning contracts and curricula. 

There was consensus at the conference that improving the instructional core is the 

ultimate purpose toward which all school district reform should be directed. 

Nonetheless, some participants expressed skepticism that our knowledge base for 

improving the instructional core is as clear and coherent as some say. Disagreements 

arose around issues of balanceτsuch as balancing teacher autonomy with 

supervisory control, and pursuing remediation instead of removal of 

underperforming teachers and administrators. Similarly, there was disagreement 

about the appropriate division of labor between experts and practitioners in framing 

the work of school and district improvement.  

Still, in each school district featured at the conference, leaders are working with 

others on strategic plans stipulating the policies, programs, projects, and practices 

they deem necessary for success. They are building what the AGI regards as local 

social movements for excellence with equity. They use coercion when necessary, but 

more often they aim to inspire and teach stakeholders to behave voluntarily in ways 

that support their strategic plansτplans that increasingly respect and model the 

types of focus, coherence, and alignment that experts at the AGI conference 

recommended.  

MOVING FORWARD  

Presenters and discussants agreed that more financial resources and well-conceived 

strategic plans could be vital for helping school systems to make progress toward 

excellence with equity. They also agreed on the need for more research. However, 

the most important conclusion from the two days, reinforced throughout the 

conference, was that the paramount need is for knowledgeable, inspired, and 

courageous leaders to guide teachers, parents, students, and other stakeholders in 

not only raising achievement levels, but also closing achievement gaps.  

School systems across the nation need excellent administrators, especially 

superintendents and principals, who are willing and able to help others focus 

relentlessly on continuous improvement in teaching and learning for all students. 

¢Ƙƛǎ ƛƴŎƭǳŘŜǎ ōŜƛƴƎ ŀŎǘƛǾŜƭȅ ŀƴŘ Ǿƛǎƛōƭȅ ƛƴǾƻƭǾŜŘ άƻƴ ǘƘŜ ƎǊƻǳƴŘέ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΣ ǿƛǘƘ 

both people and ideas. Often, it means taking political risks in defense of progress. 

Some districts already have such leaders, but many do not. Recruiting, training, 

supporting, and retaining effective leaders in public education should be local, state, 

and national priorities. 
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²ŀǘŜǊǎΣ [ƻǳƛǎŜ .ŀȅΣ ǿƛǘƘ YƛƭŜȅ ²ŀƭǎƘ hΩaŜŀǊŀΦ όнллуύΦ άDefining a Comprehensive 

Aligned Instructional System: To Ensure Powerful Teaching and Learning for Every 

Student in Every Classroom.έ {ǘǳǇǎƪƛ CƻǳƴŘŀǘƛƻƴΦ 

http://www.stupski.org/documents/Defining%20CAIS_01-08.pdf 
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1. CONCEPTUALIZING WHOLE-DISTRICT  
STRATEGIC REFORM 

PR E SE N T ERS  

Stacey Childress, Harvard Business School, Public Education Leadership Program 

Ellen Foley, Brown University, Annenberg Institute for School Reform 

David Sigler, Brown University, Annenberg Institute for School Reform 

Nelson Gonzalez, Stupski Foundation 

June Rimmer, Stupski Foundation  

D I SCU SSANT S  

Thomas Payzant, Harvard Graduate School of Education and Former Superintendent, 

Boston, MA 

Jason Snipes, Council of the Great City Schools 

Katherine Boles, Harvard Graduate School of Education 

MO DE R ATOR  

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of 

Education, AGI co-chair and director 

 

 

This session opened the conference. Presenters introduced frameworks they had 

developed for organizing whole districts to deliver high-quality instruction and to 

close achievement gaps. 

PUBLIC EDUCATION LEADERSHIP PROGRAM  

Dr. Stacey Childress of the Harvard Business School began her presentation by noting 

that the United States now spends $450 billion annually on public educationτ

double the amount of 30 years ago. Yet U.S. students, on average, perform poorly 

compared with peers in other industrialized countries. Achievement is especially low 

in high-poverty schools that serve mainly children of color.  

Fortunately, Dr. Childress asserted, better outcomes are possible. A few high-

performing schools exist even in low-income districts, and some great classrooms 

exist within otherwise low-performing schools. άHow do we extend the record of 

these exemplary examples to others?έ Dr. Childress asked. άHow do we ensure that 

best practice becomes common practice?έ 

The PELP researchers 

worked with leadership 

teams from nine urban 

school districts to 

develop and apply 

models for district-wide 

excellence.  
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In 2003 faculty members from Harvard Business School and the Harvard Graduate 

School of Education decided to tackle these questions by forming the Public 

Education Leadership Program (PELP), which aims to create and disseminate 

knowledge about how to manage urban school districts. The PELP researchers 

worked with leadership teams from nine urban school districts of various types and 

sizes across the country to develop and apply models for district-wide excellence.  

At first, the researchers intended to apply insights about high-performing 

organizations from other fields, such as business. However, they found that schools 

and school districts have more differences than similarities when compared to other 

ǎŜŎǘƻǊǎ ƻŦ ǎƻŎƛŜǘȅΦ άLǘΩǎ ƘŀǊŘŜǊ ǘƻ ƳŀƴŀƎŜ ǳǊōŀƴ ǎŎƘƻƻƭǎ ŀƴŘ ǳǊōŀƴ ŘƛǎǘǊƛŎǘǎ ǘƘŀƴ ƛǘ ƛǎ 

to run a high-ǇŜǊŦƻǊƳƛƴƎ ōǳǎƛƴŜǎǎΣέ 5ǊΦ /ƘƛƭŘǊŜǎǎ ŀǎǎŜǊǘŜŘΦ 

Furthermore, initial visits to participating districts failed to reveal obvious common 

characteristicsτsuch as mayoral control, autonomy for school principals, or an 

ŀōǎŜƴŎŜ ƻŦ ǘŜŀŎƘŜǊǎΩ ǳƴƛƻƴǎ τthat would explain the higher performance of some 

districts and schools compared with counterparts. For example, one highly touted 

approach to raising educational outcomes is to give power to principals, through 

charter schools or district decentralization. However, Dr. Childress pointed out that 

the results from such approaches have not led to district-wide improvement.  

¢ƘŜ t9[t ǘŜŀƳ ŘŜŎƛŘŜŘ ǘƻ ǘŀƪŜ ŀ άŎƻǳǊǎŜ ŘŜǾŜƭƻǇƳŜƴǘ ŀǇǇǊƻŀŎƘ ǘƻ ƪƴƻǿƭŜŘƎŜ 

ƎŜƴŜǊŀǘƛƻƴΦέ ¢ƘŜȅ ǎǘǳŘied the participating districts to identify and understand 

challenges, develop theories, produce conceptual notes and cases, teach the 

material to students and district leaders, modify the theories, and repeat the cycle.  

There was consensus on the PELP team that a district-wide strategy for 

improvement, rather than uncoordinated activities across a district, could make a 

difference. The team resolved to build a better knowledge base about how systems 

and structures at the district and school levels can produce continuous 

improvement. The researchers focused on helping district and school leadership 

teams improve the instructional coreτwhat happens between teachers and 

students as they interact around academic content.  

¢ƘŜ ƪŜȅΣ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ /ƘƛƭŘǊŜǎǎΣ ƛǎ ǘƻ ŀǎƪΥ ά²Ƙŀǘ ƛǎ ǘƘŜ ǎŜǘ ƻŦ ƘƛƎƘ-level actions 

that can strengthen the work that goes on in the instructional core every day so that 

all kids throughout the systemτregardless of what color their skin is, or how much 

money their family makes, or how long ago their families came hereτactually have 

ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀŎƘƛŜǾŜ ŀǘ ƘƛƎƘ ƭŜǾŜƭǎΚέ  

It is common in school districts to have numerous seemingly unrelated programs 

and rampant fragmentation of efforts; district-wide improvement may seem all but 

impossible. According to Dr. Childress, the PELP Coherence Framework suggests how 

Developing and 

implementing district-

wide strategies takes 

organizational learning 

involving all types of 

stakeholders. 
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strategies for whole school ŘƛǎǘǊƛŎǘǎ άŎŀƴ ƎǳƛŘŜ ǘƘŜ ŀŎǘƛƻƴǎ ƻŦ ǇŜƻǇƭŜ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ 

ŘƛǎǘǊƛŎǘ ƛƴ ǘƘŜ ǇǳǊǎǳƛǘ ƻŦ ƘƛƎƘ ƭŜǾŜƭǎ ƻŦ ŀŎƘƛŜǾŜƳŜƴǘ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎΦέ  

The idea is that the district needs to align all of the following in a coherent strategy: 

Å Structures (formal and informal rules concerning responsibility, procedures, and 

accountability) 

Å Cultures (beliefs and behaviors accepted as normal) 

Å Administrative systems (logistics, accountability, and compensation 

arrangements) 

Å Resource allocation patterns (how much gets spent on what) 

Å Stakeholder responsibilities (who is assigned to perform what duties) 

¢ƘŜ t9[t ǘŜŀƳ ōŜƭƛŜǾŜǎ ǘƘŀǘ ŀ ŘƛǎǘǊƛŎǘΩǎ ǎǘǊŀǘŜƎȅ ǎƘƻǳƭŘ ŀŘŘǊŜǎǎ ŜŀŎƘ ƻŦ ǘƘŜǎŜ 

elements in ways deliberately adapted to local environments, which have their own 

contracts, funding patterns, political conditions, and laws.  

Developing and implementing district-wide strategies takes organizational learning 

involving all types of stakeholders. For example, according to Dr. Childress, the PELP 

team encourages districts explicitly to enlƛǎǘ ǎŎƘƻƻƭ ōƻŀǊŘǎ ŀƴŘ ǘŜŀŎƘŜǊǎΩ ǳƴƛƻƴǎ ƻƴ 

ǘƘŜ ƛƴǎƛŘŜ ŀǎ ǎǘŀƪŜƘƻƭŘŜǊǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ƪŜŜǇƛƴƎ ǘƘŜƳ ŀǘ ŀǊƳΩǎ ƭŜƴƎǘƘ. It is important 

for the entire organizationτthat is, all types of stakeholdersτto work toward 

common goals inside a coherent educational strategȅΦ Lƴ 5ǊΦ /ƘƛƭŘǊŜǎǎΩǎ ǾƛŜǿΣ ŀ 

ŘƛǎǘǊƛŎǘ ǎƘƻǳƭŘ ōŜ ŀōƭŜ ǘƻ άǎŜŜ ǘƘŀǘ ǎǘǊŀǘŜƎȅ ƛƴ ǘƘŜ ƘŜŀǊǘ ƻŦ ƛǘǎ ǎȅǎǘŜƳǎ ŀƴŘ 

ǎǘǊǳŎǘǳǊŜǎΦ LŦ ȅƻǳ ŎŀƴΩǘΣ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ŀ ǎǘǊŀǘŜƎȅ . . . ȅƻǳΩǾŜ Ǝƻǘ ŀƴ ƻǊƎŀƴƛȊŀǘƛƻƴ 

ǘƘŀǘΩǎ ƻǳǘ ƻŦ ŀƭƛƎƴƳŜƴǘΦέ  

Dr. Childress emphasized that school autonomy should remain an important value. 

However, to solve performance problems effectively, school-level autonomy needs 

to be accompanied by system-level supports (and sometimes even restrictions) 

inside a coherent district-wide strategy.  

According to Dr. Childress, the PELP Coherence Framework and associated writings 

do not prescribe specific strategies. Instead, they highlight the importance of 

purposeful strategic action, and they identify the key elements of district-wide 

improvement processes. They suggest that one (but not the only) approach involves 

άŎǊŜŀǘƛƴƎ ŀ ƳƛǎǎƛƻƴΣ ǎŜǘǘƛƴƎ ƻōƧŜŎǘƛǾŜǎΣ ŀƴŘ ŘŜǾŜƭƻǇƛƴƎ ŀ ǘƘŜƻǊȅ ƻŦ ŀŎǘƛƻƴέ ŀōƻǳǘ 

how to improve student outcomes. Mission, objectives, and theories of action, in 

turn, inform the design and alignment of district structures, cultures, administrative 

systems, resource allocation patterns, and stakeholder responsibilities.  

Mission, objectives, and 

theories of action 

inform the design and 

alignment of district 

structures, cultures, 

administrative systems, 

resource allocation 

patterns, and 

stakeholder 

responsibilities.  
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ANNENBERG INSTITUTE FOR SCHOOL REFORM  

[ƛƪŜ ǘƘŜ t9[t ǘŜŀƳΣ .Ǌƻǿƴ ¦ƴƛǾŜǊǎƛǘȅΩǎ !ƴƴŜƴōŜǊƎ LƴǎǘƛǘǳǘŜ ŦƻǊ {ŎƘƻƻƭ wŜŦƻǊƳ Ƙŀǎ 

endeavored to learn from isolated islands of excellence to achieve excellence at 

scale; that is, to raise achievement levels and close achievement gaps district-wide. 

Toward that end, the Institute has developed the Central Office Review for Results 

and Equity (CORRE), a framework for examining and then influencing how district 

administrators support teaching and learning. At the time of the AGI conference, 

Annenberg had implemented CORRE in eight school districts. 

¦ƴŘŜǊ ǘƘŜ /hww9 ŀǇǇǊƻŀŎƘΣ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ƛƴǎǘƛǘǳǘŜΩǎ 5ǊΦ 5ŀǾƛŘ {ƛƎƭŜǊΣ !ƴƴŜƴōŜǊƎ 

researchers convene teams of 20ς24 people. They are comprised of participants 

ŦǊƻƳ ŀ ŘƛǎǘǊƛŎǘΩǎ ŎŜƴǘǊŀƭ ƻŦŦƛŎŜ (inŎƭǳŘƛƴƎ ǘƘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘΩǎ ƻŦŦƛŎŜύ, schools 

(including principals and teachers), and the community (including leaders of civic 

organizations and parents). This team then takes three key steps to develop a reform 

agenda: 

Step 1: InquiryτTeam members develƻǇ ŀƴ άƛƴǘŜǊǾƛŜǿ ǇǊƻǘƻŎƻƭΣέ ǿƘƛŎƘ 

they use to talk with 300 to 500 stakeholders (in groups and one-on-one) 

about what and how the district needs to reform to do a better job of 

serving students.  

Step 2: AnalysisτInstitute researchers then use qualitative analysis 

software to find patterns in the interview responses, distilling implications 

for where to focus new efforts to raise student achievement.  

Step 3: ReportτThe researchers produce a report that includes 

recommendations based on interview responses and Institute research on 

Ƙƻǿ ǘƻ ŀǇǇƭȅ ōŜǎǘ ǇǊŀŎǘƛŎŜǎ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƴŜŜŘǎΦ 

According to Dr. Sigler, districts that received such reports appreciated the 

recommendations, but did not generally use them. Instead, the reports tended to sit 

on shelves, unused. Therefore, the Institute resolved that it needed to do more.  

¢ƘŜ ǊŜǎǳƭǘ ǿŀǎ ǘƘŀǘ !ƴƴŜƴōŜǊƎ ǇǊƻŘǳŎŜŘ ŀ ƳƻǊŜ ƘƛƎƘƭȅ ŘŜǾŜƭƻǇŜŘ ά{ƳŀǊǘ {ŎƘƻƻƭ 

5ƛǎǘǊƛŎǘέ ŦǊŀƳŜǿƻǊƪ ǊƻƻǘŜŘ ƛƴ ǘƘǊŜŜ ŎƻǊŜ ŎƻƴŎŜǇǘǎΥ results, equity, and community. 

Dr. Ellen Foley, also a conference presenter from Annenberg, explained the basic 

idea: BŜŎƻƳƛƴƎ ŀ άǎƳŀǊǘ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘέ ǊŜǉǳƛǊŜǎ ƳƻǊŜ ǘƘŀƴ ǎƛƳǇƭȅ ŘŜǾŜƭƻǇƛƴƎ 

strong technical solutions. It also requires explicit attention to affecting culture, 

relationships, and ways of working. In other words, Annenberg researchers 

recognized that district-level stakeholders needed help understanding how to 

convert recommendations to action for district-wide improvement.  

Annenberg researchers 

recognized that district-

level stakeholders 

needed help 

understanding how to 

convert 

recommendations to 

action for district-wide 

improvement.  
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Accordingly, the Institute prescribes a strategic-planning process to translate the 

Annenberg recommendations, resulting from the CORRE process, into a course of 

action. In this process, the district team of 20 to 24 people examines six core 

functions of the central district office: 

Å Lead for results and equityτCollaboration among key community stakeholders 

to develop an ambitious vision for results and equity, embedded in a strategic 

plan, embraced and acted upon by leadership cultivated across all levels of the 

community. 

Å Focus on instructionτDevelopment of a common curricular framework and a 

range of activities aimed at improving the quality of instruction. 

Å Provide strong supports for schoolsτDeveloping and applying capacity for both 

professional development and accountability. 

Å Use data for accountabilityτCollecting and analyzing data in monitoring both 

processes and outcomes across a range of activities and roles. 

Å Collaborate with and invest in the communityτCultivating supports from 

entities outside the school system and seeking both assistance and feedback. 

Å Align policy, management, and operations with strategic visionτEstablishing 

strategic leadership of district operations in ways that induce and enable 

strategic planning and implementation of the strategic vision.  

Within each of these six core functions, the Institute has identified five to eight 

central office practices that warrant examination and monitoring. Understanding the 

ǎǘŀǘǳǎ ŀƴŘ ǘǊŀƧŜŎǘƻǊȅ ƻŦ ǘƘŜǎŜ ŦǳƴŎǘƛƻƴǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ƛƴ ŀ ƎƛǾŜƴ ŘƛǎǘǊƛŎǘ άǘŜƭƭǎ ǘƘŜ 

ŘƛǎǘǊƛŎǘΩǎ ǎǘƻǊȅΣέ ǎŀȅǎ Dr. Foley. Furthermore, implemented by a CORRE team of 20 to 

нп ǇŜƻǇƭŜΣ ǎƘŜ ǎŀȅǎ ǘƘŀǘ ǘƘŜ !ƴƴŜƴōŜǊƎ LƴǎǘƛǘǳǘŜΩǎ ŦǊŀƳŜǿƻǊƪ ŀƴŘ ŀǎǎƻŎƛŀǘŜŘ data 

and processes aim to help drive reform by providing a structure within which 

stakeholders can investigate the allocation of time and resources and evaluate 

district performance.  

Annenberg researchers use their frameworks to make cross-district comparisons 

that help advance the ongoing work. The goal is to develop case studies that inform 

a common language on educational reform and enable districts to learn from their 

peers.  

So far, according to Dr. Sigler, the overarching lesson from these case studies is that 

ŘƛǎǘǊƛŎǘǎ ƴŜŜŘ ǘƻ ƳŀƪŜ άƳŀƴŀƎƛƴƎ ƘǳƳŀƴ ŎŀǇƛǘŀƭέτthat is, supporting people in 

every role to be competent and diligentτas central as building formal systems and 

disseminating professional knowledge. 

The Annenberg 

LƴǎǘƛǘǳǘŜΩǎ ŦǊŀƳŜǿƻǊƪ 

and associated data 

and processes aims to 

help drive reform by 

providing a structure 

within which 

stakeholders can 

investigate the 

allocation of time and 

resources and evaluate 

district performance. 
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STUPSKI FOUNDATION  

Since its founding in 1996, the Stupski Foundation has worked with more than 30 

school districts across the country to help close the achievement gap for students of 

color, students living in poverty, and English language learners. According to the 

CƻǳƴŘŀǘƛƻƴΩǎ 5ǊΦ WǳƴŜ wƛƳƳŜǊΣ ǘhis work has revealed three drivers essential to 

district-wide reform: 

Å A district must be a high-performing and learning organization.  

Å All systems in the district must be aligned to support educational excellence. 

Å Leaders at all levels must have the capacity to both lead and manage change.  

To ensure that districts develop these attributes, the Foundation has created two 

main tools: 

An organizational assessment tool.  

¢Ƙƛǎ άǎȅǎǘŜƳ ŘƛŀƎƴƻǎǘƛŎέ ŜƴŎƻƳǇŀǎǎŜǎ ǎŜǾŜƴ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŜŦŦŜŎǘƛǾŜ ƻǊƎŀƴƛȊŀǘƛƻƴǎΥ  

¶ Leadership 

¶ Strategic planning and results 

¶ Curriculum and teaching 

¶ Stakeholder engagement 

¶ Stellar people 

¶ Effective and efficient processes 

¶ Accountability 

Within each of these components, the organizational assessment tool includes 

seven to ten indicators. A Stupski team ranks each participating district every year 

on each indicator on a scale of one to four, thereby measuring performance over 

time. Each district then uses the results in strategic planning for reform.  

A comprehensive alignment and instructional tool.  

This framework represents all the systems and departments in a district, as 

illustrated by Exhibit 1.1. ¢ƘŜ ƭŜŦǘ ƘŀƭŦ ƻǳǘƭƛƴŜǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎȅǎǘŜƳΣ 

ǿƘƻǎŜ Ǝƻŀƭ ƛǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŜǾŜǊȅ ŜƭŜƳŜƴǘ ƛǎ ŀƭƛƎƴŜŘ ǘƻ ǇǊƻƳƻǘŜ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 

educational standards. The right half represents the departments in the district that 

must align their work to support the instructional system.  

A Stupski team ranks 

each participating 

district every year on 

each indicator on a 

scale of one to four, 

thereby measuring 

performance over time. 

Each district then uses 

the results in strategic 

planning for reform.  
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Exhibit 1.1   Stupski Comprehensive Aligned Instructional Systems 

C O M P R E H E N S I V E  A L I G N E D  I N S T R U C T I O N A L  S Y S T E M S  

I N S T R U C T I O N A L   

S Y S T E M S  

Á rigorous standards 

Á instructional strategies 

Á curriculum & materials 

Á specialized instruction 

Á assessment & data 

Á professional development  

S Y S T E M S  T O  S U P P O R T  

I N S T R U C T I O N  

Á accountability 

Á planning 

Á personnel 

Á financing 

Á special programs 

Á operations (e.g., transportation & 

food services) 

Based on the Stupski presentation at the AGI conference 

 

!ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ wƛƳƳŜǊΣ ά9ǾŜǊȅ ŘŜǇŀǊǘƳŜƴǘ ƛƴ ǘƘŜ ǎȅǎǘŜƳ ǎƘƻǳƭŘ ŜȄƛǎǘ ǘƻ Řƻ ƴƻǘƘƛƴƎ 

but support teaching and learning. Every teacher must have certain supports if he or 

she is to do the job of teaching all students and helping to close the gap . . . Every 

adult has to have a sense of ownership of the core business of teaching and learning 

. . . The central office has to be accountable for providing timely, quality services to 

ǎŎƘƻƻƭǎΣ ŀƴŘ ƘŀǾŜ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ŦƻǊ ŀŎƘƛŜǾŜƳŜƴǘΦέ 

¢ƘŜ {ǘǳǇǎƪƛ CƻǳƴŘŀǘƛƻƴΩǎ ŎŀǎŜ ǎǘǳŘƛŜǎ ƻŦ ǘƘŜ ǊŜŦƻǊƳ ƧƻǳǊƴŜȅǎ ƻŦ ƳǳƭǘƛǇƭŜ ŘƛǎǘǊƛŎǘǎ 

reveal no single path to such alignment, but they do show that every district needs 

άǎƻƳŜ ƪƛƴŘ ƻŦ ǊƻŀŘ ƳŀǇέ ŀƴŘ άǎƻƳŜ ƪƛƴŘ ƻŦ ŦǊŀƳŜǿƻǊƪΣέ ǎŀȅǎ 5ǊΦ wƛƳƳŜǊΦ ¢ƻ ǎƘŜŘ 

light on how districts can develop such a map, Dr. Nelson Gonzales, also from 

Stupski, offered hard-won lessons from the CƻǳƴŘŀǘƛƻƴΩǎ 10 years of work and $100 

million invested in collaborating districts: 

Å Clarify your goals. {ŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǘƘŜƛǊ ŀŘǾƛǎƻǊǎ ƴŜŜŘ άǘƻ ōŜ ǾŜǊȅ ǎǇŜŎƛŦƛŎ 

ŀōƻǳǘ ǿƘŀǘ ώǘƘŜȅϐ ŀǊŜ ǘǊȅƛƴƎ ǘƻ ŀƭƛƎƴ ǎȅǎǘŜƳǎ ŀǊƻǳƴŘΣέ ǎŀȅǎ 5ǊΦ DƻƴȊŀƭŜǎΦ ¢ƘŜ 

Foundation found that districts often lack a clear definition of success. Closing 

gaps in student performance on state achievement tests is one potential 

ŘŜŦƛƴƛǘƛƻƴΦ IƻǿŜǾŜǊΣ ƘŜ ǉǳŜǎǘƛƻƴǎ ǿƘŜǘƘŜǊ ǎǘŀǘŜ ǎǘŀƴŘŀǊŘǎ ŀǊŜ άǊŜŀƭƭȅ ƎƛǾƛƴƎ ƻǳǊ 

students the transformative life options thŀǘ ǘƘŜȅ ƴŜŜŘ ǳǇƻƴ ƎǊŀŘǳŀǘƛƻƴΦέ IŜ 

Ƴŀƛƴǘŀƛƴǎ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ ƴŜŜŘ άŀ ǘǿŜƴǘȅ-first-century set of college readiness 

ǎǘŀƴŘŀǊŘǎέ ǇŜƎƎŜŘ ǘƻ ǎŎƻǊŜǎ ƻƴ ŀŘǾŀƴŎŜŘ ǇƭŀŎŜƳŜƴǘ ό!tύ ŀƴŘ ǘƘŜ ƛƴǘŜǊƴŀǘƛƻƴŀƭ 

baccalaureate (IB) tests, and that students also need a core set oŦ άōŜƘŀǾƛƻǊŀƭΣ 

ŎƻƎƴƛǘƛǾŜΣ ŎƻƴǘŜȄǘǳŀƭΣ ŀƴŘ ŀƎŜƴŎȅ ǎƪƛƭƭǎΦέ 

ά9ǾŜǊȅ ŘŜǇŀǊǘƳŜƴǘ ƛƴ ǘƘŜ 

system should exist to do 

nothing but support 

teaching and learning. 

The central office has to 

be accountable for 

providing timely, quality 

ǎŜǊǾƛŎŜǎ ǘƻ ǎŎƘƻƻƭǎ Φ Φ Φέ 

τDr. Rimmer 
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Å CǊŜŀǘŜ ŀ ŎƻƳǇŜƭƭƛƴƎ ƭƻƎƛŎ ǘƘŀǘ ƭƛƴƪǎ ǘƘŜ ǿƻǊƪ ƻŦ ŀ ŘƛǎǘǊƛŎǘΩǎ ŎŜƴǘǊŀƭ ƻŦŦƛŎŜ ǘƻ ǘƘŜ 

classroom. The Foundation discovered that districts often lack a logical 

connection between central office reforms and goals for student achievement, 

despite a robust and complex strategic planning process. άYou can [create] great 

strategies around organizational effectiveness but at the end of the day not 

ǊŜŀŎƘ ǘƘŜ ŎƭŀǎǎǊƻƻƳΣέ DƻƴȊŀƭŜǎ ƴƻǘŜŘΦ  

Å Think about meaningful measures of results. The Foundation found that even 

when districts engaged in strategic planning to track key indicatorsτsuch as the 

number of students who take AP and IB courses and pass standardized testsτ

building an adequate data infrastructure took three to five years. And when 

ŘƛǎǘǊƛŎǘǎ ŘƛŘ ƎŀǘƘŜǊ ŘŀǘŀΣ ǘƘŜ ŦƛƴŘƛƴƎǎ άŘƛŘ ƴƻǘ ŀŎǘǳŀƭƭȅ ŎƘŀƴƎŜ ǇŜŘŀƎƻƎȅΣέ 5ǊΦ 

Gonzales noted.  

The Foundation first focused on helping districts implement best practices and 

improve leadership skills. However, Dr. Gonzales explained, ά¸ƻǳ Ŏŀƴ Řƻ ƎǊŜŀǘ 

strategies around organizational effectiveness and at the end of the day, not reach 

the classrooƳΦέ ²Ƙŀǘ ǘƘŜȅ discovered was a lack of άŎƻƘŜǊŜƴǘΣ ŀŎŎŜǎǎƛōƭŜΣ ŜǾƛŘŜƴŎŜ-

based knowledge of the foundational building blocks of what underperforming 

ǎǘǳŘŜƴǘǎ ƴŜŜŘ ǘƻ ŀŎŎŜƭŜǊŀǘŜ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎΦέ  

Consequently, the Foundation is now developing a seven-point core instructional 

framework. AndτƴƻǘƛƴƎ ǘƘŀǘ άƳƻǎǘ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ ǇǳōƭƛŎ ǎŜǊǾƛŎŜ ǎȅǎǘŜƳǎ ǎǇŜƴŘ мр 

to нр ǇŜǊŎŜƴǘέ ƻŦ ǘƘŜƛǊ ŀƴƴǳŀƭ ōǳŘƎŜǘǎ ƻƴ ƛƴƴƻǾŀǘƛƻƴΣ ǿƘƛƭŜ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ 

spends 0.01 percentτthe Foundation is also encouraging each district to devote 

ǎƻƳŜ ŦǳƴŘƛƴƎ ǘƻ wϧ5Σ ǘƻ ŎƭƻǎŜ ǘƘŜ άƘǳƎŜ ƎŀǇǎέ ƛƴ ƪƴƻǿƭŜŘƎŜ ŀōƻǳǘ ƛƴǎǘǊǳŎǘƛƻƴŀƭ 

effectiveness.  

The Foundation is also developing intelligent data systems that can measure what 

happens in the central office as well as in classrooms, and is creating online learning 

tools, simulation training, and adaptive assessments. These techniques can help 

ǘŜŀŎƘŜǊǎ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƎǊŜŀǘ ǘŜŀŎƘƛƴƎ ƭƻƻƪǎ ƭƛƪŜ ƎƛǾŜƴ ǘƘŜƛǊ ŘƛǎǘǊƛŎǘΩǎ ǎǘŀƴŘŀǊŘǎΣ 

and help them differentiate their practiceτthat is, respond to the needs of 

individual students.  

To build and disseminate such tools, the Foundation ƛǎ ŜǎǘŀōƭƛǎƘƛƴƎ ŀ άŘŜǎƛƎƴ 

ŎƻƭƭŀōƻǊŀǘƛǾŜέ ǘƻ ŀƎƎǊŜƎŀǘŜ ǿƘŀǘ ƛǎ ƪƴƻǿƴ ŀƴŘ ƴƻǘ ƪƴƻǿƴ ŀōƻǳǘ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ 

ŎƻǊŜΣ ŀƴŘ ŎǊŜŀǘƛƴƎ ŀƴ άƛƴƴƻǾŀǘƛƻƴ ǾŜƴǘǳǊŜ ŎŀǇƛǘŀƭ ŦǳƴŘέ ǘƻ ƘŜƭǇ ƭŀǳƴŎƘ ŜƴǘǊŜǇǊŜƴŜǳǊǎ 

in the educational marketplace. 

ά¸ƻǳ Ŏŀƴ Řƻ ƎǊŜŀǘ 

strategies around 

organizational 

effectiveness and at the 

end of the day, not reach 

ǘƘŜ ŎƭŀǎǎǊƻƻƳΦέ 

τDr. Gonzales 
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COMMENTS AND Q&A   

Discussant Dr. Tom Payzant, former superintendent of Boston Public Schools, began 

with three prescriptive propositions concerning high-performing districts: 

Å Standards-based reformτthe once-radical idea that all students can meet high 

standardsτάƴŜŜŘǎ ǘƻ ŘǊƛǾŜ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴέ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ ǿƛƭƭ ƎŜǘ 

άǿƘŜǊŜ ǘƘŜȅ ǿŀƴǘ ǘƻ ƎƻΦέ  

Å Going to scale ǊŜǉǳƛǊŜǎ άǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜ ǇŜƻǇƭŜ ȅƻǳΩǾŜ ƎƻǘΣέ ōŜŎŀǳǎŜ ŘƛǎǘǊƛŎǘǎ 

cannot rŜŀƭƛǎǘƛŎŀƭƭȅ ŜȄǇŜŎǘ ǘƻ ƘŀǾŜ άŀƭƭ ƴŜǿ ǇŜƻǇƭŜΦέ 

Å Strategic plans ƴŜŜŘ ǘƻ άƎƻ ŘŜŜǇ ƛƴ ŀ ŦŜǿ ŀǊŜŀǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ŀ ƳƛƭŜ ǿƛŘŜΦ ¢ƻƻ 

Ƴŀƴȅ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴǎ ŀǊŜ ƭŀǳƴŘǊȅ ƭƛǎǘǎΦέ 

One of the biggest challenges, he noted, is changing the culture in districts and 

schools to encourage collaboration among administrators and teachers, to ensure 

that they become professional learning communities.  

He posed a challenge to the presenters: Does accountability precede autonomy? 

That is, must a teacher (or a school) show they can produce results before gaining 

the freedom to pursue their own instructional approaches? He deplored the notion 

ǘƘŀǘ ƛŦ ŀ ŘƛǎǘǊƛŎǘ Ƙŀǎ ŀ ǎǘŀƴŘŀǊŘ ŎǳǊǊƛŎǳƭǳƳΣ ƛǘ ƛǎ ǘŀƪƛƴƎ ŀǿŀȅ ǘŜŀŎƘŜǊǎΩ ŎǊŜŀǘƛǾƛǘȅΦ 

ά¢ƘŀǘΩǎ ǘƘŜ ǿǊƻƴƎ ǿŀȅ ǘƻ ƘŀǾŜ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴΦ ²Ƙŀǘ ƻǘƘŜǊ Ǉrofession says 

ŎǊŜŀǘƛǾƛǘȅ ǘǊǳƳǇǎ ōŜǎǘ ǇǊŀŎǘƛŎŜΚέ 

!ƴƴŜƴōŜǊƎΩǎ Dr. CƻƭŜȅ ŀƎǊŜŜŘ ƻƴ ǘƘŜ ƴŜŜŘ ǘƻ άƛƴǾŜǎǘ ƛƴ ǎƻƳŜ ŎŀǇŀŎƛǘȅ ōǳƛƭŘƛƴƎ ŀǘ ǘƘŜ 

ƻǳǘǎŜǘΣέ ǎƻ ǎŎƘƻƻƭǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ƪƴƻǿ Ƙƻǿ ǘƻ ǳǎŜ ŀǳǘƻƴƻƳȅΦ {ƘŜ ǿƻǳƭŘ ŀǿŀǊŘ 

ŀǳǘƻƴƻƳȅ ǘƻ άǎŎƘƻƻƭǎ ǘƘŀǘ ƘŀǾŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀt they do have higher levels of 

ŎŀǇŀŎƛǘȅΦέ  

However, responding to Dr. Payzant and Dr. CƻƭŜȅΣ IŀǊǾŀǊŘ .ǳǎƛƴŜǎǎ {ŎƘƻƻƭΩǎ Dr. 

Childress suggested that engaging teachers in instructional problem-solving work 

requires a substantial degree of autonomy from the outset. She countered that 

άǇŜƻǇƭŜ ƘŀǾŜ ǘƻ ƘŀǾŜ ǎƻƳŜ ǊƻƻƳ ǘƻ ǘǊȅ ƴŜǿ ǘƘƛƴƎǎ ǿƛǘƘƛƴ ŀ ŘƛǎǘǊƛŎǘ-wide strategy to 

ƛƳǇǊƻǾŜ ǇŜǊŦƻǊƳŀƴŎŜΣέ ŀǎ ŜŦŦƻǊǘǎ ǘƻ ƛƳǇƭŜƳŜƴǘ άŀ ƭŀǳƴŘǊȅ ƭƛǎǘέ ƻŦ ǎƻƭǳǘƛƻƴǎ ƘŀƴŘŜŘ 

Řƻǿƴ ŦǊƻƳ ǘƘŜ ŘƛǎǘǊƛŎǘ ƭŜǾŜƭ άƧǳǎǘ ƘŀǾŜƴΩǘ ǿƻǊƪŜŘΦέ t9[tΩǎ ǘƻƻls are designed to help 

ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǎŎƘƻƻƭǎ ōŜŎƻƳŜ άŘƛŀƎƴƻǎǘƛŎ ǇǊƻōƭŜƳ ǎƻƭǾŜǊǎ ŀƴŘ ǎƻƭǳǘƛƻƴ ōǳƛƭŘŜǊǎΣέ 

ǿƘƛŎƘ ǎǳƎƎŜǎǘǎ άǎƻƳŜ ƭŜǾŜƭ ƻŦ ŀǳǘƻƴƻƳȅ ŦƻǊ ǇŜƻǇƭŜ ƻǳǘ ƛƴ ǘƘŜ ŦƛŜƭŘ ǘƻ ǘŀƪŜ ǎƻƳŜ 

ǊƛǎƪǎΦέ  

Discussant Dr. Jason Snipes of the Council of the Great City Schools suggested that 

much of ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴ ƘŀƴƎǎ ƛƴ ŀ άȊƻƴŜ ƻŦ ǿƛǎƘŦǳƭ ǘƘƛƴƪƛƴƎέ ǘƘŀǘ ƛƎƴƻǊŜǎ ŎŀǇŀŎƛǘȅ 

and knowledge limitations. He conjectured that neither top-down central office 
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directives nor bottom-up efforts with teachers and schools trying things on their 

own were likely to produce consistently high-quality instructional practice. He 

ǳƴŘŜǊǎŎƻǊŜŘ ǘƘŜ ŘŜŀǊǘƘ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀōƻǳǘ άǿƘŀǘ ƛǘ ǘŀƪŜǎ ǘƻ ŀŎǘǳŀƭƭȅ ŘǊŀƳŀǘƛŎŀƭƭȅ 

ŎƘŀƴƎŜ ŀƴŘ ƛƳǇǊƻǾŜ ǿƘŀǘ ƘŀǇǇŜƴǎ ƛƴ ŎƭŀǎǎǊƻƻƳǎΦέ IŜ ƭŀƳŜƴǘŜŘ ǘƘŜ άǎǳǊŦŀŎŜ-level 

implementation of a lot of core ŎƻƴŎŜǇǘǎΣέ ŀƴŘ ǘƘŜ ƭŀŎƪ ƻŦ ŀ άŎƭŜŀǊŜǊ ǘƘŜƻǊȅ ƻŦ ŀŎǘƛƻƴ 

regarding what we think we need to see in classrooms and what district- and school-

ƭŜǾŜƭ ǎǳǇǇƻǊǘǎ ƘŀǾŜ ǘƻ ōŜ ƛƴ ǇƭŀŎŜ ǘƻ ŀŎƘƛŜǾŜ ǘƘƻǎŜΦέ  

Thus the question, he asserted, is not central-office control versus school and 

classroom autonomy, but rather how we can develop and disseminate firmly 

grounded knowledge of good instructional practice and embed it into standard 

ǇǊŀŎǘƛŎŜΦ !ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΣ ƘŜ ŀƎǊŜŜŘ ǿƛǘƘ ƻǘƘŜǊǎ ǘƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ŜƴǎǳǊŜ άŀ 

connection between the theory of action that drives the central office and what 

happens in the actual classroom. The hardest thing to change in education reform is 

ǘƘŜ ǘŜŀŎƘŜǊκǎǘǳŘŜƴǘ ƛƴǘŜǊŀŎǘƛƻƴΦέ  

In response, Dr. Payzant cited the need for different measures that might help 

accelerate knowledge development. He asserted that student scores on 

achievement tests now drive the accountability system. As a superintendent, he 

established instructional review teams to evaluate classroom teaching. The district 

then compared the results from these assessments of teaching with student scores 

on state achievement tests.  

Discussant Dr. YŀǘƘŜǊƛƴŜ .ƻƭŜǎ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ōǳƛƭǘ ƻƴ 

the idea that better systemsτeven different culturesτare needed for improving 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜΦ {ƘŜ ƴƻǘŜŘ ǘƘŀǘ άǘŜŀŎƘŜǊǎ ǿƻǊƪ ŀƭƻƴŜ ƛƴ ŎƭŀǎǎǊƻƻƳǎΣέ ŀƴŘ ǘƘŀǘ 

they need training to work in teams, and to become leaders who are responsible for 

improving instruction. She also noted that many teachers might be reluctant to 

ŎǊƛǘƛǉǳŜ ǘƘŜ ŀǇǇǊƻŀŎƘŜǎ ƻŦ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΦ ά²Ŝ ƴŜŜŘ ǘƻ ǘŜŀŎƘ ǘƘŜƳ ŀƴŘ ŜƳǇƻǿŜǊ 

them to have some decision-ƳŀƪƛƴƎ ŀōƛƭƛǘȅΦέ 

She also asserted that teachers need access to the latest research on classroom 

dynamics, and to learn how to connect theory to practice. Unfortunately, too often 

άǿŜ ŘƻƴΩǘ ǘƘƛƴƪ ƻŦ ǘŜŀŎƘŜǊǎ ŀǎ ǘƘŜ ƛƴǘŜƭƭŜŎǘǳŀƭ ǇŜƻǇƭŜ ǘƘŜȅ ŎƻǳƭŘ ōŜΣ ŀƴŘ ǿŜ ŘƻƴΩǘ 

ǘƘƛƴƪ ŀōƻǳǘ ǘƘŜƳ ƪƴƻǿƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦέ Lƴ ŦŀŎǘΣ ǎƘŜ ƻōǎŜǊǾŜŘΣ ǘƘŜ ƭŀŎƪ ƻŦ ƘƛƎƘ-

qualƛǘȅ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ƻƴŜ ǊŜŀǎƻƴ άǿŜ ŀǊŜ ƭƻǎƛƴƎ ώǘŜŀŎƘŜǊǎϐ ōȅ ǘƘŜ 

ōǳŎƪŜǘŦǳƭΦέ  

5ǊΦ [ŜŜ !ƴƴ .ǳƴǘǊƻŎƪΣ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ±ƛǊƎƛƴƛŀΩǎ 5ŀǊŘŜƴκ/ǳǊǊȅ tŀǊǘƴŜǊǎƘƛǇ ŦƻǊ 

[ŜŀŘŜǊǎ ƛƴ 9ŘǳŎŀǘƛƻƴΣ ǇƻƛƴǘŜŘ ƻǳǘ ǘƘŀǘ ǎŎƘƻƻƭǎ ƻŦ ŜŘǳŎŀǘƛƻƴ άŀǊŜ ƴƻǘ ƎŜǘǘƛƴƎ ǘƘŜ Ƨƻō 

doneέ; ǘƘŜȅ άƘŀǾŜƴΩǘ ŎƘŀƴƎŜŘ ǘƘŜƛǊ ǇǊƻƎǊŀƳǎ ǎƛƴŎŜ bƻ /ƘƛƭŘ [ŜŦǘ .ŜƘƛƴŘΣ ŀƴŘ 

ǇǊƻōŀōƭȅ ƭƻƴƎ ōŜŦƻǊŜ ǘƘŀǘΦέ Dr. {ƴƛǇŜǎ ŎƻƴŎǳǊǊŜŘ ǘƘŀǘ άŀ ƭƻǘ ƻŦ ŜǾƛŘŜƴŎŜ ǎƘƻǿǎ ǘƘŀǘ 
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Ƴƻǎǘ ǇŜƻǇƭŜ ǿƘƻ ŎƻƳŜ ƻǳǘ ƻŦ ŜŘǳŎŀǘƛƻƴ ǎŎƘƻƻƭǎ ŘƻƴΩǘ ŦŜŜƭ ǇǊŜǇŀǊŜŘ ŦƻǊ ǎƻƳŜ 

fundamental challengŜǎ ǘƘŜȅ ŀǊŜ ƎƻƛƴƎ ǘƻ ŦŀŎŜΦέ  

Dr. Payzant noted that the Boston school system started its own program to improve 

teacher preparationτa teacher residency and principal leadership development 

ǇǊƻƎǊŀƳΦ ¢ƘŜ Ǝƻŀƭ ǿŀǎ ǇŀǊǘƭȅ ǘƻ ŜƴǎǳǊŜ άŎǳƭǘǳǊŀƭ ŎƻƳǇŜǘŜƴŎŜέ; that is, to train 

teachersτwho are often largely middle-class, white womenτto negotiate 

challenges related to race and class.  

Audience member Scott Lipton, a district-level administrator in Austin, Texas, asked 

how instructional need can drive structural changes in a district rather than the 

other way around. Dr. Sigler responded that the multi-stakeholder district-level 

teams that the Annenberg Institute supports need to focus on the issue that Lipton 

raised. Then, organizations such as the Annenberg Institute can assist the teams by 

brokering examples from other places. 

