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The Achievement Gap Initiative (AGI) at Harvard University is a University-wide
endeavor based at the Harvard Graduate School of Education and the Wiener Center
for Social Policy at the Harvard Kennedy School. Its purpose is to focus academic
research, public education, and innovative outreach activities on a critically
important national challenge.

The AGI is creating important new mechanisms for bridging between universities
and schools, enabling greater communication and cooperation not only among
concerned researchers, but also between researchers and education practitioners
who grapple with this challenge every day in their classrooms. The Initiative also
seeks to engage organizations that work directly with children and families outside
school hours.

The AGI includes roughly two dozen researchers from Harvard and a network of
colleagues from other institutions, who aim together to accelerate the accumulation

2F GdzalofS 1y26fSRIASE | YR (biging aciReyheht G K
among children of all racial and ethnic backgrounds, with a special emphasis on

reducing racial and ethnic disparities in the U.S. One hundred presentations by AGI
researchers and colleagues at events from 2005 through 2008 are available online in

the AGI video library for public viewing at http://www.agi.harvard.edu.

Laboring in a multitude of roles, sharing our energies and insights, together we have

an opportunity, indeed, a responsibility, to make a difference to many future
generatioy & 2F ! YSNAOFya® hdzNJ yI GA2y Qa ¥ dzi dzN.
darkens, but only if we accept this urgent responsibility to raise achievement levels

among all children while also narrowing gaps.

We look forward to sharing this responsibility with you.
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PREFACE

Ronald F. Ferguson, AGI co-chair and director

How can school boards, superintendents, and their staffs work toward excellence
with equity in whole school systems, not just in a few exemplary schools? Teams of
Knowledgeable and researchers and practitioners from universities, think tanks, and public school
systems gave their answers at the Harvard Graduate School of Education, on June 16

inspired leadership in
and 17, 2008.

schools and districtst

relentlessly focused on The occasion was the fourth annual research-to-practice conference of the
aligning all functions Achievement Gap Initiative (AGI) at Harvard University. Prominent researchers and
practitioners discussed and debated strategies for raising achievement levels among

toward the goal of

improving classroom all types of students while narrowing gaps between groups. Over 200 guests

. . . attended.

instructionT is the key

to raising achievement The central theme emerging from the conference was that knowledgeable and
and closing gaps. inspired leadership in schools and districtst relentlessly focused on aligning all

functions toward the goal of improving classroom instructionT is the key to raising
achievement and closing gaps. Presenters and discussants agreed not only about the

central importance of instruction, but also about many of the key strategic

conditions that leaders need to cultivate. Discussants emphasized that some aspects

of the consensus have yet to be confirmed by the most rigorous research. In such
AyadlyoOoSasz aO2fttSOGAQS 0Said 2dzRIAYSydGze |
the best that we can do.

Recent research reveals that most Americans consider school districts mainly as
administrative units, with superintendents and principals as the managers who open

the buildings and staff them with teachers. Many believe that if particular schools or

districts are better than others are, it is mainly because the better ones attract

GKA FEIGNAY AT ASade 2KSYy Al 02YSa G2 LINE R
teachers differ mainly in how much they care about their students. According to this

common perspective, students in some classrooms learn more mainly because their

teachers care more, their parents demand more, and the students work harder.

Under this scenario, school system administrators are relatively powerless to affect
achievement levels or disparities.

In contrast, presenters at the AGI conference characterized American schooling in
more nuanced ways. They described their work and distilled their best judgmentst
summarized heret for superintendents, school board members, school system
administrators, and other key stakeholders.
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SEVEN STRATEGIC PROPOSITIONS FROM RESEARCH AND
PRACTICE

The on-the-ground strategies the educators at the conference described had much

in common with the research-based frameworks researchers at the conference

promoted. All asserted the following as key aspects of effective change strategies.

1.

Leadership that Combines Passion with Competence. Superintendents,
principals, other administrators, and even lead teachers effectively cultivate
not only a sense of urgency but also a sense of possibility, built on
demonstrated expertise among people in key positions and their
commitment to continuous improvement.

Clear, Shared Conceptions of Effective Instruction. The district identifies key
ideas concerning effective instructional and supervisory practice, and works
G2 SadroftAiakK GKSY & I aod2yYvY2Yy
improvement.

Streamlined and Coherent Curriculum. The district purposefully selects
curriculum materials and places some restrictions on school and teacher
autonomy in curriculum decisions. The district also provides tools (including
technology) and professional development to support classroom-level
delivery of specific curricula.

Organizational Structures and Personnel that Embody Capacity to Teach
and Motivate Adults. The district maintains routines and structures within
which adult educators (sometimes consultants) engage teachers and
administrators in continuous improvement of instructional and supervisory
practices. Coaching, observing, and sharing make it difficult for individuals to
avoid the change process, and the push for adaptive change spurs resisters
to leave their comfort zones or eventually depart from the district.

Patient but Tough Accountability. The district develops tools and routines
for monitoring teaching practices and learning outcomes, targeting
assistance where needed, and sometimes replacing teachers or
administrators who fail to improve.

Data-Driven Decision Making and Transparency. Teachers and
administrators analyze student performance for individuals and summarize
data by grade level, special education status, English as a second language
status, race/ethnicity, and gender. The district publicizes strategic goals for
raising achievement levels and reducing gaps, and tracks progress in visible

2008 AGI Conference Summary
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ways. Administrators identify, examine, and often emulate practices from
successful schools.

7. Community Involvement and Resources. The district engages a range of
stakeholders, including school board members, local businesses, and
parents, to do their part toward achieving well-formulated strategic goals.

Districts represented at the conference are further ahead than many at achieving
these conditions.

BUILDING CAPACITY TO SUPPORT IMPROVEMENT

The conference featured administrators with reputations for adapting abstract and
conflicting principles in coherent ways to the very real circumstances of their schools
and districts. Their presentations showed how both their predispositions and their
capacitiesT their attitudes and their expertiset had combined to improve local
support for instruction. In addition, neither their attitudes nor their expertise were
static entities: both had been the focus of deliberate capacity building to improve
professional practices in the featured districts.