Audience member WƻƘƴ [ŜŜ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀǎƪŜŘ ǘƘŜ 

ǇŀƴŜƭƛǎǘǎΣ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ōƛƎƎŜǎǘ ōŀǊǊƛŜǊǎΣ obstacles, and challenges to taking what 

we saw on the PowerPoints today and actually bringing the recommendations to 

practice in these districts that you worked with? Is it a question of culture, 

knowledge, politics, policy, opposition from stakeholders, or surface implementation 

with teachers?έ 

Dr. Childress responded that two critical factors seemed to make a difference. One 

ǿŀǎ ǘƘŜ άǎǳǇŜǊƛƴǘŜƴŘŜƴǘΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ŦƻŎǳǎƛƴƎ ƻƴ ǊŜŦƻǊƳ ŦƻǊ ƭƻƴƎŜǊ ǘƘŀƴ ŀ 

ƳƻƴǘƘΣ ǇǳǎƘƛƴƎ ƛǘ ǘƘǊƻǳƎƘ ŀƴŘ ōŜƛƴƎ ǿƛƭƭƛƴƎ ǘƻ ŀŘŀǇǘ ŀƴŘ ŎƘŀƴƎŜ ŀƴŘ ƛǘŜǊŀǘŜΦέ ¢ƘŜ 

second key factor was the reform strategy districts chose. The more that their 

chosen ǎǘǊŀǘŜƎȅ ŦƻŎǳǎŜŘ ƻƴ άǿƘŀǘ ǘŜŀŎƘŜǊǎ ŎƻǳƭŘ ƪƴƻǿ ŀƴŘ Řƻ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳτ

their skill and will, and their beliefs and behaviorsτǘƘŜ ƳƻǊŜ ǊŀǇƛŘ ǘƘŜƛǊ ǇǊƻƎǊŜǎǎΦέ 

5ǊΦ {ƛƎƭŜǊ ǊŜƳƛƴŘŜŘ ǘƘŜ ŀǳŘƛŜƴŎŜ ǘƘŀǘ ǘƘŜ Ǝƻŀƭ ǎƘƻǳƭŘ ōŜ ǘƻ ōǳƛƭŘ ŀ ŘƛǎǘǊƛŎǘΩǎ ŎŀǇŀŎƛǘȅ 

to sustain change over time. That, he suggested, entails enlisting parents, teachers, 

and principals in the inquiry processτnot just superintendents, who might stay in 

place for only a few years.  

Expressing ambivalence about such inquiry processes, Dr. Connell of the Institute for 

Research and Reform in Education (IRRE) expanded upon concerns about knowledge 

development and deployment that others had expressed. In particular, he worries 

that stakeholder teams and participatory inquiry processes might not make the best 

use of existing knowledge, and could produce misguided decisions. He resists άǘƘŜ 

notion that the best decision making goes on at the local levelτthat the more local 

ȅƻǳ Ŏŀƴ ƎŜǘ ƛǘΣ ǘƘŜ ōŜǘǘŜǊΦέ ¢Ƙƛǎ ƛŘŜŀΣ ƘŜ ǎǳƎƎŜǎǘŜŘΣ άƭŜŀŘǎ ǘƻ ŀ diaspora of views 

about what good teaching and learning is, which runs against the notion of having a 

ά¢ƘŜ ŎƭƻǎŜǊ ǎǘǊŀǘŜƎƛŜǎ ƻǊ 

strategic plans focused on 

building what teachers 

could know and do in 

classrooms, and on skill 

and will and beliefs and 

behaviors, the more rapid 

progress we were ǎŜŜƛƴƎΦέ 

τDr. Childress 



 

2008 AGI Conference Summary   20 | P a g e  

2
0
 

GETTING IT DONE 

 

ŎƻƴǎƛǎǘŜƴǘ ǘƘŜƻǊȅέ ŀōƻǳǘ Ƙƻǿ ŎƭŀǎǎǊƻƻƳǎ ǎƘƻǳƭŘ ŦǳƴŎǘƛƻƴΣ ŀƴŘ Ƙƻǿ ǘŜŀŎƘŜǊǎ ǎƘƻǳƭŘ 

build capacity and be assessed.  

Dr. Gonzalez of the Stupski Foundation agreed, saȅƛƴƎΣ ά²Ŝ ǎǇŜƴǘ ŀ ŘŜŎŀŘŜ ǿƻǊƪƛƴƎ 

in 31 districts looking at precisely these issues . . . I think a lot of the assumptions we 

had about best practices and leadership development just weren't true.έ DƻƴȊŀƭŜȊ 

says the field needs a major R&D effort to develop measureǎ ŀƴŘ ǘŜŎƘƴƛǉǳŜǎ άthat 

actually enable the de-privatization of teaching and the tailoring of instruction, 

which is our dual bottom line.έ This is because when it comes to the knowledge 

ōŀǎŜΣ άŀ ƭƻǘ ƻŦ ǿƘŀǘ ǿŜ ǘƘƻǳƎƘǘ ǿŀǎ ǘƘŜǊŜ Ƨǳǎǘ ƛǎƴϥǘΦέ  

RESOURC ES  

For videos and PowerPoint presentations from the conference, see 

http://www.agi.harvard.edu/ 

For more information on the Public Education Leadership Program, see 

http://www.exed.hbs.edu/programs/pelp/ 

For more information on the Annenberg Institute for School Reform, see 

http://www.annenberginstitute.org/ 

For more information on the Stupski Foundation, see http://www.stupski.org/ 

For more information on the Council of the Great City Schools, see 

http://www.cgcs.org/about/executive.aspx 
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2. SETTING DISTRICT-LEVEL CONDITIONS FOR 

SUCCESSFUL TURNAROUNDS  

PR E SE N T ERS  

LeAnn Buntrock, University of Virginia, Darden/Curry Partnership for Leaders in 

Education 

Andrew Calkins, Mass Insight Education & Research Institute 

D I SCU SSANT S  

Tony Wagner, Harvard Graduate School of Education 

James Connell, Institute for Research and Reform in Education  

MO DE R ATOR  

Richard Murnane, Harvard Graduate School of Education and AGI co-chair 

 

 

THE IMPORTANCE OF NEW LEADERSHIP  

The Darden/Curry Partnership for Leaders in Educationτa joint initiative of the 

Darden Graduate School of Business and the Curry School of Education at the 

University of Virginiaτformed several years ago to give educators the type of 

executive training typically reserved for top business leaders, says Dr. LeAnn 

.ǳƴǘǊƻŎƪΣ ŀǎǎƛǎǘŀƴǘ ŜȄŜŎǳǘƛǾŜ ŘƛǊŜŎǘƻǊΦ ά²Ŝ ŀǊŜ ƴƻǘ ǘǊȅƛƴƎ ǘƻ ƳŀƪŜ ŜŘǳŎŀǘƛƻƴ ŀ 

ōǳǎƛƴŜǎǎΣέ ǎƘŜ ƴƻǘŜŘΦ άLǘΩǎ ǇǊƻōŀōƭȅ ƳǳŎƘ ǘƻǳƎƘŜǊ ǘƻ Ǌǳƴ ŀ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻǊ ŀ ǎŎƘƻƻƭ 

ǘƘŀƴ ƛǘ ƛǎ ǘƻ Ǌǳƴ ŀ ōǳǎƛƴŜǎǎΦέ  

IƴǎǘŜŀŘΣ ǘƘŜ ǇŀǊǘƴŜǊǎƘƛǇ ŦƻŎǳǎŜǎ ƻƴ ƳŜǊƎƛƴƎ άǘƘŜ ōŜǎǘ ǘƘƛƴƪƛƴƎέ ƻŦ ōƻǘƘ ǿƻǊƭŘǎΦ ¢ƻ 

that end, the partnership has created two initiatives: the Executive Leadership 

Program for Educators, and the School Turnaround Specialists Program. Dr. Buntrock 

focused her ǊŜƳŀǊƪǎ ƻƴ ǘƘŜ ƭŀǘǘŜǊΣ ŀƭǘƘƻǳƎƘ ōƻǘƘ ǇǊƻƎǊŀƳǎ ŀƛƳ ǘƻ άŀƭƛƎƴ ƭŜŀŘŜǊǎƘƛǇέ 

from states to districts to schools and teachers. She and Andrew Calkins, the 

ǎŜǎǎƛƻƴΩǎ ǎŜŎƻƴŘ ǇǊŜǎŜƴǘŜǊΣ ŀƭǎƻ ŜȄŀƳƛƴŜŘ ǘƘŜ ƻǘƘŜǊ ƘŀƭŦ ƻŦ ǘƘŜ ǘǳǊƴŀǊƻǳƴŘ ǇƛŎǘǳǊŜΥ 

creating a district environment in which effective leadership and reform can thrive.  

The need for such turnarounds is urgent, Dr. Buntrock noted, given the thousands of 

ǎŎƘƻƻƭǎ ǘƘŀǘ ŀǊŜ άƛƴ ƻǊ ŀōƻǳǘ ǘƻ Ǝƻ ƛƴǘƻ ǊŜǎǘǊǳŎǘǳǊƛƴƎέ ōŜŎŀǳǎŜ ǘƘŜȅ Ŧŀƭƭ ǎƘƻǊǘ ƻŦ No 

Child Left Behind (NCLB) benchmarks.  
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The Darden/Curry Partnership established its School Turnaround Specialists Program 

in 2004, in response to Virginia gƻǾŜǊƴƻǊ aŀǊƪ ²ŀǊƴŜǊΩǎ ƻōǎŜǊǾŀǘƛƻƴ ǘƘŀǘ 

turnaround specialists were prevalent in business, and could play a similar role in 

education. The partnership won funding from the U.S. Department of Education to 

ǘǊŀƛƴ ƭŜŀŘŜǊǎ ǘƻ ƳŀƪŜ άǉǳƛŎƪΣ ŘǊŀƳŀǘƛŎ ƛƳǇǊƻǾŜƳŜƴǘǎέ ƛƴ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΣ ŀƴŘ 

ŜǎǘŀōƭƛǎƘ ǘƘŜ άǎȅǎǘŜƳǎΣ ǇǊƻŎŜǎǎŜǎΣ ŀƴŘ ƭŜŀŘŜǊǎƘƛǇ ǎǳŎŎŜǎǎƛƻƴ ǇƭŀƴƴƛƴƎ . . . to support 

ǘƘŜ ǘǳǊƴŀǊƻǳƴŘ ŜŦŦƻǊǘΦέ  

In each of its first two years, the program worked with 10 principals from around the 

state. When Microsoft Partners in Learning offered Darden/Curry $3 million to scale 

up the program, it opened its doors to participants from other states, including 

district administrators and teachers as well as principals.  

5ǊΦ .ǳƴǘǊƻŎƪ ǎŀƛŘ ǎƘŜ ƪƴƻǿǎ ƻŦ άƴƻ ŘƻŎǳƳŜƴǘŜŘ ƛƴǎǘŀƴŎŜǎ ƻŦ ŀ ǘǊƻǳōƭŜŘ ǎŎƘƻƻƭ ōŜƛƴƎ 

ǘǳǊƴŜŘ ŀǊƻǳƴŘ ǿƛǘƘƻǳǘ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ƻŦ ŀ ǇƻǿŜǊŦǳƭ ƭŜŀŘŜǊΦέ IƻǿŜǾŜǊΣ ŀƴȅ 

successful turnaround requires a team, not just an indiviŘǳŀƭΣ ǎƘŜ ƴƻǘŜŘΦ ά¢Ƙƛǎ ƛǎ ƴƻǘ 

ŀ ƳŀǘǘŜǊ ƻŦ ǘƘŜ [ƻƴŜ wŀƴƎŜǊ ŎƻƳƛƴƎ ƛƴ ŀƴŘ ŦƛȄƛƴƎ ŀ ǎŎƘƻƻƭΦέ  

²ƘŀǘΩǎ ƳƻǊŜΣ ǎƘŜ ǊŜǇƻǊǘŜŘΣ άSeventy percent of successful turnarounds include a 

ǾƛǎƛōƭŜ ŎƘŀƴƎŜ ƛƴ ƭŜŀŘŜǊǎƘƛǇΦέ bŜǿ ƭŜŀŘŜǊǎƘƛǇ ƛǎ ƻŦǘŜƴ ƴŜŎŜǎǎŀǊȅ ōŜŎŀǳǎŜ άƎƻƻŘ 

teacheǊǎ ǿƛƭƭ ƴƻǘ ǿƻǊƪ ŦƻǊ ōŀŘ ǇǊƛƴŎƛǇŀƭǎΦέ !ƭǘƘƻǳƎƘ ŜȄƛǎǘƛƴƎ ǇǊƛƴŎƛǇŀƭǎ ƻŦ ƭƻǿ-

ǇŜǊŦƻǊƳƛƴƎ ǎŎƘƻƻƭǎ ŀǊŜ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ǇƻƻǊ ƭŜŀŘŜǊǎΣ ǘƘŜȅ ŀǊŜ ǇǊƻōŀōƭȅ άƴƻǘ ƛƴ ǘƘŜ 

ǊƛƎƘǘ ǎŎƘƻƻƭ ŦƻǊ ǘƘŜƳΦέ [ŜŀŘŜǊǎƘƛǇ ŎƘŀƴƎŜǎ ŀǊŜ ŜǎǇŜŎƛŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ƛƴ ƭƻǿ-

performing high-poverty schools, she says, because such schools tend to have a 

culture of low expectations. Conversely, high-poverty, high-performing schools have 

ŎǊŜŀǘŜŘ ŎǳƭǘǳǊŜǎ ƻŦ ƘƛƎƘ ŜȄǇŜŎǘŀǘƛƻƴǎΦ άLǘ ƛǎ ǾŜǊȅ ƘŀǊŘ ŦƻǊ ώŀƴ ŜȄƛǎǘƛƴƎϐ ƭŜŀŘŜǊ ǘƻ 

ǎǳŘŘŜƴƭȅ ǊŜǾŜǊǎŜ ŎƻǳǊǎŜέ ŀƴŘ άƛƴǎǘƛƭƭ ŀ ǊŜŀƭ ǎŜƴǎŜ ƻŦ ǳǊƎŜƴŎȅΦέ  

aȅǊƛŀŘ ƴŜǿ ƛƴƛǘƛŀǘƛǾŜǎ ŀǊŜ άǘƘǊƻǿƴ ŀǘ ώǎǘǊǳƎƎƭƛƴƎϐ ǎŎƘƻƻƭǎΣ ŀǘ ǘƘŜ ǘŜŀŎƘŜǊǎΣ ŀǘ ǘƘŜ 

ŎƻƳƳǳƴƛǘȅΣέ ǎƘŜ Ǉƻƛƴǘǎ ƻǳǘΦ ά! ƭŜŀŘŜǊǎƘƛǇ ŎƘŀƴƎŜ ŎƭŜŀǊƭȅ ŎƻƴǾŜȅǎ ǘƘŀǘ Ψmaybe this 

time things really are going to be differentΣΩ έ and creatŜǎ άǇǊŜǎǎǳǊŜ ǿƛǘƘƛƴ ǘƘŜ 

ƻǊƎŀƴƛȊŀǘƛƻƴ ŦƻǊ ǊŜŀƭ ŎƘŀƴƎŜΦέ  

ά²Ƙŀǘ ǿŜ ŘƻƴΩǘ ƪƴƻǿ ŦƻǊ ǎǳǊŜ ƛǎ Ƙƻǿ ǘƻ ŦƛƴŘ ώƎƻƻŘ ƭŜŀŘŜǊǎϐΣέ Dr. Buntrock 

acknowledged. However, experience shows that successful turnaround specialists 

understand that they may need to deviate from district norms to achieve their goals. 

άLŦ ǿŜ ƘŜŀǊ ŀ ǇǊƛƴŎƛǇŀƭ ǎŀȅΣ Ψ²ŜƭƭΣ LΩŘ ǊŜŀƭƭȅ ƭƛƪŜ ǘƻ Řƻ ǘƘƛǎΣ ōǳǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ǿƻƴΩǘ ƭŜǘ 

ƳŜΣΩ ǘƘŀǘ ǇŜǊǎƻƴ ƛǎ ǇǊƻōŀōƭȅ ƴƻǘ ƎƻƛƴƎ ǘƻ ōŜ ŀ ǎǳŎŎŜǎǎŦǳƭ ǘǳǊƴŀǊƻǳƴŘ ƭŜŀŘŜǊΦέ 

She suggests that districts should seek turnaround leaders with teaching experience, 

ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƛƴ ŜŘǳŎŀǘƛƻƴŀƭ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΣ ŀƴŘ ŀ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ŜƳǇƘŀǎƛȊŜ 

ά²Ŝ ƪƴƻǿ ǘƘŀǘ ƭŜŀŘŜǊǎƘƛǇ 

is absolutely the catalyst 

for that turnaround. 

There are virtually no 

documented instances of 

a troubled school being 

turned around without 

the intervention of a 

ǇƻǿŜǊŦǳƭ ƭŜŀŘŜǊΦέ 

τDr. Buntrock 
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άŎƻƳǇŜǘŜƴŎȅ-ōŀǎŜŘ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜ ƳŀƴŀƎŜƳŜƴǘΦέ She says the consulting firm 

Public Impact has developed effective questions for districts to use in interviewing 

potential turnaround principals, already applied by public schools in Chicago and 

Washington, D./Φ άL ŎŀƴΩǘ ŜƳǇƘŀǎƛȊŜ ŜƴƻǳƎƘ ǘƘŀǘ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ ƴŜŜŘ ǘƻ Ǉǳǘ ƳƻǊŜ 

effort, resources, time, and energy into recruiting the right kinds of lŜŀŘŜǊǎΦέ 

CREATING AN ENVIRONMENT FOR EFFECTIVE CHANGE 

MANAGEMENT  

άIŜǊƻƛŎ ǇǊƛƴŎƛǇŀƭǎέ ƻŦ high-poverty, high-performing schools often succeed despite 

the context in which they work, observed Andrew Calkins, senior vice president of 

Mass Insight Education & Research Institute, a Boston-based nonprofit devoted to 

boosting student achievement. However, most districts and schools that hope to 

replicate or sustain success need the second piece of the puzzle: a blueprint for 

άŜŦŦŜŎǘƛǾŜ ŎƘŀƴƎŜ ƳŀƴŀƎŜƳŜƴǘΦέ  

LǊƻƴƛŎŀƭƭȅΣ ƘŜ ƴƻǘŜǎΣ άǘƘŜ ǿƻǊǎǘ-performing schools offer the greatest opportunity to 

dramaticalƭȅ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ ¢ƘŀǘΩǎ ōŜŎŀǳǎŜ ǎŎƘƻƻƭǎ ǘƘŀǘ ǎŜǊǾŜ Ƴŀƴȅ 

high-ƴŜŜŘǎ ǎǘǳŘŜƴǘǎ άƳǳǎǘ ōŜ ƛƴ ǘƘŜ ōǳǎƛƴŜǎǎ ƻŦ ǊŜƛƴǾŜƴǘƛƻƴ ƳƻǊŜ ǘƘŀƴ 

ƛƳǇǊƻǾŜƳŜƴǘΣέ ŀƴŘ ƳƛƎƘǘ ǊŜŀŎƘ άŎƻƴǎŜƴǎǳǎ ŀǊƻǳƴŘ ǘƘŜ ƴŜŜŘ ŦƻǊ ǘǊŀƴǎŦƻǊƳŀǘƛǾŜ 

ŎƘŀƴƎŜΦέ  

He cited the first middle scƘƻƻƭ ƛƴ aŀǎǎŀŎƘǳǎŜǘǘǎ ŘŜŜƳŜŘ άŎƘǊƻƴƛŎŀƭƭȅ 

ǳƴŘŜǊǇŜǊŦƻǊƳƛƴƎΦέ !ŎŎƻǊŘƛƴƎ ǘƻ /ŀƭƪƛƴǎΣ ƛǘ ŜȄŜƳǇƭƛŦƛŜŘ ǘƘŜ ǎƘƻǊǘŎƻƳƛƴƎǎ ƻŦ 

incremental change efforts in struggling schools. After seven years of marginal 

reform, the school managed to raise the share of students sŎƻǊƛƴƎ άǇǊƻŦƛŎƛŜƴǘέ ƻƴ 

state tests from 4 to 8 percent, he reported. The fundamental problem, he noted, is 

that the nation has never figured out how to take the exemplary results of a few 

outstanding schools serving students from low-income communities to scale.  

To address that challenge, his organization spent two years studying high-

performance, high-poverty schools through both original reǎŜŀǊŎƘ ŀƴŘ άƳŜǘŀέ 

research; that is, collating results from other studies. They found that such districts 

and schools raise student achievement by cultivating three key attributes: 

Å ¢ŜŀŎƘŜǊǎΩ ǊŜŀŘƛƴŜǎǎ ǘƻ ǘŜŀŎƘΥ 9ŘǳŎŀǘƻǊǎ ƘŀǾŜ ŀŎǘǳŀƭƭȅ ǊŜŀŎƘŜŘ άŀ ŦŀƛǊ ŀƳƻǳƴt of 

ŎƻƴǎŜƴǎǳǎέ ŀōƻǳǘ ǿƘƛŎƘ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘŜŀŎƘƛƴƎ ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǎŎƘƻƻƭǎ ƴŜŜŘ ǘƻ 

stress in order to successfully serve high-needs students. Those components 

include mapping and aligning curricula, providing administrators and teachers 

with coaching and professional development, developing leaders, and using 

formativeτor interimτassessment to track student progress.  

άL ŎŀƴΩǘ ŜƳǇƘŀǎƛȊŜ 

enough that school 

districts need to put more 

effort, resources, time, 

and energy into recruiting 

the right kinds of 

ƭŜŀŘŜǊǎΦέ 

τDr. Buntrock 
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Å {ǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴŜǎǎ ǘƻ ƭŜŀǊƴ: According to Mr. Calkins, the traditional contract 

ōŜǘǿŜŜƴ ŀ ǎŎƘƻƻƭ ŀƴŘ ƛǘǎ ǎǘǳŘŜƴǘǎ ǎŀȅǎΣ άLŦ ȅƻǳ ƪŜŜǇ ǇŀŎŜ ǿƛǘƘ our curriculum, 

ȅƻǳ ǿƛƭƭ ōŜ ŦƛƴŜΦ LŦ ȅƻǳ Ŧŀƭƭ ƻŦŦ ǘƘŜ ŎƻƴǾŜȅƻǊ ōŜƭǘΣ ǿŜΩƭƭ ǘǊȅ ǘƻ ƳŀƪŜ ƛǘ ǳǇ ǘƻ ȅƻǳΣ 

ōǳǘ ƛǘΩǎ ƎƻƛƴƎ ǘƻ ōŜ ǘƻǳƎƘ ŦƻǊ ōƻǘƘ ƻŦ ǳǎΦέ aŀǎǎ LƴǎƛƎƘǘΩǎ ǊŜǎŜŀǊŎƘ ǎƘƻǿŜŘ ǘƘŀǘ 

high-performing, high-ǇƻǾŜǊǘȅ ǎŎƘƻƻƭǎ άƘŀǾŜ ŦƭƛǇǇŜŘ ǘƘŜ ǉǳŜǎǘƛƻƴέΥ Instead of 

ŜƳǇƘŀǎƛȊƛƴƎ ǿƘŀǘΩǎ ōŜƛƴƎ ǘŀǳƎƘǘΣ ǘƘŜȅ ŜƳǇƘŀǎƛȊŜ ǿƘŀǘΩǎ ōŜƛƴƎ ƭŜŀǊƴŜŘΦ  

Å Readiness to act: High-performing, high-poverty schools and their districts 

ǊŜǎƻƭǾŜ ǘƘŀǘ άŜǾŜǊȅ ŘŜŎƛǎƛƻƴ ǿŜ ƳŀƪŜ ǿƛƭƭ ōŜ ōŀǎŜŘ ƻƴ ƻǳǊ ŎƻǊŜ ƳƛǎǎƛƻƴΣέ 

according to Mr. Calkins. DistriŎǘǎ ǎǳŎƘ ŀǎ wƛŎƘƳƻƴŘ ƘŀǾŜ άƘŀǊŘǿƛǊŜŘέ ǘƘŀǘ 

attribute, he says, by creating favorable operating conditions.  

Mr. Calkins concurred with other conferees that districts and schools serving high-

needs students must set high expectations. However, he contended that educators 

Ƴǳǎǘ ŀƭǎƻ άōŜ ǾŜǊȅ ŜȄǇƭƛŎƛǘ ŀōƻǳǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ǘǊŜŀǘƛƴƎέ ǘƘŜ Ƴŀƴȅ ŎƘŀƭƭŜƴƎŜǎ 

and problems that students from low-income families bring to school. Successful 

ǎŎƘƻƻƭǎΣ ƘŜ ǎŀȅǎΣ Řƻ ƴƻǘ ǳǎŜ άǇƻǾŜǊǘȅ ƛƳǇŀŎǘǎ ŀǎ ŀƴ ŜȄŎǳǎŜΣέ ōǳǘ ǊŀǘƘŜǊ ŀǎ ŀ άŘesign 

ǇŀǊŀƳŜǘŜǊΦέ ¢Ƙŀǘ ƛǎΣ ǘƘŜȅ ŎƻƳƳƛǘ ǘƻ ƘŜƭǇƛƴƎ ŜŀŎƘ ǎǘǳŘŜƴǘ ǎǳŎŎŜŜŘΦ 

AlƻƴƎ ǿƛǘƘ ǘƘƻǎŜ ǘƘǊŜŜ άǊŜŀŘƛƴŜǎǎ ŀǘǘǊƛōǳǘŜǎΣέ ŘƛǎǘǊƛŎǘǎ ǿƛǘƘ ǎǳŎŎŜǎǎŦǳƭ ŎƘŀƴƎŜ 

ƳŀƴŀƎŜƳŜƴǘ ǎǘǊŀǘŜƎƛŜǎ ŦƻŎǳǎ ƻƴ ǘƘŜ άǘƘǊŜŜ /ǎέΥ 

Å Conditions: Rather than working around the existing educational systemτthe 

approach of the charter school movement, says Mr. Calkinsτsuccessful districts 

ŀƴŘ ǎŎƘƻƻƭǎ άŎǊŜŀǘŜ ǘƘŜƛǊ ƻǿƴ ƛƴǘŜǊƴŀƭ ǘǳǊƴŀǊƻǳƴŘ ǊŜŦƻǊƳ ȊƻƴŜ ǘƘŀǘ ƎƛǾŜǎ ǘƘŜƳ 

ƳƻǊŜ ŎƻƴǘǊƻƭ ƻǾŜǊ ǇŜƻǇƭŜΣ ǘƛƳŜΣ ƳƻƴŜȅΣ ŀƴŘ ǇǊƻƎǊŀƳΦέ ¢Ƙŀǘ ƛǎΣ ǘƘŜȅ ǇǊƻǾƛŘŜ 

more time for students to learn and teachers to collaborate, give leaders the 

flexibility to shape school staff, and provide more pay and professional 

incentives for teachers.  

Å Capacity: The capacity for turnaround among administrators, principals, 

teachers, and external partners is intertwined with the three types of readiness 

noted above, and includes practical resources as well as human capacity.  

Å Clusters: Like-minded schools learn from each other and take change to scale by 

banding together to create a cohesive network, based on geographic region, 

student needs, or type of school. For example, clusters may comprise alternative 

high schools that serve students who have dropped out of traditional schools, 

middle schools that have broken up into smaller academies, or even an 

elementary, middle, and high school that have decided to collaborate. States or 

districts provide these clusters, if they are to be successful, with the new 

Like-minded schools 

learn from each other 

and take change to 

scale by banding 

together to create a 

cohesive network, 

based on geographic 

region, student 

needs, or type of 

school. 
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conditions and professional capacity they need to achieve dramatic gains in 

student achievement. 

COMMENTS AND Q&A 

THE CHALLENGE OF F INDING NEW LEADERS  

Discussant Dr. James Connell, president of the nonprofit Institute for Research and 

Reform in Education (IRRE), observed that districts do not always have the option of 

bringing in a new leader for every struggling school, given a shortage of skilled 

personnel, and the reluctance of some to move to more remote regions of the 

country.  

Nor do most districts and schools have the option of making wholesale changes in 

ǘƘŜƛǊ ŜƳǇƭƻȅŜŜǎΦ ¢Ƙǳǎ ǊŜǇƭƛŎŀǘƛƴƎ ǘƘŜ άōǊƛƭƭƛŀƴǘ ǇǊŀŎǘƛŎŜǎέ ƻŦ ŀ ŦŜǿ ƻǳǘǎǘŀƴŘƛƴƎ 

districts usually reqǳƛǊŜǎ άǘǊŀƴǎŦƻǊƳƛƴƎ ǘȅǇƛŎŀƭ ǇǊŀŎǘƛŎŜǎέ ƛƴ ƻǘƘŜǊ ŘƛǎǘǊƛŎǘǎΦ ¢Ƙŀǘ ƛǎΣ 

ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǎŎƘƻƻƭǎ ƛƴǘŜƴǘ ƻƴ ǘǳǊƴŀǊƻǳƴŘ Ƴǳǎǘ ŦƻŎǳǎ ƻƴ άōǊƛƴƎƛƴƎ ŀǊƻǳƴŘέ ŎǳǊǊŜƴǘ 

staffτŎƻƴǾƛƴŎƛƴƎ ǘƘŜƛǊ ŜȄƛǎǘƛƴƎ ǎǘŀŦŦ ǘƻ άǎŜŜ ǘƘŜ ǿƻǊƭŘ ŘƛŦŦŜǊŜƴǘƭȅ ŀƴŘ Řƻ ǘƘƛƴƎǎ 

ŘƛŦŦŜǊŜƴǘƭȅΦέ ¢ƻ Řƻ ǎƻΣ ǘƘŜȅ Ƴǳǎǘ ŘƛŀƎƴƻǎŜ ǘƘŜ άǎƻǳǊŎŜǎ ƻŦ ǊŜǎƛǎǘŀƴŎŜΣέ ǎǳŎƘ ŀǎ ōȅ 

ŦǊŀŎǘǳǊƛƴƎ ǘƘŜ άǳƴƘƻƭȅ ŀƭƭƛŀƴŎŜǎ ōŜǘǿŜŜƴ Ŧƻƭƪǎ ǿƛǘƘ ǇǊƛƴŎƛǇƭŜŘ ƻōƧŜŎǘƛƻƴǎέ ŀƴŘ 

άƳƛǎŎƘƛŜŦ ƳŀƪŜǊǎ ŀƴŘ ǇǊƻǘŜŎǘƻǊǎ ƻŦ ǘƘŜ ǎǘŀǘǳǎ ǉǳƻέτengaging the former and 

marginalizing or selectively removing the latter.  

Dr. Connell said he has found districts that have replaced only 30 percent of their 

leaders have been able to ƳƻǾŜ ŦǊƻƳ ƳŜŘƛƻŎǊƛǘȅ ǘƻ ƳƻŘŜǊŀǘŜ ǎǳŎŎŜǎǎΦ ά²Ŝ ƘŀǾŜ ǘƻ 

think about the mechanics, the training, the support, that good people who are not 

ŘƻƛƴƎ ǘƘŜƛǊ Ƨƻō ǿŜƭƭ ƴŜŜŘ ǘƻ Řƻ ǘƘŜƛǊ Ƨƻō ǿŜƭƭΦέ ²ŀƛǘƛƴƎ ŦƻǊ ŎŀŘǊŜǎ ƻŦ ƴŜǿ ǇŜƻǇƭŜ ƛǎ 

ƛƳǇǊŀŎǘƛŎŀƭΣ ƘŜ ǎŀȅǎΣ ŀƴŘ άƪƛŘǎ ŎŀƴΩǘ ǿŀƛǘΦέ  

5ǊΦ .ǳƴǘǊƻŎƪ ŀŎƪƴƻǿƭŜŘƎŜŘ ǘƘŀǘ ƴƻ ŘƛǎǘǊƛŎǘ Ƙŀǎ ŜƴƻǳƎƘ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜǎ ǘƻ άŎƘŀƴƎŜ 

ƻǳǘ ŜǾŜǊȅ ǎƛƴƎƭŜ ǇǊƛƴŎƛǇŀƭΣέ ŀŘŘƛƴƎ ǘƘŀǘ ǎƘŜ άǿƻǳƭŘ ƴŜǾŜǊ ŀŘǾƻŎŀǘŜ ώŎƘŀƴƎƛƴƎ ǎŎƘƻƻƭ 

leaders] as the sole response to education reform and turning around low-

perforƳƛƴƎ ǎŎƘƻƻƭǎΦέ IƻǿŜǾŜǊΣ ǎƘŜ ǊŜƛǘŜǊŀǘŜŘ ǘƘŀǘ άǎƻƳŜ ƭŜŀŘŜǊǎ Ƨǳǎǘ ƴŜŜŘ ǘƻ Ǝƻ . . . 

²ŜΩǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ ƘŜǊŜΥ ǿŜ ŘƻƴΩǘ ƘŀǾŜ ǘƛƳŜ ǘƻ ōǊƛƴƎ ώƭŜŀŘŜǊǎϐ 

ŀƭƻƴƎΦέ  

{ƘŜ ŀƭǎƻ ŎƻƴǘŜƴŘŜŘ ǘƘŀǘ άǿŜ ƴŜŜŘ ǘƻ ǎǘŀǊǘ ƭƻƻƪƛƴƎ ŘƛŦŦŜǊŜƴǘƭȅ ŀǘ the ways in which 

ǿŜ ǊŜŎǊǳƛǘ ŀƴŘ ŘŜǾŜƭƻǇ ƻǳǊ ƭŜŀŘŜǊǎΦέ {ŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ ƛƴ the Mid-Atlantic States now 

spend an average of $3,500 to replace their principals, she said. The average 

business, in contrast, spends 20 to ол ǇŜǊŎŜƴǘ ƻŦ ŜŀŎƘ ƳƛŘŘƭŜ ƳŀƴŀƎŜǊΩǎ ǎŀlary to 

ǊŜǇƭŀŎŜ ƘƛƳ ƻǊ ƘŜǊΦ {ƘŜ ŀŎƪƴƻǿƭŜŘƎŜŘ ǘƘŀǘ άǊŜǎƻǳǊŎŜǎ ŀǊŜ ŀ ǇǊƻōƭŜƳΣέ ōǳǘ ǇƻƛƴǘŜŘ 

άL Řƻ ōŜƭƛŜǾŜ ƛƴ ǎƻƳŜ 

cases the leader needs 

ǘƻ ƎƻΦέ 

τDr. Buntrock 

άL ǘƘƛƴƪ ǘƘŀǘ ǿŜ Řƻ ƪƴƻǿ 

that if we have the right 

leaders and the right 

kinds of processes and 

systems in place that 

we're going to get a lot 

further down the road, 

than if we just have one 

ƻǊ ǘƘŜ ƻǘƘŜǊΦέ 

τDr. Buntrock 
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out that districts can recoup the time and energy they spend recruiting new people, 

ŀǎ άǘŜŀŎƘŜǊ ǊŜǘŜƴǘƛƻƴ ƎƻŜǎ ǳǇ ƛŦ ǘƘŜȅ ƘŀǾŜ ƎƻƻŘ ƭŜŀŘŜǊǎΦέ 

Dr. Buntrock argued that aƭǘƘƻǳƎƘ άǿŜ ƪƴƻǿ ŀ ƭƻǘ ŀōƻǳǘ ǘƘŜ ǇǊŀŎǘƛŎŜǎ ǘƘŀǘ ǿƻǊƪ ƛƴ 

ǊŜŦƻǊƳƛƴƎ ǎŎƘƻƻƭǎΣέ ǘƘƻǎŜ ǇǊŀŎǘƛŎŜǎ Řƻ ƴƻǘ ǿƻǊƪ ƛƴ ŜǾŜǊȅ ǎŎƘƻƻƭ ōŜŎŀǳǎŜ ǎƻƳŜ ƭŀŎƪ 

the requisite leaders. Richmond Public Schools has responded by partnering with 

businesses, looking ƛƴ άƴŜǿ ǇƭŀŎŜǎ ŀƴŘ ƴŜǿ ǿŀȅǎ ǘƻ ŦƛƴŘ ƭŜŀŘŜǊǎΦέ 

THE P ITFALLS OF TARGETING AYP 

5ƛǎŎǳǎǎŀƴǘ ¢ƻƴȅ ²ŀƎƴŜǊ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀǎƪŜŘ ǘƘŜ 

ǇǊŜǎŜƴǘŜǊǎΥ άIƻǿ Ŏŀƴ ǿŜ ŜƴǎǳǊŜ ǘƘŀǘ ǿŜ ŀǊŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ǘŜǎǘƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ǘƘŀǘ 

ƳŀǘǘŜǊ ƳƻǎǘΚέ IŜ ŎƻƴǘŜƴŘŜŘ ǘƘŀǘ άǿŜ ŀǊŜ ǳǎing the wrong yardstick to measure 

success, and even to set our goals . . . AYP [Adequate Yearly Progress, as defined by 

No Child Left Behind] and even Advanced Placement do not correlate with the kind 

ƻŦ ŀǘǘŀƛƴƳŜƴǘ ǘƘŀǘ ƳŀǘǘŜǊǎ Ƴƻǎǘ ŦƻǊ ƻǳǊ ƪƛŘǎΦέ ¢Ƙŀǘ ƛǎ, state and federal standards do 

not ensure that students have the skills to obtain jobs that pay more than minimum 

wage, and to become informed and active citizens. 

Dr. Wagner noted, for example, that all elementary schools in his home districtτa 

leader in reformτhave made AYP. However, according to their results on a national 

test, one-third of their fifth graders are reading a year or more below grade level. 

9ǾŜƴ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘΣ ƻƴƭȅ му ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƘƛƎƘ ǎŎƘƻƻƭ ƎǊŀŘǳŀǘŜǎ 

ŎƻƳǇƭŜǘŜ ŎƻƭƭŜƎŜΦ άhǳǊ ƎǊŀŘǳŀǘŜǎ Ƴŀȅ ƳŀƪŜ !¸tΣ ōǳǘ ǘƘŜȅ ǿƛƭƭ ƴƻǘ ƳŀƪŜ ƭƛŦŜΣέ ƘŜ 

ŎƻƴǘŜƴŘǎΦ ά²Ŝ ŀǊŜ ǎǳŎŎŜŜŘƛƴƎ ŀǘ !¸t ǿƘƛƭŜ ŦŀƛƭƛƴƎ ƻǳǊ ŎƘƛƭŘǊŜƴΦέ  

IŜ ƻōǎŜǊǾŜŘ ǘƘŀǘ ǿƘŜƴ άǎŎƘƻƻƭ ŎǳƭǘǳǊŜ ŦƻŎǳǎŜǎ ƻƴ ŜƴǎǳǊƛƴƎ ǘƘŀǘ ŀƭƭ ǎǘǳŘŜƴǘs are 

graduating and ready for college, careers and citiȊŜƴǎƘƛǇΣ ǘƘǊŜŜ ǘƘƛƴƎǎ ƘŀǇǇŜƴΦέ  

¶ CƛǊǎǘΣ ǘŜǎǘ ǎŎƻǊŜǎ ŎƻƴǎƛǎǘŜƴǘƭȅ ǊƛǎŜΣ ōŜŎŀǳǎŜ ǘƘŜ ǎŎƘƻƻƭ ƛǎ άǘŜŀŎƘƛƴƎ ƪƛŘǎ Ƙƻǿ 

ǘƻ ǘƘƛƴƪΣ ǊŜŀǎƻƴΣ ŀƴŀƭȅȊŜΣ ƘȅǇƻǘƘŜǎƛȊŜΣ ŎƻƳƳǳƴƛŎŀǘŜΣ ŀƴŘ ǿƻǊƪ ǿƛǘƘ ƻǘƘŜǊǎΦέ  

¶ {ŜŎƻƴŘΣ ǎǘǳŘŜƴǘǎ άŎƻƴǎƛǎǘŜƴǘƭȅ Řƻ ōŜǘǘŜǊ ƛƴ ŎƻƭƭŜƎŜ ŀƴŘ ōŜȅƻƴŘΦέ  

¶ ThƛǊŘΣ άōƻǘƘ ǎǘǳŘŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ŀǊŜ ƳƻǊŜ ƳƻǘƛǾŀǘŜŘΦέ  

!¸t ƛǎ άŀƭƭ ŀōƻǳǘ ŎƻƳǇƭƛŀƴŎŜέ ŀƳƻƴƎ ōƻǘƘ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎǘǳŘŜƴǘǎΦ ά²ƘŜƴ ȅƻǳ 

instead focus on the mission of saving lives . . . giving kids a future as opposed to 

AYP, teachers and kids are dramatically mƻǘƛǾŀǘŜŘ ǘƻ ǎǳŎŎŜŜŘΦέ  

Mr. Calkins of Mass Insight observed that all the high-performing, high-poverty high 

ǎŎƘƻƻƭǎ ƘŜ Ƙŀǎ ǎǘǳŘƛŜŘ ŀŎǘǳŀƭƭȅ Řƻ ǎŜǘ ǘƘŜƛǊ ǎƛƎƘǘǎ ƻƴ άŎƻƭƭŜƎŜ ƳŀǘǊƛŎǳƭŀǘƛƻƴ ŀƴŘ 
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success in college, and most are tracking kids in college, to make sure that they have 

ŘƻƴŜ ǘƘŜ Ƨƻō ǿŜƭƭΦέ  

CULLING THE EVIDENCE ON WHAT WORKS  

Dr. Jason Snipes of the Council of the Great City Schools lamented a lack of evidence 

for the essential ingredients of educational turnaround: One analysis for the federal 

ƎƻǾŜǊƴƳŜƴǘ ǎƘƻǿŜŘ ǘƘŀǘ ǘƘŜ ŜƴǘƛǊŜ άǊŜŦƻǊƳ ƭƛǘŜǊŀǘǳǊŜέ (predating recent work by 

Mass Insight) ƛǎ ōŀǎŜŘ ƻƴ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ Ƨǳǎǘ ор ǎŎƘƻƻƭǎΦ άLŦ ȅƻǳ ƭƻƻƪ ŀǘ ǎŎƘƻƻƭǎ 

ǘƘŀǘ ƘŀǾŜ ǇŜǊŦƻǊƳŜŘ ŦƻǊ ŀōƻǳǘ ŀ ȅŜŀǊΣ ȅƻǳ ŦƛƴŘ ŀ ŦŜǿΣέ ƘŜ ƴƻǘŜǎΦ άLŦ ȅƻǳ ƭƻƻƪ ŀǘ 

schools that have performed for more than one year and more than ƻƴŜ ƎǊŀŘŜΣ ƛǘΩǎ 

an incredibly small number . . . ²Ŝ ǊŜŀƭƭȅ ƘŀǾŜƴΩǘ ƛŘŜƴǘƛŦƛŜŘ ǎŎƘƻƻƭǎ ǘƘŀǘ ƘŀǾŜ ǎŜǘ 

[out] ƻƴ ŀ ƴŜǿ ǇŀǘƘ ŀƴŘ ǎǳǎǘŀƛƴŜŘ ƛǘ ƻǾŜǊ ǘƛƳŜΦέ IŜ ŀǎƪŜŘ ǘƘŜ ǇǊŜǎŜƴǘŜǊǎ Ƙƻǿ 

reformers can gather stronger evidence on what works in improving low-performing 

schools and sustaining that success over time. 