Ms. Victoria Oakley, director of instruction in Richmond, Virginia, made this clear to
conference participants when shesaid> a2 S gt 1 (GKS o0dzAif RAy3
for teachers. We work with grade-level teams to look at how to provide
interventions as they look at their real-time data. We spend a great deal of time also

training and working with principals to ensure that they understand what a great

lesson should look like, what an effective instructional strategy would be in reading

and math. Together the Department of Instruction has been working with schools to

ensure that academic excellence takes place. But we had to look hard at ourselves

first; we had to learn that we had to be retooled and retrained, and to understand

that our customers are the schools, the teachers, | Y R GKS OKAf RNEB y @€

Presenters also made clear that schools and districts vary widely in their approaches
to revamping and aligning systems to close achievement gapstT even when they
agree on basic principles. One source of such variation is simply that local
circumstances are unique and warrant tailored responses. Another can be the
absence of a clear, coherent, research-based consensus on particular practices
among the experts to whom education professionals look for guidance.

Still, participants in this conference are among many whose studies and professional
innovations are helping to build consensus on principles, and to fill gaps concerning
specific policies and practices. In fact, progress in conceptualizing and implementing
whole-district improvement over the past decade has been substantial, and is
continuing. (See, for example, suggested readings at the end of this section.)
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STRATEGIC PLANNING AND O -OVEMENT BUILDINGO

An important trend over the past decade has been the proliferation of district- and
school-level strategic plans. Such plans record goals and new policies, programs,
projects, and practices that framers hope to implement. However, the record shows
that many plans sit on the shelf and make little or no difference to what teachers,
administrators, and other stakeholders actually do to help children learn.

Conference participants agreed that whether strategic plans lead to progress in
classrooms depends not only on their content, but also on what leaders say and do
to achieve implementation. The ability to teach and inspire local stakeholders is
critically important, because coercive control has limited potential. Experts agree
that no matter how much formal authority a school board, superintendent, or
school principal may have, no one can command and control the implementation of
an ambitious strategic plan.

Accordingly, in each example of progress from the conference, especially
Montgomery County (MD), Richmond (VA), and two Boston (MA) schools,
inspirational and expert leaders balance the imposition of control with the
cultivation of goal-directed autonomy. Certainly, the work in these places remains
incomplete. Stakeholders complain that progress is too slow and there is debate
over prioritiesT including concerns among some parents and teachers that striving
for equity may undermine excellence. Nonetheless, leaders in each featured district
are striving to build a collective sense of urgency and possibility. They are
endeavoring to build local social movements for excellence with equityt
movements in which large numbers of stakeholders will routinely seek ways to help
implement the measures and achieve the goals that strategic plans articulate for
helping ALL students to reach their potential.

CLOSING REMAINING KNOWLEDGE GAPS

Researchers applauded the work of the practitioners who presented at the
conference, but cited knowledge gaps that remain for both researchers and
practitioners. Researchers who were discussants argued that, at least from a
research perspective, key aspects of change strategies discussed at the conference
should be regarded as hypotheses, not proven propositions. The point was not that
the researchers disagreed with the practitioner judgments. Instead, it was that the
types of evidence researchers seek are difficult to assemble, and typically not
available for some of the judgments participants were making.

Evaluation researchers, in particular, aspire to isolate the distinct contributions of
individual causal factors to specific measurable outcomes. However, because most
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natural settings are places where many influences combine to produce composite
effects, it is seldom possible to know with confidence how much any one action
contributes to a particular result.

The impacts of policies and practices at particular times and places can be known
with relative certainty when they are tested with randomized experimental trials.
Over the years, randomized trials have tested class-size effects, the impacts of ability
grouping, after-school programs, and various instructional methods. However, most
such experiments have not been repeated under enough alternative conditions to
establish firmly that their findings are valid under a broad range of circumstances.

Even some of the most often repeated and likely-to-be-true propositions lack the

amount and quality of research support that skeptical researchers would find

LISNE dz AA@Sd as5w/ Qa WFHySlid vdAyld LRAYGSR ;
and each of the districts that reported progress at the conference implicated a

complex recipe within which it would be nearly impossible to discern the most

active and important combinations of ingredients.

So, how seriously should research-based guidance be treated? Dr. Connell of the
Institute for Research and Reform in Education (IRRE) argued that research-based
judgments, incomplete as they may be, are nonetheless superior to what
practitioners are likely to craft independently, without the benefit of research-based
insights gleaned from systematic studies by professional researchers.

Researcher Dr. Richard Murnane, AGI co-chair and a professor at the Harvard
Graduate School of Education, highlighted three important issues upon which
additional research could shed important new light:

First, some reformst for example, provisions for extended days, common planning
time, or assignments to troubled schoolst NB |j dZA NS NBJAAA2ya Ay
What contract reforms have proven most effective, and under what conditions?

N

Second, schools currently pay premiums for some things, 8 dzZOK | & Y I & SN2
that most studies suggest have little effect on student learning. This is not to say that

training cannot help, just that the training typically reflected in contemporary
YIadSNRa RSINBESE R2Sa y2i HabifeYifaiy,zaddl RR ¢
sufficient value to justify salary premiums?

¢CKANRIZ YIGOKAY3 OdzNNROdz I G2 (S OKSNAQ
likely to prepare students for rigorous college work may be beyond the skill of many

teachers to deliver, because of deficits in their own preparation. What forms of
professional development are most effective at preparing teachers to impart 21st-

century reasoning skills to their students?
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Research and dissemination on these issues can improve how well superintendents,
school boards, and other stakeholders understand the pros and cons of key choices
concerning contracts and curricula.

There was consensus at the conference that improving the instructional core is the
ultimate purpose toward which all school district reform should be directed.
Nonetheless, some participants expressed skepticism that our knowledge base for
improving the instructional core is as clear and coherent as some say. Disagreements
arose around issues of balancet such as balancing teacher autonomy with
supervisory control, and pursuing remediation instead of removal of
underperforming teachers and administrators. Similarly, there was disagreement
about the appropriate division of labor between experts and practitioners in framing
the work of school and district improvement.

Still, in each school district featured at the conference, leaders are working with
others on strategic plans stipulating the policies, programs, projects, and practices
they deem necessary for success. They are building what the AGI regards as local
social movements for excellence with equity. They use coercion when necessary, but
more often they aim to inspire and teach stakeholders to behave voluntarily in ways
that support their strategic planst plans that increasingly respect and model the
types of focus, coherence, and alignment that experts at the AGI conference
recommended.

MOVING FORWARD

Presenters and discussants agreed that more financial resources and well-conceived
strategic plans could be vital for helping school systems to make progress toward
excellence with equity. They also agreed on the need for more research. However,
the most important conclusion from the two days, reinforced throughout the
conference, was that the paramount need is for knowledgeable, inspired, and
courageous leaders to guide teachers, parents, students, and other stakeholders in
not only raising achievement levels, but also closing achievement gaps.

School systems across the nation need excellent administrators, especially
superintendents and principals, who are willing and able to help others focus
relentlessly on continuous improvement in teaching and learning for all students.

¢tKAa AyOfdzRSa o60SAy3a | OGA@Steé YR OA&aAOTL
both people and ideas. Often, it means taking political risks in defense of progress.

Some districts already have such leaders, but many do not. Recruiting, training,
supporting, and retaining effective leaders in public education should be local, state,

and national priorities.
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Aligned Instructional System: To Ensure Powerful Teaching and Learning for Every
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The PELP researchers
worked with leadership
teams from nine urban
school districts to
develop and apply
models for district-wide
excellence.

1. CONCEPTUALIZING WHOLE-DISTRICT
STRATEGIC REFORM

PRESENTERS

Stacey Childress, Harvard Business School, Public Education Leadership Program
Ellen Foley, Brown University, Annenberg Institute for School Reform

David Sigler, Brown University, Annenberg Institute for School Reform

Nelson Gonzalez, Stupski Foundation

June Rimmer, Stupski Foundation

DISCUSSANTS

Thomas Payzant, Harvard Graduate School of Education and Former Superintendent,
Boston, MA

Jason Snipes, Council of the Great City Schools

Katherine Boles, Harvard Graduate School of Education

MODERATOR

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of
Education, AGI co-chair and director

This session opened the conference. Presenters introduced frameworks they had
developed for organizing whole districts to deliver high-quality instruction and to
close achievement gaps.

PuUBLIC EDUCATION LEADERSHIP PROGRAM

Dr. Stacey Childress of the Harvard Business School began her presentation by noting
that the United States now spends $450 billion annually on public educationT
double the amount of 30 years ago. Yet U.S. students, on average, perform poorly
compared with peers in other industrialized countries. Achievement is especially low
in high-poverty schools that serve mainly children of color.

Fortunately, Dr. Childress asserted, better outcomes are possible. A few high-
performing schools exist even in low-income districts, and some great classrooms
exist within otherwise low-performing schools. 6How do we extend the record of
these exemplary examples to others?€ Dr. Childress asked. 0How do we ensure that
best practice becomes common practice?€
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In 2003 faculty members from Harvard Business School and the Harvard Graduate
School of Education decided to tackle these questions by forming the Public
Education Leadership Program (PELP), which aims to create and disseminate
knowledge about how to manage urban school districts. The PELP researchers
worked with leadership teams from nine urban school districts of various types and
sizes across the country to develop and apply models for district-wide excellence.

At first, the researchers intended to apply insights about high-performing

Developing and
ping organizations from other fields, such as business. However, they found that schools

implementing district- and school districts have more differences than similarities when compared to other
wide strategies takes A800G2NE 20F aIOWRANI@ 20 LYGF v 38 dNbFHy & OK2 2
organizational learning torunahigh-LISNF2NX¥YAY 3 o0dzaAySaasé 5NP / KAt RNBa
involving all types of

Furthermore, initial visits to participating districts failed to reveal obvious common
stakeholders. L o

characteristicsT such as mayoral control, autonomy for school principals, or an

FoaSyO0S 27 (iSthaboBd\eRpdin thieyhigheretformance of some

districts and schools compared with counterparts. For example, one highly touted

approach to raising educational outcomes is to give power to principals, through

charter schools or district decentralization. However, Dr. Childress pointed out that

the results from such approaches have not led to district-wide improvement.

¢KS t9[t GSFrY RSOARSR G2 GFr{1S F aO2dzN&

ISY SNI (A 2 yidithe pdftiSigatingddistdzi to identify and understand

challenges, develop theories, produce conceptual notes and cases, teach the

material to students and district leaders, modify the theories, and repeat the cycle.

There was consensus on the PELP team that a district-wide strategy for
improvement, rather than uncoordinated activities across a district, could make a
difference. The team resolved to build a better knowledge base about how systems
and structures at the district and school levels can produce continuous
improvement. The researchers focused on helping district and school leadership
teams improve the instructional coreT what happens between teachers and
students as they interact around academic content.

¢tKS 1SexX FOO2NRAYy3 (2 5N / KA-fedeINdBdhsd = A &
that can strengthen the work that goes on in the instructional core every day so that
all kids throughout the systemT regardless of what color their skin is, or how much

money their family makes, or how long ago their families came hereT actually have
0KS 2LIR2NIdzyAdGe G2 | OKAS@S |4 KAIK fS@St

It is common in school districts to have numerous seemingly unrelated programs
and rampant fragmentation of efforts; district-wide improvement may seem all but
impossible. According to Dr. Childress, the PELP Coherence Framework suggests how
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Mission, objectives, and
theories of action
inform the design and
alignment of district
structures, cultures,
administrative systems,
resource allocation
patterns, and
stakeholder
responsibilities.

strategies for whole school RA & i NA Ol a & Oly 3dzA RS GKS I Ol
RAAGNAROG Ay GKS LzNEdzZA G 2F KAIK fS@Sta :

The idea is that the district needs to align all of the following in a coherent strategy:

A Structures (formal and informal rules concerning responsibility, procedures, and
accountability)

Cultures (beliefs and behaviors accepted as normal)

Administrative  systems  (logistics, accountability, and compensation
arrangements)

A Resource allocation patterns (how much gets spent on what)
A Stakeholder responsibilities (who is assigned to perform what duties)

¢KS t9[t GSIFIY o0StAS@Sa GKIFG | RAAGNROU
elements in ways deliberately adapted to local environments, which have their own
contracts, funding patterns, political conditions, and laws.

Developing and implementing district-wide strategies takes organizational learning

involving all types of stakeholders. For example, according to Dr. Childress, the PELP

team encourages districts explicitly toenlA 3G aOK22f 0621 NRa | yR
GKS AY&ARS |a aidl(1SK2t RSNAZIZ Nthislinfo®sthht (0 Ky
for the entire organizationT that is, all types of stakeholderst to work toward

common goals inside a coherent educational strategf @ LYy 5N [/ KAf RN
RAAGNAOG &aKz2dZ R 0SS FotS G2 aasSS GKIG
AUNHzOGdzZNBad LF @&2dz OF yQEZdz@@%z R/ Qliy K2 i
GKIFGQa 2dzi 2F FEtA3IYyYSyl dé

Dr. Childress emphasized that school autonomy should remain an important value.
However, to solve performance problems effectively, school-level autonomy needs
to be accompanied by system-level supports (and sometimes even restrictions)
inside a coherent district-wide strategy.