5ǊΦ .ǳƴǘǊƻŎƪ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ ŘŜǎǇƛǘŜ ǘƘŜ ƭŀŎƪ ƻŦ ŜȄǘŜƴǎƛǾŜ ŜǾƛŘŜƴŎŜΣ άǿŜ Řƻ ƘŀǾŜ ŀ 

ǇǊŜǘǘȅ ƎƻƻŘ ƛŘŜŀ ǘƘŀǘ ŎŜǊǘŀƛƴ ǇǊŀŎǘƛŎŜǎ ǿƻǊƪΣέ ŀƴŘ ǘƘŀǘ ōƻǘƘ ǎȅǎǘŜƳƛŎ ŎƘŀƴƎŜ ŀƴŘ 

leadership are essential. If a district does not reform its central-office systems and 

ǇǊƻŎŜǎǎŜǎΣ ƛǘ άƳƛƎƘǘ ƎŜǘ ǎƻƳŜ ǉǳƛŎƪ ǊŜǎǳƭǘǎΣέ ōǳǘ ƛǘ ǿƛƭƭ ƴƻǘ Ƴŀƛƴǘŀƛƴ ǘƘŜƳΦ άLŦ ǿŜ 

ƘŀǾŜ ǘƘŜ ǊƛƎƘǘ ƭŜŀŘŜǊǎ ŀƴŘ ǘƘŜ ǊƛƎƘǘ ƪƛƴŘǎ ƻŦ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ǎȅǎǘŜƳǎ ƛƴ ǇƭŀŎŜΣ ǿŜΩǊŜ 

ƎƻƛƴƎ ǘƻ ƎŜǘ ŀ ƭƻǘ ŦǳǊǘƘŜǊ Řƻǿƴ ǘƘŜ ǊƻŀŘΦέ 

RESOURCES  

To view video and PowerPoint presentations from the session, see 

http://www.agi.harvard.edu 

For more on the Darden/Curry Partnership for Leaders in Education, see 

http://www.darden.virginia.edu/html/area.aspx?styleid=3&area=ple  

For more on Mass Insight Education & Research Institute and its reports on school 

turnarounds, see http://www.buildingblocks.org/ 

For more on the Institute for Research and Reform in Education, see 

http://www.irre.org/ 

 

 

 

Both systemic change and 

leadership are essential. If 

a district does not reform 

its central-office systems 

ŀƴŘ ǇǊƻŎŜǎǎŜǎΣ ƛǘ άƳƛƎƘǘ 

ƎŜǘ ǎƻƳŜ ǉǳƛŎƪ ǊŜǎǳƭǘǎΣέ 

but it will not maintain 

them. 

τDr. Buntrock 
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3. RAISING ACHIEVEMENT AND CLOSING GAPS IN 

MONTGOMERY COUNTY,  MARYLAND    

PR E SE N T ERS (ALL  F ROM  MO N TG OM E RY  CO U NT Y) 

Frieda K. Lacey, Deputy Superintendent of Schools 

Heath Morrison, Community Superintendent, Office of School Performance  

Adrian Talley, Community Superintendent, Office of School Performance  

Jamie Virga, Associate Superintendent, Office of Organizational Development 

Carole Working, Principal, Quince Orchard High School 

D I SCU SSANT S  

Mica Pollock, Harvard Graduate School of Education 

John Diamond, Harvard Graduate School of Education 

MO DE R ATOR  

Charles Ogletree, Founding Director of the Charles W. Houston Institute for Race and 
Justice, Harvard Law School, AGI co-chair 

 

 

With a 2008ς2009 enrollment of 139,000 students in 199 schools, Montgomery 

County Public Schools (MCPS) is the largest school district in Maryland, and the sixth 

ƭŀǊƎŜǎǘ ƛƴ ǘƘŜ ŎƻǳƴǘǊȅΦ !ƭǘƘƻǳƎƘ ǘƘŜ Ŏƻǳƴǘȅ ƛǎ ǿŜŀƭǘƘȅ ƻǾŜǊŀƭƭΣ ƛǘ ŀƭǎƻ Ƙŀǎ άŀ ƭƻǘ ƻŦ 

poverty and a lot of diǾŜǊǎƛǘȅΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ CǊƛŜŘŀ [ŀŎŜȅΣ ŘŜǇǳǘȅ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘΣ 

and one of five MCPS leaders who presented at the conference.  

¢ƘŜƛǊ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ƻǳǘƭƛƴŜŘ ǘƘŜ ŎƻǳƴǘȅΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇ ŎƘŀƭƭŜƴƎŜǎΣ ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ 

tackling them, and the ensuing results. In so doing, they emphasized: 

¶ the critical role of open conversations about race;  

¶ the value of setting specific targets for student achievement and using data-

driven strategies to reach them;  

¶ the need for skilled leadership and effective professional development at all 

levels; and  

¶ the importance of collaboration and teamwork.  

 

 

ά²Ŝ ŀǊŜ ǎǘǊƛǾing to create 

a school system, and 

indeed a community, 

where academic success is 

not predictable by race, 

ethnicity, disability, 

language proficiency, or 

ǇƻǾŜǊǘȅΦέ 

τOur Call to Action:  

Pursuit of Excellence  

The Strategic Plan  

for the Montgomery 

County Public Schools 

2008ς2013 
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RESPONDING TO RAPIDLY CHANGING DEMOGRAPHICS  

According to Dr. Lacey, student demographics have changed rapidly as rising 

numbers of African American and Hispanic students have entered the district during 

the past couple of decades (see Exhibit 3.1). For example, the number of students 

signing up for free and reduced-price meals more than doubled between 1990 and 

2007, while the number of elementary-school students for whom English was a 

second language also rose sharply. !ŘƳƛƴƛǎǘǊŀǘƻǊǎ ǊŜŀƭƛȊŜŘ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ǘƻ άŘƻ 

something drasticalƭȅ ŘƛŦŦŜǊŜƴǘΣέ 5ǊΦ Lacey said. 

Exhibit 3.1   MCPS Enrollment by Racial/Ethnic Group 

 

From the MCPS presentation at the AGI Conference 

 

Superintendent Dr. Jerry D. Weast spearheaded the response. He assigned schools 

to one of two zones: a red zone, where schools are 80 percent minority, 50 percent 

of students receive free and reduced-price meals (FARMs), and 28 percent have 

English as a second language (ESL); and a more affluent green zone of almost equal 

size, whose schools have significantly smaller minority populations (see Exhibit 3.2).  

 

ά¢ƘŜǊŜ ƛǎ ƴƻ ǿŀȅ ȅƻǳ Ŏŀƴ 

close the achievement 

gap in the 21st century 

without talking about 

ǊŀŎŜΤ ȅƻǳ Ŏŀƴϥǘ Řƻ ƛǘΦέ  

τDr. Lacey 



 

2008 AGI Conference Summary   30 | P a g e  

3
0
 

GETTING IT DONE 

 

Exhibit 3.2   MCPS Green and Red Zones 

 

From the MCPS presentation at the AGI Conference 

 

The district also created a strategic-planning process that sets specific goals and 

milestones for student achievement, analyzes key data points, and develops new 

initiativesτwith a special focus on red-zone schools.  

Early initiatives included moving from half-day to full-day kindergarten and cutting 

class sizes in red-zone schools by 50 percentτfrom 28 to 15 students. Key 

benchmarks included teaching kindergarten students to readτάǳƴƘŜŀǊŘ ƻŦ ƛƴ 

Montgomery Countȅ ƛƴ мфффΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ [ŀŎŜȅΦ ¢Ƙŀǘ ōŜƴŎƘƳŀǊƪ Ƙŀǎ ƳŀŘŜ ŀ 

difference: Today, фо ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƪƛƴŘŜǊƎŀǊǘeners read books, including 

90 percent of African Americans and 87 percent of Hispanics (see Exhibit 3.3). She 

noted that the results have been so strong that the district has had to raise the 

benchmark.  

The district has also aimed to sharply increase the number of fifth-grade students 

taking sixth-grade math. Again, the district recorded marked success: While a couple 

of years ago, 196 students took such math, today, close to 5,000 do, according to Dr. 

[ŀŎŜȅΦ ά²Ŝ ƘŀŘ ǘƻ ǘǊŀƛƴ ǘƘŜ ǘŜŀŎƘŜǊǎτǘƘŜȅ ŘƛŘƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ Řƻ ƛǘΣέ ǎƘŜ ƴƻǘŜǎΦ ! 

third benchmark: By 2010, 80 percent of eighth-grade students will enroll in and 

succeed at Algebra I. By 2007ς2008, 68 percent of these students were taking that 

level of math or higher.  

ά¸ƻǳ Ŏŀƴϥǘ Řƻ ǘƘŜ ǎǘŀǘǳǎ 

quo; you have to do 

something drastically 

ŘƛŦŦŜǊŜƴǘΦέ 

τDr. Lacey 
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Exhibit 3.3   MCPS Kindergarten Reading Scores 

From the MCPS presentation at the AGI Conference 

 

A critical initiative has aimed to expand the participation of minority high school 

students in Advanced Placement classes, despite the feeling among teachers that 

άǘƘŜȅ ŎŀƴΩǘ Řƻ ƛǘΦέ ¢ƻŘŀȅ сл ǇŜǊŎŜƴǘ ƻŦ ƘƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎ ǘŀƪŜ ŀǘ ƭŜŀǎǘ ƻƴŜ !t 

classτmore than double the national average, and significantly higher than the 35 

percent state average.  

The district achieǾŜŘ ǎǳŎƘ ǊŜǎǳƭǘǎ ōȅ άǇǳǘǘƛƴƎ ǊŀŎŜ ƻƴ ǘƘŜ ǘŀōƭŜΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ 

[ŀŎŜȅΦ ά²Ŝ ƘŀǾŜ ǘƻ ǘŀƭƪ ŀōƻǳǘ ǊŀŎŜΣ ǿŜ ƘŀǾŜ ǘƻ ŘƛǎŀƎƎǊŜƎŀǘŜ ǘƘŜ ŘŀǘŀΣ ǿŜ ƘŀǾŜ ǘƻ 

have initiatives, and we have to have tools.έ For example, the district breaks out data 

by race and ethnicity, and by red and green zones. Yet despite some success, she 

asserted: ά²Ŝ ƘŀǾŜ ƳŀƴȅΣ Ƴŀƴȅ ŎƘŀƭƭŜƴƎŜǎ; we can never be satisfied.έ For example, 

6 ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ нр ƘƛƎƘ ǎŎƘƻƻƭǎ ǊŀƴƪŜŘ ŀƳƻƴƎ ǘƘŜ ƴŀǘƛƻƴΩǎ ǘƻǇ мллΤ ǘƘŜ Ǝƻŀƭ ŦƻǊ 

next year is 8.  

USING DATA TO CREATE A CULTURE OF CONTINUOUS 

IMPROVEMENT  

5ǊΦ IŜŀǘƘ aƻǊǊƛǎƻƴΣ ŀ ŎƻƳƳǳƴƛǘȅ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ hŦŦƛŎŜ ƻŦ {ŎƘƻƻƭ 

Performance, posed this question to conference attendees: How do we sustain a 

culture of continuous improvement, and remain commiǘǘŜŘ ǘƻ άŎƻƴǎǘŀƴǘƭȅ ƭƻƻƪ ŀǘ 

Řŀǘŀ ǘƻ ƛƴŦƻǊƳ ƻǳǊ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜ ŀƴŘ ƻǳǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΚέ Iƻǿ 

ά²Ƙŀǘ ǿŜ ƭƻƻƪ ŦƻǊ ŀǊŜ 

incremental gains over a 

period of time, and when 

we see them leveling off 

or starting to go down, 

what do we do? We have 

to do something different; 

we have to diagnose and 

problem-solve, we have 

ǘƻ ƘŀǾŜ ŀ ǎǘǊŀǘŜƎȅΦέ   

τDr. Lacey 
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Řƻ ǿŜ ŜƴǎǳǊŜ ǘƘŀǘ ǿŜ ŀǊŜ άŘŜŜǇƭȅ ŀƴŘ ŦǳƴŘŀƳŜƴǘŀƭƭȅ ŘŜŘƛŎŀǘŜŘ ǘƻ ǘƘŜ ƛŘŜŀ ƻŦ 

ŜƭƛƳƛƴŀǘƛƴƎ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇΚέ 

One central strategy has entailed working with researchers from Tufts and Harvard 

to develop M-Stat, a data-reporting systemτmodeled on the New York City Police 

5ŜǇŀǊǘƳŜƴǘΩǎ /ha{¢!¢τthat allows the district to look at achievement patterns 

ŀƴŘ ǘǊŜƴŘǎ ƛƴ ŘŜǘŀƛƭΦ !ŎŎƻǊŘƛƴƎ ǘƻ aƻǊǊƛǎƻƴΣ άa-Stat allows us to compare our data 

ǘƻ ƻǳǊ ǊƛƎƻǊƻǳǎ ōŜƴŎƘƳŀǊƪǎ ŀƴŘ ǎŜŜ ǿƘŜǊŜ ǘƘŜǊŜ ƛǎ ŀƴ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇΦέ  

During the M-Stat process, administrators, principals, and teachers conduct an 

ƛƴǘŜƴǎƛǾŜ ǊŜǾƛŜǿ ƻŦ ŜŀŎƘ ǎŎƘƻƻƭ ōŀǎŜŘ ƻƴ ƪŜȅ Řŀǘŀ Ǉƻƛƴǘǎ ōǊƻƪŜƴ Řƻǿƴ ōȅ ǎǘǳŘŜƴǘǎΩ 

race, ethnicity, gender, English proficiency, and disability status. Results for each 

school are color-coded to show whether it is meeting, exceeding, or falling short of 

ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ōŜƴŎƘƳŀǊƪǎΦ !ŎŎƻǊŘƛƴƎ ǘƻ aƻǊǊƛǎƻƴΣ ǘƘƛǎ ǇǊƻŎŜǎǎ ŀƭƭƻǿǎ ǘƘŜ ŘƛǎǘǊƛŎǘ ǘƻΥ  

¶ determine areas of success and areas for improvement; 

¶ create opportunities for open and honest dialogue;  

¶ use data as the entry point to the discussions about race and equity; and 

¶ affect change within a school, a cluster, or the system. 

For example, M-{ǘŀǘ ǎƘƻǿŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƛǎ ŘƻƛƴƎ άƳǳŎƘ ōŜǘǘŜǊ ǘƘŀƴ ŀƭƭ ƻǘƘŜǊ 

ŘƛǎǘǊƛŎǘǎ ƛƴ aŀǊȅƭŀƴŘέ ƛƴ ǊŀƛǎƛƴƎ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ !ŦǊƛŎŀƴ American and Latino 

students who take the PSAT (see Exhibit 3.4).  

Exhibit 3.4   PSAT Participation Rates 2007ς2008 

Tenth Graders in MCPS and Maryland 

 

From the MCPS presentation at the AGI Conference 

ά²Ŝ Ǉǳǘ ǘƘŜ Řŀǘŀ ƻǳǘ 

there and we put race on 

the table. And we say it's 

only a success if all 

students are doing well; 

we are not going to hide 

ōŜƘƛƴŘ ŀǾŜǊŀƎŜǎΦέ 

τDr. Morrison 

During the M-Stat 

process, administrators, 

principals, and teachers 

conduct an intensive 

review of each school 

based on key data 

points broken down by 

ǎǘǳŘŜƴǘǎΩ ǊŀŎŜΣ 

ethnicity, gender, 

English proficiency, and 

disability status. 
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However, the process also revealed that just 13 high schools had reached the 2007ς

2008 overall benchmarkτthat 93 percent of all students would take the testτand 

that only 7 schools had reached that goal for minority students. Still, four high 

schools targeǘŜŘ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊ ŀƭƭ ǎƘƻǿŜŘ άǎǳōǎǘŀƴǘƛǾŜ ƛƳǇǊƻǾŜƳŜƴǘΣέ ŀŎŎƻǊŘƛƴƎ 

to Dr. Morrison, with two moving from worst to among the best-performing.  

άLǘΩǎ ŀ ǘǊǳƛǎƳ ǘƘŀǘ Ƴŀƴȅ ǎŎƘƻƻƭǎ ǿƛǘƘƛƴ ŀ ŘƛǎǘǊƛŎǘ ŘƻƴΩǘ ǎƘŀǊŜέ ƛƴŦƻǊƳŀǘƛƻƴΣ ƘŜ ƴƻǘŜŘΣ 

ŀƴŘ άa-Stat is a way for ǳǎ ǘƻ ǊŜŀƭƭȅ ƎƭŜŀƴ ǿƘƻ Ƙŀǎ ŀ ǎǘƻǊȅ ǘƻ ǘŜƭƭέ ŀƴŘ ǘƘŜƴ ǇǊƻƳƻǘŜ 

ŎƻƴǎǘǊǳŎǘƛǾŜ ǎƘŀǊƛƴƎΦ Lǘ ƛǎ ƴƻǘ ŀōƻǳǘ άƎƻǘŎƘŀǎΣέ ƻǊ άŦƛƴŘƛƴƎ ƻǳǘ ǿƘƻ ƛǎ ǘƻ ōƭŀƳŜΦ LǘΩǎ 

ŀōƻǳǘ ǊŜǾŜŀƭƛƴƎ ǿƘƻ ǘƻ ǎǳǇǇƻǊǘΣέ ŀƴŘ άǿƘƻ ƛǎ ƎŜǘǘƛƴƎ ǊŜǎǳƭǘǎ ǘƘŀǘ Ŏŀƴ ȅƛŜƭŘ ōŜǎǘ 

ǇǊŀŎǘƛŎŜǎέ ŦǊƻƳ ǿƘƛŎƘ ƻǘƘŜrs can learn. 

CLOSING THE GAP IN HONORS AND AP  ENROLLMENT  

Adrian Talley, another community superintendent in the Office of School 

Performance, observed that M-{ǘŀǘ ƎƛǾŜǎ ŘƛǎǘǊƛŎǘ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ǘƘŜ άƻǇǇƻǊǘǳƴƛǘȅ ǘƻ 

have conversations ǿƛǘƘ ƻǳǊ ǇǊƛƴŎƛǇŀƭǎΦέ trincipals can compare their school against 

schools with similar numbers of minority students, and learn from those that are 

achieving better results (see Exhibit 3.5).  

Exhibit 3.5   Sample M-Stat Report 

 

From the MCPS presentation at the AGI Conference 

 

For example, at an early M-Stat session on enrollment in honors and AP classes, 

ǇŀǊǘƛŎƛǇŀƴǘǎ ŦƻǳƴŘ ǘƘŀǘ ƻƴƭȅ мн ƻŦ нр ǎŎƘƻƻƭǎ ƘŀŘ ƳŜǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǘŀǊƎŜǘǎ ŦƻǊ ŀƭƭ 

ά²Ŝ ŀǊŜ ƎŀǘƘŜǊƛƴƎ ŀƭƭ ǘƘƛǎ 

information. How do we 

move from data, to 

information, to 

knowledge, and then to 

action that will produce 

ǊŜǎǳƭǘǎΚέ 

τMr. Virga 
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students; just 5 had met them for Hispanic students; and 1 had done so for African 

Americans. Principals talked about how to use strategies the successful schools had 

developed to enroll more children in advanced classes.  

Mr. Talley shared the questions district administrators posed to principals 

participating in that meeting and their responses: 

QUESTIONS  

¶ What strategies are used to recruit and influence African American and Hispanic 

students to enroll in honors/AP courses? 

¶ What actions or steps are you taking to ensure that students with ability are 

enrolled in honors courses in grades 9 and 10 to prepare them for AP courses? 

¶ How are you supporting students once they are enrolled?  

¶ What barriers exist in enrolling more students in honors/AP courses? How are 

you trying to overcome these barriers, and what supports do you need? 

¶ How are you dialoguing with middle and elementary school principals about 

your vision for enrollment in honors/AP courses at the high school level? 

 
EXAMPLES OF RESPONSES  

¶ Review how staffs recruit students to honors/AP. 

¶ Have minority honors/AP parents call other minority parents. 

¶ Align non-AP course instruction with AP standards. 

¶ Ask National Honor Society to provide after-school tutoring. 

¶ Provide AP professional development opportunities. 

¶ Ask all students in grade 11 to identify an AP course they would like to take. 

¶ Have counselors monitor the progress of all AP students. 

Currently, мр ǎŎƘƻƻƭǎ ƘŀǾŜ ƳŜǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƻǾŜǊŀƭƭ ǘŀǊƎŜǘǎ ŦƻǊ ŜƴǊƻƭƭƛƴƎ ǎǘǳŘŜƴǘǎ ƛƴ 

honors and APτwith 12 recording double-digit increases in the number of African 

Americans enrolled, and 8 seeing double-digit increases in Hispanic enrollees.  

The district has also established goals for the number of students taking AP exams, 

not just classes, and for the number who score well. Talley noted that an upcoming 

M-Stat meeting would focus on the fact that while many schools had met targets for 

the number of students taking the tests, fewer had met test score targets. 

Leadership teams in each school would use meetings during the summer to devise 

strategies to address those gaps.  

ά¢ƘŜ ǇƻǿŜǊ ƻŦ a-Stat is 

that it leads to reflection 

on instructional 

ǇǊŀŎǘƛŎŜǎέ  

τMr. Talley 
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The power of M-{ǘŀǘ ƛǎ ǘƘŀǘ άƛǘ ƭŜŀŘǎ ǘƻ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜǎΣέ ǎŀȅǎ 

Mr. Talley, and on professional development, with the aim of changing ǘŜŀŎƘŜǊǎΩ 

expectations and behaviors.  

TACKLING PROFESSIONAL DEVELOPMENT  

Mr. ±ƛǊƎŀΣ ŀǎǎƻŎƛŀǘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ hŦŦƛŎŜ ƻŦ hǊƎŀƴƛȊŀǘƛƻƴŀl 

Development, tackled the topic of professional development. ¢ƘŜ ŘƛǎǘǊƛŎǘΩǎ ǎǘǊŀǘŜƎȅΣ 

ƘŜ ƴƻǘŜŘΣ άƳǳǎǘ ōŜ ōŀǎŜŘ ƻƴ ŎƻƳǇŜƭƭƛƴƎ ǎǘǳŘŜƴǘ Řŀǘŀ ŀƴŘ ǘƘŜ ƴŜŜŘǎ ƻŦ ǎǘŀŦŦΣ ŀƴŘ ǿŜ 

have to be very strategic. WŜ ŎŀƴΩǘ Řƻ ŜǾŜǊȅǘƘƛƴƎ; ǿŜ ƘŀǾŜ ǘƻ ŦƻŎǳǎΦέ  

To that end, whŜƴ 5ǊΦ ²Ŝŀǎǘ ōŜŎŀƳŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘΣ ƘŜ ǉǳƛŎƪƭȅ άǇǳǘ ŀ Ŧǳƭƭ-time staff 

development teacher in every school.έ According to Mr. Virga, a principal at the 

time, this ƴŜǿ ǊŜǎƻǳǊŎŜ άŎƘŀƴƎŜŘ [his] ƭƛŦŜΣέ ŀǎ ƛǘ ŜƴŀōƭŜŘ ƘƛƳ ǘƻ ōŜǘǘŜǊ ǊŜǎǇƻƴŘ ǘƻ 

the divergent needs of different students and teachers. 

Dr. Weast also noticed that three very different elementary schools had achieved 

results and sustained them over time. He created a case study based on those 

schools as a professional development tool. That, in turn, spaǿƴŜŘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 

Professional Learning Communities Institute, in which school leadership teams of 15 

to 18 people use a case-study approach to create and implement a two-year plan to 

close their achievement gaps.  

¢ƻ ǎǳǇǇƻǊǘ ŜŀŎƘ ǎŎƘƻƻƭΩǎ ǇƭŀƴΣ ŘƛǎǘǊƛŎǘ ƭŜŀŘŜǊǎ ƳŜŜǘ ǿƛǘƘ ǎŎƘƻƻƭ ǎǘŀŦŦ; support 

interventions for students; set aside collaborative planning and training time for 

teachers; provide staff development specialists; and make presentations to parents. 

ά²Ŝ ōŜƭƛŜǾŜ ƛŦ ǿŜ ōǳƛƭŘ ǘƘŜ ŎŀǇŀŎƛǘȅ ƻŦ ǘƘŜ ǎǘŀŦŦΣ ǘƘŜ ǘŜŀƳǎΣ ŀƴŘ ǘƘŜ ŜƴǘƛǊŜ ǎŎƘƻƻƭΣ 

ǘƘŀǘΩǎ ƎƻƛƴƎ ǘƻ ƭŜŀŘ ǘƻ ƛƴŎǊŜŀǎŜŘ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΣέ aǊΦ ±ƛǊƎŀ noted. Does that 

process work? The 11 schools participating in the first two-year cohort began with a 

22-point achievement gap between African American and Hispanic students on the 

one hand, and Asian and white students on the other (see Exhibit 3.6). The schools 

narrowed that gap in both reading and math, Mr. Virga said, even as scores for Asian 

ŀƴŘ ǿƘƛǘŜ ǎǘǳŘŜƴǘǎ ŀƭǎƻ ǊƻǎŜΦ ά¢ƘŜ ǿƻǊƪ ǘŜƭƭǎ ǳǎ ǘƘŀǘ ƛŦ ȅƻǳ ŜƳǇƻǿŜǊ ǎŎƘƻƻƭ ǘŜŀƳǎΣ 

ǘƘŜȅ Ŏŀƴ ƳŀƪŜ ŀ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ 

According to Virga, during the two-ȅŜŀǊ ǇǊƻƎǊŀƳΣ άǘŜŀŎƘŜǊ ƭŜŀŘŜǊǎƘƛǇ ǊŜŀƭƭȅ 

emerges. Through the time and the training we give the teams, we really see 

teachers empowered, and then they go back and make things happen in their 

ǎŎƘƻƻƭǎΦέ  

To ensure that the district develops a system-wide strategy for continuous 

improvement and professional development, he noted, the superintendent meets 

with all administrators and principals five times a year. For the past three years, 

ά²Ŝ ōŜƭƛŜǾŜ ƛŦ ǿŜ ōǳƛƭŘ 

the capacity of staff and 

the teams, and the entire 

school, that's going to 

lead to increased student 

ŀŎƘƛŜǾŜƳŜƴǘΦέ 

τMr. Virga 

ά¢ƘǊƻǳƎƘ ǘƘŜ ǘƛƳŜ ŀƴŘ 

the training we give the 

teams, we really see 

ǘŜŀŎƘŜǊǎ ŜƳǇƻǿŜǊŜŘΦέ 

τMr. Virga 
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ǘƘƻǎŜ ƳŜŜǘƛƴƎǎ ƘŀǾŜ ŦƻŎǳǎŜŘ ƻƴ άŎƻǳǊŀƎŜƻǳǎ ŎƻƴǾŜǊǎŀǘƛƻƴǎέ ŀōƻǳǘ ǊŀŎŜ ŀƴŘ 

equityτǊŜŦƭŜŎǘƛƴƎ ǘƘŜ ƴƻǘƛƻƴ ǘƘŀǘ άȅƻǳ ŎŀƴΩǘ ƭŜŀŘ ǿƘŜǊŜ ȅƻǳ ƘŀǾŜƴΩǘ ōŜŜƴΦέ ¢Ƙŀǘ ƛǎΣ 

district leaders must undergo their own transformations before they can expect 

fundamental changes to occur in individual schools.  

 

Exhibit 3.6   Reading Results by Race Grades 3ς5 

 

From the MCPS presentation at the AGI Conference 

 

MAKING DATA PERSONAL  

/ŀǊƻƭŜ ²ƻǊƪƛƴƎΣ ǇǊƛƴŎƛǇŀƭ ƻŦ aƻƴǘƎƻƳŜǊȅ /ƻǳƴǘȅΩǎ vǳƛƴŎŜ hǊŎƘŀǊŘ IƛƎƘ {ŎƘƻƻƭΣ 

ŜȄǇƭŀƛƴŜŘ Ƙƻǿ άǿŜ ŀǘ ǘƘŜ ǎŎƘƻƻƭ ƭŜǾŜƭ ƎŜǘ ƻǳǊ ǘŜŀŎƘŜǊǎ ǘƻ ǊŜŀƭƭȅ ŜƳōǊŀŎŜ ǿƛǘƘ ǘƘŜƛǊ 

ƘŜŀǊǘǎ ŀƴŘ ƳƛƴŘǎέ ǘƘŜ ŜŦŦƻǊǘ ǘƻ ŎƭƻǎŜ ǘƘŜ ŀŎƘƛŜǾŜment gap. !ǘ aǎΦ ²ƻǊƪƛƴƎΩǎ ŦƛǊǎǘ 

ƳŜŜǘƛƴƎ ǿƛǘƘ ƘŜǊ ǎŎƘƻƻƭΩǎ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳΣ ǇŀǊǘƛŎƛǇŀƴǘǎ ŎƻƴŎƭǳŘŜŘτbased on the 

data she displayedτǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ǿŀǎ άŀ ǿŀƭƪƛƴƎ ŀŘǾŜǊǘƛǎŜƳŜƴǘ ŦƻǊ ǘƘŜ 

achievement gap . . . We needed to examine our belief system, we needed to 

examine our decision-ƳŀƪƛƴƎ ǇǊƻŎŜǎǎΣ ǿŜ ƴŜŜŘŜŘ ǘƻ ŜȄŀƳƛƴŜ ǘƘŜ ǿŀȅ ǿŜ ǿƻǊƪΦέ 

The team concluded that it had to ask teachers to examine the data in a way that 

ǿŀǎ άǳƴŘŜǊǎǘŀƴŘŀōƭŜ ǘƻ ǘƘŜƳΦέ {ƻ ǘƘŜ ǘŜŀƳ ōŜƎŀƴ ōȅ ǇŜǊǎƻƴŀƭƛȊƛƴƎ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴΥ 

Ms. Working reǇƻǊǘŜŘΣ ά²ƘŜƴŜǾŜǊ ǿŜ ǘŀƭƪŜŘ ŀōƻǳǘ Řŀǘŀ . . . we used pictures of our 

students . . . we are not talking about numbers, we are talking about the success of 

our students.έ 

ά²ŜϥǾŜ ǊŜŀƭƭȅ ŦƻŎǳǎŜŘ ƻƴ 

courageous conversations 

because we believe we 

have to get the leaders to 

do it first. You can't lead 

where you haven't been, 

so we are working on 

individual transformation 

ƻŦ ǘƘƻǎŜ ƭŜŀŘŜǊǎΦέ  

τMr. Virga 
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At the time, only 28 percent of African American and Hispanic students were 

enrolled in honors and AP classes. The leadership team identified another 150 

minority students to enroll, and after one semester found that 80 percent had 

ŀŘŀǇǘŜŘ ǿŜƭƭ ǿƛǘƘƻǳǘ άƘŜŀǾȅ ƛƴǘŜǊǾŜƴǘƛƻƴΦέ ¢Ƙŀǘ ŜȄǇŜǊƛŜƴŎŜ ƳƻǘƛǾŀǘŜŘ ǎŎƘƻƻƭ 

leaders to enroll numerous students whose indicators showed that they were 

capable of more rigorous work in honors and AP classesτincluding 59 percent of 

vǳƛƴŎŜ hǊŎƘŀǊŘΩǎ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎΣ ŀƴŘ рт ǇŜǊŎŜƴǘ ƻŦ ƛǘǎ Hispanics.  

When the school found that it was failing to meet other targets for students of color, 

ǘƘŜ ǘŜŀƳ ŀƎŀƛƴ ǇƻǎǘŜŘ άǇƛŎǘǳǊŜǎ ƻŦ ǎǘǳŘŜƴǘǎ ǿƘƻ ƴŜŜŘŜŘ ƻǳǊ ƘŜƭǇ ǘƻ ƎŜǘ ǘƻ 

graduation . . . ŀ ǾŜǊȅ ǇƻǿŜǊŦǳƭ ǘƻƻƭΦέ !ǘ ŜǾŜǊȅ ǘǊŀƛƴƛƴƎ ǎŜǎǎƛƻƴΣ ǘŜŀŎƘŜǊǎ ǎŜŀǊŎƘŜŘ ŦƻǊ 

photos of their own students, according to Ms. Working. The ability to visualize who 

needŜŘ ŀǎǎƛǎǘŀƴŎŜ άŘǊƻǾŜ Ƙƻǿ ǿŜ ŎǊŜŀǘŜŘ ƻǳǊ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳǎΣ ŀƴŘ ǘƘŜ 

ǎŎƘƻƻƭ ǿŀǎ ŀōƭŜ ǘƻ ƳŀƪŜ ƎǊŜŀǘ ƎŀƛƴǎΦέ  

{ƘŜ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ Ƙŀǎ άǿƻǊƪŜŘ ǾŜǊȅ ƘŀǊŘέ ƻƴ ǘƘŜ ŀŘŀǇǘƛǾŜ 

leadership challenge; ǘƘŀǘ ƛǎΣ άǘƻ ƳŀƪŜ ŀ ǎŀŦŜ ǇƭŀŎŜ ǿƘŜǊŜ ǿŜ Ŏŀƴ ƭƻƻƪ ŀt data on 

ƛƴŘƛǾƛŘǳŀƭ ǘŜŀŎƘŜǊǎέ ŀƴŘ ǊŜŎƻƎƴƛȊŜ ǘƘŀǘ άǿŜ ŀǊŜ ŀƭƭ ŜƴƎŀƎŜŘ ƛƴ ƘŜƭǇƛƴƎ ƻǳǊ colleagues 

. . . ƛŘŜƴǘƛŦȅ ǿƘŀǘΩǎ ƴƻǘ ƎƻƛƴƎ ǊƛƎƘǘ ƛƴ ŀ ŎƭŀǎǎΦέ CƻǊ ŜȄŀƳǇƭŜΣ ƻƴŜ ǘŜŀŎƘŜǊ ǿŀǎ ŎƭŜŀǊƭȅ 

struggling with low-income, African American, and special education students. The 

team helped the teacher restructure her class and improve the way she was 

delivering instruction.  

aǎΦ ²ƻǊƪƛƴƎ ŀƭǎƻ ǊŜŀƭƛȊŜŘ ǘƘŀǘ ǘƘŜ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ƴŜŜŘŜŘ ǘƻ Řƻ άƳƻǊŜ ǘƘŀƴ ƻǊŘŜǊ 

ǘŜȄǘōƻƻƪǎ ŀƴŘ ŀŘƳƛƴƛǎǘŜǊ ǘŜǎǘǎΣέ ǎƻ ǎƘŜ ōǊƻǳƎƘǘ ǘŜŀƳ ƳŜƳōŜǊǎ ǘƻƎŜǘher to read 

books on how to create professional learning communities and structure school-

wide interventions. The team has learned to work with data more effectively and to 

άƛƳǇǊƻǾŜ ǘƘƛƴƪƛƴƎέ ŀƳƻƴƎ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎŎƘƻƻƭ ǎǘŀŦŦΦ  

For example, the team introduced Equitable Instructional Practices, a curriculum 

that focuses on culturally competent teaching. After learning about the practices, 

teachers began observing each other to determine whether they were using them to 

strengthen their relationships with students. Both teachers and staff found that they 

άǿŜǊŜƴΩǘ ƴŜŀǊƭȅ ŀǎ ŀŦŦƛǊƳƛƴƎ ŀƴŘ ŦǊƛŜƴŘƭȅ ŀǎ ǘƘŜȅ ǘƘƻǳƎƘǘΦέ  

¢ƘŜ Ǝƻŀƭ ƻŦ ǘƘŜ ŜƴǘƛǊŜ ǇǊƻŎŜǎǎΣ ǎŀȅǎ ²ƻǊƪƛƴƎΣ ƛǎ ǘƻ ƭŜǘ ǘŜŀŎƘŜǊǎ άƪƴƻǿ ǘƘŀǘ ǿƘŜƴ ǿŜ 

work together, when we work in a targeted way, when we use data to inform our 

ŘŜŎƛǎƛƻƴǎΣ ǿŜ Ŏŀƴ ŎǊŜŀǘŜ ŀ ōŜǘǘŜǊ ǎŎƘƻƻƭ ŀƴŘ ƘŜƭǇ ƳŀƪŜ ƻǳǊ ǎǘǳŘŜƴǘǎ ǎǳŎŎŜǎǎŦǳƭΦέ  

 
 
 
 

ά¢ƘŜ ǘƘƛƴƎ ǘƘŀǘ ǿŜ ǿŀƴǘ 

our teachers to know is 

that when we work 

together, when we work 

in a targeted way, when 

we use the data to inform 

our decisions, we can 

create a better school and 

help make our students 

ǎǳŎŎŜǎǎŦǳƭΦέ 

τMs. Working 
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COMMENTS AND Q&A 

OVERCOMING RESISTANCE  

Discussant Dr. aƛŎŀ tƻƭƭŀŎƪ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ŀǎƪŜŘ ǘƘŜ 

presenters whether the district had encountered any resistance when it asked staff 

in each school to focus on their everyday interactions with students. In her 

experience, when race is on the table, people feel blamed for denying children of 

color opportunity, and respond by asserting that they are not racists, that their 

ƛƴǘŜƴǘƛƻƴǎ ŀǊŜ ƎƻƻŘΣ ŀƴŘ ǘƘŀǘ ǘƘŜ άŜǾŜǊȅŘŀȅ ǘƘƛƴƎǎ ǘŜŀŎƘŜǊǎ Řƻ ǊŜŀƭƭȅ ŘƻƴΩǘ ƳŀǘǘŜǊ 

ǘƘŀǘ ƳǳŎƘΣέ ƎƛǾŜƴ ǇƻǾŜǊǘȅ ŀƴŘ ƻǘƘŜǊ ŜȄǘŜǊƴŀƭ ŦŀŎǘƻǊǎΦ  

Professionals also tend to resist outside remedies, she observed. The district seems 

to hŀǾŜ ŘŜǾƛǎŜŘ άǊŜƳŜŘƛŜǎ ŦǊƻƳ ǘƘŜ ƛƴǎƛŘŜΣ ǿƘƛŎƘ ƳƛƎƘǘ ƳƛǘƛƎŀǘŜ ǘƘŀǘ ǘŜƴǎƛƻƴΦ Lǘ 

ǎŜŜƳǎ ǘƘŀǘ ȅƻǳ ƘŀǾŜ ƳŀƴŀƎŜŘ ǘƻ ƛƴǎǇƛǊŜ ǇŜƻǇƭŜ ŀƴŘ L ǿŀƴǘ ǘƻ ƘŜŀǊ ƘƻǿΦέ 

5ŜǇǳǘȅ {ǳǇŜǊƛƴǘŜƴŘŜƴǘ [ŀŎŜȅ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ 5ǊΦ ²Ŝŀǎǘ ŘǊƛǾŜǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 

ŀǇǇǊƻŀŎƘΥ άIŜ ƛǎ ƴƻǘ ŀŦǊŀƛŘ ǘƻ ōŜ ƘƻƴŜǎǘ; ƘŜ ƛǎ ƴƻǘ ŀŦǊŀƛŘ ǘƻ ŘƛǎŎƭƻǎŜ ŘŀǘŀΦέ IŜ 

informed political leaders from the outset that the district was changing fast, and 

that it would have to respond by investing resources. His use of red and green school 

zones to push for full-day kindergarten produced results, which in turn yielded more 

funding.  

άIŜ Ƨǳǎǘ ƪŜǇǘ ŎƘƛǇǇƛƴƎ ŀǿŀȅέ ŀǘ ǘƘŜ ǊŜǎƛǎǘŀƴŎŜΣ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ [ŀŎŜȅΦ CƻǊ ŜȄŀƳǇƭŜΣ 

he held up a Newsweek cover about Katrina while highlighting troubling data on the 

ŘƛǎǘǊƛŎǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇǎΣ ŀƴŘ ŀǎǎŜǊǘŜŘΥ ά²Ŝ ǿƛƭƭ ƘŀǾŜ ŀ YŀǘǊƛƴŀ ƛŦ ǿŜ ŘƻƴΩǘ Řƻ 

ǎƻƳŜǘƘƛƴƎ ŘƛŦŦŜǊŜƴǘƭȅΦέ !ƴŘ άǿƘŜƴ ȅƻǳ ǳǎŜ ŘŀǘŀΣ Ƙƻǿ Ŏŀƴ ȅƻǳ ŀǊƎǳŜΚέ 5ǊΦ [ŀŎŜȅ 

asked.  

To overcomŜ ǊŜǎƛǎǘŀƴŎŜ ŀƳƻƴƎ ǇǊƛƴŎƛǇŀƭǎ ŀƴŘ ƘŜƭǇ ǘƘŜƳ ŎƭƻǎŜ ǘƘŜƛǊ ǎŎƘƻƻƭǎΩ 

achievement gaps, district administrators also provide books on the best 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜǎΦ ¢ƘŜ ǊŜǎǳƭǘ ƛǎ ǘƘŀǘ ƻǳǊ ŘƛǎǘǊƛŎǘ Ƙŀǎ άŀ ŎƻƳƳƻƴ ƭŀƴƎǳŀƎŜ . . . we 

all talk the same talk and waƭƪ ǘƘŜ ǎŀƳŜ ǿŀƭƪΣέ ǎƘŜ ǎŀȅǎΦ 

QUESTIONING THE W ISDOM OF ȰCOLOR BLINDNESSȱ 

Ms. Working confirmed that central-office staff actively support principals such as 

ƘŜǊǎŜƭŦΦ {ƘŜ ŀƭǎƻ ƴƻǘŜŘ ǘƘŀǘ ƘŜǊ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ǘǊƛŜǎ ǘƻ ƳŀƪŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŦŦƻǊǘǎ ǘƻ 

address its ŎƘŀƭƭŜƴƎŜǎ άŘƻŀōƭŜ ŀƴŘ ƛƴǾƛǘƛƴƎΦέ CƻǊ ŜȄŀƳǇƭŜΣ ƘŜǊ ǎǘŀŦŦ ōŜƎŀƴ ŘƛǎŎǳǎǎƛƴƎ 

ǿƘƛǘŜƴŜǎǎΣ ŀƴŘ άǘƘŜ ŦƛǊǎǘ ǘƛƳŜ ǿŜ ŘƛŘ ǘƘŀǘ ǘƘŜ ŘƛŀƭƻƎǳŜ ǿŀǎ ŀƭƳƻǎǘ ŜȄǇƭƻǎƛǾŜ . . .  

I now have faculty saying to me that we need to know more about whiteness 

because they are beginning to recognize that they need to learn how to 

communicate, how to provide education to everyone, ƴƻ ƳŀǘǘŜǊ ǿƘŀǘΦέ 

ά¢ƘŜǊŜ ƛǎ ŀ ŎƻƳƳƻƴ 

language in our district. 

We all talk the same talk, 

ǿŀƭƪ ǘƘŜ ǎŀƳŜ ǿŀƭƪΦέ  

τDr. Lacey  
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aǊΦ ±ƛǊƎŀ ǳƴŘŜǊǎŎƻǊŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƛǎ ŀǎƪƛƴƎ ǘŜŀŎƘŜǊǎ ǘƻ ǊŜŎƻƴǎƛŘŜǊ άǘƘŜ ǿƘƻƭŜ 

ŎƻƴŎŜǇǘ ƻŦ ŎƻƭƻǊ ōƭƛƴŘƴŜǎǎέτǘƘŜ ōŜƭƛŜŦ ǘƘŀǘ ǘƘŜȅ ǎƘƻǳƭŘ άtreat everybody the  

same . . . LŦ ȅƻǳ ŀǊŜ ŜȄǇŜŎǘƛƴƎ ŀƭƭ ƪƛŘǎ ǘƻ ŀŎǘ ƭƛƪŜ ȅƻǳΣ ǘƘŀǘΩǎ ŀ ŘƛǎŎƻƴƴŜŎǘΣ ǿƘƛŎƘ ƭŜŀŘǎ 

ǘƻ ƻŦŦƛŎŜ ǊŜŦŜǊǊŀƭǎ ŀƴŘ ǇƻƻǊ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ  

aǊΦ aƻǊǊƛǎƻƴ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎ ƴŜŜŘ ǘƻ ŀǎƪ ŀƴŘ 

answer the same questions concerning race and equity. For example, rather than 

simply trying to reduce the number of students who are suspended, a school needs 

ǘƻ άŎǊŜŀǘŜ ŀ ōŜǘǘŜǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ǘŜŀŎƘƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ǎƻ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ŀǊŜƴΩǘ 

engaging in the kind of bŜƘŀǾƛƻǊǎ ǘƘŀǘ ŀǊŜ ǊŜǎǳƭǘƛƴƎ ƛƴ ǎǳǎǇŜƴǎƛƻƴǎΦέ 

SUPPORTING GOOD TEACHING  

Discussant Dr. WƻƘƴ 5ƛŀƳƻƴŘ ƻŦ IŀǊǾŀǊŘΩǎ Graduate School of Education posed 

several key questions: 

¶ How do we think about and ensure that teachers actually change their 

instructional practices?  

¶ How do we know if they have done so? 

¶ Are the changes we want to see in classrooms based on a certain model of 

effective instruction, or are we empowering teachers to teach in ways that 

work for them?  