According to Dr. Childress, the PELP Coherence Framework and associated writings

do not prescribe specific strategies. Instead, they highlight the importance of
purposeful strategic action, and they identify the key elements of district-wide
improvement processes. They suggest that one (but not the only) approach involves
GONBFGAY3I | YAdaArzys aSaiay3a 202S0O0GA0Sa
how to improve student outcomes. Mission, objectives, and theories of action, in

turn, inform the design and alignment of district structures, cultures, administrative

systems, resource allocation patterns, and stakeholder responsibilities.

2008 AGI Conference Summary 11| Page



BB GETTING IT DONE

Annenberg researchers
recognized that district-
level stakeholders
needed help
understanding how to
convert
recommendations to
action for district-wide
improvement.

ANNENBERG INSTITUTE FOR SCHOOL REFORM

[ A1S GKS toft GSIFYZ . NRgYy ! YyADBSNERAGE Q&
endeavored to learn from isolated islands of excellence to achieve excellence at

scale; that is, to raise achievement levels and close achievement gaps district-wide.

Toward that end, the Institute has developed the Central Office Review for Results

and Equity (CORRE), a framework for examining and then influencing how district
administrators support teaching and learning. At the time of the AGI conference,
Annenberg had implemented CORRE in eight school districts.

''YRSNI) GKS / hww9 | LILINEI OKZ | O0O2NRAy3 (2
researchers convene teams of 20¢24 people. They are comprised of participants

FNRY | RAAGNRAQiDQ&ZR O ¥ 0 NIKIS 2ATFAISAHK (1 SY R S
(including principals and teachers), and the community (including leaders of civic
organizations and parents). This team then takes three key steps to develop a reform

agenda:

Step 1: Inquiryt Team members devel2 LI 'y GAYGSNIWASS LN
they use to talk with 300 to 500 stakeholders (in groups and one-on-one)

about what and how the district needs to reform to do a better job of

serving students.

Step 2: Analysist Institute researchers then use qualitative analysis
software to find patterns in the interview responses, distilling implications
for where to focus new efforts to raise student achievement.

Step 3: Reportt The researchers produce a report that includes
recommendations based on interview responses and Institute research on
K2g G2 L& o0Sad LINI OGAOSa G2 | RRNEB.

According to Dr. Sigler, districts that received such reports appreciated the
recommendations, but did not generally use them. Instead, the reports tended to sit
on shelves, unused. Therefore, the Institute resolved that it needed to do more.

¢CKS NBadzZ & ¢l a GKIG ! yySyoSNH LINERRAzZOSR
5AAGNRAOGE FNIFYSH2N] NEReulisSeRuityAayd camkiES O2 N.
Dr. Ellen Foley, also a conference presenter from Annenberg, explained the basic

idea: BSO2YAYy3 | GaYFINIL &a0K22f RAAGNAOGE N
strong technical solutions. It also requires explicit attention to affecting culture,
relationships, and ways of working. In other words, Annenberg researchers
recognized that district-level stakeholders needed help understanding how to

convert recommendations to action for district-wide improvement.
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Accordingly, the Institute prescribes a strategic-planning process to translate the
Annenberg recommendations, resulting from the CORRE process, into a course of
action. In this process, the district team of 20 to 24 people examines six core
functions of the central district office:

A Lead for results and equityt Collaboration among key community stakeholders
to develop an ambitious vision for results and equity, embedded in a strategic
plan, embraced and acted upon by leadership cultivated across all levels of the

The Annenberg )
> & A G A N Commumty-
LyauAduoudziuSQ:i
and associated data A Focus on instructiont Development of a common curricular framework and a

and processes aims to range of activities aimed at improving the quality of instruction.

help drive reform by A Provide strong supports for schoolst Developing and applying capacity for both
providing a structure professional development and accountability.
within which -

A Use data for accountabilityt Collecting and analyzing data in monitoring both

stakeholders can o
processes and outcomes across a range of activities and roles.

investigate the

e e e e rewe— A Collaborate with and invest in the communityt Cultivating supports from

entities outside the school system and seeking both assistance and feedback.
resources and evaluate

district performance. A Align policy, management, and operations with strategic visiont Establishing
strategic leadership of district operations in ways that induce and enable

strategic planning and implementation of the strategic vision.

Within each of these six core functions, the Institute has identified five to eight

central office practices that warrant examination and monitoring. Understanding the
atrddza YR GNIX2SO02NE 2F (KSAaS TdzyOiAzy
RA &0 NR O (D& FolayiiFa@riNdgnioée, indplentedted by a CORRE team of 20 to

Hn LIS2L) ST aKS area GKFG GKS ! yy 8o SNH
and processes aim to help drive reform by providing a structure within which
stakeholders can investigate the allocation of time and resources and evaluate

district performance.

Annenberg researchers use their frameworks to make cross-district comparisons
that help advance the ongoing work. The goal is to develop case studies that inform
a common language on educational reform and enable districts to learn from their
peers.

So far, according to Dr. Sigler, the overarching lesson from these case studies is that
RAAGNAROGAa ySSR G2 YI {tSthattisyduppdrtdgh péaple ik dzY | y
every role to be competent and diligentT as central as building formal systems and
disseminating professional knowledge.
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A Stupski team ranks
each participating
district every year on
each indicator on a
scale of one to four,
thereby measuring

performance over time.

Each district then uses
the results in strategic
planning for reform.

STUPSKI FOUNDATION

Since its founding in 1996, the Stupski Foundation has worked with more than 30
school districts across the country to help close the achievement gap for students of
color, students living in poverty, and English language learners. According to the
C2dzy RIFGA2y Q& 5hNdworkWdzyrdvealad Ahhed &ivedE essiéntial to
district-wide reform:

A Adistrict must be a high-performing and learning organization.
A All systems in the district must be aligned to support educational excellence.
A Leaders at all levels must have the capacity to both lead and manage change.

To ensure that districts develop these attributes, the Foundation has created two
main tools:

An organizational assessment tool.

CtKAa GaeéadsSY RAIFIIy2aGA0¢ SyO2YLI aas
Leadership

Strategic planning and results

Curriculum and teaching

Stakeholder engagement

Stellar people

Effective and efficient processes

=2 =4 =2 =4 =4 =4

Accountability

Within each of these components, the organizational assessment tool includes
seven to ten indicators. A Stupski team ranks each participating district every year
on each indicator on a scale of one to four, thereby measuring performance over
time. Each district then uses the results in strategic planning for reform.

A comprehensive alignment and instructional tool.

This framework represents all the systems and departments in a district, as

illustrated by Exhibit 1.1. ¢ KS ST KIf F 2dzift AySa (K

gK2asS 321 f Aa G2 SyadaNB (KFd SOSNE
educational standards. The right half represents the departments in the district that
must align their work to support the instructional system.
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G9PSNE RSLI N
system should exist to do
nothing but support
teaching and learning.

The central office ha®
be accountable for
providing timely, quality
aSNIAOSa G2

T Dr. Rimmer

Exhibit 1.1 Stupski Comprehensive Aligned Instructional Systems

COMPREHENSIVE ALIGNED INSTRUCTIONAL SYSTEMS

INSTRUCTIONAL SYSTEMS TO SUPPORT
SYSTEMS INSTRUCTION

assessment & data special programs

A rigorous standards A accountability
A instructional strategies A planning

A curriculum & materials A personnel

A specialized instruction A financing

A A

A A

professional development operations (e.g., transportation &

food services)

Based on the Stupski presentation at the AGI conference

I OO2NRAY3 (2 5NI WAYYSNE G9@SNE RSLI NI YS
but support teaching and learning. Every teacher must have certain supports if he or
she is to do the job of teaching all students and helping to close the gap . . . Every
adult has to have a sense of ownership of the core business of teaching and learning

... The central office has to be accountable for providing timely, quality services to
a0K22ftaszx FYyR KIFI@S 1 002dzyiGloAftAde F2NJ I OF

¢KS {ddzLJalA C2dzyRIFIGA2yQa OFasS &addzRASa 2
reveal no single path to such alignment, but they do show that every district needs
dazYS 1{AYyR 2F NRFR YIL¥ YR da2YS (1AYyR
light on how districts can develop such a map, Dr. Nelson Gonzales, also from

Stupski, offered hard-won lessons from the C 2 dzy R I 10 yea?s\6f@vark and $100

million invested in collaborating districts:

A Clarify your goals. { OK22f RAAGNAOGA YR GKSANI I R¢
Foz2dzi 6KIFG wiKSee NS GNRAy3a G2 FfA3dy
Foundation found that districts often lack a clear definition of success. Closing
gaps in student performance on state achievement tests is one potential
RSTAYAGAZ2Y D | 256SPSNE KS jdSaidArzya oKSi
students the transformative life options thF i G KS& ySSR dzLl2y 3
YFEAYGFEAya GKIFG RAfstichidiufy Ged of yolfeds Readididss (0 6 Sy
ailFyRFNR&E LISTIASR (G2 a02NBa 2y | ROl yOS
baccalaureate (IB) tests, and that students also need a core set o¥ a0 SKI @A 2 |
023y AlABSE C)ZYG@EGdZI- f> YR I3SyoOe afiahf

2008 AGI Conference Summary 15| Page



BB GETTING IT DONE

G,2dz Oy R2
strategies around
organizational
effectiveness and at the
end of the day, not reach

GKS Of I aaNeg:

T Dr. Gonzas

A CNBIGS I O2YLSttAy3 2320 GGKIFG tAyla
classroom. The Foundation discovered that districts often lack a logical
connection between central office reforms and goals for student achievement,
despite a robust and complex strategic planning proa@ss. can [create] great
strategies around organizational effectiveness but at the end of the day not
NEIF OK G(KS OflaaNep2YzZé D2yilfS8Sa y2GSR®

A Think about meaningful measures of results. The Foundation found that even
when districts engaged in strategic planning to track key indicatorsT such as the
number of students who take AP and IB courses and pass standardized testsT
building an adequate data infrastructure took three to five years. And when
RA&AGNAOGA RAR 3IFGKSNI RIGFY GKS FAYRAY
Gonzales noted.

The Foundation first focused on helping districts implement best practices and

improve leadership skills. However, Dr. Gonzales explained, & , 2dz OF y R?2
strategies around organizational effectiveness and at the end of the day, not reach

the classrooY ®¢ 2 K Idifcovdie Waga lackof t O2 KSNBy (i = | OOSaaxr
based knowledge of the foundational building blocks of what underperforming
d0dzRSyiGa ySSR (G2 | OOStSNIGS GKSANI S| Ny
Consequently, the Foundation is now developing a seven-point core instructional
framework. Andt Y2 Ay 3 (KIG ayvyz2ald 2F GKS 62NI RQa
toHp LISNDSyidé¢ 2F GKSANI FyydzZt odzR3ISGa 2
spends 0.01 percentt the Foundation is also encouraging each district to devote

a2YS TFdzyRAy3a (G2 wgs53 G2 Of2aS (GKS aKdz3e
effectiveness.

The Foundation is also developing intelligent data systems that can measure what

happens in the central office as well as in classrooms, and is creating online learning

tools, simulation training, and adaptive assessments. These techniques can help
G§SFOKSNAR dzyRSNRGFYR ¢KIFG 3INBIG GSFOKAyY3
and help them differentiate their practicet that is, respond to the needs of

individual students.

To build and disseminate such tools, the Foundation A & Sadlof AdaKAY 3
O2f t 02N 0AGSe (2 |33aINBIAFGS 6KIFIG Aa |1y?2
O2NB> YR ONBIFIGAY3 | FdRYYy B S K52 Y ©86 day @F

in the educational marketplace.
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COMMENTS AND Q&A

Discussant Dr. Tom Payzant, former superintendent of Boston Public Schools, began
with three prescriptive propositions concerning high-performing districts:

A Standards-based reformt the once-radical idea that all students can meet high
standardst Y SSRa (2 RNAGS (GKS O2yQBSNEI GA2Y:
G KSNB (KSe& glyild (2 32 dé

A Goingtoscale NBlj dZA NBa a@g2NJAYy3I 6AGK GKS LIS2LJ
cannotrS Tt A&AGAOLFEte SELISOG (2 KIF@S alftt y¢

A Strategicplansy SSR G2 @32 RSSLI Ay | FSg I NBI 3
YIye aGNIGSIAO LXIFya NP fldzyRNE fAaila

One of the biggest challenges, he noted, is changing the culture in districts and
schools to encourage collaboration among administrators and teachers, to ensure
that they become professional learning communities.