Dr. Lacey responded that the district identifies exemplary teachers who are making a 

difference with students of color in each grade and subject, and showcases their 

approach. For example, after three elementary teachers had success in teaching 

advanced math to children of color, the district found that all three had read books 

such as Research for Better Teaching, by Jon Saphier. All teachers entering the 

ŘƛǎǘǊƛŎǘ ƴƻǿ ǎǘǳŘȅ {ŀǇƘƛŜǊΩǎ work. The staff development specialists in each school 

ŀƭǎƻ ǿƻǊƪ ǿƛǘƘ ǎǘŀŦŦ ŘŜǾŜƭƻǇƳŜƴǘ ǘŜŀŎƘŜǊǎΣ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ǎǘŀŦŦ άƘŀǾŜ ŀ ŎƻƳƳƻƴ 

ƭŀƴƎǳŀƎŜ ŀōƻǳǘ ǿƘŀǘ ƎƻƻŘ ǘŜŀŎƘƛƴƎ ƭƻƻƪǎ ƭƛƪŜΣέ ǎŀȅǎ aǊΦ ±ƛǊƎŀΦ  

Dr. Lacey noted that the district no longer has a teacher evaluation system. Instead, 

in cooperation with several unions, it has created a professional growth system 

based on six research-based standards for administrators, principals, teachers, and 

support staff alike. Panels of peers decide whether to support or dismiss staff 

members who are not reaching the standards.  

Teachers are dismissed only after two years of targeted support, according to Dr. 

aƻǊǊƛǎƻƴΦ ά9ǾŜǊȅ ƴŜǿ ǘŜŀŎƘŜǊ ƛǎ ŀǎǎƛƎƴŜŘ ŀ ŎƻƴǎǳƭǘƛƴƎ ǘŜŀŎƘŜǊΣ ǿƘƻǎŜ Ƨƻō ƛǘ ƛǎ ǘƻ 

help them through that firǎǘ ȅŜŀǊΦέ !ƴŘ ŜǾŜǊȅ ƴŜǿ ǇǊƛƴŎƛǇŀƭ Ƙŀǎ ŀ ŎƻƴǎǳƭǘƛƴƎ 

principal. The district also posts video of successful teachers on its website, to allow 

teachers to observe their peers. 

Panels of peers decide 

whether to support or 

dismiss staff members 

who are not reaching 

six research-based 

standards. 
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Mr. Talley noted that his Office of Organizational Development has also created 

άƭƻok-ŦƻǊǎέτŜǉǳƛǘŀōƭŜ ǇǊŀŎǘƛŎŜǎ ǘƘŀǘ άȅƻǳ ǎƘƻǳƭŘ ŦƛƴŘ ǿƘŜƴ ȅƻǳ Ǝƻ ƛƴǘƻ ŀƴȅ 

classroom.έ If, as a community superintendent, he observes a math lesson and the 

άǘŜŀŎƘŜǊ ƛǎ ǎǇŜƴŘƛƴƎ ол ƳƛƴǳǘŜǎ ƻƴ ǘƘŜ ǿŀǊƳ-ǳǇΣ ǿŜ ƪƴƻǿ ǎƻƳŜǘƘƛƴƎ ƛǎ ǿǊƻƴƎΦέ  

Session moderator Dr. Charles Ogletree, a professor at the Harvard Law School and 

co-chair of the AGI, asked whether all AP classes are comparably rigorous, and 

whether the district has accounted for dropouts in tallying its overall progress. Dr. 

Morrison responded by noting that ǘƘŜ ŎƻǳƴǘȅΩǎ ǊŜǘŜƴǘƛƻƴ ŀƴŘ ƎǊŀŘǳŀǘƛƻƴ ǊŀǘŜǎ ŀǊŜ 

among the highest in the country. However, Dr. Lacey observed that children of color 

often end up in AP Psychology, which may be less rigorous than AP classes in other 

ǎǳōƧŜŎǘǎΣ ǳƴŘŜǊǎŎƻǊƛƴƎ ǘƘŜ ƴŜŜŘ άǘƻ ōŜ ǳƴǊŜƭŜƴǘƛƴƎ ŀōƻǳǘ ǘƘŜ ǿƻǊƪ ǘƘŀǘ ǿŜ ŘƻΦέ  

OVERCOMING D ISCOMFORT  

AGI co-chair and director Dr. Ronald Ferguson asked the presenters whether the M-

{ǘŀǘ ǇǊƻŎŜǎǎ ƳŀŘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǳƴŎƻƳŦƻǊǘŀōƭŜΣ ŀǎ ƛǘ άƘŜƭŘ ǘƘŜƳ ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ǘƘŜ 

ƴǳƳōŜǊǎΦέ aǊΦ ¢ŀƭƭŜȅ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ ŀƭǘƘƻǳƎƘ ǇŜƻǇƭŜ ŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŦƛǊǎǘ a-Stat 

ǎŜǎǎƛƻƴ ŘƛŘ ŦƛƴŘ ǘƘŜ ǇǊƻŎŜǎǎ ƛƴǘƛƳƛŘŀǘƛƴƎΣ άǘhey left energized and really quite 

ŜȄŎƛǘŜŘΦέ 5ǊΦ [ŀŎŜȅ ƴƻǘŜŘ ǘƘŀǘ ǎǘŀǘŜ ŀƴŘ Ŏƻǳƴǘȅ ǇƻƭƛǘƛŎŀƭ ƭŜŀŘŜǊǎ ŀǘǘŜƴŘŜŘ ǘƘŜ ŦƛǊǎǘ a-

Stat session to observe how to implement a similar process, underscoring its 

importance for participants.  

The M-Stat process also creates results, she noted, which in turn spur higher funding 

for the schools. For example, teachers won a 5 percent salary increase after school 

officials insisted on rewarding them for rising achievement. Dr. Morrison agreed that 

as different schools participate in the M-Stat process, they see that underperforming 

ƻƴŜǎ ǊŜŎŜƛǾŜ ŘƛǎǘǊƛŎǘ ǎǳǇǇƻǊǘ ŀƴŘ ōŜŎƻƳŜ άǎǳŎŎŜǎǎ ǎǘƻǊƛŜǎΦέ  

THE IMPORTANCE OF TEACHER TEAMS  

Paul Ash, superintendent of schools in Lexington, Massachusetts, asked presenters 

to describe the role of teacher teams in each school. Ms. Working responded that 

her high school has created two such teams: one to gather and distribute data, the 

ƻǘƘŜǊ ǘƻ ŦƛƴŘ ƻǳǘ άǿƘŀǘ ǊŜŀƭƭȅ ƎƻŜǎ ƻƴ ƛƴ ŎƭŀǎǎǊƻƻƳǎΦέ 5ŜǇŀǊǘƳŜƴǘ ŎƘŀƛǊǎ ŀƭǎƻ ƳŜŜǘ 

with her monthly to choose which of 15 data points on which to focus, and to 

ŜǾŀƭǳŀǘŜ ǇǊƻƎǊŜǎǎ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƳǇǊƻǾŜƳŜƴǘ ǇƭŀƴΦ  

The latter team has recently focused on cases in which formative assessmentsτ

ƛƴǘŜǊƛƳ ǘŜǎǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎΩ ƻōǎŜǊǾŀǘƛƻƴǎ ƻŦ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎτdo not predict results 

on summative assessments: final exams, state and national exams, and SATs. 

Working says she encourages teachers to grade students at least weekly, so the 

teachers can modify their instruction before students take standardized tests.  

άhǳǊ ǾŜǊȅ ŦƛǊǎǘ a-Stat, 

were people somewhat 

apprehensive? Yes; but 

they left energized and 

really quite excited about 

ǘƘŜ ǇǊƻŎŜǎǎΦ έ 

τMr. Talley 
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ARE THE G IFT ED AND TALENTED SHORTCHANGED? 

aƻƴǘƎƻƳŜǊȅ /ƻǳƴǘȅΩǎ ŜƳǇƘŀǎƛǎ ƻƴ ƛƴŎǊŜŀǎƛƴƎ ŀŎŎŜǎǎ ǘƻ ƘƛƎƘŜǊ-level courses and 

curricula has raised concern among some parents. A Montgomery County parent 

who watched the conference online contacted the AGI to express his belief that the 

ŦƻŎǳǎ ƻƴ άƭƛŦǘƛƴƎ ŀƭƭ ōƻŀǘǎέ Ƙŀǎ ōŜŜƴ ǳƴŦŀƛǊ ǘƻ ǘƘŜ ƎƛŦǘŜŘ ŀƴŘ ǘŀƭŜƴǘŜŘΦ IŜ ǿǊƻǘŜΣ άLǘ 

should be clear that intentionally depriving red-zone higher-ability students 

(including its African American, Hispanic and FARMS higher-ability students) and 

red-zone middle-class and educated parents creates another instance of the 

Ψƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŀŎƛǎƳΩ ǘƘŀǘ ǘƘŜ ώǊŜŘ-zone/green-zone] strategy was intended to 

remove. The strategy has reduced the red/green proficiency gap, in part by 

intentionally shortchanging red-zone higher-ability students . . . It is now time that 

MCPS, at the demand of red-zone parents, transcend the redlining effect of 

dichotomy-based strategy through red-zone programming in service of high-ability 

ǎǘǳŘŜƴǘǎΦέ  

Montgomery County officials do not agree that they have deprived any childτ

intentionally or otherwise. They also acknowledge the issue. During the conference, 

Dr. Morrison observed that one teacher predicted that enrolling more students of 

color in advanced classes would water down expectations and standards for all 

studŜƴǘǎΦ IƻǿŜǾŜǊΣ ǘƘŀǘ ǎŀƳŜ ǘŜŀŎƘŜǊ ƭŀǘŜǊ ŀǘǘŜǎǘŜŘ ǘƘŀǘ ǎƘŜ άŎƻǳƭŘƴΩǘ ōŜ ǇǊƻǳŘŜǊέ 

ƻŦ ƘŜǊ ǎŎƘƻƻƭΩǎ ŜŦŦƻǊǘǎ ǘƻ ŜȄǇŀƴŘ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ƘƻƴƻǊǎ ŀƴŘ !tτit reminded her 

ǘƘŀǘ άŀ ǊƛǎƛƴƎ ǘƛŘŜ ƭƛŦǘǎ ŀƭƭ ǎƘƛǇǎΦέ !ŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ǘŜŀŎƘŜǊΣ ά¢ƘŀǘΩǎ ǊŜŀƭƭȅ ǿƘŀǘΩǎ 

happening ƛƴ ƻǳǊ ǎŎƘƻƻƭΣ ŀƴŘ ƛƴ aƻƴǘƎƻƳŜǊȅ /ƻǳƴǘȅ tǳōƭƛŎ {ŎƘƻƻƭǎΦέ  

The question of whether high-ability students require separate programming to 

achieve their potentialτas opposed to having teachers that are trained to 

effectively differentiate instruction in mixed-ability classesτis an important matter 

on which opinions are strong, but for which research provides no simple answer. It 

was not discussed at the conference, and few studies over the past several decades 

have addressed it in a rigorous manner.  

RESOURCES  

To view video and PowerPoint presentations from the session, see 

http://www.agi.harvard.edu 

For more on the Montgomery County Public Schools and their Strategic Plan, see 

http://www.montgomeryschoolsmd.org 

For cases on Montgomery County and other districts, see Stacey Childress, Richard F. 

Elmore, Allen S. Grossman, and Susan Moore Johnson., eds. (2007). Cases in Public 

One teacher predicted 

that enrolling more 

students of color in 

advanced classes would 

water down 

expectations and 

standards. That same 

teacher later attested 

ǘƘŀǘ ǎƘŜ άŎƻǳƭŘƴΩǘ ōŜ 

ǇǊƻǳŘŜǊέ ƻŦ ƘŜǊ ǎŎƘƻƻƭΩǎ 

efforts. 
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Education Leadership: Managing School Districts for High Performance. Cambridge, 

MA: Harvard Education Press.  

For the book by Jon Saphier referenced in this section, see: Jon Saphier, Mary Ann 

Haley-Speca, and Robert Gower. (2008). The Skillful Teacher: Building Your Teaching 

Skills (6th ed.). Acton, MA: Research for Better Teaching, Inc. 
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4. RAISING ACHIEVEMENT AND NARROWING GAPS IN 

RICHMOND,  VIRGINIA 

PR E SE N T ERS  

Deborah Jewell-Sherman, Superintendent 

Yvonne Brandon, Deputy Superintendent 

Victoria Oakley, Director of Instruction 

Michael Kight, Principal, Albert Hill Middle School 

D I SCU SSANT S  

Robert Peterkin, Harvard Graduate School of Education 

Seth Reynolds, The Parthenon Group 

MO DE R ATOR  

Richard Murnane, Harvard Graduate School of Education and AGI co-chair 

 

 

Richmond Public Schools ƘŀǾŜ ƴƻǘ άƘƛǎǘƻǊƛŎŀƭƭȅ ōŜŜƴ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ŎƘƻƛŎŜΣέ 

observed Superintendent Deborah Jewell-Sherman during the first session of the 

ŎƻƴŦŜǊŜƴŎŜΩǎ ǎŜŎƻƴŘ ŘŀȅΣ ŜǎǇŜŎƛŀƭƭȅ ǎƛƴŎŜ ǘƘŜ мфтлǎΣ ƎƛǾŜƴ άōǳǎƛƴƎ ŀƴŘ ώǿƘƛǘŜϐ 

ŦƭƛƎƘǘΦέ ¢ƻŘŀȅ ǘƘŜ ŘƛǎǘǊƛŎǘ ƛǎ ƻǾŜǊǿƘelmingly African American (see Exhibit 4.1), 

although Latino students are the fastest-growing racial/ethnic group, and the 

percentage of white students is also rising. She and three other presenters from the 

district talked about the tools the district has developed to tackle its formidable 

challenges.  

When Dr. Jewell-Sherman became superintendent in 2002, Richmond Public Schools 

άƘŀŘ ǘƻ ŀŎƪƴƻǿƭŜŘƎŜ ǘƘŜ ōǊǳǘŀƭ ŦŀŎǘǎΣέ ǎƘŜ ǎŀȅǎΦ ¢ƘŜ ŘƛǎǘǊƛŎǘ ǿŀǎ ŎƻƴǎƛŘŜǊŜŘ άǘƘŜ 

second-ƭƻǿŜǎǘ ǇŜǊŦƻǊƳƛƴƎ ƛƴ ǘƘŜ /ƻƳƳƻƴǿŜŀƭǘƘΦέ hƴƭȅ ƻƴŜ ǎŎƘƻƻƭ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘ 

had initially won accreditation after Virginia established its accountability systemτ

known as Standards of Learning (SOL)τin 1998, and just a handful of district schools 

had done so since. (For a school to gain accreditation, 70 percent of its students 

must pass state assessments in reading, language arts, math, science, and social 

science. High schoolers must also pass six end-of-course tests to graduate.) 

²ƘŀǘΩǎ ƳƻǊŜΣ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ WŜǿŜƭƭ-{ƘŜǊƳŀƴΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ǿŀǎ άƳŀƪƛƴƎ ŘŜŎƛǎƛƻƴǎ 

intuitivelyτǿŜ ǿŜǊŜƴΩǘ ǳǎƛƴƎ ŘŀǘŀΦέ The school system was also highly decentralized 

and lacked accountability. And because each school was choosing its own curricula, 

ά²Ŝ ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘŜ 

survival of public schooling 

as we have known it is truly 

at stake. If public schools 

are to survive, leaders are 

going to have to look very 

different than they have 

historically, and we're going 

to have to do things that 

are different from what we 

ƘŀǾŜ ǘǊŀŘƛǘƛƻƴŀƭƭȅ ŘƻƴŜΦέ  

τDr. Jewell-Sherman 
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άǿŜ ƘŀŘ мн ǊŜŀŘƛƴƎ ǇǊƻƎǊŀƳǎ ƎƻƛƴƎ ƻƴ ǎƛƳǳƭǘŀƴŜƻǳǎƭȅΣέ ǇǳǘǘƛƴƎ ǊƻŀŘōƭƻŎƪǎ ƛƴ ŦǊƻƴǘ 

of the many students who moved within the district.  

Despite this record, however, άǿŜ ƘŀŘ ǘƻ ƳŀƴǳŦŀŎǘǳǊŜ ŀ ǎŜƴǎŜ ƻŦ ǳǊƎŜƴŎȅ . . . as this 

ƛǎ ŀ Ŏƛǘȅ ǘƘŀǘ ŘƻŜǎ ƴƻǘ ƭƛƪŜ ǘƻ ŎƘŀƴƎŜΣέ ǎƘŜ ƴƻǘŜŘΦ {ƘŜ ǊŜǎƻƭǾŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ǿƻǳƭŘ 

άƳƻǾŜ ǊŀǇƛŘƭȅΣ ŀƴŘ ƴƻ ƭƻƴƎŜǊ ōŜ ǎŀǘƛǎŦƛŜŘ ǿƛǘƘ ǎƭƻǿΣ ƛƴŎǊŜƳŜƴǘŀƭ ƎŀƛƴǎΦέ  

Exhibit 4.1   Richmond City Schools Student Demographics 

 

CǊƻƳ wƛŎƘƳƻƴŘΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ !DL ŎƻƴŦŜǊŜƴŎŜ 

 

CHARTING THE COURSE  

According to Deputy Superintendent Dr. ¸ǾƻƴƴŜ .ǊŀƴŘƻƴΣ άhǳǊ ŦƛǊǎǘ ŀŎǘƛƻƴ ǿŀǎ ǘƻ 

request an instructional audit by the Council of Great City Schools . . . They sent a 

scalding report, which we had to embrace, because it really allowed us to look in the 

ƳƛǊǊƻǊΦέ ¢ƘŜ ǊŜǇƻǊǘ ŀƭǎƻ ǇǊƻǾƛŘŜŘ άƻǳǘǎƛŘŜ ǾŀƭƛŘŀǘƛƻƴέ ƻŦ ǘƘŜ ƴŜŜŘ ŦƻǊ ŦǳƴŘŀƳŜƴǘŀƭ 

reform. 

In response, the district created Charting the Course, a comprehensive road map for 

ǳǎƛƴƎ άŀǘǘŜƴŘŀƴŎŜ ŘŀǘŀΣ ǘŜǎǘ Řŀǘŀ, [and] ŘƛǎŎƛǇƭƛƴŜ Řŀǘŀέ ǘƻ ǘǊŀŎƪ ǎǘǳŘŜƴǘ 

performance, drive instructional decisions, and ensure accountability. Under this 

approach, the district examines three-year trends in school performance on state 

and federal assessments and also disaggregates results by year and student 

άhǳǊ ŦƛǊǎǘ ŀŎǘƛƻƴ ǿŀǎ ǘƻ 

request an instructional 

audit by the Council of 

Great City Schools. They 

sent a scalding report, 

which we had to 

embrace, because it really 

allowed us to look in the 

ƳƛǊǊƻǊΦέ 

τDr. Brandon 



 

2008 AGI Conference Summary   45 | P a g e  

4
5
 

GETTING IT DONE 

 

subgroup. That information, in turn, allows administrators to set objectives for each 

school and develop an instructional plan for the academic year. 

The district then administers tests every nine weeks throughout the academic year, 

to provide real-ǘƛƳŜ ŦŜŜŘōŀŎƪ ǎƻ ǎŎƘƻƻƭǎ Ŏŀƴ άǊŜƳŜŘƛŀǘŜ ƻǊ ŀŎŎŜƭŜǊŀǘŜ ƭŜŀǊƴƛƴƎΦέ ¢ƘŜ 

district relies on the EdgeSoft  Management System to scan test results and provide 

ǎŎƻǊŜǎ ǘƘŜ ƴŜȄǘ ŘŀȅΣ ǘƻ ŜƴŀōƭŜ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ άǘƻ ƘƻƭŘ ǘƘŜ 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǘƘŀǘ ŀǊŜ ŎǊƛǘƛŎŀƭ ǘƻ ǎǳŎŎŜǎǎΦέ ¢ƘŜ ŘƛǎǘǊƛŎǘ ŀƭǎƻ ǘǊŀƛƴǎ 

administrators and principals in how to conduct those conversations.  

Teams from the district office visit every school in October, to help principals and 

teachers analyze the Charting the Course information. Smaller district teams then 

visit each school throughout the academic year to examine biweekly data 

άŘŜǾŜƭƻǇŜŘ ōȅ ǘŜŀŎƘŜǊǎΣ ƎǊŀŘŜ-level teams, or content-ŀǊŜŀ ǘŜŀƳǎΣέ ŀƴd to observe 

classroom teaching.  

ON THE GROUND AT ALBERT HILL MIDDLE SCHOOL  

Mr. aƛŎƘŀŜƭ YƛƎƘǘΣ ǇǊƛƴŎƛǇŀƭ ƻŦ wƛŎƘƳƻƴŘΩǎ рлл-student Albert Hill Middle School, 

admitted that the Charting the Course process was nerve-wracking at first, as district 

teams pored over the performance of his students from the previous year. However, 

he quickly realized that he could ask for district support based on those results. He, 

in turn, uses data on individual studŜƴǘǎ ǘƻ άǇǊƻǾƛŘŜ ǎǳǇǇƻǊǘ ŦƻǊ Ƴȅ ǘŜŀŎƘŜǊǎέ ŀƴŘ 

άǇǳǘ ǘƘŜƳ ƻƴ ǘƘŜ ǊƛƎƘǘ ǇŀǘƘΦέ 

For example, a recent three-ȅŜŀǊ ŘƛǎǘǊƛŎǘ ŀƴŀƭȅǎƛǎ ƻŦ Ƙƛǎ ǎŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ 

English revealed that it had met state accreditation standards from 2005 through 

нллтΦ ¢ƘŜ ǎŎƘƻƻƭΩs performance dropped somewhat in 2006 after the state test 

became more rigorous, but then rebounded (see Exhibit 4.2). A closer look revealed 

ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŎƻƴƻƳically disadvantaged students had fallen short in 2006, as 

fewer than 70 percent had passed the state test. 

In response, Mr. Kight began analyzing data on each student, including not only test 

scores but also work habits, attendance, and conduct, along with economic, 

disability, and special education status. !ǘ ŦƛǊǎǘΣ ƘŜ ŀŘƳƛǘǎΣ άǘŜŀŎƘŜǊǎ ǿŜǊŜ ǊŜŀƭƭȅ 

ŀŦǊŀƛŘέ ƻŦ ǘƘŜ ǊŜǎǳƭǘƛƴƎ ǎǇǊŜŀŘǎƘŜŜǘ ƻŦ ƛƴŦƻǊƳŀǘƛƻƴΣ ŀƴŘ άŘƛŘƴΩǘ ǿŀƴǘ ǘƻ ǳǎŜ ƛǘΦέ 

IƻǿŜǾŜǊΣ ǘƘŜȅ ǉǳƛŎƪƭȅ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜȅ ŎƻǳƭŘ ǊŜƭȅ ƻƴ ǘƘŜ Řŀǘŀ ǘƻ άƛŘŜƴǘƛŦȅ ǎǘǳdents 

ǿƘƻ ƴŜŜŘŜŘ ŀŘŘƛǘƛƻƴŀƭ ƘŜƭǇΣέ ŀƴŘ ǘƻ ŎƻƴǾƛƴŎŜ ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ƴŜŜŘ ŦƻǊ ǎǳŎƘ 

intervention.  

As proof of the merits of that approach, he recounted the story of one Latina 

student who had scored well on every state test except math. He realized from 

looking at the data that she did not have the vocabulary she needed to succeed at 

District teams visit each 

school throughout the 

academic year to 

examine biweekly data 

developed by teachers, 

grade-level teams, or 

content-area teams, 

and to observe 

classroom teaching. 
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ƳŀǘƘΦ άLƴ ǘƘŜ ǇŀǎǘΣέ ƘŜ ƴƻǘŜǎΣ άǿŜ ǿƻǳƭŘ ƘŀǾŜ Ǉǳǘ ƘŜǊ ƛƴ ŀ ǊŜƳŜŘƛŀƭ ƳŀǘƘ Ŏƭŀǎǎέ ŦƻǊ 

a semester, rather than simply helping her expand her math vocabulary. In fact, after 

receiving ǎǳŎƘ ƘŜƭǇΣ ǎƘŜ ƴŜŀǊƭȅ ŘƻǳōƭŜŘ ƘŜǊ ǎŎƻǊŜ ƻƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ōŜƴŎƘƳŀǊƪ ƳŀǘƘ 

test in just nine weeks. άhƴŎŜ ǘƘŜ ǘŜŀŎƘŜǊǎ ǎǘŀǊǘŜŘ ǎŜŜƛƴƎ ώǊŜǎǳƭǘǎ ǎǳŎƘ ŀǎϐ ǘƘƛǎΣ ǘƘŜȅ 

ǊŜŀƭƭȅ ǎǘŀǊǘŜŘ ōǳȅƛƴƎ ƛƴΣέ ƘŜ ǎŀȅǎΦ 

 

Exhibit 4.2   Albert Hill Middle School English Performance  

by Subgroup 

 

CǊƻƳ wƛŎƘƳƻƴŘΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ !DL ŎƻƴŦŜǊŜƴŎŜ 

 

Mr. Kight also relied on the Charting the Course approach to collecting data to enroll 

ŀƴ ƛƴŎƻƳƛƴƎ ǎǘǳŘŜƴǘ ƛƴ ŀŘǾŀƴŎŜŘ ŎƭŀǎǎŜǎΣ ƻǾŜǊ ǘƘŜ ƻōƧŜŎǘƛƻƴǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦƛŦǘƘ-

ƎǊŀŘŜ ǘŜŀŎƘŜǊΣ ǿƘƻ ŦŜƭǘ ǘƘŀǘ άƘŜ ŎƻǳƭŘƴΩǘ Řƻ ώǘƘŜ ǿƻǊƪϐΦέ Lƴ ŘŜŦŜƴǎŜ ƻŦ Ƙƛǎ ŘŜŎƛǎƛƻƴΣ 

the principal pointed out to the teacher that tƘŜ ǎǘǳŘŜƴǘ ƘŀŘ ǇƻǎǘŜŘ άŀŘǾŀƴŎŜŘ 

ǎŎƻǊŜǎ ƛƴ ŜǾŜǊȅ Ŏƭŀǎǎ ōǳǘ ȅƻǳǊǎΦέ !ŦǘŜǊ ǘƘŜ ǎǘǳŘŜƴǘ ǇŀǎǎŜŘ ŀƭƭ Ƙƛǎ ǎǘŀǘŜ ŀŎƘƛŜǾŜƳŜƴǘ 

ǘŜǎǘǎΣ aǊΦ YƛƎƘǘ ŎƻƴŎƭǳŘŜŘ ǘƘŀǘ άŦƛŦǘƘ-grade teachers were recommending students 

ōŀǎŜŘ ƻƴ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎέ ǊŀǘƘŜǊ ǘƘŀƴ ƻƴ ƳƻǊŜ ƻōƧŜŎǘƛǾŜ ƛƴŦormation. 

PROFESSIONAL DEVELOPMENT AT Ȱ203 UNIVERSITYȱ 

To create a research-based curriculum aligned from grades Kς12 and provide 

targeted professional development, the district built a program known as RPS 

University, which spearheads a three-pronged approach: 
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¶ The Curriculum Compass 

¶ The Curriculum Treasure Chest 

¶ A Balanced Scorecard 

The Curriculum Compass tool άǳƴǇŀŎƪǎέ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŀŎŀŘŜƳƛŎ ǎǘŀƴŘŀǊŘǎΣ ǘƻ ŎƭŀǊƛŦȅ 

ǘƘŜ ŎƻǊŜ ƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ŜŀŎƘ ǎǘŀƴŘŀǊŘ ǊŜǉǳƛǊŜǎΣ ŀƴŘ ǇǊƻǾƛŘŜǎ άǎǇƛǊŀƭƛƴƎ ƻōƧŜŎǘƛǾŜǎέ 

for learning in successive grades, according to Deputy Superintendent Brandon.  

The second tool, the Curriculum Treasure Chest, ǇǊƻǾƛŘŜǎ ƭŜǎǎƻƴ Ǉƭŀƴǎ ŦƻǊ άŜǾŜǊȅ 

ƻōƧŜŎǘƛǾŜ ŀƴŘ ƎǊŀŘŜ ƭŜǾŜƭέ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƳƻŘŜƭΣ ŀƭǘƘƻǳƎƘ 

teachers may add their own lessons to the mix, says Victoria Oakley, director of 

ƛƴǎǘǊǳŎǘƛƻƴΦ ¢ƘŜ ǘǊŜŀǎǳǊŜ ŎƘŜǎǘ ŜƴŎƻƳǇŀǎǎŜǎ άŜǾŜǊȅǘƘƛƴƎ ȅƻu ever wanted to do in a 

ŎƭŀǎǎǊƻƻƳΣέ ƴƻǘŜŘ 5ǊΦ .ǊŀƴŘƻƴΦ ¢ƘŜ Ǝƻŀƭ ƛǎ ǘƻ ƎƛǾŜ ǘŜŀŎƘŜǊǎ ŀƴ άŜȄŎǳǎŜ-free 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƪƛǘΦέ  

The treasure chest suggests test questions, vocabulary lists, field trips, websites, 

ƘƻƳŜǿƻǊƪΣ ŀƴŘ ǊŜǎƻǳǊŎŜǎΣ ǎƻ ǘŜŀŎƘŜǊǎ Řƻ ƴƻǘ ƘŀǾŜ ǘƻ άǎŜŀǊŎƘ ǘƘǊƻǳƎƘ ǘƘǊŜŜΣ ŦƻǳǊΣ ƻǊ 

five differŜƴǘ ǘŜŀŎƘŜǊ ƎǳƛŘŜǎΣέ ƻǊ ŜȄŎŀǾŀǘŜ ŦƛƭŜ ŎŀōƛƴŜǘǎ ŦƻǊ άŀƴǘƛǉǳŀǘŜŘ ƭŜǎǎƻƴ ǇƭŀƴǎΣέ 

ǎŀȅǎ aǎΦ hŀƪƭŜȅΦ ¢ƘŜ ǘǊŜŀǎǳǊŜ ŎƘŜǎǘ ŀƭǎƻ ǎǳƎƎŜǎǘǎ άŀŎŎŜƭŜǊŀǘƛƻƴ ŀŎǘƛǾƛǘƛŜǎ ŦƻǊ 

ǎǘǳŘŜƴǘǎ ǿƘƻ ΨƎƻǘ ƛǘΣΩ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎ ǘƻ ǇǳǎƘ ǎǘǳŘŜƴǘǎ ǿƘƻ ŘƛŘƴΩǘΦέ ¢ƻ ŜƴǎǳǊŜ ǘƘŜ 

success of this approach, the district removed every textbook that no longer meshed 

with its newly aligned curricula. It also offers this material on CD-ROM to everyone it 

trains, produced in-house to cut costs.  

¢ǊŀƛƴƛƴƎ ŦƻǊ ǇǊƛƴŎƛǇŀƭǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ƛƴƛǘƛŀƭƭȅ ŦƻŎǳǎŜŘ ƻƴ άǳsing student data for 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŘŜŎƛǎƛƻƴǎΦέ ¢ƘŜȅ ƴŜŜŘŜŘ ŎƘŀƴƎŜ ōŜŎŀǳǎŜ ǘƘŜƛǊ ǎǘŀƴŘŀǊŘ ŀǇǇǊƻŀŎƘŜǎ 

often did not work. ά²Ŝ ƘŀŘ ǘƻ ŀǎƪ ǎŎƘƻƻƭǎ ǘƻ ŎƻƳŜ ƻǳǘ ƻŦ ǘƘŜƛǊ Ψcomfort zones,Ω έ 

said Dr. Brandon, telling principals and teachers that some existing methods and 

ŎǳǊǊƛŎǳƭŀ ŀǊŜ άƴƻǘ ǿƻǊƪƛƴƎ ŦƻǊ ȅƻǳΦ IŜǊŜ ŀǊŜ ǘƘŜ ƴǳƳōŜǊǎΦέ  

The district then trained principals, lead teachers, coaches, and mentors in each 

content area in each school. New teachers attend a weeklong training on the 

ŘƛǎǘǊƛŎǘΩǎ ŎǳǊǊƛŎǳƭǳƳ ŦǊŀƳŜǿƻrk and toolkit, and participate in monthly workshops 

based on their specific needs.  

Dr. Brandon notes, ά!ƴȅōƻŘȅ ǿƘƻ ƘŀŘ ŀƴȅǘƘƛƴƎ ǘƻ Řƻ ǿƛǘƘ ƛƴǎǘǊǳŎǘƛƻƴ Ǝƻǘ ǘƘŜ ǎŀƳŜ 

training, so they could speak the same language.έ ¢ƘŜ ŘƛǎǘǊƛŎǘ άŘŜŎƛŘŜŘ ǘƘƛǎ 

investment was essential to build capacity in each classroom, and also to hold 

teachers accountableέτǿƘƛŎƘ ƛǘ ŎƻǳƭŘ ƴƻǘ Řƻ άƛŦ ǿŜ ŘƛŘ ƴƻǘ ǘǊŀƛƴ ǘƘŜƳ ƛƴ ǿƘŀǘ ǘƘŜȅ 

ƴŜŜŘŜŘ ǘƻ ŘƻΦέ 

¢ƘŜ ŘƛǎǘǊƛŎǘ ŦŜƭǘ ƛǘ ǿŀǎ ƛƳǇƻǊǘŀƴǘ ǘƻ άǘǊŀƛƴ ǇǊƛƴŎƛǇŀƭǎ ŀƴŘ ŀǎǎƛǎǘŀƴǘ ǇǊƛƴŎƛǇŀƭǎ ǊƛƎƘǘ 

along ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎΣέ 5ǊΦ .ǊŀƴŘƻƴ ƴƻǘŜŘΣ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜȅ ƪƴƻǿ ǿƘŜƴ 

ά²Ŝ ǿŜƴǘ ǘƻ ǘƘŜ 

schools and took out 

every old textbook. We 

also supplied teachers 

with everything that 

they needed, because 

we wanted to give them 

a kit, an excuse-free 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƪƛǘΦ ά 

τDr. Brandon 
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ǘŜŀŎƘƛƴƎ άƛǎ ŘƻƴŜ ŎƻǊǊŜŎǘƭȅΦέ Principals view videotapes of good instructional 

ǇǊŀŎǘƛŎŜǎ ǘƻƎŜǘƘŜǊΣ ŦƻǊƳƛƴƎ άǘƘŜƛǊ ƻǿƴ ƭƛǘǘƭŜ ƭŜŀǊƴƛƴƎ ŎƻƳƳǳƴƛǘƛŜǎΦέ Ms. Oakley 

ŎƻƴŎǳǊǎ ǘƘŀǘ άǿŜ ǎǇŜƴŘ ŀ ƎǊeat deal of time training and working with principals, to 

ensure that they understand what a great lesson should look like; what an effective 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǘǊŀǘŜƎȅ ǿƻǳƭŘ ōŜ ƛƴ ǊŜŀŘƛƴƎ ŀƴŘ ƳŀǘƘΦέ  

In implementing these supports, Ms. Oakley said that specialists in her department 

ƛƴƛǘƛŀƭƭȅ άōƭŀƳŜŘ ǘƘŜ ǎŎƘƻƻƭǎέ ŦƻǊ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻōƭŜƳǎΣ ǿƘƛƭŜ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ 

and administrators did not see her district-level ŘŜǇŀǊǘƳŜƴǘ άŀǎ ŎǊŜŘƛōƭŜΦέ {ƘŜ 

ǊŜǎǇƻƴŘŜŘ ōȅ ǎǇŜƴŘƛƴƎ άŀ ƎǊŜŀǘ ŘŜŀƭ ƻŦ ǘƛƳŜ ǘǊŀƛƴƛƴƎ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǘŀŦŦΣέ 

ǘŜŀŎƘƛƴƎ ǘƘŜƳ Ƙƻǿ ǘƻ ǿǊƛǘŜ ŎǳǊǊƛŎǳƭŀ ōŀǎŜŘ ƻƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƻōƧŜŎǘƛǾŜǎΣ 

ŀƴŘ ǘƻ άƻǿƴέ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻŎŜǎǎΦ ά²Ŝ ƘŀŘ ǘƻ ōŜ ǊŜǘƻƻƭŜŘ ŀƴŘ ǊŜǘǊŀƛƴŜŘΣ ŀƴŘ 

to understand that our customers are the schools, the teachers, and the cƘƛƭŘǊŜƴΦέ  

According to Ms. Oakley, team members now spend 80 percent of their time in 

classrooms, ǘǊŀƛƴƛƴƎ ǘŜŀŎƘŜǊǎΣ ŀƴŘ άǘƘŜȅ ŀǊŜ ƘŜƭŘ ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ǘƘŜ ǊŜǎǳƭǘǎ ƛƴ ǘƘŜ 

ǎŎƘƻƻƭǎ ǘƘŜȅ ǎŜǊǾŜΣ ŀƴŘ ŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƭŜǾŜƭΦέ .ŜŦƻǊŜ ƎƻƛƴƎ ƛƴǘƻ ƛƴŘƛǾƛŘǳŀƭ ǎŎƘƻƻƭǎΣ 

ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǇŜŎƛŀƭƛǎǘǎ ŎǊƛǘƛǉǳŜ ŜŀŎƘ ƻǘƘŜǊΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜȅ ŀǊŜ 

complementary. They even began dressing alike when they visited schools together, 

ǎƻ άǇŜƻǇƭŜ ŎƻǳƭŘ ǎŜŜ ǘƘŀǘ ǿŜ ǿŜǊŜ ŀ ǘŜŀƳΦέ  

The district relied on a grant with a local university to develop its own math 

ǎǇŜŎƛŀƭƛǎǘǎΣ άōŜŎŀǳǎŜ ǿŜ ƪƴŜǿ ǘƘŀǘ ŜƭŜƳŜƴǘŀǊȅ ƳŀǘƘ ǘŜŀŎƘŜǊǎ ǿere not as proficient 

ŀǎ ǘƘŜȅ ƴŜŜŘŜŘ ǘƻ ōŜΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ .ǊŀƴŘƻƴΦ ¢ƘŜ ŘƛǎǘǊƛŎǘ ŀƭǎƻ ǘǊŀƛƴǎ ǎǇŜŎƛŀƭ 

education teachers in specific content areas, rather than simply complying with state 

regulations. Even staff members such as bus drivers and food service workers 

receive targeted training ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ŜƳǇƭƻȅŜŜǎ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ άŜǾŜǊȅǘƘƛƴƎ 

they do plays into our number-ƻƴŜ ƎƻŀƭΣ ǿƘƛŎƘ ƛǎ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ  

¢ƘŜ ŘƛǎǘǊƛŎǘΩǎ ǘƘƛǊŘ ƪŜȅ ǘƻƻƭΣ ǘƘŜ Balanced ScorecardΣ ƛǎ ŀ άǎȅǎǘŜƳŀǘƛŎ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ 

modŜƭΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ .ǊŀƴŘƻƴΦ ¢ƘŜ ǎŎƻǊŜŎŀǊŘ ǘǊŀŎƪǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǇǊƻƎǊŜǎǎ ƛƴ 

fulfilling six core goals it sets for each academic year. Every central-office 

ŘŜǇŀǊǘƳŜƴǘ ŎƻƳǇƭŜǘŜǎ ŀ ǎŎƻǊŜŎŀǊŘ ǘƻ ǇǊƻǾƛŘŜ ŦŜŜŘōŀŎƪ ƻƴ άƛƴǘŜǊƴŀƭ ƻǇŜǊŀǘƛƻƴǎ ŀǎ 

well as instructioƴΦέ  

However, the scorecard focuses mainly on instruction, tracking PSAT and SAT 

participation rates and scores; enrollment in honors, Advanced Placement, and 

community college courses; and certifications earned by career, technical education, 

and special education students. According to Dr. Brandon, this information informs 

ŜŀŎƘ ǎŎƘƻƻƭΩǎ ƛƳǇǊƻǾŜƳŜƴǘ ǇƭŀƴΦ ¢ƘŜ ŘƛǎǘǊƛŎǘ Ǉƻǎǘǎ ǘƘŜ ǎŎƻǊŜŎŀǊŘ ƻƴ ƛǘǎ ǿŜōǎƛǘŜΣ ǎƻ 

άŀƴȅƻƴŜ Ŏŀƴ ǎŜŜ ǿƘŀǘ ǿŜ ŀǊŜ ŘƻƛƴƎΣέ ŀƴŘ ǎŎƘƻƻƭǎ ǾƛŜ ŦƻǊ ǊŜŎƻƎƴƛǘƛƻƴ ŀǎ 

άǘǊŀƛƭōƭŀȊŜǊǎΣέ άŦƭŀƎǎƘƛǇǎΣέ ŀƴŘ άƭƛƎƘǘƘƻǳǎŜ ƭŜŀŘŜǊǎΦέ ¢ƘŜ ŘƛǎǘǊƛŎǘ ǊŜƭƛŜŘ ƻƴ ǘǊŀƛƴƛƴƎ ŀǘ 

Schools vie for 

recognition as 

άǘǊŀƛƭōƭŀȊŜǊǎΣέ 

άŦƭŀƎǎƘƛǇǎΣέ ŀƴŘ 

άƭƛƎƘǘƘƻǳǎŜ ƭŜŀŘŜǊǎΦέ 

The district relied on 

training at the 

University of Virginia to 

learn the Balanced 

Scoreboard approach. 

άWe spend a great deal of 

time training and working 

with principals, to ensure 

that they understand 

what a great lesson 

should look like; what an 

effective instructional 

strategy would be in 

ǊŜŀŘƛƴƎ ŀƴŘ ƳŀǘƘΦέ 

τMs. Oakley 
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the University of Virginia to learn how to use ǘƘƛǎ ŀǇǇǊƻŀŎƘ ǘƻ ŀƭƛƎƴƛƴƎ ƛǘǎ άǾƛǎƛƻƴΣ 

ƳƛǎǎƛƻƴΣ ŀƴŘ Ǝƻŀƭǎ ǿƛǘƘ ǎǘǊŀǘŜƎƛŎ ƻōƧŜŎǘƛǾŜǎΦέ 

 
DISTRICT-WIDE RESULTS  

To support the drive for improvement, the Richmond School Board signed a 

memorandum of understanding with the stateΩǎ Department of Education based on 

the initial audit from the Council on Great City Schools. The Board also endorsed the 

ŘƛǎǘǊƛŎǘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŜǎΦ Lƴ ŀŘŘƛǘƛƻƴΣ ǘƘŜ ōǳǎƛƴŜǎǎ ŎƻƳƳǳƴƛǘȅ Ƙŀǎ ǇŀǊǘƴŜǊŜŘ 

with the district to promote higher achievement, according to Dr. Jewell-Sherman. 

For example, the business community flies administrators around the country to 

ǊŜŎǊǳƛǘ ǘƘŜ άōŜǎǘ ŀƴŘ ōǊƛƎƘǘŜǎǘέ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ŦǳƴŘǎ ƘƻǳǎƛƴƎ ŀǎǎƛǎǘŀƴŎŜ ŦƻǊ ƴŜǿ 

teachers.  

¢ƘŜ ŘƛǎǘǊƛŎǘΩǎ ǊŜŦƻǊƳ ŜŦŦƻǊǘǎ ǎƛƴŎŜ нллн have spurred progress, according to Dr. 

.ǊŀƴŘƻƴΦ Lƴ нллтΣ ус ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǎŎƘƻƻƭǎτincluding every high school 

and 93 percent of its elementary schoolsτwon state accreditation (see Exhibit 4.3). 

She also noted that 84 percent of kindergarteners and 80 percent of third graders 

are reading above the Phonemic Awareness Literacy Screener (PALS) benchmark.   

Exhibit 4.3   Percentage of Schools Meeting  

Federal & State Benchmarks 

 

CǊƻƳ wƛŎƘƳƻƴŘΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ !DL ŎƻƴŦŜǊŜƴŎŜ 
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Fairfield Elementary SchoolτǿƘƛŎƘ ǎƛǘǎ ƛƴ ŀ άŎǊƛƳŜ-ƛƴŦŜǎǘŜŘέ ƘƻǳǎƛƴƎ ǇǊƻƧŜŎǘ ǿƘŜǊŜ 

a 14-year-old was recently murderedτǇǊƻǾƛŘŜǎ ŎƻƴŎǊŜǘŜ ŜǾƛŘŜƴŎŜ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 

progress, according to Dr. Jewell-Sherman. Despite the fact that 100 percent of 

Fairfield students receive free or reduced-price lunch, the school recently recorded 

ǘƘŜ άƘƛƎƘŜǎǘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ wƛŎƘƳƻƴŘ /ƛǘȅ tǳōƭƛŎ {ŎƘƻƻƭǎέ (see Exhibit 4.4). 

 

Exhibit 4.4   Proficiency Rates at Fairfield Elementary School 

 

CǊƻƳ wƛŎƘƳƻƴŘΩǎ presentation to the AGI conference  

 

COMMENTS AND Q&A 

ENSURING FOLLOW-THROUGH  

Discussant Mr. Seth Reynolds from The Parthenon Group, a consulting company that 

runs its own Education Center of Excellence, noted that many districts fall short in 

actually implementing reform. Although they may launch some initial elements, they 

ƻŦǘŜƴ ŦƛƴŘ ǘƘŜƳǎŜƭǾŜǎ ǾŜŜǊƛƴƎ άƻŦŦ ǘƻ ǘƘŜ ƴŜȄǘ ŎǊƛǎƛǎΦέ IŜ ǎǇŜŎǳƭŀǘŜǎ ǘƘŀǘ άŎǊƻǎǎ-

ŎǳǊǊŜƴǘǎέ ƻŦ ǇǊŜǎǎǳǊŜ ŦǊƻƳ ƳȅǊƛŀŘ ǎǘŀƪŜƘƻƭŘŜǊǎ ǎǳŎƘ ŀǎ ǇŀǊŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ŀƭǎƻ 

undermine efforts to follow through.  

He asked what enabled Richmond Public Schools to make mid-course corrections 

and to sustain its eŦŦƻǊǘǎΦ άIƻǿ ŘƛŘ ȅƻǳ ƎŜǘ ǘƘŜ ŀƭŎƘŜƳȅ ǊƛƎƘǘ ǘƻ ŀŎǘǳŀƭƭȅ ƳŀƪŜ 

ώǊŜŦƻǊƳϐ ƘŀǇǇŜƴΚέ 5ǊΦ WŜǿŜƭƭ-Sherman responded that her contract specified that 
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the Richmond school board could terminate her for cause if 20 schools did not 

receive state certification the first ȅŜŀǊ ŀŦǘŜǊ ǊŜŦƻǊƳΦ ά¢ƘŜ ǎŜƴǎŜ ƻŦ ǳǊƎŜƴŎȅ ƻƴ Ƴȅ 

ǇŀǊǘ ǿŀǎ ǾŜǊȅ ǊŜŀƭΦέ  

IƻǿŜǾŜǊΣ ōŜȅƻƴŘ ƘŜǊ ǇŜǊǎƻƴŀƭ ǊƛǎƪΣ ǎƘŜ ƴƻǘŜǎΣ άŜǾŜǊȅƻƴŜ ƛƴ ǘƘŜ Ŏƛǘȅ ŀƴŘ ǘƘŜ ǊŜƎƛƻƴ 

ǳƴŘŜǊǎǘƻƻŘ ǘƘŜ ǎǘŀƪŜǎΦέ ¢ƘŜȅ ƪƴŜǿ ǘƘŀǘ άƛŦ ōȅ ǎƻƳŜ ƳƛǊŀŎƭŜ , , , we could pull it off, it 

meant we were ŀ ŘƛŦŦŜǊŜƴǘ ƪƛƴŘ ƻŦ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘΦέ She points to the balanced 

scorecard, in particular, as enabling the district to converge on the most important 

steps: TƘŀǘ ǘƻƻƭ άŀƭƭƻǿŜŘ ǳǎ ǘƻ ǎŀȅ ƴƻ ǘƻ ƻǘƘŜǊ ǘƘƛƴƎǎ ŀƴŘ ǎǘŀȅ ǊŜŀƭƭȅ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ 

ǿƻǊƪΦέ  

DŜǘǘƛƴƎ ǘƘŜ άǊƛƎƘǘ ǇŜƻǇƭŜ ƻƴ ǘƘŜ ōǳǎέ ǘƻ ǎǳǇǇƻǊǘ ǊŜŦƻǊƳ ǿŀǎ ŀƭǎƻ ŎǊƛtical, she says. 

!ǎƛŘŜ ŦǊƻƳ ǘǊȅƛƴƎ ǘƻ ƘƛǊŜ ǘƘŜ ōŜǎǘ ŀƴŘ ǘƘŜ ōǊƛƎƘǘŜǎǘΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ƘŜƭǇŜŘ άǉǳƛǘŜ ŀ ŦŜǿ 

people . . . ƳŀƪŜ ŀƭǘŜǊƴŀǘƛǾŜ ŎŀǊŜŜǊ ŘŜŎƛǎƛƻƴǎΦέ 

!ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ .ǊŀƴŘƻƴΣ Řŀǘŀ ŜƴŀōƭŜŘ ǘƘŜ ŘƛǎǘǊƛŎǘ ǘƻ ǎǳǎǘŀƛƴ άǘƘŀǘ ǎŜƴǎŜ ƻŦ 

ǳǊƎŜƴŎȅΦέ CƻǊ ŜȄŀƳǇƭŜΣ ǎƘe pointed out to a middle-school math teacherτwho had 

balked at instructional innovationsτthat only 23 percent of his students had passed 

the state achievement test. Principal Kight noted that pressure on weaker teachers 

ǘƻ ōǳȅ ƛƴǘƻ ǘƘŜ ǎȅǎǘŜƳ ƴƻǿ ŎƻƳŜǎ ŦǊƻƳ ŎƻƭƭŜŀƎǳŜǎ ǿƘƻ άǎŜŜ ǘƘŀǘ ǿŜΩǊŜ ƳƻǾƛƴƎΣ ŀƴŘ 

they want to keep [progressing] in that direŎǘƛƻƴΦέ  

Discussant Dr. wƻōŜǊǘ tŜǘŜǊƪƛƴ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ƻōǎŜǊǾŜŘ 

ǘƘŀǘ άƛƴǘŜƴǘƛƻƴŀƭƛǘȅέ ƛǎ ǘƘŜ ƪŜȅ ǘƻ ŜŦŦŜŎǘƛǾŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǊŜŦƻǊƳ; that is, being 

άǾŜǊȅ ŎŀǊŜŦǳƭ ŀōƻǳǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜȄŀŎǘƭȅ ǿƘŀǘ ȅƻǳΩǊŜ ƛƳǇƭŜƳŜƴǘƛƴƎΣέ ŀƴŘ ƎŜǘǘƛng 

άǊƛŘ ƻŦ ǎǘǳŦŦ ǘƘŀǘ ŘƻŜǎƴΩǘ ǿƻǊƪ ŦƻǊ ƪƛŘǎΦέ IŜ ŀƭǎƻ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŜ άƛƴ-ǘƛƳŜ ǎǳǇǇƻǊǘέ 

that the district offers to principals and teachers as providing a yearlong άƴƻ-blame 

ȊƻƴŜέ ƛƴ ǿƘƛŎƘ ǘƘŜȅ Ŏŀƴ ǇǳǊǎǳŜ ǊŜŦƻǊƳΦ 

However, he pointed to the active hostility ƻŦ wƛŎƘƳƻƴŘΩǎ ƳŀȅƻǊτwho cut $18 

Ƴƛƭƭƛƻƴ ŜŀŎƘ ȅŜŀǊ ŦƻǊ ǘƘŜ Ǉŀǎǘ ǘƘǊŜŜ ȅŜŀǊǎ ŦǊƻƳ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ōǳŘƎŜǘτas a daunting 

challenge. He asked the presenters how they sustained their focus in the face of 

ǎǳŎƘ ǇƻƭƛǘƛŎŀƭ ƻōǎǘŀŎƭŜǎΣ ŀƴŘ ŀǾƻƛŘŜŘ ōŜŎƻƳƛƴƎ άŎƻƴǎǳƳŜŘ ōy that environment, 

ǿƘƛŎƘ ǇǊŜǾŀƛƭǎ ƛƴ Ƴƻǎǘ ǳǊōŀƴ ŘƛǎǘǊƛŎǘǎΦέ 

Dr. Jewell-Sherman responded that she has worked in the district since 1995τάƭƻƴƎ 

ŜƴƻǳƎƘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ wƛŎƘƳƻƴŘ ŀƴŘ ƛǘǎ ŎǳƭǘǳǊŜέτbut that she is not a Richmond 

ƴŀǘƛǾŜΦ ¢Ƙŀǘ ƳƛȄŜŘ ōŀŎƪƎǊƻǳƴŘ ƎŀǾŜ ƘŜǊ άƳǳƭǘƛǇƭŜ ƭŜƴǎŜǎέ ǘƘǊƻǳƎƘ ǿƘƛŎƘ ǘƻ ŜƴǾƛǎƛƻƴ 

reform. She also used levers such as No Child Left Behind, which, ŀƭǘƘƻǳƎƘ άƘƛƎhly 

flawed,έ ƪŜǇǘ ǘƘŜ άƳƻƳŜƴǘǳƳ ƎƻƛƴƎΦέ  

άhƴ ŀ Řŀƛƭȅ ōŀǎƛǎΣ Ƴȅ ƴǳƳōŜǊ-ƻƴŜ Ƨƻōέ ƛǎ ǘƻ ǇǊƻǘŜŎǘ ƻǘƘŜǊ ŘƛǎǘǊƛŎǘ ŜƳǇƭƻȅŜŜǎ ŦǊƻƳ 

ǇƻƭƛǘƛŎŀƭ ǇǊŜǎǎǳǊŜΣ ǎƘŜ ǎŀȅǎΦ ¢Ƙŀǘ ƛǎΣ ǎƘŜ Ƴǳǎǘ Ƴŀƛƴǘŀƛƴ ŀ άŦŀŎŜ ǘƘŀǘ ǎŀȅǎΣ ƛƴ ǘƘŜ ƳƛŘǎǘ 

άo̧ur task as leaders is to 

make the people under 

your watch believe that 

ǘƘƛǎ ǿƻǊƪ Ŏŀƴ ōŜ ŘƻƴŜΦέ 

τDr. Jewell-Sherman 

Getting tƘŜ άǊƛƎƘǘ 

ǇŜƻǇƭŜ ƻƴ ǘƘŜ ōǳǎέ ǘƻ 

support reform is 

critical. Aside from 

trying to hire the best 

and the brightest, the 

district helped quite a 

few people make 

alternative career 

decisions. 
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of the storm, we are going to get through itΣ ǿŜ ŀǊŜ ƎƻƛƴƎ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭΦέ {ƘŜ 

ōŜƭƛŜǾŜǎ άǎǘǊƻƴƎƭȅ ǘƘŀǘ ȅƻǳǊ ǘŀǎƪ ŀǎ ƭŜŀŘŜǊǎ ƛǎ ǘƻ ƳŀƪŜ ǘƘŜ ǇŜƻǇƭŜ ǳƴŘŜǊ ȅƻǳǊ ǿŀǘŎƘ 

ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘƛǎ ǿƻǊƪ Ŏŀƴ ōŜ ŘƻƴŜΦέ  

Mr. Reynolds ŀǎƪŜŘ Ƙƻǿ ǘƘŜ ŘƛǎǘǊƛŎǘ Ŏƻƴǘƛƴǳŀƭƭȅ άǊŀƛǎŜǎ ǘƘŜ ώŀŎƘƛŜǾŜƳŜƴǘϐ ōŀǊΦέ 5ǊΦ 

Jewell-Shermŀƴ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ǎȅǎǘŜƳ ƛǎ ƴƻǿ άŜƳōǊŀŎƛƴƎ ŀ ƴŜǿ 

ŘƛǊŜŎǘƛƻƴέΥ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǘƘŜ άǿƘƻƭŜ ŎƘƛƭŘΦέ ¢Ƙŀǘ ŀǇǇǊƻŀŎƘ ƛƴŎƭǳŘŜǎ ŜƴǎǳǊƛƴƎ 

ŜŀŎƘ ŎƘƛƭŘΩǎ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭƴŜǎǎ, ŀƴŘ ǇǊƻǾƛŘƛƴƎ ŀŎŎŜǎǎ ǘƻ άŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ƭŜŀǊƴƛƴƎ 

ƻǇǇƻǊǘǳƴƛǘƛŜǎΦέ Lǘ ŀƭǎƻ ŀƛƳǎ ǘƻ Ŝƴsure that every child participates in community 

service, and that all graduating students are bilingual, starting with the class of 2015.  

SETTING Ȱ3TRETCH TARGETSȱ  

AGI co-chair and director Dr. CŜǊƎǳǎƻƴ ŀǎƪŜŘ ǘƘŜ ǇǊŜǎŜƴǘŜǊǎ Ƙƻǿ ǘƘŜȅ άƎƻ ŀōƻǳǘ 

ǎŜǘǘƛƴƎ ƎƻŀƭǎΦέ 5ǊΦ WŜǿŜƭƭ-Sherman responded that the district uses the Balanced 

Scorecard ǘƻ ǎŜǘ άǎǘǊŜǘŎƘ ǘŀǊƎŜǘǎέ beyond state and federal standards, including 

some targets that the district may not be able to meet. 

{ƘŜ ŀŘƳƛǘǘŜŘ ǘƘŀǘ άǎƻƳŜǘƛƳŜǎ ǘƘŜ ǘǊŀƧŜŎǘƻǊȅ ŦƻǊ ƎǊƻǿǘƘ ƛǎ ǾŜǊȅΣ ǾŜǊȅ ǎǘŜŜǇ ŦƻǊ ŀƴ 

ƛƴŘƛǾƛŘǳŀƭ ǎŎƘƻƻƭΦέ IƻǿŜǾŜǊΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ŘƻŜǎ ƴŜƎƻǘƛŀǘŜ Ǝƻŀƭǎ ǿƛǘƘ ƛƴŘƛǾƛŘǳŀƭ ǎŎƘƻƻƭǎΣ 

ŀƴŘ ǘƘŜƴ άǿŜ ǇƻǳǊ ǊŜǎƻǳǊŎŜǎέ ƛƴǘƻ ǘƘƻǎŜ ŦŀŎƛƴƎ ǘƘŜ ǎǘƛŦŦŜǎǘ ŎƘŀƭƭŜƴƎŜǎΦ  

CHOOSING THE R IGHT CURRICULA  

Session moderator Dr. wƛŎƘŀǊŘ aǳǊƴŀƴŜΣ ŀ ǇǊƻŦŜǎǎƻǊ ŀǘ IŀǊǾŀǊŘΩǎ Draduate School of 

Education, asked how the district chose which curricula to implement. He noted that 

scripted approaches to reading and math can produce initial gains, but may be less 

effective in enabling students to reach beyond a low achievement ceiling. Yet less-

skilled teachers may find more-challenging curricula, such as Math Trek, difficult to 

use.  

!ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ .ǊŀƴŘƻƴΣ άŀ ƭƻǘ ƻŦ Řŀǘŀ ǎǳǇǇƻǊǘŜŘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǎƻƳŜ ƻŦ ƻǳǊ 

ŜƭŜƳŜƴǘŀǊȅ ǘŜŀŎƘŜǊǎ ŘƛŘƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ ǘŜŀŎƘ ǊŜŀŘƛƴƎΣέ ŜǎǇŜŎƛŀƭƭȅ ǘƻ ǎǘǊǳƎƎƭƛƴƎ 

students. The district therefore selected two scripted approaches to reading that 

ƛƴŎƭǳŘŜ άŜƳōŜŘŘŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘǎΣέ ǘƻ ŀƭƭƻǿ 

administrators to quickly respond to the quality of the instruction and student 

outcomes. However, Ms. Oakley notedΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ŀƭǎƻ ōǳƛƭŘǎ ǘŜŀŎƘŜǊǎΩ ŎŀǇŀŎƛǘȅ ǘƻ 

move beyond the scripts. 

To ensure a moǊŜ ŎƻƴǎƛǎǘŜƴǘ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎΣ ǘƘŜ ŘƛǎǘǊƛŎǘ άǎƘǳǘ Řƻǿƴέ 

ŎǳǊǊƛŎǳƭǳƳ ǾŜƴŘƻǊǎΩ access to individual schools, she says, with Ms. Oakley herself 

ŀŎǘƛƴƎ ŀǎ άƎŀǘŜƪŜŜǇŜǊΦέ Lƴ ǘƘŜ ǇŀǎǘΣ ǎŎƘƻƻƭǎ ƘŀŘ ƻŦǘŜƴ ǊŜƭƛŜŘ ƻƴ ŦǊƛŜƴŘǎƘƛǇǎ ōŜǘǿŜŜƴ 

vendors and teachers to choose courses of instruction. If a particular curriculum 

ŘƻŜǎ ƴƻǘ ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ Ǝƻŀƭǎ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ Řƻ ƴƻǘ 

To ensure a more 

consistent approach to 

teaching, the district 

shut down curriculum 

ǾŜƴŘƻǊǎΩ ŀŎŎŜǎǎ ǘƻ 

individual schools. 

ά²Ŝ ƘŀǾŜ ōŜƴŎƘƳŀǊƪǎ 

that everyone has to 

meet, and we provide 

additional support. So 

sometimes the trajectory 

for growth is very, very 

steep in an individual 

school, and we pour 

ǊŜǎƻǳǊŎŜǎ ƛƴ ǘƘŜǊŜΦέ 

τDr. Jewell-Sherman  
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consider it, she says. The bottom line is to ensure that the district gets the biggest 

άōŀƴƎ ŦƻǊ ǘƘŜ ōǳŎƪ ǿƛǘƘ ǊŜǎǇŜŎǘ ǘƻ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎΦέ 

RESOURCES  

The Richmond City presentation video and PowerPoint are available on the AGI 

website at http://www.agi.harvard.edu 

The Richmond Public Schools website is http://www.richmond.k12.va.us/ 

For Charting a New Course for the Richmond Public Schools by the Council of Great 

City Schools, see http://www.cgcs.org/pdfs/RichmondReportFinal.pdf 

Robert Kaplan of Harvard Business School and David Norton developed the Balanced 

Scorecard as an approach to strategic management. 

http://www.agi.harvard.edu/
http://www.richmond.k12.va.us/
http://www.cgcs.org/pdfs/RichmondReportFinal.pdf


 

2008 AGI Conference Summary   54 | P a g e  

5
4
 

GETTING IT DONE 

 

5. USING DATA TO CHANGE DISTRICT CULTURE IN 

BOSTON,  MASSACHUSETTS  

PR E SE N T ERS  

Elizabeth City, Harvard Graduate School of Education 

Mary Russo, Principal, Murphy Elementary School  

Mary Skipper, Principal, TechBoston Academy High School 

D I SCU SSANT S  

Duncan Chaplin, Mathematica Policy Research 

Thomas Payzant, Harvard Graduate School of Education 

 

 

In this session, a researcher from Harvard and two principals from the Boston Public 

Schools talked about how the district uses data to zero ƛƴ ƻƴ άǘƘŜ ǎŎƘƻƻƭ ƭŜǾŜƭΣ ǘƘŜ 

ŎƭŀǎǎǊƻƻƳ ƭŜǾŜƭΣ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘ ƭŜǾŜƭΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ Dr. Elizabeth City, of 

IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴΦ {ƘŜ was the first speaker in the session and 

ŘŜǎŎǊƛōŜŘ ŀ ǎȅǎǘŜƳ ŦƻǊ άŎƻƴǘƛƴǳƻǳǎ ƛƳǇǊƻǾŜƳŜƴǘέ ōŀǎŜŘ ƻƴ the effective use of 

data. It emerged from a two-year collaboration between the university and the 

Boston Public Schools. The eight-ǎǘŜǇ 5ŀǘŀ ²ƛǎŜ ǎȅǎǘŜƳ ƛǎ άŜǎǎŜƴǘƛŀƭƭȅ ŀ ǇǊƻōƭŜƳ-

ǎƻƭǾƛƴƎ ǇǊƻŎŜǎǎέ ǘƘŀǘ άƛǎ ǊŜŀƭƭȅ ŀōƻǳǘ ƘŀǾƛƴƎ ŎƻƴǾŜǊǎŀǘƛƻƴǎΣέ ǎƘŜ ǎŀƛŘΦ 

HOW DATA WISE WORKS  

Dr. City outlined the eight steps of the Data Wise process (see Exhibit 5.1).  

Step 1τOrganize for collaborative work: The first step is for a district or school to 

decide on the overall process it will use to spur improvement. It then forms a data 

team and sets aside time for its members to take stock of existing information, 

assessments, and ƛƴƛǘƛŀǘƛǾŜǎΦ ά²Ŝ ƘŀǾŜ ǘƘƛǎ ǘŜƴŘŜƴŎȅ ǘƻ ǊǳǎƘ ǘƻ ŀŎǘƛƻƴ ƛƴ ŜŘǳŎŀǘƛƻƴΣ 

before we really identify what the problem is and what the roots of it areΣέ 5ǊΦ /ƛǘȅ 

observed.  

ά²Ŝ ƘŀǾŜ ǘƘƛǎ ǘŜƴŘŜƴŎȅ 

to rush to action in 

education, before we 

really identify what the 

problem is and what the 

Ǌƻƻǘǎ ƻŦ ƛǘ ŀǊŜΦέ 

τDr. City  
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Exhibit 5.1   Data Wise Eight Steps 

 

1
Organize for

Collaborative Work

2
Build Assessment

Literacy

3
Create Data

Overview

4
Dig Into

Student Data

5
Examine

Instruction
6

Develop 

Action Plan

7
Plan to Assess

Progress8
Act and

Assess

P
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a
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q
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From Liz CityΩǎ presentation to the AGI conference 

 

Step 2τBuild assessment literacy: In the second step, participants become familiar 

with the testing instruments in use, and learn how to interpret the resulting data, as 

ǘŜǎǘ ǊŜǇƻǊǘǎ Ŏŀƴ ōŜ άǾŜǊȅ ŎƻƴŦǳǎƛƴƎΦέ ¢ŜŀƳ ƳŜƳōŜǊǎ ŀƭǎƻ ŜǾŀƭǳŀǘŜ ǿƘŜǘƘŜǊ ǘƘŜ 

ŘƛǎǘǊƛŎǘ ƻǊ ǎŎƘƻƻƭ ƛǎ ǳǎƛƴƎ άǘƘŜ ǊƛƎƘǘ ŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ ǘƘŜ ǊƛƎƘǘ ǘƘƛƴƎǎΣέ ŀƴŘ άǳǎƛƴƎ 

ŀǎǎŜǎǎƳŜƴǘ ƭŀƴƎǳŀƎŜ ŀŎŎǳǊŀǘŜƭȅΦέ  

Step 3τCreate a data overview: ¢ƘŜ ǘŜŀƳ ǘƘŜƴ άŎƘƻƻǎŜǎ ŀ ŦƻŎǳǎέ ǿƛǘƘƛƴ ǘƘŜ ƳȅǊƛŀŘ 

data, and figureǎ ƻǳǘ άǿƘŀǘ ǘƘŜ ǎǘƻǊȅ ƛǎΦέ 5ǊΦ /ƛǘȅ ǊŜŎƻǳƴǘŜŘ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ŀ 

district whose administrators looked at 40 slides of data but had no compelling 

ƴŀǊǊŀǘƛǾŜ ŀōƻǳǘ ǿƘŀǘ ǘƘŜȅ ǎƘƻǿŜŘΦ tŀǊǘ ƻŦ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ƛǎ άŦƛƎǳǊƛƴƎ ƻǳǘ Ƙƻǿ ǘƻ 

ŘƛǎǇƭŀȅ ǘƘŜ ŘŀǘŀΣέ ǎƘŜ ƴƻǘŜŘΦ ¢ƘŜ Ǝƻŀƭ ƛǎ ǘƻ Ǉƭŀƴ ŀ ŘƛǎǘǊƛŎǘ-wide or school-wide 

meeting to talk about the infoǊƳŀǘƛƻƴΣ ŀƴŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ŀƘŜŀŘ ƻŦ ǘƛƳŜ άǿƘŀǘ ǘƘŀǘ 

ŎƻƴǾŜǊǎŀǘƛƻƴ ƛǎ ƎƻƛƴƎ ǘƻ ƭƻƻƪ ƭƛƪŜΦέ 

 

The Data Wise system is 

essentially a problem-

solving process that is 

really about having 

conversations. 
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Step 4τDig into data: In this step, Data Wise participants ask: What does the 

ŜȄǇŜǊƛŜƴŎŜ ƻŦ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘǎ ǊŜǾŜŀƭ ŀōƻǳǘ άǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ƳƻǊŜ ōǊƻŀŘƭȅ ƛƴ ƻǳǊ 

distrƛŎǘΚέ ¢ƘŜ Ǝƻŀƭ ƛǎ ǘƻ ŎƻƴǾŜǊƎŜ ƻƴ ŀ άƭŜŀǊƴŜǊ-ŎŜƴǘŜǊŜŘ ǇǊƻōƭŜƳέΥ ŀ ŎƻǊŜ ŎƘŀƭƭŜƴƎŜ 

that the district or school needs to confront. 

Step 5τExamine instruction: Data Wise participants then focus on individual 

ŎƭŀǎǎǊƻƻƳǎΣ ǘƻ ŦƛƴŘ ƻǳǘ άǿƘŀǘΩǎ ƎƻƛƴƎ ƻƴ ǿƛǘƘƛƴ ƛƴǎǘǊǳŎǘƛƻƴέ ŀǊƻǳƴŘ ǘƘŜ ƭŜŀǊƴŜǊ-

centered problem. This can entail asking teachers to bring in lesson plans or 

examples of student work, and even videotaping them in action, to enable 

ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ƛŘŜƴǘƛŦȅ ŀ άǇǊƻōƭŜƳ ǿƛǘƘ ǇǊŀŎǘƛŎŜέ ŀƴŘ ŘŜǾŜƭƻǇ ŀ άǎƘŀǊŜŘ 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŦŦŜŎǘƛǾŜ ǇǊŀŎǘƛŎŜΦέ 

Step 6τDevelop an action plan: Participants then choose instructional strategies to 

address the learner-centered problem, agree on what those strategies will look like 

in individual classrooms, and put the plan on paper. For example, years of test 

results might show that students typically struggle with certain math concepts at 

specific points in the academic year. Rather than waiting for test results in a given 

year, a school could ask teachers to use certain techniques to head off the problem.  

Step 7τPlan to assess progress: In this step, participants set concrete goals for 

student achievement and determine how to measure progress toward those goals.  

Step 8τAct and assess: Finally, participants integrate the improvement plan into 

the work of individual schools, visit classrooms, review results, and adjust the plan.  

HOW ONE HIGH SCHOOL PUTS DATA TO WORK  

Mary Skipper, headmaster of TechBoston Academy, outlined how her small high 

school harnesses data to promote the success of every student. The academy uses a 

lottery system to admit its 375 studentsτ65 to 70 percent of whom are male. 

Three-quarters of the students receive free or reduced-price lunches, and more than 

half of entering students have not met a benchmark on state achievement tests; 

many are one or two grade levels behind in English and math.   

Ms. Skipper noted that the schoolτlaunched in 2002τaimed to quickly boost the 

ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎ ǿƘƻ ǎŎƻǊŜ άǇǊƻŦƛŎƛŜƴǘέ ƻǊ άŀŘǾŀƴŎŜŘέ ƻƴ ǎǘŀǘŜ ŀŎƘƛŜǾŜƳŜƴǘ 

tests, and lower the number ranked as άfailing.έ And it did so: The percentage of 

students scoring as advanced or proficient on reading tests rose from 46 percent in 

2004ς2005 to 63 percent in 2005ς2006, while the number ranked as failing fell from 

3 percent to zero. Math achievement scores climbed even more dramatically (see 

Exhibit 5.2). In math, the school outperformed both the district and the state.  

¶ Converge on a 

άƭŜŀǊƴŜǊ-centered 

ǇǊƻōƭŜƳέ 

¶ Focus on individual 

classrooms 

¶ Put the plan on 

paper  

¶ Set concrete goals 

¶ Visit classrooms, 

review results, and 

adjust the plan 



 

2008 AGI Conference Summary   57 | P a g e  

5
7
 

GETTING IT DONE 

 

Exhibit 2 

 

From Mary {ƪƛǇǇŜǊΩǎ presentation to the AGI conference 

However, the ŀŎŀŘŜƳȅ Ƙŀǎ άŀ ǇǊŜǘǘȅ ōƛƎ ŘǊƻǇƻǳǘ ǇǊƻōƭŜƳΣέ aǎΦ {ƪƛǇǇŜǊ 

acknowledged. In response, TechBoston Academy ƴƻǿ ŎǊŜŀǘŜǎ ŀ άǘǊŀƴǎƛǘƛƻƴ ǊŜǇƻǊǘ 

ŎŀǊŘέ ŦƻǊ ŜŀŎƘ ƛƴŎƻƳƛƴƎ ƴƛƴǘƘ ƎǊŀŘŜǊΦ ¢ƘŜ ǊŜǇƻǊǘ ŎŀǊŘǎ Ǌŀƴƪ ǎǘǳŘŜƴǘǎ ƻƴ мл Ǌƛǎƪ 

factors, including age, middle-school attendance and behavior, historical and current 

grades, and involvement with the Department of Youth Services. The information 

ŀƭǎƻ ƛƴŎƭǳŘŜǎ άǊŜŦƭŜŎǘƛƻƴǎέ ƻƴ ŜŀŎƘ ǎǘǳŘŜƴǘ ōȅ ƳƛŘŘƭŜ-school teachers, and 

interviews with both students and parents.  

Based on these indicators, the school assigns each student to an overall risk category 

of one to four; a caseworker monitors the progress of students in the higher two 

categories. All incoming students also receive a customized schedule, to ensure that 

they will have the academic, social, and emotional supports they will need. School 

staff members gain access to information on each student on the Web. The school 

has faced several challenges in creating the report cards, according to Ms. Skipper: 

Å The needed informatiƻƴ ƛǎ άǾŜǊȅ ŘƛŦŦƛŎǳƭǘ ǘƻ ŎƻƭƭŜŎǘΣέ ŀǎ ƛǘ ŘƻŜǎ ƴƻǘ ǊŜǎƛŘŜ ƛƴ ƻƴŜ 

place. 

Å ¢ŜŀŎƘŜǊǎΩ ŀƴŘ ǇŀǊŜƴǘǎΩ ǾƻƛŎŜǎ ŀǊŜ ƻŦǘŜƴ ŀōǎŜƴǘ ŦǊƻƳ ŀ ǎǘǳŘŜƴǘΩǎ ǊŜŎƻǊŘ. 
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Å Education plans for special education students and English language learners are 

often out-of-date.  

Å Results on tƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΩǎ ǎǘŀǘŜ ŀŎƘƛŜǾŜƳŜƴǘ ǘŜǎǘǎ Řƻ ƴƻǘ ŀǇǇŜŀǊ ǳƴǘƛƭ 

hŎǘƻōŜǊκbƻǾŜƳōŜǊΣ άǿƘŜƴ ǘƘŜ ǎŎƘŜŘǳƭŜ ƛǎ ŀƭǊŜŀŘȅ ōǳƛƭǘ ŀƴŘ ǘƘŜ ƪƛŘǎ ŀǊŜ ŀƭǊŜŀŘȅ 

ŦƭƻǳƴŘŜǊƛƴƎΦέ  

Å Educators at all levels lack training in using data. 

Å The district and school often lack systems for analyzing data and determining 

appropriate interventions. 

However, according to Ms. Skipper, the school has also found that the challenges can 

be overcome by using specific techniques and attributes: 

Å High-ǉǳŀƭƛǘȅ ǎǘŀŦŦ Ƴǳǎǘ ǿƻǊƪ ƭƻƴƎ ŀƴŘ ƘŀǊŘΦ άLŦ ǇŜƻǇƭŜ are not willing to make 

ǘƘŀǘ ŎƻƳƳƛǘƳŜƴǘΣ ǘƘŜȅ ǎƘƻǳƭŘƴΩǘ ōŜ ƛƴ ŜŘǳŎŀǘƛƻƴΦέ 

Å Schools must have the autonomy to determine the resources, curricula, and 

staffing they need. TechBoston has such autonomyτwhich Ms. Russo admits 

other schools may notτbecause it is ŀ ŘƛǎǘǊƛŎǘ άǇƛƭƻǘ ǎŎƘƻƻƭ.έ  

Å {ŎƘƻƻƭǎ ŀƴŘ ŘƛǎǘǊƛŎǘǎ Ƴǳǎǘ ƘŀǾŜ άŎƻƘŜǊŜƴǘ ǎȅǎǘŜƳǎ ŀƴŘ ǎǘǊǳŎǘǳǊŜǎέ ŦƻǊ ŀƴŀƭȅȊƛƴƎ 

data; identifying the needs of students, teachers, and administrators; and 

mapping resources.  

Å Strong professional learning communities need time to άǇƭŀƴΣ ǊŜŦƭŜŎǘΣ ŀƴŘ 

actually do something with the data." 

Å !ƭƭ ǘŜŀŎƘŜǊǎ ƴŜŜŘ ǘǊŀƛƴƛƴƎ ƛƴ ǊŀŎŜΣ ƎŜƴŘŜǊΣ ŀƴŘ ŎǳƭǘǳǊŀƭ ŘƛǾŜǊǎƛǘȅΦ ά²Ŝ ƘŀǾŜ ǘƻ ǘŀƭƪ 

ǘƘŜ ǎŀƳŜ ƭŀƴƎǳŀƎŜΦέ LŦ ǘƘŜ ǎǘŀŦŦ ŘƻŜǎ ƴƻǘΣ ŀƴȅ ƛƴǘŜǊǾŜƴǘƛƻƴǎ άŀǊŜ ƴƻǘ ƎƻƛƴƎ ǘƻ 

ǿƻǊƪΦέ  

Å {ŎƘƻƻƭǎ ƴŜŜŘ άŎƭŜŀǊ ƭƛƴŜǎ ƻŦ ŀŎŎƻǳƴǘŀōƛƭƛǘȅέ ŀƴŘ ǎǘǊƻƴƎ ǎȅǎǘŜƳǎ ŦƻǊ ŜǾŀƭǳŀǘƛƴƎ 

teachers.  

Å ¢ƘŜ ǎŎƘƻƻƭ ŀƴŘ ŘƛǎǘǊƛŎǘ Ƴǳǎǘ ƘŀǾŜ ŀ άƎƭƻōŀƭ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ōǳƛƭŘƛƴƎ 

ǊŜƭŀǘƛƻƴǎƘƛǇǎΦέ 

Å {ŎƘƻƻƭǎ ƴŜŜŘ ŎǳǊǊƛŎǳƭŀ ǘƘŀǘ ŀǊŜ άǊƛƎƻǊƻǳǎ ŀƴŘ ŎƘŀƭƭŜƴƎƛƴƎΣέ ǊŀǘƘŜǊ ǘƘŀƴ ǎƛƳǇƭȅ 

offering students remedial help.  

Å All instruction should reflect educational research and professional 

development. 
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Å Schools need to provide information to all stakeholders, including parents and 

students. For example, TechBoston teachers now post their assignments and 

grades on the Web every day.  

HOW AN ELEMENTARY SCHOOL PROMOTES POWERFUL 

TEACHING  

Mary Russo, principal of the 900-student Richard Murphy School, asserted that any 

of her teachers would answer a question on how to improve results with three 

words: instruction, instruction, and instruction. The elementary school has focused 

on three strategies to make teaching more powerful, with the third especially data-

rich: 

Å Create clear expectations about what good teaching looks like. 

Å ²ƛǘƘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƘŜƭǇΣ provide deep and focused professional development. 

Å .ǳƛƭŘ ŀ Ǌƻōǳǎǘ ǎȅǎǘŜƳ ƻŦ άŦƻǊƳŀǘƛǾŜΣέ ƻǊ ƛƴǘŜǊƛƳΣ ŀǎǎŜǎǎƳŜƴǘ.  

To implement the first strategy, the school convened teachers from each grade, 

along with math and literacy coaches, to talk about four key aspects of education: 

άǿƘŀǘ ŎƭŀǎǎǊƻƻƳǎ ǎƘƻǳƭŘ ƭƻƻƪ ƭƛƪŜΣ ǿƘŀǘ ǘŜŀŎƘŜǊǎ ǎƘƻǳƭŘ ōŜ ŘƻƛƴƎΣ ǿƘŀǘ ǎǘǳŘŜƴǘǎ 

ǎƘƻǳƭŘ ōŜ ŘƻƛƴƎΣ ŀƴŘ ǿƘŀǘ ǎǘǳŘŜƴǘ ǿƻǊƪ ǎƘƻǳƭŘ ƭƻƻƪ ƭƛƪŜΦέ 

After converging on preliminary answers, the team discussed them with other 

teachers during formal planning time. The teams then collated the findings into a 

ά/ƭŜŀǊ 9ȄǇŜŎǘŀǘƛƻƴǎέ ŘƻŎǳƳŜƴǘ ŦƻǊ ŜŀŎƘ ǎǳōƧŜŎǘΦ CƻǊ ŜȄŀƳǇƭŜΣ ǘhe math manual asks 

ŀƴŘ ŀƴǎǿŜǊǎ ǘƘŜ ǉǳŜǎǘƛƻƴΥ άLŦ ǿŜ ŀǊŜ ǊŜŀƭƭȅ ǘŜŀŎƘƛƴƎ ƳŀǘƘ ǿƛǘƘ ŀƴ ƛƴǾŜǎǘƛƎŀǘƛǾŜ 

ŀǇǇǊƻŀŎƘΣ ǿƘŀǘ ǎƘƻǳƭŘ ƛƴǎǘǊǳŎǘƛƻƴ ƭƻƻƪ ƭƛƪŜΚέ ¢ƘŜ ǎŎƘƻƻƭ ŎǊŜŀǘŜŘ ǘƘŜǎŜ ŘƻŎǳƳŜƴǘǎ 

ƛƴ ŦƻǳǊ ƳƻƴǘƘǎΣ ŀƴŘ aǎΦ wǳǎǎƻ ōŜƭƛŜǾŜǎ ǘƘŀǘ ǘƘŜ ǎŀƳŜ ǇǊƻŎŜǎǎ ǿƻǳƭŘ ōŜ άǾŜǊȅ 

ŘƻŀōƭŜ ŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƭŜǾŜƭΦέ {ƘŜ ǳǎŜǎ ǘƘŜ ǘŜŀŎƘƛƴƎ ǎǘŀƴŘŀǊŘǎ άŜǾŜǊȅ ǘƛƳŜ [she does] 

ŀ ǇŜǊŦƻǊƳŀƴŎŜ ŜǾŀƭǳŀǘƛƻƴΦέ 

To advance its second strategyτto provide strong professional developmentτthe 

ǎŎƘƻƻƭ ŀǎƪŜŘ ƭƛǘŜǊŀŎȅ ŀƴŘ ƳŀǘƘ ŎƻŀŎƘŜǎ ǘƻ άƎƻ ǊƛƎƘǘ ƛƴǘƻ ŎƭŀǎǎǊƻƻƳǎέ ŀƴŘ ƭƻƻƪ ƻǾŜǊ 

ǘŜŀŎƘŜǊǎΩ ǎƘƻǳƭŘŜǊǎΣ άŎƻŀŎƘƛƴƎΣ ƳƻŘŜƭƛƴƎΣ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ƭŜǎǎƻƴǎΦέ ¢Ƙŀǘ ŀǇǇǊƻŀŎƘ 

άŜǾƻƭǾŜŘ ƛƴǘƻ ŀ ǎȅǎǘŜƳ ǘƘŀǘ ǿŜ Ŏŀƭƭ collaborative coaching and learningΣέ ōŀǎŜŘ ƻƴ 

the medical rounds model, she says. That is, the school frees up all teachers in a 

grade to observe a coach model good teaching in one classroom, while tapping a 

small budget to pay substitute teachers to cover the other classrooms.  

The teachers take 15 minutes to prepare for the observation, 30 minutes to observe 

the lesson, and 15 minutes to debrief, at which point they return to their 

ŎƭŀǎǎǊƻƻƳǎΦ 5ǳǊƛƴƎ ǘƘŜ ŘŜōǊƛŜŦƛƴƎΣ ǘƘŜ ǘŜŀŎƘƛƴƎ ŎƻŀŎƘ ŀǎƪǎΥ ά²Ƙŀǘ ŘƛŘ ȅƻǳ ǎŜŜ 

ά¢ƘŜ ƻƴƭȅ ǘƛƳŜ ǘƘŀǘ L ǎŀǿ 

real change [in teaching] 

was when teachers 

engaged in collaborative 

ŎƻŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦέ 

τMs. Russo 
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students hear? What did you hear them say? What did you see them being able to 

ŘƻΚέ ¢ƘŜ ǎŎƘƻƻƭ ǊŜǇŜŀǘǎ ǘƘƛǎ ǇǊƻŎŜǎǎ twice each week with various grades. 

Substitute teachers know they will have steady work, and students become 

accustomed to having teachers leave for short periods, so classroom learning can 

continue.  

¢ƘŜ ŀǇǇǊƻŀŎƘ Ƙŀǎ ŜƴŀōƭŜŘ ǘƘŜ ǎŎƘƻƻƭ ǘƻ ǘǊŀƛƴ ǘŜŀŎƘŜǊǎ ƛƴ άǘƘŜ aǳǊǇƘȅ ǿŀȅ ǘƻ ǘŜŀŎƘ 

reading, the Murphy way to teach math, the Murphy way to manage student 

ōŜƘŀǾƛƻǊΣέ ǎŀȅǎ aǎΦ wǳǎǎƻΦ Lƴ ŦŀŎǘΣ ǎƘŜ ŀǎǎŜǊǘǎΣ ά¢ƘŜ ƻƴƭȅ ǘƛƳŜ ǘƘŀǘ L ǎŀǿ ǊŜŀƭ ŎƘŀƴƎŜέ 

ƛƴ ǘŜŀŎƘƛƴƎ ǿŀǎ ǿƘŜƴ ǘŜŀŎƘŜǊǎ άŜƴƎŀƎŜŘ ƛƴ ǘƘƛǎ ώǇǊƻŎŜǎǎ ƻŦϐ ŎƻƭƭŀōƻǊŀǘƛǾŜ ŎƻŀŎƘƛƴƎ 

ŀƴŘ ƭŜŀǊƴƛƴƎΦέ 

Ȱ,EARNING WALKSȱ AND Ȱ-OTHER BOOKSȱ  

To bolster its formative assessmentτthe third key strategyτthe Murphy School 

tests students in writing and math early in the academic year. Teachers use the 

resulting baseline data to predict the proficiency of individual students at mid-year, 

tests them again in January, and then compares predictions with results. The school 

ǘƘŜƴ ǊŜǇŜŀǘǎ ǘƘŀǘ ǇǊƻŎŜǎǎΣ ǇǊŜŘƛŎǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ǇǊƻŦƛŎƛŜƴŎȅ ƛƴ WǳƴŜΦ  

Teachers chart the predictions and performance for each child, and then choose 

specific actions in response to each student who does not meet expectationsΦ ά9ǾŜǊȅ 

ǎǘŀǘƛǎǘƛŎ Ƙŀǎ ŀ ƴŀƳŜ ŀƴŘ ŀ ŦŀŎŜΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ aǎΦ wǳǎǎƻΦ ¢ƘŜ process revealed that 

ǘŜŀŎƘŜǊǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎ ǿŜǊŜ ǘƻƻ ƭƻǿ, but they rose once teachers began thinking 

ŀōƻǳǘ άǿƘŀǘ ŎŀǳǎŜǎ ǇǊƻōƭŜƳǎ ƛƴ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦέ  

¢ƻ ōƻƭǎǘŜǊ ǘƘŜ ǎŎƘƻƻƭΩǎ ŦƻǊƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ǘŀƪŜ άƭŜŀǊƴƛƴƎ ǿŀƭƪǎέ 

through each classroom, asking students to explain what they are doing and why, to 

ensure that teachers have properly conveyed their lessons. Administrators then talk 

with teachers about any gaps in the learning process.  