He posed a challenge to the presenters: Does accountability precede autonomy?

That is, must a teacher (or a school) show they can produce results before gaining

the freedom to pursue their own instructional approaches? He deplored the notion

GKFG AF I RAAGNAROG KFa F &adl yRFENR OdzNN.
GeCKIFIGQa GKS gNRBy3 o6& (2 KI BfSssion s O2 y ¢
ONBI GAGAGE GNHzyLlA o0Said LINY OGAOSKE

Yy Sy OSQIEIQ%HE | ANBSR 2y GKS ySSR (G2 aAy@S
2dziaSizé a2 aokKkz22fa FyR (SIFIOKSNA (y2¢ I
Fdzizy2Ye (2 GqaoOK22f a {fitkey do hallelhigher leRSof2 y & (i N
Ol LJ OA G & o¢

However, responding to Dr. Payzant and Dr. C2 f S&@3X | | NI NRDr. dzAA Y
Childress suggested that engaging teachers in instructional problem-solving work

requires a substantial degree of autonomy from the outset. She countered that
GLIS2LIX S KIF@GS (2 KIF@GS a2YS NP&JEstritegy tdl NB Y
AYLINEGS LISNF2NXIYyOSze & STF2NIa G2 AYLJ
R2gy FTNRBY (KS RAAGNAROUG f SB&ddesigndddziihdlp K &S
RAGGOGNROGA |yR aoOKz22fa o0S02YS aGRAIFIy2aGA
G KAOK &dza3dsSadta aazyYS fS@St 2F Ldzizy2yYe
NRA &l aoé

Discussant Dr. Jason Snipes of the Council of the Great City Schools suggested that

muchof i KS O2y @SNAEIF A2y KlFry3a Ay | al2yS 27
and knowledge limitations. He conjectured that neither top-down central office

2008 AGI Conference Summary 17| Page



BB GETTING IT DONE

directives nor bottom-up efforts with teachers and schools trying things on their

own were likely to produce consistently high-quality instructional practice. He

dzy RSNEO2NBR G(GKS RSINIK 2F (y2¢ftSR3IS |02
OKIFy3aS FTYR AYLINRO®S ¢KIG KIFLLISya -lwl Ofl a
implementation of alotofcore O2 y OSLJG ax¢ FyR (GKS t1F01 27

regarding what we think we need to see in classrooms and what district- and school-

f SOSt adzZJR2NIa& KIFI@S (42 6S Ay LXIFOS (G2 I ¢

Thus the question, he asserted, is not central-office control versus school and
classroom autonomy, but rather how we can develop and disseminate firmly
grounded knowledge of good instructional practice and embed it into standard

LIN} OGAOSe® !'d GKS aly$S GAYSE KS | ANBSR
connection between the theory of action that drives the central office and what
happens in the actual classroom. The hardest thing to change in education reform is

0KS GSIFOKSNkaddzRSyd AYyGSNY OGA2y dé

In response, Dr. Payzant cited the need for different measures that might help
accelerate knowledge development. He asserted that student scores on
achievement tests now drive the accountability system. As a superintendent, he
established instructional review teams to evaluate classroom teaching. The district
then compared the results from these assessments of teaching with student scores
on state achievement tests.

Discussant Dr. Y G KSNAY S . 2tSa 2F || NOFNRQ&E DNI}R
the idea that better systemstT even different culturest are needed for improving
AYyaiaNHzOGA2y Lt LINY OGAOS® {KS y20iSR GKI G
they need training to work in teams, and to become leaders who are responsible for

improving instruction. She also noted that many teachers might be reluctant to
ONRGALdzS GKS | LIINBFOKSa 2F 2G$KSNJ S OKS
them to have some decision-Y I { Ay 3 | 0Af Al & Pé

She also asserted that teachers need access to the latest research on classroom

dynamics, and to learn how to connect theory to practice. Unfortunately, too often

oS R2y Qi GKAYyl 2F GSIOKSNE |a G4KS AydaS
0KAY] Fo2dzi GKSY 1y26Ay3 FyR fSINYAYy3IdE
quaA i@ LINPFSaaArzylf RS@St2LISyd Aa 2yS N
0dzO1 Si Fdzf ¢

5N [SS !'yy .dzyiNROlzZ 2F (GKS ! yABSNEAGESR
[ SFRSNAE Ay 9RdZOFGA2ysX LRAYGSR 2dzi 4GKIFG
done$; 1 KS&@ aKIF@SyQid OKIFIy3aISR GKSANI LINRBINI Y
LINPOolofée f2ya{ yWOSHENBOZROIMEER GKFG &b f:
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G¢KS Of 2aSNJ
strategic plans focused or
building what teachers
could know and do in
classrooms, and on skill
and will and beliefs and
behaviors, the more rapid
progress we weréd S S A

T Dr. Childress

Y2aild LIS2LIX S K2 02YS 2dzi 2F SRdOFlGAz2Yy
fundamental challengSa G KSe& FFNB 3I2Ay3 (2 FI OS¢

Dr. Payzant noted that the Boston school system started its own program to improve

teacher preparationT a teacher residency and principal leadership development

LINE AN} YO ¢KS 3I21I € gl & LI NI& that is, 2o tr&ny a dzNB
teachersT who are often largely middle-class, white womenT to negotiate
challenges related to race and class.

Audience member Scott Lipton, a district-level administrator in Austin, Texas, asked
how instructional need can drive structural changes in a district rather than the
other way around. Dr. Sigler responded that the multi-stakeholder district-level
teams that the Annenberg Institute supports need to focus on the issue that Lipton
raised. Then, organizations such as the Annenberg Institute can assist the teams by
brokering examples from other places.