¢ŜŀŎƘŜǊǎ ŀƭǎƻ ŎǊŜŀǘŜ ŀ άƳƻǘƘŜǊ ōƻƻƪέ ƻƴ ŜŀŎƘ ŎƘƛƭŘΣ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ƴƻǘŜǎ ŦǊƻƳ 

teacher-student conferences and all other data on that student. The books are a 

άǇƻǿŜǊŦǳƭέ ǘƻƻƭ ŦƻǊ ŎƻƴǾŜȅƛƴƎ ǘƻ ǇŀǊŜƴǘǎ ǘƘŀǘ άǘƘƛǎ ǎŎƘƻƻƭ Ƙŀǎ ŀ ǇǳƭǎŜ ƻƴ ǎǘǳŘŜƴǘ 

ƭŜŀǊƴƛƴƎΣέ aǎΦ wǳǎǎƻ ǎŀȅǎΦ ¢ƘŜ ƻǾŜǊŀǊŎƘƛƴƎ ŀƛƳ ƛǎ ǘƻ άŎǊŜŀǘŜ ƳƻǊŜ ǇƻǿŜǊŦǳƭ ǎȅǎǘŜƳǎ 

for delivering instruction, for monitoring instruction, for making sure that it happens 

. . . for everȅ ƪƛŘΣ ǿƛǘƘ ƴƻ ŜȄŎŜǇǘƛƻƴǎ ŀƴŘ ƴƻ ŜȄŎǳǎŜǎΦέ 

COMMENTS AND Q&A 

In commenting on the presentations, discussant Dr. Duncan Chaplin of Mathematica 

tƻƭƛŎȅ wŜǎŜŀǊŎƘ ƻōǎŜǊǾŜŘ ǘƘŀǘ bƻ /ƘƛƭŘ [ŜŦǘ .ŜƘƛƴŘ Ƙŀǎ ŦƻŎǳǎŜŘ άŜŘǳŎŀǘƛƻƴ ǊŜŦƻǊƳ 

ŜŦŦƻǊǘǎ ƻƴ ǾŜǊȅ ŎƭŜŀǊ ƎƻŀƭǎΦέ IƻǿŜver, he asked whether good teachers might be 

άThe heart of the work of 

education is to create 

more powerful systems 

for delivering instruction, 

for monitoring 

instruction, for making 

sure that it happens for 

every kid, no exceptions, 

ƴƻ ŜȄŎǳǎŜǎΦέ 

τMs. Russo 
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reluctant to teach in schools or classrooms where many students begin with low test 

ǎŎƻǊŜǎΦ !ŘƳƛƴƛǎǘǊŀǘƻǊǎ Ƴŀȅ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŀǘ ǊŜƭǳŎǘŀƴŎŜ ōȅ ƻǾŜǊƭƻƻƪƛƴƎ άǾŀƭǳŜ-

ŀŘŘŜŘ ƳƻŘŜƭƛƴƎΣέ ǿƘƛŎƘ ƳŜŀǎǳǊŜǎ Ƙƻǿ ƳǳŎƘ students improve rather than simply 

whether they reach rigid benchmarks for proficiency. 

Dr. City supported the notion of measuring value-added as well as absolute 

proficiency. She recalled that when she was a teacher and principal in Durham, 

North Carolina, ǎǘŀŦŦ ǿƻƴ ōƻƴǳǎŜǎ ŦƻǊ ōƻǘƘ άŀōǎƻƭǳǘŜ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ 

improvement . . . LŦ ǿŜ ƘŀŘ Ƨǳǎǘ ƭƻƻƪŜŘ ŀǘ ǇǊƻŦƛŎƛŜƴŎȅΣέ ǘƘŜ ǊŜǎǳƭǘǎ άǿƻǳƭŘ ƘŀǾŜ 

ƭƻƻƪŜŘ ŀǿŦǳƭΣ ōǳǘ ǿŜ ǿŜǊŜ ǘŀƪƛƴƎ ǘƘŜ ƪƛŘǎ ǎŜǾŜǊŀƭ ƎǊŀŘŜ ƭŜǾŜƭǎ ƛƴ ŀ ȅŜŀǊΦέ CƻŎǳǎƛƴƎ ƻƴ 

value-added is important because άǿŜ ŀƭƭ ǿŀƴǘ ǘƻ ŦŜŜƭ ǎƻƳŜ ǎǳŎŎŜǎǎΦέ IƻǿŜǾŜǊΣ ǎƘŜ 

ǊŜƳƛƴŘŜŘ ŎƻƴŦŜǊŜŜǎ ǘƘŀǘ άǿŜ ŀǊŜ ƘŜǊŜ ǘƻ ǘŀƭƪ ŀōƻǳǘ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇΣέ ŀƴŘ ǘƘŀǘ 

even if African !ƳŜǊƛŎŀƴ ǎǘǳŘŜƴǘǎ ŀǊŜ ƛƳǇǊƻǾƛƴƎ ŦŀǎǘŜǊ ǘƘŀƴ ǿƘƛǘŜ ǎǘǳŘŜƴǘǎΣ άƛŦ ǘƘŜȅ 

are still at 56 percent proficiency, thŀǘΩǎ ƴƻǘ ƎƻƻŘ ŜƴƻǳƎƘΦέ 

TACKLING TEACHER TURNOVER AND EXPANDING THE P IPELINE  

Discussant Dr. Tom Payzant observed that one challenge in extending the Murphy 

{ŎƘƻƻƭΩǎ ŎƻƭƭŀōƻǊŀǘƛǾŜ ƳƻŘŜƭ ƻŦ ŎƻŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀŎǊƻǎǎ ǘƘŜ ŘƛǎǘǊƛŎǘ ǿŀǎ ǘŜŀŎƘŜǊ 

turnover, because άƛƴ Ƴƻǎǘ ǳǊōŀƴ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎΣ рл ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎ turn 

over ŜǾŜǊȅ ŦƛǾŜ ȅŜŀǊǎΦέ aǎΦ wǳǎǎƻ ǊŜǎǇƻƴŘŜŘ: άWe need to take teachers the minute 

they come to us, without making any assumptions about what they are getting in 

pre-service training, which may be very little, and really begin to work with them, 

particularly in the area of mathematics . . . Our schools need to be professional 

ŘŜǾŜƭƻǇƳŜƴǘ ƻǊƎŀƴƛȊŀǘƛƻƴǎΦέ  

CƻǊ ŜȄŀƳǇƭŜΣ άŜǾŜǊȅ ǘŜŀŎƘŜǊ ǿƘƻ ƛǎ ƘƛǊŜŘ ŀǘ aǳǊǇƘȅ {ŎƘƻƻƭ ǳƴŘŜǊǎǘŀƴŘǎ ǘƘŀǘ ǿŜ 

have to start our work on professional development in the summer. You have to get 

on this train; you have to take part in these offerings. We were lucky in that our 

district provided a menu of offerings, so you could take the courses after school, at 

night, on Saturdays, in the summer . . . So there really is no way to escape being 

brought into the culture of the school . . . ¸ƻǳǊ ŎƻƭƭŜŀƎǳŜǎ ƘŜƭǇ ȅƻǳ ŀƭƻƴƎ ǘƘŜ ǿŀȅΦέ 

According to Ms. Skipper, TechBoston extends professional development to all 

employees, including suppƻǊǘ ǎǘŀŦŦ ŀƴŘ ǘŜŎƘƴƻƭƻƎȅ ǎǇŜŎƛŀƭƛǎǘǎΦ {ƘŜ ŀƎǊŜŜǎ ǘƘŀǘ άƛǘΩǎ 

ŀōƻǳǘ ŎǊŜŀǘƛƴƎ ŀ ŘƛŦŦŜǊŜƴǘ ŎǳƭǘǳǊŜ ƛƴ ǘƘŜ ǎŎƘƻƻƭΦέ Lƴ ŦŀŎǘΣ ōŜŎŀǳǎŜ ǘƘŜ ǎŎƘƻƻƭ άƛƴǾŜǎǘǎ 

ǎƻ ƳǳŎƘ ƛƴ ƘǳƳŀƴ ŎŀǇƛǘŀƭΣέ ǎƘŜ ǘǊƛŜǎ άƴŜǾŜǊ ǘƻ ƭƻǎŜ ŀ ǘŜŀŎƘŜǊΦέ !ƴŘ ǘǳǊƴƻǾŜǊ ŀǘ 

TechBoston has been just 4 percentτabout one teacher per yearτfor the last three 

ȅŜŀǊǎΦ IƻǿŜǾŜǊΣ ǿƘŜƴ ǘŜŀŎƘŜǊǎ Řƻ ƭŜŀǾŜΣ ǎƘŜ ƴƻǘŜǎΣ άƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƛŘŜƴǘƛŦȅ  

why . . . ǎƻ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ Ŏŀƴ ƪŜŜǇ ŀ ŦƛƴƎŜǊ ƻƴ ǘƘŜ ǇǳƭǎŜ ƻŦ ǘƘŜ ƘŜŀƭǘƘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΦέ  

She has found that such teachers ǎǘŀȅ άŀǎ ƭƻƴƎ ŀǎ ǘƘŜȅ ŀǊŜ ƎŜǘǘƛƴƎ ǿƘŀǘ ǘƘŜȅ ƴŜŜŘ 

ǇǊƻŦŜǎǎƛƻƴŀƭƭȅΣέ ǿƘƛŎƘ ŜƴŀōƭŜǎ ǘƘŜƳ άǘƻ ŦŜŜƭ ŎŀƭƭŜŘ ǘƻ ǘƘŜ ƳƛǎǎƛƻƴΣέ and that good 
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ǘŜŀŎƘŜǊǎ ƭŜŀǾŜ ǿƘŜƴ ǘƘŜȅ άŘƻƴΩǘ ŦŜŜƭ ǎǳǇǇƻǊǘ Φ Φ Φέ Administrators need to create 

άŎƻƴŘƛǘƛƻƴǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ǘƘŀǘ ŀǘǘǊŀŎǘ ǘŜŀŎƘŜǊǎ ǿƘƻ ǿŀƴǘ ǘƻ ǘŜŀŎƘΦέ 

To expand the pipeline of effective teachers and entice them to her school, she 

created a partnership with the University of Massachusetts. In that program, 

undergraduate education majors work with her and tutor students, which helps the 

high school students ǊŜŀƭƛȊŜ ǘƘŀǘ άǘƘŜ ƘŀǊŘ ǿƻǊƪ ŀŎǘǳŀƭƭȅ ǿƛƭƭ Ǉŀȅ ƻŦŦΦέ  

The Boston Teacher Residency Program similarly tries to expand the teacher pipeline 

ōȅ ŜƴŎƻǳǊŀƎƛƴƎ ŀŘǳƭǘǎ ǿƛǘƘ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎ ǘƻ ƳŀƪŜ ŀ ƳƛŘ-career switch to 

teaching. Tuition for the 18-month program at UMass is free, and participants work 

four days with a lead teacher in the district while taking classes on the fifth day to 

ƻōǘŀƛƴ ŀ ǘŜŀŎƘƛƴƎ ŘŜƎǊŜŜΦ ¢ƘŜ ǇǊƻƎǊŀƳ ǇǊƻǾƛŘŜǎ ŀ ǘŀƭŜƴǘ Ǉƻƻƭ ƻŦ ǇŜƻǇƭŜ ǿƘƻ άǘŜƴŘ 

ǘƻ ōŜ ǾŜǊȅ ǊƻƻǘŜŘέ ŀƴŘ άƪƴƻǿƴ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΣ ōȅ ǘƘŜ ƪƛŘǎΣ ǇŀǊŜƴǘǎΣ 

ŀƴŘ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΣέ ŀƴŘ ǿƘƻ ǳƴŘŜǊǎǘŀƴŘ άƘƻǿ ǿŜ ƳŀƴŀƎŜ ǎǘǳŘŜƴǘ ōŜƘŀǾƛƻǊ ŀƴŘ 

ǘŜŀŎƘ ƭƛǘŜǊŀŎȅ ŀƴŘ ƳŀǘƘΦέ 

THE D ISTRICTȭS ROLE IN THE USE OF DATA AND INTERIM TESTS  

In response to a question about the role of the district in supporting Data Wise, Dr. 

City emphasized the importance of forming a cross-functional team to scale up the 

data process a district has chosen and address both technical and human capital 

questions. In Boston, a team led by deputy superintendent Dr. Janet Williams met 

for several years with Dr. City and her Harvard colleagues to identify schools most 

ŎŀǇŀōƭŜ ƻŦ ƛƳǇƭŜƳŜƴǘƛƴƎ 5ŀǘŀ ²ƛǎŜΦ !ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ tŀȅȊŀƴǘΣ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ Web 

portalτMyBPSτǿŀǎ ŎǊƛǘƛŎŀƭ ƛƴ άǎŜƴŘƛƴƎ ǘƘŜ ƳŜǎǎŀƎŜ ǘƘŀt we were going to bring all 

ǘƘŜ Řŀǘŀ ǘƻƎŜǘƘŜǊ ŀƴŘ ƎƛǾŜ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀƴŘ ŎŜƴǘǊŀƭ ƻŦŦƛŎŜ Ŧƻƭƪǎ ŀŎŎŜǎǎ ǘƻ ƛǘΦέ 

A district must also ensure that every teacher understands the data process, and 

ǘƘŀǘ άŜǾŜǊȅ ǎƛƴƎƭŜ ƳŜŜǘƛƴƎ ώƛƴǾƻƭǾŜǎϐ ǇǳǘǘƛƴƎ ǎƻƳŜ ŜǾƛŘŜƴce on the table and having 

ŀ ƘŀǊŘ ŎƻƴǾŜǊǎŀǘƛƻƴ ŀōƻǳǘ ƛǘΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ /ƛǘȅΦ 

!ƴƻǘƘŜǊ ƪŜȅ ǉǳŜǎǘƛƻƴ ƛǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǊƻƭŜ ƛƴ ŦƻǊƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘΣ ǎƘŜ ǎŀȅǎΦ Lƴ ǎƻƳŜ 

districts, individual schools design their own assessments, but that can create 

confusion: Are the tests for use by principals and teachers, or by the district in 

supporting individual schools? That question becomes especially tricky if districts 

use the same assessments to both improve instruction and hold staff accountable. 

Dr. Payzant admitted that on his watch, Boston had ƴƻǘ ȅŜǘ άfigured out how to do 

ƛƴǘŜǊƛƳ ƻǊ ōŜƴŎƘƳŀǊƪ ŀǎǎŜǎǎƳŜƴǘǎ ŀǘ ŀ ǎȅǎǘŜƳƛŎ ƭŜǾŜƭΦέ {ƻƳŜ ǎŎƘƻƻƭǎ ǳǎŜ άƻŦŦ-the-

ǎƘŜƭŦ ŎƻƳƳŜǊŎƛŀƭ ŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ ƛƴǘŜǊƛƳ ōŜƴŎƘƳŀǊƪǎΦέ .ǳǘ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ŎƻƳŜǎ ƛƴ 

aligning such tests with state guidelines for what students need to know. For 

ŜȄŀƳǇƭŜΣ ǳǎƛƴƎ άǉǳƛŎƪΣ ǎƴŀǇǎƘƻǘΣ ƳǳƭǘƛǇƭŜ-choice ǘŜǎǘǎέ will not prepare students for 
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ǘƘŜ ǎǘŀǘŜΩǎ ƳƻǊŜ ǊƛƎƻǊƻǳǎ ǎǘŀƴŘŀǊŘƛȊŜŘ ǘŜǎǘǎΣ ǿƘŜǊŜ пл ǇŜǊŎŜƴǘ ƻŦ ǉǳŜǎǘƛƻƴǎ ŀǊŜ 

άƻǇŜƴ ǊŜǎǇƻƴǎŜΦέ 

SHOULD REFORM BE TOP-DOWN OR BOTTOM-UP? 

One questioner asked whether the key to closing persistent achievement gaps is 

always top-down leadership, or whether teachers working collaboratively can 

ǎǇŜŀǊƘŜŀŘ ǎŎƘƻƻƭ ǊŜŦƻǊƳ ŦǊƻƳ ǘƘŜ ōƻǘǘƻƳ ǳǇΦ 5ǊΦ tŀȅȊŀƴǘ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ άǎŜŎƻƴŘ 

only to the quality of instruction is the quality of leadership,έ ŀƴŘ ǘƘŀǘ άǘƘŜ ƪŜȅ ƛǎ ǘƘŜ 

ǇǊƛƴŎƛǇŀƭΦέ Lƴ ƛƳǇƭŜƳŜƴǘƛƴg Data Wise, he and deputy superintendent Dr. Janice 

Jackson worked directly with principals for 18 months, after which they decided to 

non-renew six of themτάǿƘƛŎƘ ƘŀŘ ƴŜǾŜǊ ōŜŜƴ ŘƻƴŜ ƛƴ .ƻǎǘƻƴΣ ŀƴŘ ǎŜƴǘ ǘƘŜ 

message that we are really serious about this pƻǎƛǘƛƻƴΦέ IŜ ŀƴŘ Ƙƛǎ ŎƻƭƭŜŀƎǳŜǎ ǘƘŜƴ 

ŦƻŎǳǎŜŘ ƻƴ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΣ ōŜŎŀǳǎŜ άȅƻǳΩǾŜ Ǝƻǘ ǘƻ ǇǊƻǾƛŘŜ ǎǳǇǇƻǊǘ ŀƴŘ 

Ǉƻǎƛǘƛƻƴ ǇŜƻǇƭŜ ǘƻ ŘŜƭƛǾŜǊ ƻƴ ǘƘŜ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǎƛŘŜΦέ  

However, Ms. Russo stressed the importance of enabling teachers to become 

leaders within a school, and observed that she is not sure principals know how to do 

ǘƘŀǘΦ {ƘŜ ƴƻǘŜŘ ǘƘŀǘ 5ǊΦ tŀȅȊŀƴǘ ŀǎƪŜŘ ǇǊƛƴŎƛǇŀƭǎ ǘƻ άƎƻ ōŀŎƪ ǘƻ ȅƻǳǊ ǎŎƘƻƻƭǎ ŀƴŘ ŦƛƴŘ 

ǘƘŜ ƭŜŀŘŜǊǎƘƛǇ ǘƘŀǘ ƛǎ ǘƘŜǊŜ ǿƛǘƘƛƴ ȅƻǳǊ ǘŜŀŎƘŜǊǎΦέ {ǳŎƘ ǘŜŀŎƘŜǊǎ ŀǊŜ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ 

ǘƘŜ άƳƻǎǘ ƪƴƻǿƭŜŘƎŜŀōƭŜ ƻǊ ōǊƛƭƭƛŀƴǘ ǇŜƻǇƭŜΣέ ōǳǘ ǘƘŜȅ άǊŜŀƭƭȅ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǿƻǊƪ 

ŀƴŘ ƪƴƻǿ Ƙƻǿ ǘƻ Řƻ ƛǘΣ ŀƴŘ ŀǊŜ ŜƳǇƻǿŜǊŜŘ ōȅ ǘƘŜƛǊ ǇǊƛƴŎƛǇŀƭǎΦέ Lƴ ƘŜǊ ŜȄǇŜǊƛŜƴŎŜΣ 

ǎǳŎƘ ǘŜŀŎƘŜǊǎ ŀǊŜ άǇƻǿŜǊŦǳƭ ŎƘŀƴƎŜ ŀƎŜƴǘǎ ǿƛǘƘƛƴ ŀ ǎŎƘƻƻƭΦέ  

Ms. Skipper noted that principals might be reluctant to recommend teachers as 

leaders because such teachers often want to be principals themselves, and 

ǇǊƛƴŎƛǇŀƭǎ άŘƻƴΩǘ ǿŀƴǘ ǘƻ ƭƻǎŜ ǘƘŜƳΦέ IŜǊ ǊŜǎǇƻƴǎŜ ǿŀǎ ǘƻ ŀƎŀƛƴ ǇŀǊǘƴŜǊ ǿƛǘƘ 

University of Massachusetts to allow such teachers to intern with herself for two 

ȅŜŀǊǎ ŀǎ ǘƘŜȅ ōŜŎŀƳŜ ŎŜǊǘƛŦƛŜŘ ǘƻ ōŜ ǇǊƛƴŎƛǇŀƭǎΦ {ǳŎƘ ŀ ǇǊƻƎǊŀƳ Ŏŀƴ άƪŜŜǇ ǘƘŜ ǘŀƭŜƴǘ 

Ǉƻƻƭ ƛƴ ǘƘŜ ǎŎƘƻƻƭǎέ ŀƴŘ ǇǊŜǾŜƴǘ άōǊŀƛƴ ŘǊŀƛƴΦέ 

RESOURCES  

For videos and PowerPoint presentations from the conference, see 

http://www.agi.harvard.edu/ 

For more information on Boston Public Schools, see 

http://www.bostonpublicschools.org/ 

For more information on the Data Wise process, see 

http://www.uknow.gse.harvard.edu/decisions/DD2-4.html  

 

 

ά{ŜŎƻƴŘ ƻƴƭȅ ǘƻ ǘƘŜ 

quality of instruction is 

the quality of leadership. 

The key is the principal at 

ǘƘŜ ǎŎƘƻƻƭΦέ  

τDr. Payzant 
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Also see:  

Kathryn Boudett, Elizabeth City, Richard Murnane. (2005). Data Wise: A Step-by-Step 

Guide to Using Assessment Results to Improve Teaching and Learning. Cambridge, 

MA: Harvard Education Press. 

Kathryn Boudett and Jennifer Steele, eds. (2007). Data Wise in Action: Stories of 

Schools Using Data to Improve Teaching and Learning. Cambridge, MA: Harvard 

Education Press. 

For more information on Mathematica Policy Research, see 

http://www.mathematica-mpr.com/ 
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6. CURRENT EFFORTS IN SUBURBAN SCHOOL DISTRICTS  

PR E SE N T ERS F RO M  LEXI NGTO N ,  MASSACH U SE TT S  

Paul Ash, Superintendent, Lexington 

Vito A. LaMura, Past President, Lexington Education Association  

Steven Flynn, Principal, Jonas Clarke Middle School 

PR E SE N T ERS F RO M  BROO KLI N E ,  MASSACH U SE TT S  

William Lupini, Superintendent 

Jennifer Fischer-Mueller, Assistant Superintendent 

David Summergrad, Principal, Runkle Elementary School  

D I SCU SSANT S  

Stacey Childress, Harvard Business School, Public Education Leadership Program 

Yvonne Allen, District Project Coordinator for Achievement Initiatives, Shaker 

Heights, Ohio 

MO DE R ATOR  

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of 

Education, and AGI co-chair and director 

 

 

What steps have two high-performing suburban school districts in metropolitan 

Boston taken to close their achievement gaps? Teams of speakers from each district 

outlined their approaches to analyzing the problem and creating a plan to tackle it.  

LEXINGTON PUBLIC SCHOOLS  

Serving an affluent community of 32,000 residents, Lexington Public Schools are 65 

percent white, 25 percent Asian, 4.5 percent African American, and 4.5 percent 

[ŀǘƛƴƻΦ ά!ƭǘƘƻǳƎƘ ǿŜ Řƻ ǊŜŎŜƛǾe some Title 1 funds [for free and reduced-price lunch 

students]Σ [ŜȄƛƴƎǘƻƴ ǇŜǊŦƻǊƳǎ ŀǘ ŀƴ ŜȄǘǊŜƳŜƭȅ ƘƛƎƘ ƭŜǾŜƭΣέ ƴƻǘŜŘ superintendent 

tŀǳƭ !ǎƘΦ ά[ŀǎǘ ȅŜŀǊ ǘƘŜ ŘƛǎǘǊƛŎǘ ƘŀŘ άǘƘŜ ƘƛƎƘŜǎǘ ŀǾŜǊŀƎŜ {!¢ ǎŎƻǊŜ ƛƴ ǘƘŜ ǎǘŀǘŜ ŦƻǊ 

non-ŜȄŀƳ ǎŎƘƻƻƭǎΦέ  

Soon after his arrival three years ago, Mr. Ash asked his principals what percentage 

ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ !ŦǊƛŎŀƴ American students was enrolled in special education classes. 

άbƻōƻŘȅ ƪƴŜǿ ǘƘŜ ŀƴǎǿŜǊΣϦ ƘŜ ǎŀȅǎΦ IŜ ŘƛǎŎƻǾŜǊŜŘ ǘƘŀǘ ǘƘŜ figure was 50 percent. 

ά²Ƙŀǘ ǿŜ ƭŜŀǊƴŜŘ ǿŀǎ 

that at our high school 

level, 50 percent of our 

African American students 

were in special ed. That 

for me raised the level of 

ǳǊƎŜƴŎȅΦέ 

τDr. Ash 
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Mr. Ash responded by forming a task force to investigate that and other aspects of 

[ŜȄƛƴƎǘƻƴΩǎ ǊŜŎƻǊŘ ƛƴ ŜŘǳŎŀǘƛƴƎ ǎǘǳŘŜƴǘǎ ƻŦ ŎƻƭƻǊΦ ²ƘŜƴ ǘƘŀǘ task force made little 

progress, he asked Vito LaMura, then stepping down as president of the local 

ǘŜŀŎƘŜǊǎΩ ǳƴƛƻƴΣ ǘƻ ǇŜǊŦƻǊƳ ŀ three-ǇŀǊǘ άŎƻƳǇǊŜƘŜƴǎƛǾŜ ǎǘǳŘȅΦέ ¢Ƙŀǘ ŜŦŦƻǊǘ ǿƻǳƭŘ 

ŘƻŎǳƳŜƴǘ ǘƘŜ ǘƻǿƴΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇΣ ŎƻƳǇŀǊŜ ƛǘǎ ǊŜŎƻǊŘ ǿƛǘƘ ǘƘŀǘ ƻŦ ǎǳǊǊƻǳƴŘƛƴƎ 

communities, and uncover the most effective practices for closing the gap.  

¢ƘŜ ǎǘǳŘȅ ǎƘƻǿŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǊŜǎǳƭǘǎ ƛƴ ŜŘǳŎŀǘƛƴƎ ǎǘǳŘŜƴǘǎ ƻŦ ŎƻƭƻǊ άǿŜǊŜ 

ŀǇǇŀƭƭƛƴƎΣέ ǎŀȅǎ 5ǊΦ !ǎƘΣ ŀƭǘƘƻǳƎƘ ƻǘƘŜǊ ƴŜŀǊōȅ ŀŦŦƭǳŜƴǘ ŘƛǎǘǊƛŎǘǎ ǿŜǊŜ ŘƻƛƴƎ ƭƛǘǘƭŜ 

better (see Exhibit 6.1 and Exhibit 6.2). !ŎŎƻǊŘƛƴƎ ǘƻ aǊΦ [ŀaǳǊŀΣ άLǘΩǎ ƴƻǘ ǘƘŀǘ ώǎǳŎƘ 

students] were failing . . . but they were not achieving at the high levels of the 

ƳŀƧƻǊƛǘȅ ƻŦ ǎǘǳŘŜƴǘǎ ƛƴ [ŜȄƛƴƎǘƻƴΦέ [ŀƎƎƛƴƎ ǎŎƻǊŜǎ ƻƴ a/!{τǘƘŜ ǎǘŀǘŜΩǎ ƘƛƎƘ-stakes 

achievement testsτwere one clear indicator. He found that even many teachers 

άŘƛŘƴΩǘ ōŜƭƛŜve that our African American and Hispanic kids were doing as badly as 

the data showedΦέ  

Mr. LaMura noted that Lexington is a Metropolitan Council for Educational 

Opportunity (METCO) community. Under that voluntary desegregation program, 

parents of color in Boston enroll their children in public schools in participating 

ǎǳōǳǊōŀƴ ŎƻƳƳǳƴƛǘƛŜǎΦ hŦ [ŜȄƛƴƎǘƻƴΩǎ сΣллл ǎǘǳŘŜƴǘǎΣ ǎƻƳŜ нсл ŀǊŜ a9¢/h 

ǎǘǳŘŜƴǘǎΦ .ŜƛƴƎ ǎǳŎƘ ŀ ǎƳŀƭƭ ǇŜǊŎŜƴǘŀƎŜΣ άLǘ ǿŀǎ ǾŜǊȅ Ŝŀǎȅ ŦƻǊ a9¢/h ƪƛŘǎ ǘƻ ōŜ ƭƻǎǘ 

ƛƴ ǘƘŜ ǘƻǿƴΩǎ ƛƴŎǊŜŘƛōƭȅ ƘƛƎƘ-achƛŜǾƛƴƎέ ǎŎƘƻƻƭǎΣ aǊΦ [ŀaǳǊŀ ƻōǎŜǊǾŜŘΦ  

Exhibit 6.1   Students Below Proficient in English Language Arts  

 

From LexingtonΩǎ presentation to the AGI conference 
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Exhibit 6.2   Students Below Proficient in Mathematics 

 

From LexingtonΩǎ presentation to the AGI conference 

 

¢ƻ ŎƻƳǇƭŜǘŜ Ƙƛǎ ǎǘǳŘȅΣ ƘŜ άƛƴǘŜǊǾƛŜǿŜŘ ƛƴ ŘŜǇǘƘ ǾƛǊǘǳŀƭƭȅ ŜǾŜǊȅ ŀŘƳƛƴƛǎǘǊŀǘƻǊ ƛƴ ǘƘŜ 

ǎȅǎǘŜƳέ ŀōƻǳǘ ǘƘŜ ǊŜŀǎƻƴǎ ŦƻǊ ǘƘŜ ŀŎƘƛŜǾement gap, and what they would do to 

close it. He asked Lexington teachers, METCO students and parents, and students of 

color who lived in the town the same questions.  He unveiled the report, completed 

in January 2008, for METCO parents in an African American church in Boston, and 

ŀƭǎƻ ǇǊŜǎŜƴǘŜŘ ƛǘ ǘƻ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǘŜŀŎƘŜǊǎ ŀƴŘ [ŜȄƛƴƎǘƻƴ-based parents.  The report 

ǎƘƻǿŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ŦƛƴŘƛƴƎǎΣ ǘƘŀǘ άŦŀǊ ǘƻƻ ŦŜǿ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ŀƴŘ IƛǎǇŀƴƛŎ ƪƛŘǎ 

ǿŜǊŜ ƛƴ ŀŘǾŀƴŎŜŘ ƳŀǘƘέ ŀƴŘ ƻǘƘŜǊ ƘƻƴƻǊǎ ŎƻǳǊǎŜǎ (see Exhibit 6.3).  

ά¢ƻ ŎǊŜŀǘŜ ŀ ǎŜƴǎŜ ƻŦ ǳǊƎŜƴŎȅτin fact, to create a moral imperativeτwe pointed 

ƻǳǘ ǘƘŀǘ ǿŜΩǾŜ ōŜŜƴ ŀ a9¢/h ŎƻƳƳǳƴƛǘȅ ŦƻǊ пм ȅŜŀǊǎΣέ ŀƴŘ ǘƘŀǘ άǿŜΩǾŜ ǘǊƛŜŘ Ƴŀƴȅ 

ŘƛŦŦŜǊŜƴǘ ǘƘƛƴƎǎ ǘƻ ŎƭƻǎŜ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇΣ ǿƛǘƘ ǾŜǊȅ ƭƛǘǘƭŜ ǎǳŎŎŜǎǎΣέ ƘŜ ǎŀƛŘ.  

Although he found few high-performing suburban schools and districts with a better 

ǊŜŎƻǊŘΣ aǊΦ [ŀaǳǊŀ ŘƛŘ ŘƛǎŎƻǾŜǊ άƭƻǘǎ ƻŦ ǳǊōŀƴ ŘƛǎǘǊƛŎǘǎέ ǘƘŀǘ ǿŜǊŜ ƳŀƪƛƴƎ ǎƛƎƴƛŦƛŎŀƴǘ 

progress in closing the achievement gap. He distilled their characteristics, which 

included becoming a professional learning community, in the report.  
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 Exhibit 6.3   7th and 8th Graders Taking Advanced Math 

Lexington, Comparing METCO with the District 

 

Based on data in LexingtonΩǎ presentation to the AGI conference 

 

Some examples of what he found include: 

Å focused, deep implementation of a limited number of achievable goals; 

Å accountability defined in terms of student learning; 

Å frequent, common assessment of underachievers as drivers of academic 

interventions; 

Å teachers using data to understand skill gaps of low-achieving students; and 

Å teachers receiving professional development on linking low-performing student 

data to instructional strategies. 

CƛƴŀƭƭȅΣ ǘƘŜ ǊŜǇƻǊǘ άŎƘŀǊǘŜŘ ŀ ŎƻǳǊǎŜ ŦƻǊ ǘƘŜ ŦǳǘǳǊŜέ ōȅ ǊŜŎƻƳƳŜƴŘƛƴƎ 

administrative, curricular, teaching, and learning steps for the district. Those 

included forming a task force, creating an action plan, instituting full-day 

kindergarten, forming data teams to inform the practices of each school, and using 

professional development to teach faculty how to do formative (or interim) 

ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘΦ 5ǊΦ !ǎƘ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƛǎ ƴƻǘ άǎƻƭŜƭȅ 

ŦƻŎǳǎŜŘ ƻƴ ƳŀǘƘ ǎŎƻǊŜǎ ƻǊ 9ƴƎƭƛǎƘ ǎŎƻǊŜǎέ; ƛǘ ŀƭǎƻ Ǉƭŀƴǎ ǘƻ άƭƻƻƪ ŀǘ ǘƘŜ ǿƘƻƭŜ ŎƘƛƭŘ,έ 

ƛƴŎƭǳŘƛƴƎ Ƙƛǎ ƻǊ ƘŜǊ άǊŜǎƛƭƛŜƴŎŜΣ ǇŜǊǎŜǾŜǊŀƴŎŜΣ ŎǊŜŀǘƛǾƛǘȅΣ ŀƴŘ ƘŜŀƭǘƘΦέ 
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{ǘŜǾŜ CƭȅƴƴΣ ǇǊƛƴŎƛǇŀƭ ƻŦ [ŜȄƛƴƎǘƻƴΩǎ /ƭŀǊƪŜ aƛŘŘƭŜ {ŎƘƻƻƭΣ Ŏƻ-chairs the new task 

force. Composed of teachers and parents of both METCO and non-METCO students, 

ǘƘŜ ƎǊƻǳǇ ǇǳōƭƛǎƘŜǎ ǉǳŀǊǘŜǊƭȅ ǊŜǇƻǊǘǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ άŜǾŜǊȅǘƘƛƴƎ ƛǎ ǘǊŀƴǎǇŀǊŜƴǘτ

weΩǊŜ ƴƻǘ ŘƻƛƴƎ ǘƘƛƴƎǎ ōŜƘƛƴŘ ŎƭƻǎŜŘ ŘƻƻǊǎΣέ ƘŜ ǎŀƛŘΦ  

In spearheading the achievement gap effort, says Dr. Ash, he must consider four 

ŘƻƳŀƛƴǎΦ ¢ƘŜ ŦƛǊǎǘ ǘƘǊŜŜ ƛƴŎƭǳŘŜ ǿƘŀǘΩǎ ōŜǎǘ ŦƻǊ ƪƛŘǎΣ ǿƘŀǘ ǘƘŜ ǎǘŀǘŜ ǊŜǉǳƛǊŜǎ ŀƴŘ 

union contracts prohibit, and the financƛŀƭ ƛƳǇƭƛŎŀǘƛƻƴǎ ƻŦ ǊŜŦƻǊƳΦ ά.ǳǘ ǘƘŜ ǘƻǳƎƘŜǎǘ 

ƻƴŜ ƻŦ ŀƭƭ ƛǎ ǘƘŜ ƘǳƳŀƴ ǎƛŘŜΣέ ƘŜ ǎŀȅǎΦ ά.ŜŎŀǳǎŜ ŀǎ ǎƻƻƴ ŀǎ ȅƻǳ ōŜƎƛƴ ǘƻ ƛƴƛǘƛŀǘŜ 

change and try to transform an organization, there will be significant pushback. And 

ǎƻ ŀ ȅŜŀǊ ƛƴǘƻ ǘƘƛǎΣ ȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ƘŀǾŜ ŀ ǿƘƻƭŜ ƭƻǘ ƻŦ ǇŜƻǇƭŜ ǿƘƻ ŀǊŜ ŀƴƎǊȅ ŀǘ ȅƻǳΦέ 

Like presenters at other sessions, Dr. Ash emphasized the importance of school-level 

leaders; ǇŜƻǇƭŜ ǿƘƻ ŀǊŜ άƛƴŎǊŜŘƛōƭȅ ŎƻƳƳƛǘǘŜŘ ǘƻ ǘƘŜǎŜ ŎŀǳǎŜǎ ŀƴŘ ǿƛƭƭing to put 

their reputation out there and drive the missiƻƴΦέ {ǳŎƘ ƭŜŀŘŜǊǎ ŀǊŜ ŎǊƛǘƛŎŀƭ ōŜŎŀǳǎŜ 

άŎƘŀƴƎŜ ƛǎ ŀōƻǳǘ ƭƻǎǎΦ tŜƻǇƭŜ ƭƻǎŜ ŀǳǘƻƴƻƳȅΣ ǘƘŜȅ ƭƻǎŜ ǎŜƭŦ-efficacy, they lose a 

ǎŜƴǎŜ ƻŦ ǇƻǿŜǊΣ ǘƘŜȅ ƭƻǎŜ ŎƻƴŦƛŘŜƴŎŜΣ ǘƘŜȅ ƭƻǎŜ ǘƘŜ ŎƻǳǊǎŜǎ ǘƘŀǘ ǘƘŜȅΩǾŜ ǘŀǳƎƘǘΣέ ƘŜ 

says. 

BROOKLINE PUBLIC SCHOOLS  

Like Lexington Public Schools, the Public Schools of Brookline educate some 6,000 

students, with similar demographics: 62 percent are white, 18 percent are Asian, 8 

percent are African !ƳŜǊƛŎŀƴΣ ŀƴŘ у ǇŜǊŎŜƴǘ ŀǊŜ [ŀǘƛƴƻΦ ¢ƘŜ ŘƛǎǘǊƛŎǘΩǎ ǎǘǳŘŜƴǘǎ άŀǊŜ 

ƛƴ ǘƘŜ ǘƻǇ ǘƛŜǊέ ƛƴ ǎŎƻǊƛƴƎ ƻƴ ǘƘŜ ǎǘŀǘŜΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ǘŜǎǘǎ, according to assistant 

superintendent Jennifer Fischer-Mueller, and they also perform well on SATs and 

Advanced PƭŀŎŜƳŜƴǘ ǘŜǎǘǎΦ {ƻƳŜ фл ǇŜǊŎŜƴǘ ƻŦ .ǊƻƻƪƭƛƴŜΩǎ ƘƛƎƘ ǎŎƘƻƻƭ ƎǊŀŘǳŀǘŜǎ 

attend four-year colleges.  

When Dr. Fischer-Mueller joined the district in 2002, it had been trying to close its 

achievement gap for more than a decade. Yet, she said, άour data shouted ŀǘ ǳǎΣέ 

revealing continued dramatic differences between white and Asian students on the 

one hand, and black and Latino students on the other. Those diverging results 

included grades, scores on state achievement tests, enrollment in advanced classes, 

the percentage of students attending and succeeding in college, and discipline 

records. The latterτin other words, discipline recordsτrevealed ŀ άdramatic 

overrepresentation of black males.έ  

On state reading tests, 80 percent of third-grade, white students scored either 

άŀŘǾŀƴŎŜŘέ ƻǊ άǇǊƻŦƛŎƛŜƴǘ,έ ǿƘƛƭŜ Ƨǳǎǘ рл ǇŜǊŎŜƴǘ ƻŦ ōƭŀŎƪ ǎǘǳŘŜƴǘǎ ŘƛŘ, with the 

ƻǘƘŜǊ ƘŀƭŦ ǊŀƴƪŜŘ ŀǎ άƴŜŜŘǎ ƛƳǇǊƻǾŜƳŜƴǘέ ƻǊ άǿŀǊƴƛƴƎ ƻǊ ŦŀƛƭƛƴƎΦέ !ƴŘ ул ǇŜǊŎŜƴǘ ƻŦ 

έ!s soon as you begin to 

initiate change, and try to 

transform an organization, 

there will be significant 

pushback. YƻǳΩǊŜ ƎƻƛƴƎ ǘƻ 

have a whole lot of people 

who are angry at you.έ  

τDr. Ash  

άhǳǊ Řŀǘŀ shouted at us 

that we have this gap far 

beyond MCAS, AP, and 

SAT. The discipline reports 

show you such dramatic 

over-representation of 

black males; there's a 

ǎǘǊƻƴƎ ƳŜǎǎŀƎŜ ǘƘŜǊŜΦέ 

τDr. Fischer-Mueller 
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sixth-grade, white students scored in the top two categories on state math tests, 

compared with just 21 percent of African American students (see Exhibit 6.4 and 

Exhibit 6.5). 

Exhibit 6.4   Brookline Reading Disparities in 2003 

 

CǊƻƳ .ǊƻƻƪƭƛƴŜΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ !DL ŎƻƴŦŜǊŜƴŎŜ 

Exhibit 6.5   Brookline Math Disparities in 2003 

 

CǊƻƳ .ǊƻƻƪƭƛƴŜΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ǘƻ ǘƘŜ !DL ŎƻƴŦŜǊŜƴŎŜ 
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.ƭŀŎƪ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ŀƭǎƻ άǘǿƛŎŜ ŀǎ ƭƛƪŜƭȅέ ŀǎ ǿƘƛǘŜ ǎǘǳŘŜƴǘǎ ǘƻ ŜƴŘ ǳǇ ƛƴ ǎŜǇŀǊŀǘŜ 

special education classes, noted Dr. Fischer-Mueller. To her, that statistic represented 

άƳƛǎƎǳƛŘŜŘ ƭƻǾŜέΥ ¢ŜŀŎƘŜǊǎ ǿŀƴǘŜŘ άǘƻ ƎƛǾŜ ǎǘǳŘŜƴǘǎ ƻŦ ŎƻƭƻǊ ŜǾŜǊȅ ǊŜǎƻǳǊŎŜ 

ǇƻǎǎƛōƭŜ ǘƻ ƘŜƭǇ ǘƘŜƳ ǎǳŎŎŜŜŘΣέ ǎƻ ǘƘŜȅ ŎƻƴŎƭǳŘŜŘΣ άȅƻǳ ǎƘƻǳƭŘ ōŜ ƛƴ ǎǇŜŎƛŀƭ ŜŘΤ ȅƻǳ 

Ƴǳǎǘ ƘŀǾŜ ƭŜŀǊƴƛƴƎ ŘƛǎŀōƛƭƛǘƛŜǎΦέ 

Lƴ ǊŜǎǇƻƴǎŜΣ .ǊƻƻƪƭƛƴŜ Ƙŀǎ ŘŜǾŜƭƻǇŜŘ ǘƘŜ 9ǉǳƛǘȅ tǊƻƧŜŎǘΣ ŀ άŎƻƳǇǊŜƘŜƴǎƛǾŜΣ ƭƻƴƎ-

term, system-ǿƛŘŜ Ǉƭŀƴέ ŦƻǊ ŎƭƻǎƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇ. Dr. Fischer-

aǳŜƭƭŜǊ ƴƻǘŜǎ ǘƘŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ άŘƛŘƴΩǘ Ƨǳǎǘ ŘƛǾŜ ƛƴΦέ ¢ƻ ƳŀƪŜ ǇǊƻƎǊŜǎǎ ŀƴŘ ǎǳǎǘŀƛƴ ƛǘ 

over timeτŀƴŘ ǘƻ ƻŦŦǎŜǘ ǇŜƻǇƭŜΩǎ ǘŜƴŘŜƴŎȅ ǘƻ ǎŀȅ άYeah, been there, done that, 

ŘƛŘƴΩǘ ǿƻǊƪέτthe central administration ŦŜƭǘ ƛǘ ƘŀŘ ǘƻ άƎŜǘ ōǳȅ-ƛƴΦέ ¢Ƙŀǘ ƳŜŀƴǘ 

convening 35 representatives from various stakeholder groups, including parents, to 

ŘǊƛǾŜ ǘƘŜ ǇǊƻƧŜŎǘΣ ŀƴŘ ǘǊŀƛƴƛƴƎ ǘƘŜƳ ƛƴ άŦŀŎƛƭƛǘŀǘƛǾŜ ƭŜŀŘŜǊǎƘƛǇέ ŀƴŘ ŎƻƭƭŀōƻǊŀǘƛƻƴ 

ǎƪƛƭƭǎΣ ǎǳŎƘ ŀǎ ƎƛǾƛƴƎ ŀƴŘ ǊŜŎŜƛǾƛƴƎ ŦŜŜŘōŀŎƪ ŀƴŘ ŀǎƪƛƴƎ άǊŜŀƭƭȅ ǘƻǳƎƘ ǉǳŜǎǘƛƻƴǎΦέ  

Such training is especially important for teachers, Dr. Fischer-aǳŜƭƭŜǊ ƴƻǘŜǎΦ ά²Ŝ 

ƘŀǾŜ ǘƻ ǘǊŀƛƴ ƻǳǊ ǘŜŀŎƘŜǊǎ ǘƻ ǿƻǊƪ ǘƻƎŜǘƘŜǊΣέ ōŜŎŀǳǎŜ άŀ ƎǊŜŀǘ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊ 

ŘƻŜǎ ƴƻǘ Ŝǉǳŀƭ ŀ ƎǊŜŀǘ ŦŀŎƛƭƛǘŀǘƻǊ ƻŦ ŀŘǳƭǘ ƭŜŀǊƴƛƴƎΦέ  

The project has gained momentum because Dr. Fischer-Mueller herself and several 

principals only just arrived in the district before initiating the project, and the 

current superintendent is fairly new. {ƘŜ ŀƭǎƻ ŜƳǇƘŀǎƛȊŜŘ ǘƘŀǘ άŎƻƴǘŜȄǘ ƳŀǘǘŜǊǎΦέ 

That is, when a district applies tested concepts and practices for closing the 

achievement gap, such as creating a professional learning community, it must 

ŎƻƴǎƛŘŜǊ άǿƘŀǘ ǘƘŀǘ ƳƛƎƘǘ ƭƻƻƪ ƭƛƪŜέ ƎƛǾŜƴ ƛǘǎ ǳƴƛǉǳŜ ƳƛƭƛŜǳΦ 

To do so, the district took two years to analyze data, create a research bank, 

determine how best to respond, and define success. David Summergrad, principal of 

.ǊƻƻƪƭƛƴŜΩǎ wǳƴƪƭŜ Elementary {ŎƘƻƻƭΣ ŘŜǎŎǊƛōŜŘ ǘƘƛǎ ŀǇǇǊƻŀŎƘ ŀǎ άǳǊƎŜƴǘƭȅ ǘŀƪƛng 

ƻǳǊ ǘƛƳŜΦέ ¢Ƙŀǘ ƛǎΣ ǘƘŜ ŘƛǎǘǊƛŎǘ ŀŎƪƴƻǿƭŜŘƎŜŘ άǊƛƎƘǘ ǳǇ ŦǊƻƴǘ ǘƘŀǘ ǘƘƛǎ ǿŀǎ ŀ мл- to 15-

ȅŜŀǊ ǇǊƻƧŜŎǘΦέ Lǘ ŀŘƻǇǘŜŘ ǘƘŀǘ ǘŀŎtic ǇŀǊǘƭȅ ōŜŎŀǳǎŜ ǎŀȅƛƴƎ ǘƘŀǘ άǿŜ ƴŜŜŘ ǘƻ Řƻ ǘƘƛƴƎǎ 

differently ǘŀƪŜǎ ǎƻƳŜ ƎǳǘǎΣέ ƎƛǾŜƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ Ƴŀƴȅ ŀŦŦƭǳŜƴǘ ŀƴŘ άŘŜƳŀƴŘƛƴƎέ 

parents. 

The Equity Project developed seven core beliefs to guide its work and eliminate 

άǎƘŀŘƻǿ ōŜƭƛŜŦǎέ ŀƳƻƴƎ ǘŜŀŎƘŜǊǎ ŀƴŘ ƻǘƘŜǊǎ, such as the idea that if students of 

ŎƻƭƻǊ Řƻ ƴƻǘ Řƻ ŀǎ ǿŜƭƭ ŀǎ ǿƘƛǘŜ ŀƴŘ !ǎƛŀƴ ǎǘǳŘŜƴǘǎΣ άǘƘŀǘΩǎ ǇǊƻōŀōƭȅ ǘƘŜ ǿŀȅ ƛǘΩǎ 

ǎǳǇǇƻǎŜŘ ǘƻ ōŜΦέ ¢ƻ ƛƭƭǳǎǘǊŀǘŜ ǘƘŜ ŦŀƭƭŀŎȅ ƻŦ ǘƘŀǘ ōŜƭƛŜŦΣ aǊΦ {ǳƳƳŜǊƎǊŀŘ ŘŜǎŎǊƛōŜŘ ŀ 

hypothetical first-grade teacher who takes a class of 20 students on a field trip and 

returns with 19 ŀƴŘ ŎƭŀƛƳǎ ǎǳŎŎŜǎǎ ōŜŎŀǳǎŜ ǘƘŀǘ ƛǎ фр ǇŜǊŎŜƴǘΣ ƻǊ ŀƴ ά!Φέ According 

ά¢ƻ say we need to 

redistribute some of our 

resources, we need to do 

things differently, we need 

to take on a challenge, takes 

ǎƻƳŜ ƎǳǘǎΦέ 

τMr. Summergrad 

ά²Ŝ ƘŀǾŜ ǘƻ ǘǊŀƛƴ ƻǳǊ 

teachers to work 

togetherΦέ  

τDr. Fischer-Mueller 
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to Mr. Summergrad, άLƴ ǘǊǳǘƘΣ ǿŜΩǊŜ ƭŜŀǾƛƴƎ ōŜƘƛƴŘ ƻƴŜ ƻǊ ǘǿƻ ǎǘǳŘŜƴǘǎ ŜǾŜǊȅ ȅŜŀǊΣ 

ƛƴ ŜǾŜǊȅ ŎƭŀǎǎΦέ  

STRUGGLING FOR EQUITY  

Brookline superintendent Dr. .ƛƭƭ [ǳǇƛƴƛ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ 9ǉǳƛǘȅ tǊƻƧŜŎǘ ƛǎ άŀōƻǳǘ 

ǎǳǎǘŀƛƴŀōƛƭƛǘȅΣ ƴƻǘ ŀōƻǳǘ ŎƘŀǊƛǎƳŀǘƛŎ ƭŜŀŘŜǊǎƘƛǇΣέ ƎƛǾŜƴ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǇǊŜǾƛƻǳǎ ǊŜŎƻǊŘ 

of achieving only short-term gains. He recalled that when he arrived in Brookline, a 

prominent scƘƻƻƭ ƻŦŦƛŎƛŀƭ ŎƻǳƴǎŜƭŜŘ ƘƛƳ ǘƻ ά ΨŀōŀƴŘƻƴ this work of the Equity 

tǊƻƧŜŎǘΣ ōŜŎŀǳǎŜ ƛǘΩǎ ŀ ƭƻǎŜǊ.Ω . . . ¢Ƙƛǎ ƛǎ ŀ ǎȅǎǘŜƳ ǘƘŀǘ ǎŀƛŘΣ Ψ5ƻƴΩǘ ƭƻƻƪ ǳƴŘŜǊ ǘƘŜ 

hood . . . Everything looks fine when you just pay attention to the big broad 

ƴǳƳōŜǊǎΦΩ έ 

Dr. Lupini ŀŘƳƛǘǘŜŘ ǘƘŀǘ ƘŜ ŦŜƭǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ǿŀǎ άǘƛƴƪŜǊƛƴƎ ŀǊƻǳƴŘ ǘƘŜ ŜŘƎŜǎέτlaying 

ƎǊƻǳƴŘǿƻǊƪ ŦƻǊ ǘƘŜ ǇǊƻƧŜŎǘ ōǳǘ ƴƻǘ άŀŎǘǳŀƭƭȅ ŀŘŘǊŜǎǎƛƴƎ ǿƘŀǘ ǿŜƴǘ ƻƴ ƛƴ ǘƘŜ 

classrooƳΦέ {ǘƛƭƭΣ ƘŜ ǊŜŎƻƎƴƛȊŜŘ ǘƘŀǘ ǘƘŜ ŜŦŦƻǊǘ ƘŀŘ ǘƻ ōŜƎƛƴ ŀǘ ǘƘŜ ŘƛǎǘǊƛŎǘ ƭŜǾŜƭΣ 

ōŜŎŀǳǎŜ άǘƘŜǊŜ ǿŀǎ ƴƻ ƳƻǘƛǾŀǘƛƻƴ ŦƻǊ ƛǘ ǘƻ ǎǘŀǊǘ ŀǘ ǘƘŜ ōǳƛƭŘƛƴƎ ƻǊ ŎƭŀǎǎǊƻƻƳ ƭŜǾŜƭΦέ  

After building a foundation, the district felt it had the capacity to take the project to 

schools and classrooms. He agreed with Mr. Summergrad, ǘƘŀǘ ǘƘƛǎ ƛǎ άŘŀƴƎŜǊƻǳǎ 

ǿƻǊƪΣέ ōŜŎŀǳǎŜ ǎǘŀŦŦ ŀƴŘ ǇŀǊŜƴǘǎ ƛƴ ŀŦŦƭǳŜƴǘ ŎƻƳƳǳƴƛǘƛŜǎ ǎǳŎƘ ŀǎ .ǊƻƻƪƭƛƴŜ άǊŜŀƭƭȅ 

ōǳȅ ƛƴǘƻ ώŜǉǳƛǘȅϐ Ǝƻŀƭǎ ǳƴǘƛƭ ƛǘ ƎƻǊŜǎ ǘƘŜƛǊ ƻȄΦέ tǳǎƘōŀŎƪ ƻŎŎǳǊǎ ǿƘŜƴ ǘƘŜ ŘƛǎǘǊƛŎǘ 

insists that ǘŜŀŎƘŜǊǎ άǘŀƪŜ ƻǿƴŜǊǎƘƛǇ ƻŦ ŀƭƭ ǘƘŜ ƪƛŘǎ ƛƴ ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳΦέ ¢ƘŜȅ άōŜƎƛƴ 

ǘƻ ǎŀȅΣ Ψbƻǿ ȅƻǳΩǊŜ ǊŜŀƭƭȅ ǘǊȅƛƴƎ ǘƻ ŎƘŀƴƎŜ ǿƘŀǘ L Řƻ ƛƴ Ƴȅ ŎƭŀǎǎǊƻƻƳ ŜǾŜǊȅ ŘŀȅΦ L 

ŘƛŘƴΩǘ ǘƘƛƴƪ ǘƘƛǎ 9ǉǳƛǘȅ tǊƻƧŜŎǘ ǿŀǎ ŀōƻǳǘ ǘƘŀǘΦΩ έ 

άLǘΩǎ ǾŜǊȅ ƘŀǊŘ ǘƻ ŎƘŀƴƎŜ ŎǳƭǘǳǊŜ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΣέ aǊΦ {ǳƳƳŜǊƎǊŀŘ ŀŘƳƛǘǎΦ ¢ƘŜ 

ŘƛǎǘǊƛŎǘ ŀƴŘ ǎŎƘƻƻƭǎ Ŏŀƴ ƻǾŜǊŎƻƳŜ ǊŜǎƛǎǘŀƴŎŜ ōȅ ǘŀƪƛƴƎ ǎǘŜǇǎ ǘƘŀǘ ŘƻƴΩǘ ƴŜŎŜǎǎŀǊƛƭȅ 

require charismatic leadership, he contends. For example, principals can include an 

equity-ǊŜƭŀǘŜŘ Ǝƻŀƭ ƛƴ ŜǾŜǊȅ ǘŜŀŎƘŜǊΩǎ ŜǾŀƭǳŀǘƛƻƴΣ ŀƴŘ administrators can ensure that 

the Equity Project is the number-ƻƴŜ ƛǘŜƳ ƻƴ ǘƘŜ ŀƎŜƴŘŀ ƻŦ ŜǾŜǊȅ ƳŜŜǘƛƴƎΣ άǎƻ ǘƘŀǘ 

ƛǘ ŘƻŜǎƴΩǘ ƭŜŀǾŜ ǇŜƻǇƭŜΩǎ ǎŎǊŜŜƴǎ ƻǊ ƳƛƴŘǎΦέ  

!ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ [ǳǇƛƴƛΣ ǘƘƛǎ ǿƻǊƪ Ŝƴǘŀƛƭǎ άŎƘŀƭƭŜƴƎƛƴƎ ŀǎǎǳƳǇǘƛƻƴǎ ŀōƻǳǘ Ƙƻǿ 

students get placŜŘΣέ ŀƴŘ ƛƴǘŜƎǊŀǘƛƴƎ ƘƛƎƘ-needs students into regular classroomsτ

tactics that have not been the norm in high-performing Brookline. ¢ƻ άǊŜŀƭƭȅ ƎŜǘ ŀǘ 

ǘƘŜ ƘŜŀǊǘέ ƻŦ ǿƘŀǘ ǘŜŀŎƘŜǊǎ ŀƴŘ ǇŀǊŜƴǘǎ ōŜƭƛŜǾŜ ŀōƻǳǘ ǘƘŜ άƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘƛǎ ǘƻ 

their school district and community . . . ǿƛƭƭ ǘŀƪŜ ȅŜŀǊǎ ƻŦ ǎǳǎǘŀƛƴŜŘ ŜŦŦƻǊǘΦέ  

Brookline it is making meaningful progress. Exhibits that the team did not have time 

to show during their talk demonstrate several areas where African American 

ά! ǇǊƻƳƛƴŜƴǘ ǎŎƘƻƻƭ 

official said to me, within 

ǘƘŜ ŦƛǊǎǘ ǘǿƻ ƳƻƴǘƘǎΣ Ψ¢ƘŜ 

one thing you've got to do 

is abandon this work of 

the Equity Project, because 

it's a loser. You can't win 

ǘƘƛǎ ŦƛƎƘǘΦΩ έ 

τDr. Lupini 
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students have improved their performance since 2003τduring the years of the 

Equity Project. 

COMMENTS AND Q&A 

Discussant Dr. Stacey Childress of Harvard Business School observed that Brookline 

ǎŜŜƳǎ ǘƻ ǇŜǊŎŜƛǾŜ ǘƘŀǘ ƛǘ Ƙŀǎ άŀ ƭƻǘ ƻŦ ǘƛƳŜέ ǘƻ ŘŜŎƛǇƘŜǊ ƛǘǎ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇ ŀƴŘ 

reach its targets for closing it. That view might actually be realistic, she noted, given 

ǘƘŜ ƴŜŜŘ ŦƻǊ άŀŘŀǇǘƛǾŜ ŎƘŀƴƎŜΦέ IƻǿŜǾŜǊΣ ǘƘŀǘ ǎǘŀƴŎŜ Ƴŀȅ ŀƭǎƻ ŎƻƴǘǊŀǎǘ ƳŀǊƪŜŘƭȅ 

with the challenges facing urban districts such as Richmond, which do not have the 

luxury of time.  

A long time frame for closing the achievement gap might also undermine pressure 

ŦƻǊ ǊŜǎǳƭǘǎΣ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ƴŜǿ ƭŜŀŘŜǊǎ ǘƻ ǎǳǎǇŜƴŘ ŀ ǇǊƻƧŜŎǘ ōŜŎŀǳǎŜ άƛǘ Ƨǳǎǘ ƛǎƴΩǘ 

working; ƛǘΩǎ ŀ ŘƛǎǘǊŀŎǘƛƻƴΦέ CƛƴŀƭƭȅΣ ŀ ƭƻƴƎ-ǘŜǊƳ ŀǇǇǊƻŀŎƘ ƳƛƎƘǘ άǊŜƛƴŦƻǊŎŜ ƛƴŀŎŎǳǊŀǘŜ 

or widely held assumptions . . . about what kids can do . . . People can say ΨSee, we 

were right; ǘƘŜǎŜ ƪƛŘǎ Ƨǳǎǘ ŎŀƴΩǘ Řƻ ƛǘΦΩ έ  

In both Lexington and Brookline, Dr. Childress observed, ά¢ƘŜ ŎƭƻǎŜǊ ȅƻǳ ƎŜǘ ǘƻ ǊŜŀƭ 

ŎƭŀǎǎǊƻƻƳ ǇǊŀŎǘƛŎŜΣ ǘƘŜ ƳƻǊŜ ǘƘǊŜŀǘŜƴƛƴƎ ƛǘ ƛǎ ǘƻ ƛƴŘƛǾƛŘǳŀƭǎΦέ 5ƛǎŎǳǎǎŀƴǘ Dr. Yvonne 

Allen of the school district in Shaker Heights, Ohio, noted that efforts to target the 

ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇ ƛƴŜǾƛǘŀōƭȅ ŎǊŜŀǘŜ άŘƛǎŜǉǳƛƭƛōǊƛǳƳΦέ ¢ƘŜ ǉǳŜǎǘƛƻƴΣ ǎƘŜ ǎŀȅǎΣ ƛǎ άIƻǿ 

Řƻ ǿŜ ƳŀƪŜ ŘƛǎŜǉǳƛƭƛōǊƛǳƳ ǿƻǊƪ ŦƻǊ ǳǎΚέ [ŜȄƛƴƎǘƻƴΩǎ ƛƴǘŜƴǘƛƻƴ to begin each 

meeting by talking about equity is an example of how to do just that, she 

maintained. She suggested that districts add students to their achievement gap task 

forces. She also proposed that superintendents should shadow individual students 

to observe their experiences during typical school days, and hold follow-up forums 

to enable students to share their concerns.  

Dr. Ash concurred that fostering change requires creating disequilibrium, but noted 

ǘƘŀǘ άǘƛƳŜ ƛǎ ƻǳǊ ŜƴŜƳȅΣ ŦƻǊ ǘǿƻ ǊŜŀǎƻƴǎΦέ CƛǊǎǘΣ άL ŎŀƴΩǘ ǿŀƛǘ ŀǊƻǳƴŘ ŀ ƎŜƴŜǊation 

and watch kids go through the school system and not move forward and get the 

ǎƪƛƭƭǎ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘΦέ {ŜŎƻƴŘΣ ά9ǾŜƴǘǳŀƭƭȅ ǇŜƻǇƭŜ ƭƻǎŜ ƛƴǘŜǊŜǎǘ . . . LǘΩǎ ƛƴŎǊŜŘƛōƭȅ ƘŀǊŘ 

to sustain forward movement unless you begin to get real success. Early results 

energize people and build confidence . . . Success gets people to want to collaborate 

more, and look at data, because they actually see the impact that it has on 

ǎǘǳŘŜƴǘǎΦέ  

Responding to concerns about the risks of moving too slowly, Dr. Lupini of Brookline 

ǊŜƛǘŜǊŀǘŜŘ ǘƘŜ ƴŜŜŘ ǘƻ ōǳƛƭŘ ŀƴ ŀǇǇǊƻŀŎƘ ƛƴ ŀ άǇǊƻŎŜǎǎ-ƻǊƛŜƴǘŜŘ ŎƻƳƳǳƴƛǘȅέ ǘƘŀǘ ƛǎ 

ǎǳǎǘŀƛƴŀōƭŜ ōŜȅƻƴŘ ŎǳǊǊŜƴǘ ƭŜŀŘŜǊǎΦ aǊΦ {ǳƳƳŜǊƎǊŀŘ ŀƎǊŜŜŘ ǘƘŀǘ άǘƘŜ ǿƻǊǎǘ ŜƴŜƳȅ 

άTime is our enemy, for 

two reasons. First, L ŎŀƴΩǘ 

wait around a generation 

and watch kids go 

through the school system 

and not move forward. 

Second, eventually people 

ƭƻǎŜ ƛƴǘŜǊŜǎǘΦέ  

τDr. Ash 

άNothing is going to be 

broken, but if the 

perception is that 

something is not going to 

work for other entities in 

the system, there is 

disequilibrium. How do we 

make that disequilibrium 

ǿƻǊƪ ŦƻǊ ǳǎΚέ  

τDr. Allen 
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of successful implementation is poor implementation . . . the risk of quick action is 

that ƛǘΩǎ ƴƻǘ ǿŜƭƭ ǘƘƻǳƎƘǘ ƻǳǘΦέ IŜ ŎƛǘŜŘ ǘƘŜ ŜȄŀƳǇƭŜ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǳǎŜ ƻŦ 

elementary world language instructionΣ ǿƘƛŎƘ ƛǘ ƘŀŘ ƛƴǘǊƻŘǳŎŜŘ ƛƴŜŦŦŜŎǘƛǾŜƭȅΦ άLǘ 

ǘƻƻƪ ǎƛȄ ƭƻƴƎ ȅŜŀǊǎ ǘƻ ōǊƛƴƎ ƛǘ ōŀŎƪ ŀƴŘ ǘǊȅ ƛǘ ŀƎŀƛƴΦέ  

DEALING WITH PARENTAL PRESSURE  

A questioner noted that teachers may be reluctant to focus on the achievement gap 

ōŜŎŀǳǎŜ άǘƘŜȅ ƪƴƻǿ ǘƘŜȅΩǊŜ ƎƻƛƴƎ ǘƻ ΨƎŜǘ ƛǘΩ ŦǊƻƳ ǇŀǊŜƴǘǎ ƛŦ ǘƘŜȅ Řƻ ƴƻǘ ƎƛǾŜ ǘƘŜ ǘƻǇ 

ǘƘƛǊŘ ƻŦ ǘƘŜ Ŏƭŀǎǎ ǘƘŜ ƪƛƴŘ ƻŦ ŀǘǘŜƴǘƛƻƴ ǘƘŀǘ ǘƘƻǎŜ ǇŀǊŜƴǘǎ ƳƻǾŜ ǘƻ .ǊƻƻƪƭƛƴŜ ǘƻ ƎŜǘΦέ 

Dr. Fischer-Mueller responded that Brookline includes parentsτblack, Latino, and 

whiteτon Equity Project steering committees for that very reason. Those parental 

ǇŀǊǘƛŎƛǇŀƴǘǎ ǎƘŀǊŜ ǿƛǘƘ ǘƘŜƛǊ ŦǊƛŜƴŘǎ άǿƘŀǘ ƛǘ ƛǎ ǘƘŀǘ ǿŜΩǊŜ ŘƻƛƴƎΣέ ŀƴŘ ŀƭǎƻ ƘƻƭŘ ǘƘŜ 

district accountable for the impact of changes in teaching on all students.  

AGI co-chair and director Dr. Ferguson asked if the two districts had experienced 

pushback from parents who were concerned that admitting more students of color 

into Advanced Placement and honors classes would slow the pace of learning. Dr. 

Lupini responded that Brookline has recently been enforcing its policy of opening 

advanced classes to all students, and that some parenǘǎ Řƻ ōŜƭƛŜǾŜ ǘƘŀǘ άǿƘŜƴ ǿŜ 

ŘŜǾƻǘŜ ǊŜǎƻǳǊŎŜǎ ǘƻ ǘƘŜǎŜ ƛǎǎǳŜǎΣ ǘƘŀǘ ƛǘΩǎ ƎƻƛƴƎ ǘƻ ǘŀƪŜ ŀǿŀȅ ŦǊƻƳ !t ŎƻǳǊǎŜǎΦέ ¢ƻ 

head off discontent, he conducts an evening talk at every school at least once a year 

to inform parents about the Equity Project.  

Dr. Ash said ƘŜ ƛǎ ŎƻƴǾƛƴŎŜŘ ǘƘŀǘ άƛƳǇǊƻǾƛƴƎ ǘŜŀŎƘƛƴƎ ǇǊŀŎǘƛŎŜǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŦƻǊ 

ƻǳǊ ǳƴŘŜǊŀŎƘƛŜǾƛƴƎ ǎǘǳŘŜƴǘǎέ ŀƴŘ ŘŜǾŜƭƻǇƛƴƎ Řŀǘŀ-driven professional learning 

ŎƻƳƳǳƴƛǘƛŜǎ άƛƳǇǊƻǾŜǎ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎΦέ IƻǿŜǾŜǊΣ ƘŜ ŀŎƪƴƻǿƭŜŘƎŜŘ ǘƘŀǘ 

ǘƘŜ ŘƛǎǘǊƛŎǘ άǿƻǳƭŘ ƘŀǾŜ ǘƻ ǇǊƻǾŜ ǘƘŀǘ ƻǾŜǊ ǘƛƳŜΣέ ŀƴŘ ǘƘŀǘ ǇŀǊŜƴǘŀƭ ǇǊŜǎǎǳǊŜ Ŏŀƴ ōŜ 

ƛƴǘŜƴǎŜΦ ²ƘŜƴ ƘŜ ǇǊƻǇƻǎŜŘ ŘƛǾŜǊǘƛƴƎ Ƨǳǎǘ ϷслΣллл ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ Ϸтл Ƴƛƭƭƛƻƴ 

budget to all-day kindergarten, some Lexington officials voted to oppose the idea. 

Yet 95 percent of parents ultimately signed up for full-day kindergarten, and the 

town recently voted to pay higher taxes to fund it.  

In response to a question from Dr. Ferguson about how Brookline is changing 

classroom practice, Dr. Fischer-Mueller noted that the district had emphasized 

collaborative teaching by bringing math and reading specialists into classrooms, 

rather than having teachers refer students to outside specialists. To address the 

problem of over-referral of students of color to special education, Brookline is also 

consideǊƛƴƎ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ άŎƘƛƭŘ-ǎǘǳŘȅ ǘŜŀƳ ƳƻŘŜƭΦέ {ƘŜ ǉǳƻǘŜŘ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ 

ǘƘŀǘ ƳƻŘŜƭΥ ά!ŘŀǇǘŀǘƛƻƴǎ ǘƻ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀƴŘ ŎƭŀǎǎǊƻƻƳ ŎƭƛƳŀǘŜǎ Ŏŀƴ 

ά²Ŝ ŀǊŜ ŎƻƴǾƛƴŎŜŘ ǘƘŀǘ 

improving teaching practices 

in the classroom for our 

underachieving students, 

improves education for all 

ǎǘǳŘŜƴǘǎ ƛƴ ŀ ŎƭŀǎǎǊƻƻƳΦέ 

τDr. Ash  

ά¢ƘŜ ǿƻǊǎǘ ŜƴŜƳȅ ƻŦ 

successful implementation 

is poor implementation. 

The risk of doing a quick 

ŀŎǘƛƻƴ ƛǎ ǘƘŀǘ ƛǘΩǎ ƴƻǘ ǿŜƭƭ 

ǘƘƻǳƎƘǘ ƻǳǘΦέ 

τMr. Summergrad 
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and should be designed and implemented before making an assumption that a 

ǎǘǳŘŜƴǘΩǎ ƭŀŎƪ ƻŦ ǇǊƻƎǊŜǎǎ Ŏŀƴ ƻƴƭȅ ōŜ ŀƳŜƭƛƻǊŀǘŜŘ ōȅ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴΦέ  

RESOURCES  

To view the video and PowerPoint presentations from this session, see 

http://www.agi.harvard.edu 

For more information on Lexington Public Schools and the ŘƛǎǘǊƛŎǘΩǎ achievement gap 

report, see http://lps.lexingtonma.org/ 

For more information on the Public Schools of Brookline, see 

http://www.brookline.k12.ma.us/ 
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7. WRAP-UP:  WHAT IS THE STATE OF THE FIELD? 

PAN E LI ST S  

Janet Quint, MDRC  

James Connell, Institute for Research and Reform in Education  

Jason Snipes, Council of the Great City Schools 

Richard Murnane, Harvard Graduate School of Education 

MO DE R ATOR  

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of 

Education, and AGI co-chair and director 

 

 

AGI director Dr. Ronald Ferguson posed four questions for panelists and participants 

ǘƻ ŎƻƴǎƛŘŜǊ ŘǳǊƛƴƎ ǘƘŜ ŎƻƴŦŜǊŜƴŎŜΩǎ Ŧƛƴŀƭ ǎŜǎǎƛƻƴΥ ²Ƙŀǘ Řƻ ǿŜ ƪƴƻǿ ŀōƻǳǘ ǊŜŦƻǊƳƛƴƎ 

schools and districts to close the achievement gap? What do we still need to know? 

What useful tools do we have to assist in that effort? And what tools do we still need 

to develop?  

GIVING TEACHERS EMOTIONAL AND SOCIAL SUPPORT  

Lƴ ǊŜǎǇƻƴǎŜ ǘƻ 5ǊΦ CŜǊƎǳǎƻƴΩǎ ŦƛǊǎǘ ǉǳŜǎǘƛƻƴτά²Ƙŀǘ Řƻ ǿŜ ƪƴƻǿ ŀōƻǳǘ ǊŜŦƻǊƳƛƴƎ 

schools and districts to close the achievement gap?έτDr. Janet Quint of MDRC, a 

nonprofit education and public policy research organization, pointed to a 2002 

MDRC report by Dr. Jason Snipes and colleagues, Foundations for Success. To write 

ǘƘŀǘ ǊŜǇƻǊǘΣ ǘƘŜ ŀǳǘƘƻǊǎ ǾƛǎƛǘŜŘ άŀ ƴǳƳōŜǊ ƻŦ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ ǘƘǊƻǳƎƘƻǳt the country 

that had not only narrowed the achievement gap but had increased achievement for 

ǎǘǳŘŜƴǘǎ ƻŦ ŀƭƭ ōŀŎƪƎǊƻǳƴŘǎΣέ ǎƘŜ ǎŀƛŘΦ ¢ƘŜ ƛƴǾŜǎǘƛƎŀǘƻǊǎ ŦƻǳƴŘ ǘƘŀǘ ǘƘƻǎŜ districts 

shared a number of features, including:  

¶ a strong clear mission; 

¶ standards used to guide instruction; 

¶ uniform reading and math curricula, aligned with the standards (uniformity 

helps offset student mobility);  

¶ assessment aligned with the curricula; and 

¶ professional development for teachers also aligned with the curricula. 
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What this conference revealed, she maintained, was that many districts have 

ŎƻƴǎƻƭƛŘŀǘŜŘ ǘƘƻǎŜ ŜƭŜƳŜƴǘǎ ƛƴǘƻ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎ ŀǎ άǘƘŜ ǿŀȅ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜƛǊ ƭƻǿ-

ǇŜǊŦƻǊƳƛƴƎ ǎŎƘƻƻƭǎΦέ IƻǿŜǾŜǊΣ a5w/ ƘŀŘ άŀŘǾŀƴŎŜŘ ǘƘƻǎŜ ƛŘŜŀǎ ŀǎ ƘȅǇƻǘƘŜǎŜǎ ǘƻ 

ōŜ ǘŜǎǘŜŘΣέ ǎƘŜ ƴƻǘŜŘΦ ά!ƴŘ L ŘƻƴΩǘ ǘƘƛƴƪ ǿŜΩǾŜ ŎƻƳŜ ǾŜǊȅ ŦŀǊ ƛƴ . . . rigorously 

looking at them to see how important they are, and how to refine them to improve 

ǇǊŀŎǘƛŎŜΦέ 

As an example of the needed research, she cited a prominent New England school 

district that had engaged a nonprofit agency to coach elementary teachers in using 

ŦƻǊƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ǘƻ ƎǳƛŘŜ ǊŜŀŘƛƴƎ ƛƴǎǘǊǳŎǘƛƻƴΦ ά¢ƘŜ ǇŜƻǇƭŜ ŀǘ ǘƘƛǎ ŀƎŜƴŎȅ ŀǊŜ 

ǎƳŀǊǘΣ ŀǊǘƛŎǳƭŀǘŜΣ ŀƴŘ ǘƘƻǳƎƘǘŦǳƭΣέ ǎƘŜ ƴƻǘŜŘΣ άŀƴŘ ǘƘŜȅ ƘŀǾŜ ŘŜǾŜƭƻǇŜŘ ǿŜƭƭ-

designed short assessment instruments that are administered periodically and that 

ŀǊŜ ƳƻŘŜƭŜŘ ŀŦǘŜǊ ǘƘŜ ǎǘŀǘŜΩǎ ƘƛƎƘ-stakes achievement test. This organization 

provides teachers with quick-turnaround, color-coded, individualized student 

information, as well as professional development on how to use that information to 

ƎǳƛŘŜ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭƛȊŜ ƛƴǎǘǊǳŎǘƛƻƴΦέ 

MDRC researchers studying the district found rising reading scores at schools that 

had adopted that approach. However, scores at similar schools that had not adopted 

the intervention rose by exactly the same amount. A majority of teachers at both 

groups of schools reported having received just three and a half hours of 

professional development on using formative assessments. Dr. Quint concluded that 

perhaps teachers need more time to learn and use new techniques, and also that 

researchers investigating the impact of instructional innovations must compare two 

or more sets of initially similar schools, rather than simply looking at results in one 

set.  

She sees the records of districts such as Montgomery County and Richmond as 

άŜȄƛǎǘŜƴŎŜ ǇǊƻƻŦǎ,έ ǎƘƻǿƛƴƎ ǘƘŀǘ ǎƻƳŜ ƭƻǿ-performing schools and entire districts 

can begin to close achievement gaps. However, many urban districts include both 

high-performing and low-ǇŜǊŦƻǊƳƛƴƎ ǎŎƘƻƻƭǎΣ ǎƘŜ ƴƻǘŜǎΣ ŀƴŘ άǘƘŜ ǉǳŜǎǘƛƻn arises 

ŀōƻǳǘ ǿƘȅ ƛǘΩǎ ƘŀǊŘ ǘƻ ƳƻǾŜέ ƭƻǿ ǇŜǊŦƻǊƳŜǊǎΦ  

Conferees had suggested funding, governance, politics, and union contracts as 

ŦŀŎǘƻǊǎΣ ōǳǘ 5ǊΦ vǳƛƴǘ ǇƻǎǘǳƭŀǘŜŘ ǘƘŀǘ άǎƻŎƛŀƭ ōŀǊǊƛŜǊǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭ ŎǳƭǘǳǊŜ ǘƻ ƳŀƪƛƴƎ 

ŎƘŀƴƎŜέ ŀǊŜ also important. For example, Dr. /ƘŀǊƭŜǎ tŀȅƴŜ άƘŀǎ ŘƻƴŜ ŀ ǘǊŜƳŜƴŘƻǳǎ 

amount of qualitative research inside schools.έ In his new book, So Much Reform, So 

Little Change, he identifies a number of barriers that may limit the effectiveness of 

professional learning communities in schools, including: 
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¶ a lack of social comfort among parents, teachers, and administrators; 

¶ low mutual expectations; 

¶ a predisposition to believe that programs will fail; 

¶ distrust of colleagues;  

¶ racial and ethnic tensions; 

¶ generalized anger; 

¶ a tendency to put the best face on everything;  

¶ ego fragility and emotional fatigue; and 

¶ suspicion of outside reform agents. 

5ǊΦ vǳƛƴǘ ƴƻǘŜŘ ǘƘŀǘ tŀȅƴŜ άƛǎ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜ ŜƳƻǘƛƻƴŀƭ ŎƻƴŘƛǘƛƻƴǎ ƻŦ ǘŜŀŎƘŜǊǎ ƛƴ 

low-performing schools,έ ŀƴŘ ǘƘŀǘ άǿŜ ƘŀǾŜƴΩǘ ƘŜŀǊŘ ŀ ƭƻǘ ŀōƻǳǘ ŀǘǘŜƴŘƛƴƎ ǘƻ 

ǘŜŀŎƘŜǊǎΩ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ƴŜŜŘǎ . . . We know that students need a 

combination of high academic standards and emotional and social support to 

achieve well . . . We might assume that teachers need thŜ ǎŀƳŜ ǘƘƛƴƎΦέ 

She suggested two potential solutionǎΦ hƴŜ ƛǎ wƛŎƘƳƻƴŘΩǎ ŀǇǇǊƻŀŎƘ ƻŦ άǘŀƪƛƴƎ ŀǿŀȅ 

the old textbooks and providing teachers with the material they needed and wanted 

in their classroomsτǎŜƴŘƛƴƎ ǘƘŜƳ ŀ ǎƛƎƴŀƭ ǘƘŀǘ ǘƘŜƛǊ ƴŜŜŘǎ ǿŜǊŜ ōŜƛƴƎ ƳŜǘΦέ ¢ƘŜ 

ǎŜŎƻƴŘ ǎƻƭǳǘƛƻƴ ƛǎ άŜȄǇƻǎƛƴƎ ǘŜŀŎƘŜǊǎ ǘƻ ǘƘŜ ƛŘŜa that change is possible; not with 

data, but by having students from schools where reform has taken place come to 

talk with them, so that teachers can see that students who look like the students 

ǿƘƻ ǘƘŜȅ ǘƘŜƳǎŜƭǾŜǎ ǘŜŀŎƘ Ŏŀƴ ƛƴ ŦŀŎǘ ƳŀƪŜ ǇǊƻƎǊŜǎǎΦέ 

TRANSPLANTING BRILLIANT REFORMS TO TYPICAL SCHOOLS  

Dr. James Connell of the nonprofit Institute for Research and Reform in Education 

(IRRE) reiterated the question he posed earlier in the conference: How do we 

replicate brilliant practices and people by transforming typical practices and people? 

IŜ ǎŜŜǎ ǘƘŀǘ ŀǎ ǘƘŜ άƳŀƧƻǊ ŎƘŀƭƭŜƴƎŜέ ƛƴ ŎƭƻǎƛƴƎ ǘƘŜ ŀŎƘƛŜǾŜƳŜƴǘ ƎŀǇ ŦƻǊ ǘƘŜ 

άƘǳƴŘǊŜŘǎ ƻŦ ǘƘƻǳǎŀƴŘǎ ƛŦ ƴƻǘ Ƴƛƭƭƛƻƴǎ ƻŦ ƪƛŘǎ ǿƘƻ ƴŜŜŘ ǘƘŀǘ ǿƻǊƪ ŘƻƴŜΦέ  

To help meet that challenge, IRRE has developed a framework called First Things 

First, which districts have implemented in 65 to 70 elementary, middle, and high 

schools across the country. He pointed to Kansas City, Kansas, as one school system 

that has used the framework to pursue district-wide reform for seven years.  

 

 

άIƻǿ Řƻ ǿŜ ǘŀƪŜ ŀƴŘ 

replicate brilliant 

practices by transforming 

typical practices, or how 

do we replicate brilliant 

people who are doing 

wonderful things by 

transforming typical 

ǇŜƻǇƭŜΚέ 

τDr. Connell 
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First Things First includes four core strategies: 

Å Assigning students to small learning communities that stay together from year 

to year within each school; 

Å providing every student with an on-site adult advocate who works with that 

student the entire time he or she attends a school; 

Å using a common set of instructional goals to guide all the work in every 

classroom every day; and 

Å ensuring the rigor of both pedagogy and academic content in classrooms. 

According to Dr. Connell, an annual survey found a sharp decline since 2000τthe 

first year of district-wide reformτin the percentage of students who said they were 

disaffected with school. The percentage with low reading scores also declined during 

the period, while the percentage with high scores rose. Most strikingly, the reading 

scores of white students increased, but so did those of students of color. This meant 

that άǘƘŜ ƎŀǇ ƛǎ ŎƭƻǎƛƴƎ ŀǎ ŀƭƭ ōƻŀǘǎ ŀǊŜ ǊƛǎƛƴƎΣέ ƘŜ ǎŀȅǎΣ ǿƛǘƘ ŘǊŀƳŀǘƛŎ ƛƳǇǊƻǾŜƳŜƴǘǎ 

among all students, but accelerated improvement among children of color and 

economically disadvantaged children.  

However, only recently has the district seen dramatic reductions in the percentage 

of kids who are struggling in math, and increases in the percentage deemed 

άproficientέ or άhighly skilled.έ These gains resulted from a math benchmarking 

process introduced at all high schools, on top of the comprehensive school reform 

model already in place. The benchmarking process includes comprehensive 

structural and instructional reform that required years to take hold.  

¢ƘŜ ŘƛǎǘǊƛŎǘ ŀŎƘƛŜǾŜŘ ǎǳŎƘ ǊŜǎǳƭǘǎ ǘƘǊƻǳƎƘ ŀ άƭƻƴƎΣ ƛƴǘŜƴǎƛǾŜΣ ŀƴŘ ǇǊƻŘǳŎǘƛǾŜ 

partnership with IRRE,έ according to Dr. Connell. He concludes that if a district 

resolves to make reform a priority and establishes ǘƘŜ ǊƛƎƘǘ ǎȅǎǘŜƳƛŎ ŎƻƴŘƛǘƛƻƴǎΣ άƛǘ 

can make a big difference real fast, in terms of double-ŘƛƎƛǘ Ǝŀƛƴǎ ŜŀŎƘ ȅŜŀǊΦέ 

GETTING MORE PRESCRIPTIVE  

To develop First Things First, IRRE studied small and outstanding schools throughout 

the world, especially in Germany and New York City. The organization focused 

particularly on Central Park East, ŀ άƭŜƎŜƴŘŀǊȅέ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭ ƘŜŀŘŜŘ in the late 

eighties and early nineties by Deborah Meierτάŀ ŎŜǊǘƛŦƛŜŘ ƎŜƴƛǳǎΣέ ŀŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ 

Connell. 
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From that research, IRRE conclǳŘŜŘ ǘƘŀǘ άƛǘ ƛǎ ƳǳŎƘ ƘŀǊŘŜǊ ǘƻ ǘǊŀƴǎŦƻǊƳ ǘƘŜ ǘȅǇƛŎŀƭ 

than it is to replicate the brilliant . . . You have to figure out what to do that gets you 

ǘƻ ǘƘŜ ǎŀƳŜ ǊŜǎǳƭǘǎέ ǿƘŜƴ ǿƻǊƪƛƴƎ ǿƛǘƘ Ƴŀƴȅ ƳƻǊŜ ŎƘƛƭŘǊŜƴΣ ŀƴŘ ǿƛǘƘ ŀŘǳƭǘǎ ǿƘƻ 

are more diverse in their commitment and talent, as well as more transient.  

The core issue, according to Dr. Connell, is how to create more-effective small 

learning communities in hundreds more schools. To what extent should districts 

directly applyτwith training and supportτa framework such as First Things First, 

ŀƴŘ ǘƻ ǿƘŀǘ ŜȄǘŜƴǘ Řƻ ǘƘŜȅ ƴŜŜŘ ǘƻ άǊŜ-create the intellectual capitalέ? Part of what 

makes a new approach brilliant may be the fact that participants helped create it, he 

points out. However, if districts modify a framework tƻ ŀǾƻƛŘ άƎŜǘǘƛƴƎ ǇŜƻǇƭŜ ǘƻƻ 

ǳǇǎŜǘ ƛƴ ŀ ƭƻŎŀƭ ǎŜǘǘƛƴƎέ ŀƴŘ ǘƻ ŎǊŜŀǘŜ ōǳȅ-ƛƴΣ ǘƘŜȅ Ǌƛǎƪ άǘŀƪƛƴƎ ǘƘŜ ƧǳƛŎŜ ƻǳǘέ ƻŦ 

reform.  