Audience member W2 Ky [ SS 27F | I NI NRQ& DNJ Rdzl S
LI yStAadas a2 KFG o¢dbdEBes, anl GallehgesTatdkidgiwhad I NINIR
we saw on the PowerPoints today and actually bringing the recommendations to

practice in these districts that you worked with? Is it a question of culture,
knowledge, politics, policy, opposition from stakeholders, or surface implementation

with teachers?¢

Dr. Childress responded that two critical factors seemed to make a difference. One
gla GKS dadzlSNAY(GSYyRSyGQa O2YYAlGYSyd G2
Y2YOKE LldzZAKAY3I AG GKNRdAZAK YR o0SAy3a gAf
second key factor was the reform strategy districts chose. The more that their
chosena G N} 6S38 F20dzaSR 2y GoKIFG (GSFOKSNA O
their skill and will, and their beliefs and behaviorst 4§ KS Y2 NB NI} LA R (KS3

5N {A3fSNI NBYAYRSR (KS I dzZRASYyOS GKI G GF
to sustain change over time. That, he suggested, entails enlisting parents, teachers,

and principals in the inquiry processT not just superintendents, who might stay in

place for only a few years.

Expressing ambivalence about such inquiry processes, Dr. Connell of the Institute for

Research and Reform in Education (IRRE) expanded upon concerns about knowledge
development and deployment that others had expressed. In particular, he worries

that stakeholder teams and participatory inquiry processes might not make the best

use of existing knowledge, and could produce misguided decisions. He resists & (1 K S

notion that the best decision making goes on at the local levelt that the more local

@82dz Oy 3ISG AGZ GKS 0S80 GS Niaspotafofiviews A RS | 2
about what good teaching and learning is, which runs against the notion of having a
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O2yaraisSyid GKS2NRé¢ loz2dzi K2¢ Ofl aaNr2vYa
build capacity and be assessed.

Dr. Gonzalez of the Stupski Foundation agreed,sa@ A Y33 a2 S alLlSyd | R
in 31 districts looking at precisely these issues . . . | think a lot of the assumptions we
had about best practices and leadership development just weren't true.€ D2y 1 I Sl

says the field needs a major R&D effort to develop measured I YR (i StaK y A |j dz
actually enable the de-privatization of teaching and the tailoring of instruction,
which is our dual bottom line.£ This is because when it comes to the knowledge
ol alSzt 4 2F oKIFG ¢S GK2dzaAKG ¢l a GKSNB 2d

RESOURCES

For videos and PowerPoint presentations from the conference, see
http://www.agi.harvard.edu/

For more information on the Public Education Leadership Program, see
http://www.exed.hbs.edu/programs/pelp/

For more information on the Annenberg Institute for School Reform, see
http://www.annenberginstitute.org/

For more information on the Stupski Foundation, see http://www.stupski.org/

For more information on the Council of the Great City Schools, see
http://www.cgcs.org/about/executive.aspx
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2. SETTING DISTRICT-LEVEL CONDITIONS FOR
SUCCESSFUL TURNAROUNDS

PRESENTERS

LeAnn Buntrock, University of Virginia, Darden/Curry Partnership for Leaders in
Education
Andrew Calkins, Mass Insight Education & Research Institute

DISCUSSANTS

Tony Wagner, Harvard Graduate School of Education
James Connell, Institute for Research and Reform in Education

MODERATOR

Richard Murnane, Harvard Graduate School of Education and AGI co-chair

THE IMPORTANCE OF NEW LEADERSHIP

The Darden/Curry Partnership for Leaders in EducationT a joint initiative of the

Darden Graduate School of Business and the Curry School of Education at the

University of Virginiat formed several years ago to give educators the type of

executive training typically reserved for top business leaders, says Dr. LeAnn

.dzy GNR O 1 Faaradlyid SESOdziA @S RANBOG2 NI
odzaAySaazé akKS y20SR® aLGQa LINROIFof & Ydz
GKFYy AdG Aa G2 NHzy || 0dzAAySaadé

ya&idSFERY GKS LI NIYSNBRKALI F20dzaSa 2y YSNH
that end, the partnership has created two initiatives: the Executive Leadership

Program for Educators, and the School Turnaround Specialists Program. Dr. Buntrock
focusedher NS Y| NJ a 2y (GKS 1 0GSNE FfK2dzZaAK 02
from states to districts to schools and teachers. She and Andrew Calkins, the
dSaarzyQa a4S0O02yR LINBaAaSY(GSNX | faz SEF YAy
creating a district environment in which effective leadership and reform can thrive.

The need for such turnarounds is urgent, Dr. Buntrock noted, given the thousands of
a0K22fa GKFEG FTNB aAy 2N Foz2dzi (2 ®2 Ayl
Child Left Behind (NCLB) benchmarks.
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428 1y26 GKI

is absolutely the catalyst
for that turnaround.
There are virtually no
documented instances of
a troubled school being
turned around without
the intervention of a

L)2 6 SNF dzAt € S|

T Dr. Buntrock

The Darden/Curry Partnership established its School Turnaround Specialists Program

in 2004, in response to Virginia g2 S NY 2 NJ al NJ 2 I Ny SNQa
turnaround specialists were prevalent in business, and could play a similar role in
education. The partnership won funding from the U.S. Department of Education to
GNF Ay €SFRSNA (2 YI1S aljdAOl = RNFYLFGA ,
SadlrofAakK (KS aqaeaidsSyazr LINROS.&aSupport I YR f
0KS GdzNY I NRdzy R STT2 NI dé

(@

In each of its first two years, the program worked with 10 principals from around the
state. When Microsoft Partners in Learning offered Darden/Curry $3 million to scale
up the program, it opened its doors to participants from other states, including
district administrators and teachers as well as principals.

ENId . dzy iNRO| &alAR &KS |y26a 2F ay2 R2Odn
G§dzZN)Y SR | NRPdzyR ¢AGK2dzi GKS AyUiSNBSylGAzy
successful turnaround requires a team, not justanindiviRdzl £ = aKS y2(iSR®
' YFGGSNI 2F GKS [2yS wky3aSNI O2YAy3a Ay |y

2 K 1 Q& Y2 NBI Selektdperdeit bizuddasSuR tirnadunds include a
GrarofS OKFy3aS Ay fSIRSNEKALDE bSg S| |
teacheNR G Af y2i g 2 NJ F2NJ 6F R LINARYOA LN &
LISNF2NXYAYy3a a0OK22fta FINB y20 ySOoSaal NAf @
NAIKGI &aoOKz22f F2NJ GKSY®P:é [ SIFIRSNBKA-LI OKI
performing high-poverty schools, she says, because such schools tend to have a

culture of low expectations. Conversely, high-poverty, high-performing schools have