IŜ ŎƻƴǘŜƴŘǎ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ άŘƛǊŜŎǘƭȅ ǘǊŀƴǎŦŜǊ ǎƻƳŜ ƻŦ ǿƘŀǘΩǎ ōŜŜƴ 

learned about what good teaching and learning look like, and how you measure it, 

and then bring people on board to that vision rather than have every school create 

ƛǘǎ ƻǿƴΦέ ¢Ƙŀǘ ƛǎΣ ŘƛǎǘǊƛŎǘǎ ŀƴŘ ǎŎƘƻƻƭǎ Ƴǳǎǘ άƎŜǘ ƳƻǊŜ ǇǊŜǎŎǊƛǇǘƛǾŜΦέ  

REVAMPING TEACHERSȭ CONTRACTS AND CHOOSING CURRICULA  

Dr. wƛŎƘŀǊŘ aǳǊƴŀƴŜ ƻŦ IŀǊǾŀǊŘΩǎ DǊŀŘǳŀǘŜ {ŎƘƻƻƭ ƻŦ 9ŘǳŎŀǘƛƻƴ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ 

conference had focused on the design and implementation of strategies for 

continuous improvement. However, he turned to two other important decisions that 

άǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘǎ ƘŀǾŜ ǘƻ ŦŀŎŜΦέ  

¢ƘŜ ŦƛǊǎǘ ƛǎ ƳƻŘƛŦȅƛƴƎ ǘŜŀŎƘŜǊǎΩ ŎƻƴǘǊŀŎǘǎ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ǊŜŦƻǊƳΦ CƻǊ ŜȄŀƳǇƭŜΣ άƛǘΩǎ 

very, very hard to have the kind of coordination that really leads to improvement in 

ƛƴǎǘǊǳŎǘƛƻƴέ ǿƛǘƘƻǳǘ ŎƻƳƳƻƴ ǇƭŀƴƴƛƴƎ ǘƛƳŜ ŦƻǊ ǘŜŀŎƘŜǊǎΣ ǿƘƛŎƘ Ƴŀȅ ǊŜǉǳƛǊŜ 

contract changes. Districts also need to change contract rules to allow them to 

ǘǊŀƴǎŦŜǊ ŜȄǇŜǊƛŜƴŎŜŘ ǘŜŀŎƘŜǊǎ ǘƻ άǎŎƘƻƻƭǎ ǎŜǊǾƛƴƎ ƘƛƎƘ ŎƻƴŎŜƴǘǊŀǘƛƻƴǎ ƻŦ ǇƻƻǊ ƪƛŘǎΣέ 

ǊŀǘƘŜǊ ǘƘŀƴ ŀǎǎƛƎƴƛƴƎ άǾŜǊȅ ƧǳƴƛƻǊ ǘŜŀŎƘŜǊǎ ǿƛǘƘ ƘƛƎƘ ǘǳǊƴƻǾŜǊέ ǘƻ ǎǳŎƘ ǎŎƘƻƻƭǎΦ  

A related conceǊƴ ƛǎ ŀƭƛƎƴƛƴƎ ǘŜŀŎƘŜǊǎΩ ŎƻƳǇŜƴǎŀǘƛƻƴ ǿƛǘƘ ǿƘŀǘ άǿŜ ǿŀƴǘ ǎŎƘƻƻƭǎ ǘƻ 

ƭŜŀǊƴ ǘƻ Řƻ ƳƻǊŜ ŜŦŦŜŎǘƛǾŜƭȅΦέ ! άƭƻǘ ƻŦ ƳƻƴŜȅ ƎƻŜǎ ǘƻ Ǉŀȅ ŦƻǊ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎ 

ŀƳƻƴƎ ǇǳōƭƛŎ ǎŎƘƻƻƭ ǘŜŀŎƘŜǊǎ ŀƭƭ ƻǾŜǊ ǘƘŜ ŎƻǳƴǘǊȅΣέ ƘŜ ƴƻǘŜǎΦ ¸Ŝǘ άǘƘŜ Ǿŀǎǘ ƳŀƧƻǊƛǘȅ 

of the evidence indicatŜǎ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿƛǘƘ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎ ŀǊŜ ƴƻ ƳƻǊŜ ŜŦŦŜŎǘƛǾŜ 

ǘƘŀƴ ǘƘƻǎŜ ǿƛǘƘƻǳǘ ǘƘŜƳΦέ hŦ ŎƻǳǊǎŜΣ άǘƘŀǘ ŘƻŜǎƴΩǘ ƳŜŀƴ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ 

ŀƴŘ ǘǊŀƛƴƛƴƎ ŘƻƴΩǘ ƳŀǘǘŜǊΦέ .ǳǘ ǘƘƻǎŜ ǎǳǇǇƻǊǘǎ ƘŀǾŜ ǘƘŜ ǎǘǊƻƴƎŜǎǘ ƛƳǇŀŎǘ ǿƘŜƴ 

άǘƘŜȅ ŀŘŘǊŜǎǎ Ƙƻǿ ǘƻ ǘŜŀŎƘ ǘƘŜ ŎƻǊŜ ŎǳǊǊƛŎǳƭǳƳ ōŜǘǘŜǊΦέ  
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5ƛǎǘǊƛŎǘǎΩ ǎŜŎƻƴŘ ŎǊƛǘƛŎŀƭ ŘŜŎƛǎƛƻƴ ƛǎ ŎƘƻƻǎƛƴƎ ŀ ŎƻǊŜ ŎǳǊǊƛŎǳƭǳƳΦ άhƴŜ ǘƘƛƴƎ ǿŜ ƪƴƻǿ 

ŦƻǊ ǎǳǊŜΣέ 5ǊΦ aǳǊƴŀƴŜ ǎŀȅǎΣ ƛǎ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ ƴŜŜŘ άŀ ŎƻƳƳƻƴ ŎǳǊǊƛŎǳƭǳƳΣ ŦƻǊ ŀǘ ƭŜŀǎǘ 

ǘǿƻ ǊŜŀǎƻƴǎΦ hƴŜ ƛǎ ǘƘŀǘ ƛǘΩǎ ǾŜǊȅ ƘŀǊŘ ǘƻ ƻǊƎŀƴƛȊŜ ǇǊƻŦŜǎǎƛƻƴal development 

effectively if schools are using different curricula. And second, most urban school 

districts have very mobile student populations, and most of that mobility is from 

ǎŎƘƻƻƭ ǘƻ ǎŎƘƻƻƭ ǿƛǘƘƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΦέ  

However, which curriculum should a district with struggling schools choose? If it 

ǎŜƭŜŎǘǎ ŀ άǎǘǊǳŎǘǳǊŜŘ ŎǳǊǊƛŎǳƭǳƳ ōŜŎŀǳǎŜ ƛǘΩǎ ŜŀǎƛŜǊ ǘƻ ƎŜǘ ǇŜƻǇƭŜ ǎǘŀǊǘŜŘΣ Ƙƻǿ ƘŀǊŘ 

is it . . . to build capacity to move from that to a curriculum that is more demanding 

to both tŜŀŎƘ ŀƴŘ ƭŜŀǊƴΚέ CƻǊ ŜȄŀƳǇƭŜΣ Ƙƻǿ Ŏŀƴ ŘƛǎǘǊƛŎǘǎ ŜƴŀōƭŜ ǎǘǳŘŜƴǘǎ ǘƻ 

ǇǊƻƎǊŜǎǎ ŦǊƻƳ άƭŜŀǊƴƛƴƎ ǘƻ ǊŜŀŘ ǘƻ ǊŜŀŘƛƴƎ ǘƻ ƭŜŀǊƴΣέ ǘƻ ǇǊŜǇŀǊŜ ŦƻǊ ǘƘŜ άŎƻƴǘŜƴǘ-

ƘŜŀǾȅέ ǿƻǊƪ ǘƘŜȅ ǿƛƭƭ Řƻ ƛƴ ƳƛŘŘƭŜ ǎŎƘƻƻƭ ŀƴŘ ƘƛƎƘ ǎŎƘƻƻƭΚ  

Dr. Murnane says the dilemma is that scripted ŎǳǊǊƛŎǳƭŀ Ŏŀƴ ƎŜǘ ƪƛŘǎ άŘƻƛƴƎ 

ǎƻƳŜǘƘƛƴƎ ǇƻǎƛǘƛǾŜƭȅέ ǾŜǊȅ ǉǳƛŎƪƭȅΦ IƻǿŜǾŜǊΣ ƳƻǊŜ ŎƘŀƭƭŜƴƎƛƴƎ ŎǳǊǊƛŎǳƭŀ ǎǳŎƘ ŀǎ 

ŎƻƴǎǘǊǳŎǘƛǾƛǎǘ ƳŀǘƘ ŀǊŜ άǾŜǊȅ ŘƛŦŦƛŎǳƭǘ ǘƻ ǘŜŀŎƘ ǿŜƭƭΣ ŀƴŘ ƛƴ Ƴȅ ǾƛŜǿ, ǿƘŜƴ ǘƘŜȅΩǊŜ 

ǘŀǳƎƘǘ ǇƻƻǊƭȅ ƛǘΩǎ ŀ ǊŜŀƭ ŘƛǎŀǎǘŜǊ ŦƻǊ ŀƭƭ ŎƻƴŎŜǊƴŜŘΦέ ¢Ƙǳǎ Řƛstricts with a stable, highly 

educated teaching force may find it easier to choose a curriculum than districts with 

άǾŜǊȅ ƘƛƎƘ ǘŜŀŎƘŜǊ ǘǳǊƴƻǾŜǊ ŀƴŘ ŀ ƎǊŜŀǘ ŘŜŀƭ ƻŦ ŘƛŦŦƛŎǳƭǘȅ ŀŎǉǳƛǊƛƴƎ ǿŜƭƭ-educated 

ǘŜŀŎƘŜǊǎΦέ 

¢ƘŜ ŎǳǊǊƛŎǳƭŀ ŘƛǎǘǊƛŎǘǎ ŎƘƻƻǎŜ ŀƭǎƻ άŘŜǇŜƴŘ critically on what outcome measures 

ǘƘŜȅΩǊŜ ǳǎƛƴƎΣέ ƘŜ ŎƻƴǘŜƴŘǎΦ ¦Ǌōŀƴ ŘƛǎǘǊƛŎǘǎ ǘȅǇƛŎŀƭƭȅ ŦƻŎǳǎ ƻƴ άƎŜǘǘƛƴƎ ƪƛŘǎ ǘƻ Ǉŀǎǎ 

ǎǘŀǘŜ ŜȄƛǘ ŜȄŀƳǎ ǎƻ ǘƘŜȅ Ŏŀƴ ƎŜǘ ǘƘŜƛǊ ƘƛƎƘ ǎŎƘƻƻƭ ŘƛǇƭƻƳŀǎέ ǿƘƛŎƘ άƳŀƪŜǎ 

ŜƴƻǊƳƻǳǎ ǎŜƴǎŜΣ ōŜŎŀǳǎŜ ƪƛŘǎ ƴŜŜŘ ǘƘŀǘ ŀǎ ŀ ōŀǎŜƭƛƴŜΦέ IƻǿŜver, students then 

often cannot pass exams at community colleges, and end up in remedial reading and 

ƳŀǘƘ ŎƻǳǊǎŜǎΣ ǿƘŜǊŜ άǘƘŜȅ ǘȅǇƛŎŀƭƭȅ ǎǘǊǳƎƎƭŜ ŦƻǊ ŀ ǿƘƛƭŜ ŀƴŘ ƴŜǾŜǊ ƎŜǘ ƻǳǘΦέ He 

Ƴŀƛƴǘŀƛƴǎ ǘƘŀǘ άƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǊŜŀƭƭȅ ƭƻƻƪ ŀǘ ǘƘŜ outcome measures we are using 

to see whether we are preparing kids not only to pass standardized tests, but [also] 

ǘƻ ŀŎǉǳƛǊŜ ǘƘŜ ǎƪƛƭƭǎ ǘƘŜȅ ƴŜŜŘ ǘƻ ŦǳƴŎǘƛƻƴ ƛƴ ŀ ŎƘŀƴƎƛƴƎ ǎƻŎƛŜǘȅ ŀƴŘ ŜŎƻƴƻƳȅΦέ 

GAINING CONSENSUS ON THE CRITICAL ELEMENTS OF REFORM  

Dr. Jason Snipes of the Council of the Great City Schools concurred with Dr. Murnane 

ǘƘŀǘ ǿŜ άƘŀǾŜƴΩǘ ǘƘƻǳƎƘǘ ŀ ƭƻǘ ŀōƻǳǘ Ƙƻǿ ǘƻ ǘŜŀŎƘ ώƘƛƎƘ-needs students] more 

ŀŘǾŀƴŎŜŘ ǎƪƛƭƭǎΦέ !ǎ ǇǊƻƻŦΣ ƘŜ ŎƛǘŜǎ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ǊŜŀŘƛƴƎ ŀƳƻƴƎ 

African American high school ǎǘǳŘŜƴǘǎ άƘŀǎƴΩt really changed in a couple of 

ŘŜŎŀŘŜǎΣέ ƘŜ ǎŀȅǎΦ ¢ƘŀǘΣ ƛƴ ǘǳǊƴΣ ǳƴŘŜǊƳƛƴŜǎ ǘƘŜƛǊ ǇǊŜǇŀǊŀǘƛƻƴ ŦƻǊ ǘƘŜ άŎƘŀƭƭŜƴƎŜǎ 

ǘƘŜȅ ǿƛƭƭ ŦŀŎŜ ƛƴ ǘƘŜƛǊ ǇƻǎǘǎŜŎƻƴŘŀǊȅ ƭƛǾŜǎΦέ   

άLŦ ȅƻǳ ŎƘƻƻǎŜ ŦŀƛǊƭȅ 

scripted curricula, it has 

the advantage that it's 

easier to implement, 

particularly if you have 

teachers that don't have 

many skills. On the other 

hand, if you do that, 

many people argue there 

are ceilings in terms of 

what that can 

ŀŎŎƻƳǇƭƛǎƘΦέ 

τDr. Murnane 

άLǘΩǎ ƛƳǇƻǊǘŀƴǘ that we 

really look at the 

outcome measures we 

are using to see whether 

we really are preparing 

kids not only to pass 

standardized tests, but 

also to acquire the skills 

they need to function in 

a changing society and 

ŜŎƻƴƻƳȅΦέ 

τDr. Murnane 
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Dr. Snipes ŎƻƴǘŜƴŘǎ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ ƴŜŜŘ ǘƻ άƎŜǘ ƳƻǊŜ ǎǇŜŎƛŦƛŎ ŀōƻǳǘ ǿƘŀǘ ǿŜ ŀŎǘǳŀƭƭȅ 

want to see at the classroom level, and what needs to be in place to actually achieve 

that . . . How can we generate some consensus, or at least a clear set of questions, 

around what those types of supports ought to be, and how can we fill in the gaps in 

frameworkǎ ŦƻǊ ǎȅǎǘŜƳƛŎ ǊŜŦƻǊƳΚέ !ǘ άǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ƭƛǎǘ ƛǎ ǘƘŜ ōŀǎƛŎ ǉǳŜǎǘƛƻƴ ƻŦ Ƙƻǿ 

to connect system-level reforms to school-level reforms; in particular, the role of 

ƛƴǘŜǊƳŜŘƛŀǘŜ ǎǘŀŦŦΦέ !ƴƻǘƘŜǊ ƻǾŜǊƭƻƻƪŜŘ ŎƘŀƭƭŜƴƎŜ ƛǎ Ƙƻǿ ōŜǎǘ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ƴŜŜŘǎ 

of English language learners, he notes. 

Dr. Snipes pointed out that the 100 largest school systems in the country educate 25 

ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ƴŀǘƛƻƴΩǎ ŎƘƛƭŘǊŜƴΣ ŀƴŘ пл ǇŜǊŎŜƴǘ ƻŦ ƛǘǎ ƳƛƴƻǊƛǘȅ ǎǘǳŘŜƴǘǎΦ ά¢ƘŜǎŜ ŀǊŜ 

tremendous leverage points [for] developing some sort of consensus around . . . the 

most important aspects of systemic reform.έ  

Gaining consensus is especially important, he notes, because successors to 

charismatic leaders such as Richmond superintendent Deborah Jewell-Sherman may 

have trained in a different reform framework. A common approach would allow new 

leaders to build on ŜŀǊƭƛŜǊ ǊŜŦƻǊƳǎ ǊŀǘƘŜǊ ǘƘŀƴ άǊŜƛƴǾŜƴǘƛƴƎ ǘƘŜ ǿƘŜŜƭΦέ  

Research to identify common elements of effective curriculum and instruction, 

professional development, ŀƴŘ ŘŀǘŀΣ ƛǎ ŀƭǎƻ ŎǊƛǘƛŎŀƭΦ ά²ŜΩǊŜ ƻŦǘŜƴ ǎǳǊǇǊƛǎŜŘ ǘƻ ŦƛƴŘ 

that the things we think will work . . . ŘƻƴΩǘ ƎŜƴŜǊŀǘŜ ǘƘŜ ǘȅǇŜǎ ƻŦ ŜŦŦŜŎǘǎ ǘƘŀǘ ǿŜ 

want to see . . . which means we need to be humble and persistent about trying to 

ƎŜƴŜǊŀǘŜ ŀƴǎǿŜǊǎ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴǎΦέ  

COMMENTS AND Q&A 

BRINGING TEACHERS ON BOARD  

In districts that have made significant progress in closing the achievement gap, 

ƭŜŀŘŜǊǎ ŦƻŎǳǎ ƻƴ άōƻǘƘ ǘƘŜ ŜƳƻǘƛƻƴŀƭ ǿƻǊƪ ŀƴŘ ǘƘŜ ŎƻƎƴƛǘƛǾŜ ǿƻǊƪΣέ 5ǊΦ CŜǊƎǳǎƻƴ 

ƻōǎŜǊǾŜŘΦ CƻǊ ŜȄŀƳǇƭŜΣ ƛƴ aƻƴǘƎƻƳŜǊȅ /ƻǳƴǘȅΣ ƭŜŀŘŜǊǎ άǿŜǊŜ ƴƻǘ ƻƴƭȅ ŜƳƻǘƛƻƴŀƭ 

and inspirational. They also understood instruction and had a vision for what kind of 

instruction . . . they wanted to see. They had some ideas not only about how kids 

learn, but also about how adults learn . . . about how to instruct and motivate 

grown-upsΦέ  

Mona Harris of the Minnesota Minority Education Partnership asked: How do we 

ƘŜƭǇ ǘŜŀŎƘŜǊǎ άŦƛƴŘ ǘƘŜƛǊ ǿƛƭƭ ǘƻ ŎƘŀƴƎŜΚ . . . And how do we help teachers 

ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ώǊŜŦƻǊƳϐ ƛǎ ƘŜǊŜ ǘƻ ǎǘŀȅΣ ǎƻ ȅƻǳ ŎŀƴΩǘ Ƨǳǎǘ ƭƛŜ ƭƻǿ . . . under the 

ǊŀŘŀǊΣέ ŀǎǎǳƳƛƴƎ ǘƘŀǘ ƛǘ άǿƛƭƭ ōŜ ƎƻƴŜ ƴŜȄǘ ǿŜŜƪ ƻǊ ƴŜȄǘ ƳƻƴǘƘΚέ  

ά²Ŝ ƴŜŜŘ ǘƻ ƎŜǘ ƳƻǊŜ 

specific about what we 

actually want to see in 

terms of reform at the 

classroom level, and what 

needs to be in place in 

order to actually achieve 

ƛǘΦέ 

τDr. Snipes 

ά¢ƘŜȅ ώǎǳŎŎŜǎǎŦǳƭ ŘƛǎǘǊƛŎǘǎϐ 

had some ideas not only 

about how kids learn, but 

also about how adults 

learn . . . about how to 

instruct and motivate 

grown-ǳǇǎΦέ 

τDr. Ferguson 
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Dr. Connell, himself a psychologist, ƴƻǘŜŘ ǘƘŜ ƴŜŜŘ ŦƻǊ άŀ ƳƻǊŜ ǎƻǇƘƛǎǘƛŎŀǘŜŘ 

psychological analysis of why people do not want to do something that the evidence 

ǎǳƎƎŜǎǘǎ ƛǎ ƎƻƻŘ ŦƻǊ ŀƭƭ ƪƛŘǎΦέ 5ƻ ǎƻƳŜ ƛƴŘƛǾƛŘǳŀƭǎ ƴƻǘ ȅŜǘ ōŜƭƛŜǾŜ ǘƘŜ ŜǾƛŘŜƴŎŜ, he 

asked; oǊ ŀǊŜ ǘƘŜȅ άŀŦǊŀƛŘ ǘƘŜȅ ŎŀƴΩǘ Řƻ ǘƘŜ ǿƻǊƪ . . . and they would rather keep 

doing whaǘ ǘƘŜȅΩǊŜ ŘƻƛƴƎ ŜǾŜƴ ǘƘƻǳƎƘ ƛǘ ƛǎ ƴƻǘ ǎǳŎŎŜǎǎŦǳƭΚέ tŜǊƘŀǇǎ ǘƘŜȅ άŦŜŀǊ 

retribution from their peers if they take the lead,έ ƘŜ ǎǳƎƎŜǎǘǎΦ άhǊ Řƻ ǘƘŜȅ ƘŀǾŜ ŀ 

ǾŜǎǘŜŘ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ǎǘŀǘǳǎ ǉǳƻΣ ŀƴŘ ǘƘŜȅΩǊŜ ƎƻƛƴƎ ǘƻ Řƻ ǿƘŀǘŜǾŜǊ ƛǘ ǘŀƪŜǎ ǘƻ ƳŀƪŜ 

sure that it doeǎƴΩǘ ŎƘŀƴƎŜΚέ ²ƛǘƘ ŀƴǎǿŜǊǎ ǘƻ ǘƘƻǎŜ ǉǳŜǎǘƛƻƴǎΣ ƘŜ ƴƻǘŜǎΣ ǿŜ άŎŀƴ 

ǎǘŀǊǘ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ŀ ŘƛŦŦŜǊŜƴǘƛŀǘŜŘ ǊŜǎǇƻƴǎŜ ǘƻ ǇƻŎƪŜǘǎ ƻŦ ǊŜǎƛǎǘŀƴŎŜΦέ  

Dr. Snipes observed that administrators in every district or school that devotes 

άǎǳǎǘŀƛƴŜŘΣ ƛƴǘŜƴǎƛǾŜ ŀǘǘŜƴǘƛƻƴέ ǘƻ closing the achievement gap άreinforce reform by 

ŀŎǘǳŀƭƭȅ ǎƘƻǿƛƴƎ ǳǇ ŀǘ ǎŎƘƻƻƭǎΣέ ŀƴŘ ōȅ ǇǊƻǾƛŘƛƴƎ ŀ ǎǳǇǇƻǊǘƛƴƎ human infrastructure, 

such as instructional coaches. Those emissaries can inform administrators if the 

ǿƻǊƪ άƛǎƴΩǘ ǊŜŀƭƭȅ ƎƻƛƴƎ ŀŎŎƻǊŘƛƴƎ ǘƻ ǎǇŜŎΦέ IƻǿŜǾŜǊΣ ǘƘŜȅ ŀƭǎƻ ŀǘǘŜǎǘ ǘƘŀǘ άƛǘ ƛǎ 

serious . . . ŀƴŘ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ōŜ ƘŜǊŜΣ ǎŜŜƛƴƎ ǿƘŜǘƘŜǊ ȅƻǳ Řƻ ƛǘΦέ !ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ 

Snipes, some districts have revisited the collective bargaining agreement, while 

others have used existing channels to pressure ineffective teachers. In either case, 

ǘƘŜ ŘƛǎǘǊƛŎǘǎ ǿŜǊŜ άǎŜǊƛƻǳǎ ŀōƻǳǘ ǇǳǊǎǳƛƴƎ ǘƘŜ ƻǇǘƛƻƴǎ ǘƘŜȅ ŘƛŘ ƘŀǾŜΦέ 9ǾŜƴ ƛŦ 

contracts allow few repercussions for non-compliance with reform, teachers do not 

ǿŀƴǘ ǘƻ ƘŀǾŜ ŀ άŎƻƴǾŜǊǎŀǘƛƻƴ ŦƻǊ ǘƘŜ ǘƘƛǊŘ ǘƛƳŜ ŀōƻǳǘ ǿƘȅ ǘƘŜȅΩǊŜ ƴƻǘ ŘƻƛƴƎ ǘƘŜ 

ǇǊƻƎǊŀƳΣέ ƘŜ ƴƻǘŜǎΦ 

5ǊΦ /ƻƴƴŜƭƭ ǳǊƎŜŘ ǊŜŦƻǊƳ ƭŜŀŘŜǊǎ ǘƻ άǳǎŜ ǘƘŜ ǇŜŘŀƎƻƎƛŎŀƭ ǎǘǊŀǘŜƎƛŜǎ . . . you want to 

ǎŜŜ ƛƴ ŀ ŎƭŀǎǎǊƻƻƳΣέ ǎǳŎƘ ŀǎ ōȅ άƳƻŘŜƭƛƴƎ ŀŎǘƛǾŜ ŜƴƎŀƎŜƳŜƴǘΦέ Lƴ Yŀƴǎŀǎ /ƛǘȅΣ 

YŀƴǎŀǎΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ƭŜŀŘŜǊǎ ŜƴŎƻǳǊŀƎŜ άƘƛƎƘ-quality teaching and learning among 

ŀŘǳƭǘǎέ ŀǘ ŜǾŜǊȅ ƳŜŜǘƛƴƎΣ ŀƴŘ ŜǾŀƭǳŀǘŜ ǘƘŜƳǎŜƭǾŜǎ ƻƴ ǘƘŜ ŀƭƛƎƴƳŜƴǘΣ ǊƛƎƻǊΣ ŀƴŘ 

effectiveness of professional training.  

Dr. Ferguson noted that in his recent book, Toward Excellence with Equity, he 

outlined five challenges to effective professional development for teachers:  

¶ Establishing ǘŜŀŎƘŜǊǎΩ trust and interest in reform 

¶ Balancing administrator control and teacher autonomy 

¶ Inspiring teacher commitment to ambitious goals 

¶ Sustaining commitment in the face of setbacks 

¶ Achieving mastery and consolidation of new ideas and practices 

Failure on these was implicated when he asked teachers why professional 

ŘŜǾŜƭƻǇƳŜƴǘ ǎƻƳŜǘƛƳŜǎ άƳŀƪŜǎ ƴƻ ŘƛŦŦŜǊŜƴŎŜΦέ ¢ƘŜȅ ǊŜǎǇƻƴŘŜŘΥ  

Administrators in every 

district or school that 

ŘŜǾƻǘŜǎ άǎǳǎǘŀƛƴŜŘΣ 

intensive attenǘƛƻƴέ ǘƻ 

closing the achievement 

ƎŀǇ άǊŜƛƴŦƻǊŎŜ ǊŜŦƻǊƳ ōȅ 

actually showing up at 

ǎŎƘƻƻƭǎΣέ ŀƴŘ ōȅ 

providing a supporting 

human infrastructure, 

such as instructional 

coaches. 
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¶ ¢ƘŜ ƴŜǿ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ǿŀǎƴΩǘ ƛƴǘǊƻŘǳŎŜŘ ƛƴ ŀ ǿŀȅ ǘƘŀt inspired me 

to try it. 

¶ ²Ŝ ǿŜǊŜƴΩǘ ōŜƛƴƎ ƘŜƭŘ ŀŎŎƻǳƴǘŀōƭŜ ǘƻ Řƻ ƛǘ.  

¶ ²Ŝ ŘƛŘƴΩǘ ǊŜŎŜƛǾŜ ŜƴƻǳƎƘ ǘǊŀƛƴƛƴƎ. 

¶ It was too much on top of everything else.  

The teachers had often ignored the new approaches. They rarely said they had tried 

ŀ ƴŜǿ ŀǇǇǊƻŀŎƘ ŀƴŘ άƛǘ Ƨǳǎǘ ŘƛŘƴΩǘ ǿƻǊƪΣέ ƘŜ ƻōǎŜǊǾŜŘΦ ¢ŜŀŎƘŜǊǎ ƻŦǘŜƴ ƘŀǾŜ άȊŜǊƻ 

expectation that anybody is ever going to come around and ask you what happened 

ǿƘŜƴ ȅƻǳ ǘǊƛŜŘ ǘƻ ǳǎŜέ ƴŜǿ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀǇǇǊƻŀŎƘŜǎΦ ά{ƻ Ƨǳǎǘ ŀ ƭƛǘǘƭŜ ōƛǘ ƻŦ Ŧƻƭƭƻǿ-up 

might ƳŀƪŜ ŀ ŘƛŦŦŜǊŜƴŎŜΦέ  

IMPROVING SCHOOLS OF EDUCATION   

A questioner asked about the role of universities in training teachers, especially 

teachers of color, and teachers who may not know much about teaching students of 

color. 5ǊΦ {ƴƛǇŜǎ ŀǎǎŜǊǘŜŘ ǘƘŀǘ άǘƘŜ ŜǾƛŘŜƴŎŜ ƛǎ ǇǊŜǘǘȅ ƻǾŜǊǿƘŜƭƳƛƴƎ ǘƘŀǘ Ƴƻǎǘ 

schools of education are failing miserably to prepare most classroom teachers for 

ǎƻƳŜ ƻŦ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ŎƘŀƭƭŜƴƎŜǎ ǘƘŜȅ Ŏŀƴ ŜȄǇŜŎǘ ǘƻ ŦŀŎŜΦέ  

DǊŀŘǳŀǘŜ ǎŎƘƻƻƭǎ ƻŦ ŜŘǳŎŀǘƛƻƴ ƴŜŜŘ ǘƻ άŎƻƴǎǘǊǳŎǘ ŎǳǊǊƛŎǳƭǳƳ ŀǊƻǳƴŘ ƴŜǿ 

ŀǇǇǊƻŀŎƘŜǎ ǘƻ ǘŜŀŎƘƛƴƎΣέ 5ǊΦ /ƻƴƴŜƭƭ ŀƎǊŜŜŘΦ ¦ƴƛǾŜǊǎƛǘƛŜǎ ƘŀǾŜ ǘƻ άǘŀƪŜ ǎŜǊƛƻǳǎƭȅ ǘƘŜ 

ƛŘŜŀ ǘƘŀǘ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ōŜ ŀǎƪƛƴƎ ǇŜƻǇƭŜ ƛƴ ƻǳǊ ŎƭŀǎǎǊƻƻƳǎ ǘƻ ŎƘŀƴƎŜ ǘƘŜƛǊ ǇǊŀŎǘƛŎŜ 

[and] ōŜŎƻƳŜ ƛƴƴƻǾŀǘƛǾŜ ƛƴ ƻǳǊ ǇǊŀŎǘƛŎŜΦέ IƻǿŜǾŜǊΣ ǳƴƛǾŜǊǎƛǘƛŜǎ άŎŀƴΩǘ Řƻ ǘƘŀǘ 

without some kind of shared notion of what high-quality teaching and learning look 

like in classrooms that serve diverse populations ƻŦ ǎǘǳŘŜƴǘǎΦέ  

wŜŦŜǊǊƛƴƎ ǘƻ 5ǊΦ CŜǊƎǳǎƻƴΩǎ ǿƻǊƪΣ bŀƴŎȅ WƻƴŜǎ ŦǊƻƳ {ƘŀƪŜǊ IŜƛƎƘǘǎ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ 

noted that high-ŀŎƘƛŜǾƛƴƎ ǎǘǳŘŜƴǘǎ ǘŜƴŘ ǘƻ ŎƻƳŜ ŦǊƻƳ ƘƻƳŜǎ ǿƛǘƘ άŀ ǾŜǊȅ ǊƛŎƘ 

ǾƻŎŀōǳƭŀǊȅ ŀƴŘ ƭƻǘǎ ŀƴŘ ƭƻǘǎ ƻŦ ōƻƻƪǎΦέ IŜǊ ǉǳŜǎǘƛƻƴ was, άCan we close the 

achievement gap without teaching parents how to enrich home life and make it 

ƛƴǘŜƭƭŜŎǘǳŀƭƭȅ ŎƘŀƭƭŜƴƎƛƴƎΚέ 

5ǊΦ {ƴƛǇŜǎ ǊŜǎǇƻƴŘŜŘ ǘƘŀǘ άǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ Ƨƻō ƻŦ ǎŎƘƻƻƭǎ . . . is to actually deal 

with the fact that kids arrive at school with different levels of opporǘǳƴƛǘȅΦέ IƻǿŜǾŜǊΣ 

he noted, it is άǳƴǊŜŀƭƛǎǘƛŎέ ŦƻǊ ŘƛǎǘǊƛŎǘǎ ǘƻ ƻǾŜǊƭƻƻƪ ǘƘŜ ƴŜŜŘ ǘƻ ǎǳǇǇƻǊǘ ƭƛǘŜǊŀŎȅ ƛƴ 

the homes of low-income and minority parents. He suggests engaging organizations 

ǎǳŎƘ ŀǎ ǘƘŜ b!!/t ŀƴŘ ǘƘŜ ¦Ǌōŀƴ [ŜŀƎǳŜ ǘƻ ǘŀŎƪƭŜ άƴƻǘ Ƨǳǎǘ ǘƘŜ ŀŎƘƛŜǾement gap 

but also litŜǊŀŎȅΦέ 5ǊΦ CŜǊƎǳǎƻƴ ƴƻǘŜŘ ǘƘŀǘ ƻƴŜ entrepreneur has collaborated with 

PBS to create a new national Spanish-language TV network that emphasizes early 

childhood education in Spanish.  

άI think the evidence is 

pretty overwhelming that 

most schools of education 

are failing miserably to 

prepare most classroom 

teachers for some of the 

fundamental challenges 

they can expect to face in 

schools todayΦέ 

τDr. Snipes 

ά/ŀƴ ǿŜ ŎƭƻǎŜ ǘƘŜ 

achievement gap without 

teaching parents how to 

enrich home life and make 

it intellectually 

ŎƘŀƭƭŜƴƎƛƴƎΚέ 

τNancy Jones, Shaker 

Heights School District 

(Ohio)  
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!ŎŎƻǊŘƛƴƎ ǘƻ 5ǊΦ /ƻƴƴŜƭƭΣ άIŜǊŜΩǎ ŀ ŎŀǎŜ ǿƘŜǊŜ ǿŜ know about effective practices 

ǘƘŀǘ ŀǊŜ ŀŘǾŀƴǘŀƎŜƻǳǎ ŦƻǊ ƪƛŘǎ ŦǊƻƳ ŜŎƻƴƻƳƛŎŀƭƭȅ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ƘƻƳŜǎΦέ IƻǿŜǾŜǊΣ 

άǘƘŜ ǉǳŜǎǘƛƻƴ ƛǎ Ƙƻǿ ǘƻ Ƙƻƻƪ ǳǇ ŀƭƭ ƪƛŘǎ ǿƘƻ ƴŜŜŘ ǘƘƻǎŜ ǇǊŀŎǘƛŎŜǎΦέ {ǳŎƘ άŘƛŦŦƛŎǳƭǘ 

ǿƻǊƪ ŘƻŜǎƴΩǘ ƻŎŎǳǊ ǎƛƳǇƭȅ ōȅ ǎŀȅƛƴƎ ǿŜ ƪƴƻǿ ǿƘŀǘ ŀ ǇŀǊŜƴǘ ƴŜŜŘǎ ǘƻ ŘƻΦέ Lƴ ƛǘǎ 

work with districts and schools, IRRE has tried to personalize relationships and 

communication with low-ǊŜǎƻǳǊŎŜ ŦŀƳƛƭƛŜǎΣ ŀƴŘ ǘƻ ǎǳƎƎŜǎǘ άƻƴŜ ƻǊ ǘǿƻ ǘƘƛƴƎǎ ǘƘŜȅ 

could do to help their kids ōŜ ƳƻǊŜ ǎǳŎŎŜǎǎŦǳƭΦέ ¢ƘŀǘΣ ƛƴ ǘǳǊƴΣ ǊŜǉǳƛǊŜǎ ŎǊŜating 

ǎǘǊǳŎǘǳǊŜǎ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎ ǘƘŀǘ ǎǳǇǇƻǊǘ άƳǳǘǳŀƭƭȅ ǊŜǎǇŜŎǘŦǳƭ ŀƴŘ Ƴǳǘǳŀƭƭȅ 

ŀŎŎƻǳƴǘŀōƭŜέ ǊŜƭŀǘƛƻƴǎƘƛǇǎΦ  

A IDING ENGLISH LANGUAGE LEARNERS  

hƴŜ ŎƻƴŦŜǊŜƴŎŜ ǇŀǊǘƛŎƛǇŀƴǘ ƻōǎŜǊǾŜŘ ǘƘŀǘ 5ǊΦ /ƻƴƴŜƭƭ ƘŀŘ ƻŦŦŜǊŜŘ Řŀǘŀ ǎƘƻǿƛƴƎ άŀƴ 

amazing jump among your ELL population in Kansas City, Kansas . . . How did that 

ƘŀǇǇŜƴΚέ  

CƛƎǳǊƛƴƎ ƻǳǘ ǘƘŜ ŀƴǎǿŜǊ άǿƛƭƭ ǘŀƪŜ ǎƻƳŜ ǎŜǊƛƻǳǎ ǊŜǎŜŀǊŎƘΣέ ƘŜ ǎŀƛŘΦ IƻǿŜǾŜǊΣ ƘŜ 

hypothesized that a key ingredient was the family and student advocacy system 

ƴƻǘŜŘ ŀōƻǾŜΣ ǿƘŜǊŜƛƴ άŜǾŜǊȅ ǎƛƴƎƭŜ ǇŀǊent and every single child had an individual in 

the school . . . ǿƘƻ ǘƘŜȅ ŎƻǳƭŘ ǘŀƭƪ ǘƻ ŀōƻǳǘ ǘƘŜ ŜȄǇŜŎǘŀǘƛƻƴǎέ ŦƻǊ ǘƘŀǘ ŎƘƛƭŘΣ ŀƴŘ 

άǿƘŀǘ ǘƘŜȅ ŎƻǳƭŘ Řƻ ǘƻ ŎƻƴǘǊƛōǳǘŜΦέ  

IƛǎǇŀƴƛŎ ŦŀƳƛƭƛŜǎ ƛƴ Yŀƴǎŀǎ /ƛǘȅ άƘƛƎƘƭȅ ǾŀƭǳŜ ŜŘǳŎŀǘƛƻƴΣ ŀƴŘ ƭƻƻƪ ǘƻ Ŧƻƭƪǎ ǘƻ ōŜ ŎƭŜŀǊ 

about what it is that [parents] ƴŜŜŘ ǘƻ ŘƻΦέ Once the advocacy system was in place, 

ƘŜ ǎŀȅǎΣ άǘƘŜȅ ǘƻƻƪ ǘƻ ƛǘ ǾŜǊȅ ǇƻǿŜǊŦǳƭƭȅΦέ !ǎ ǘƘŜ ŀŘǾƻŎŀŎȅ ǎȅǎǘŜƳ ǎŎŀƭŜŘ ǳǇ ǘƘŜ 

number of kids it served from a few hundred to a few thousand, and then to 20,000, 

the aggregate achievement gap between Hispanic and white students gradually 

narrowed.  

! ǎŜŎƻƴŘ ŦŀŎǘƻǊ ƛƴ ǘƘŀǘ ǎǳŎŎŜǎǎ ǿŀǎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ άŜƴƎŀƎƛƴƎ ŜǾŜǊȅ 

student in active learning in the classroom . . . and learning how to do that in a way 

that differentiated between students . . . ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ŎǳƭǘǳǊŀƭ ōŀŎƪƎǊƻǳƴŘǎΦέ 5ǊΦ 

/ƻƴƴŜƭƭ ƴƻǘŜŘ ǘƘŀǘ άǿŜΩǊŜ ƴƻǘ ǎǳǊŜ ǿƘŜǘƘŜǊ ǘƘŜ ƪŜȅ ŦŀŎǘƻǊ ǿŀǎ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ 

ŎƘŀƴƎŜ ƻǊ ǘƘŜ ǇŜǊǎƻƴŀƭƛȊŀǘƛƻƴΣέ ōǳǘ ǘƻƎŜǘƘŜǊ ǘƘŜȅ ŜȄŜǊǘŜŘ ŀ ƳŀǊƪŜŘ ƛƳǇŀŎǘΦ 

Dr. Ferguson acknowledgeŘ ǘƘŀǘ ǊŜǎŜŀǊŎƘ ƛǎ άǇǊƻōŀōƭȅ ƳƻǊŜ ŜȄǘŜƴǎƛǾŜέ ƻƴ ǘƘŜ 

achievement gap among African American students than among Hispanic students 

and English language learners. We need ǘƻ άŦƛƴŘ ƳƻǊŜ ȅƻǳƴƎ ǊŜǎŜŀǊŎƘŜǊǎ ǿƘƻ ŀǊŜ 

[ŀǘƛƴƻǎ ǘƻ Ǝƻ ƛƴǘƻ ǘƘƛǎ ƭƛƴŜ ƻŦ ǿƻǊƪΣέ ƘŜ ǎŀƛŘΣ and also push άǘƘƻǎŜ ƻŦ ǳǎ ǿƘƻ ŀǊŜ ƴƻǘ 

[ŀǘƛƴƻέ to ōŜŎƻƳŜ άƳƻǊŜ ƛƴŎƭǳǎƛǾŜ ƛƴ ǘƘŜ ǿƻǊƪ ǿŜ ŘƻΦέ 
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CONVERGING ON PRINCIPLES AND ENSURING COMMITMENT  

Audience member Ann Ifekwunigwe, a doctoral student, asked how long families 

must wait before districts close the achievement gap completely. Dr. Connell 

responded that districts should aim for 100 percent proficiency among students who 

ƘŀǾŜ ōŜŜƴ ƛƴ ǘƘŜ ǎȅǎǘŜƳ ŦƻǊ ǘǿƻ ƻǊ ǘƘǊŜŜ ȅŜŀǊǎΦ ά²Ŝ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ǎŜǘ ǳǇ ŦŀƭǎŜ 

ŜȄǇŜŎǘŀǘƛƻƴǎέ ŦƻǊ ƘƛƎƘƭȅ ƳƻōƛƭŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ƘŀǾŜ ǊŜǎƛded in a district for less time, 

given the difficulty of reaching such students, he maintained.  

Dr. Quint noted that meta analyses suggest that comprehensive school reforms in 

place for five years have a significantly greater impact than those in place for less 

ǘƛƳŜΦ ά²Ŝ ǿƻǳƭŘ ŀƭƭ ƭƛƪŜ ǘƻ ǎŜŜ ōƛƎ ǉǳƛŎƪ ǿƛƴǎΣ ōǳt the best evidence suggests that 

ǘƘŀǘΩǎ ƴƻǘ ǊŜŀƭƛǎǘƛŎΣ ŀƴŘ ǘƘŀǘ ǿƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ǎŜŜ ƛǎ ƎǊŀŘǳŀƭ ōǳǘ ǎǘŜŀŘȅ ǇǊƻƎǊŜǎǎ 

ŀƭƻƴƎ ǘƘŜ ǊƛƎƘǘ ǘǊŀƧŜŎǘƻǊȅΣέ ǎƘŜ ŀǎǎŜǊǘŜŘΦ 

Audience member Stacey Luster, human resources manager for the Worcester (MA) 

Public Schools, saiŘ ǎƘŜ ǿŀǎ άƛƴǘǊƛƎǳŜŘέ ōȅ ǘƘŜ ƛŘŜŀ ƻŦ άŎƻƳǇŜƴǎŀǘƛƴƎ ǘŜŀŎƘŜǊǎ ŦƻǊ 

ŜƴƎŀƎƛƴƎ ƛƴ ŜŦŦŜŎǘƛǾŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘŀǘ ƭŜŀŘǎ ǘƻ ƛƳǇǊƻǾŜŘ ƛƴǎǘǊǳŎǘƛƻƴΦέ 

However, she noted that her high-ƴŜŜŘǎ ŘƛǎǘǊƛŎǘ Ƙŀǎ ōŜŜƴ άǎǘǊǳƎƎƭƛƴƎ ǿƛǘƘ ǿƘŀǘ 

effective instruction should ƭƻƻƪ ƭƛƪŜ ŦƻǊ ƳƻǊŜ ǘƘŀƴ ŀ ȅŜŀǊΦέ 

After combing the literature and investigating the experiences of districts and 

teachers that use best practices, Dr. Connell said, IRRE concluded that reform must 

ŦƻŎǳǎ ƻƴ άŜƴƎŀƎŜƳŜƴǘΣ ŀƭƛƎƴƳŜƴǘΣ ŀƴŘ ǊƛƎƻǊΣ ǿƛǘƘ ǎǇŜŎƛŦƛŎ ƛndicators of what we 

ƳŜŀƴ ōȅ ǘƘŀǘΣ ŀƴŘ ǿƘŀǘ ƛǘ ƭƻƻƪǎ ƭƛƪŜ ǿƘŜƴ ȅƻǳ ǿŀƭƪ ƛƴǘƻ ŀ ŎƭŀǎǎǊƻƻƳΦέ hƴŎŜ 

everyone in a district converges around those core ideas, the next step is building 

capacity, accountability, and common assessments. He cautioned against relying 

ǎƻƭŜƭȅ ƻƴ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ǘƻ ŜƴǎǳǊŜ ŀŎŎƻǳƴǘŀōƛƭƛǘȅΣ ōŜŎŀǳǎŜ ǘŜŀŎƘŜǊǎ Ŏŀƴ άƎŀƳŜέ 

grades. He favors basing merit pay for teachers on the extent to which they 

implement practices that best help kids learn. Dr. Snipes maintained, ά[T]here just 

ƛǎƴΩǘ ŜǾƛŘŜƴce that says . . . one point of view on what good instruction looks like is 

right . . . ¢Ƙŀǘ ŘƻŜǎƴΩǘ ƳŜŀƴ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ŀŎǘΦέ Lǘ Ƨǳǎǘ ƳŜŀƴǎ ǘƘŀǘ ŘƛǎǘǊƛŎǘǎ Ƴǳǎǘ 

ŎƘƻƻǎŜ ƻƴŜ ŀǇǇǊƻŀŎƘ ŀƴŘ άƎŀǘƘŜǊ ǎƻƳŜ ŜǾƛŘŜƴŎŜ ŀƭƻƴƎ ǘƘŜ ǿŀȅΦέ  

Leaders from each district who recounted their experiences during the conference 

took responsibility for developing a set of guiding ideas about effective instruction, 

Dr. Ferguson observed. However, the challenge for districts and schools, he said, 

goes beyond simply identifying state-of-the-art ideas about instruction. The greatest 

challenge is to άƛƳǇƭŜƳŜƴǘ ǘƘŜƳ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ƛǎ ǎŜǊƛƻǳǎ ŀƴŘ ǎǳǎǘŀƛƴŜŘΣ ŀƴŘ ǎƘƻǿǎ 

the commitmentέ ǘƻ ŘŜƭƛǾŜǊ ƘƛƎƘ-quality instruction routinely across whole districts, 

not just in a few exemplary schools or classrooms.  

ά²Ŝ ǿƻǳƭŘ ŀƭƭ ƭƛƪŜ ǘƻ ǎŜŜ 

big quick wins, but the 

best evidence suggests 

ǘƘŀǘ ǘƘŀǘΩǎ ƴƻǘ ǊŜŀƭƛǎǘƛŎΣ 

and what we need to see 

is gradual but steady 

progress along the right 

ǘǊŀƧŜŎǘƻǊȅΣέ 

τDr. Quint 
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