ONBI GSR OdzA (dzNB& 2F KAIK SELISOGIiA2y&ad
ddzRRSyf & NBISNEASt O21dz2NBEEf | FRY H#E YAT dzNHSY

a@NAIFR ySé AYAUAFIGAGSE IINB GalGKNRsYy |G «
O2YYdzyAliesé &KS LRAYGA 2dzid d&!YhafbSthisR S NA K-
time things really are going to be different> QandécreatSa & LINS & & dzNBE 4 A
2NEBFYAT FGA2Yy F2NJ NBFt OKIy3aSsdé

G2 KFEG 6S R2yQl 1y26 F2N adzNDor Budtrockk 2 ¢
acknowledged. However, experience shows that successful turnaround specialists
understand that they may need to deviate from district norms to achieve their goals.
GLF 6S KSI NI | LINR y OA LI € alresz w28tttz LQR
YS>Q GKFG LISNBR2Y Aa LINRolofe yz2a 3IF2Aay3a

She suggests that districts should seek turnaround leaders with teaching experience,
' YFradSNQRa RSINBS Ay SRdzOFGA2YyFE T RYAY)
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aL OlyQi Syl
enough that school
districts need to put more
effort, resources, time,
and energy into recruiting
the right kinds of

f S RSNE ®¢

T Dr. Buntrock

GO2 YLISAISHY DR KdzY 'y NB &2 eExS thd donfuitidgSFinmS y (i d€
Public Impact has developed effective questions for districts to use in interviewing

potential turnaround principals, already applied by public schools in Chicago and
Washington, D/ ® daL OFy Qi SYLKIaATS Syz2dAK GKIF G
effort, resources, time, and energy into recruiting the right kinds of IS R S NB& ®¢

CREATING AN ENVIRONMENT FOR EFFECTIVE CHANGE
MANAGEMENT

Gl SN2 A O LIN@hypdekty,Jhigh-pegformihd schools often succeed despite
the context in which they work, observed Andrew Calkins, senior vice president of
Mass Insight Education & Research Institute, a Boston-based nonprofit devoted to
boosting student achievement. However, most districts and schools that hope to

replicate or sustain success need the second piece of the puzzle: a blueprint for
GSTFFSOGABGS OKFy3aAS YIFylF3ASYSyl oé

LNRBYAOFff @& Kferfoyfritng sthaok offér ihK gseatastzbppBirtiinity to
dramaticalft @ A YLINR @S a0GdzRSy i | OKAS@SYSyidde ¢K

highy SSRa aitdzRSyda avydzad oS Ay GKS 0dza
AYLINR@GSYSyiGzée |yR YAIKG NBIFOK aO2yaSyad
OKIl y3S ¢

He cited the first middle scK 2 2 AY al 3al OKdzaSidGa R
dzy RS NLISNF 2 NY Ay I dé I O0O2NRAY3 G2 [ FE1Aya

incremental change efforts in struggling schools. After seven years of marginal

reform, the school managed to raise the share of students sSO2 NAy 3 G LINR FA O
state tests from 4 to 8 percent, he reported. The fundamental problem, he noted, is

that the nation has never figured out how to take the exemplary results of a few
outstanding schools serving students from low-income communities to scale.

To address that challenge, his organization spent two years studying high-
performance, high-poverty schools through both original reda ST NOK YR &Y
research; that is, collating results from other studies. They found that such districts

and schools raise student achievement by cultivating three key attributes:

A ¢SI OKSNAEQ NBYRAR&AKGZKEAE (GBI @K I Oftdtl f f &
Oz2yaSyadzé Fo2dzi s6KAOK O2YLRYySyidia 27F
stress in order to successfully serve high-needs students. Those components
include mapping and aligning curricula, providing administrators and teachers
with coaching and professional development, developing leaders, and using
formativeT orinterimtT assessment to track student progress.
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Like-minded schools
learn from each other
and take change to
scale by banding
together to create a
cohesive network,
based on geographic
region, student
needs, or type of
school.

A {idzZRSYy (i aQ NBIARMdINhSE Mr. Cali@ns, theStladitdgnal contract
0SGsSSy I a0Kz22ft FyR Ada &odudzRrScoflimi &l &2
@2dz oAttt 0S FAYySd® LT e&2dz FlLft 2FF GKS
odzi AdGQa 3F2Ay3A (2 o068 G2dzAK F2N) 620K 2

high-performing, high-LJ2 @S NIié &dO0OK22f & & K| @skead Bff A LILIS
SYLKFIaAATAY3I 6KFEGQa o6SAy3a Gl dAKGTE (GKSe@

A Readiness to act: High-performing, high-poverty schools and their districts
NEaz2t @S GKIG aS@OSNE RSOAaAz2y 6S YI 1S
according to Mr. Calkins. DistriOG & &4dzOK Fa wAOKY2YR KI ¢
attribute, he says, by creating favorable operating conditions.

Mr. Calkins concurred with other conferees that districts and schools serving high-
needs students must set high expectations. However, he contended that educators
Ydzad +ftaz2 ao0S OSNEB SELX AOAG | o62dzi dzy RSN
and problems that students from low-income families bring to school. Successful
a0K22faz KS aleéasxs R2 y20 dzaS alLRa@égNLe A
LI N} YSGSN®Pe ¢KIdG Aasxs dKS& O2YYAd G2 KSftL

A2y3 gAlGK (K2a$

1] Saa I GiNA
YIEylF3sySyid adNI GS3

y
y GKS aiKNE

A Conditions: Rather than working around the existing educational systemT the
approach of the charter school movement, says Mr. CalkinsT successful districts
FYR &a0OK22fa aONBI UGS GKSANI 26y AYOISNYI €
Y2NBE O2y (NPt 2OSN) LIS2L)X Sz GAYS:E YzySe
more time for students to learn and teachers to collaborate, give leaders the
flexibility to shape school staff, and provide more pay and professional
incentives for teachers.

A Capacity: The capacity for turnaround among administrators, principals,

teachers, and external partners is intertwined with the three types of readiness
noted above, and includes practical resources as well as human capacity.

A Clusters: Like-minded schools learn from each other and take change to scale by

banding together to create a cohesive network, based on geographic region,
student needs, or type of school. For example, clusters may comprise alternative
high schools that serve students who have dropped out of traditional schools,
middle schools that have broken up into smaller academies, or even an
elementary, middle, and high school that have decided to collaborate. States or
districts provide these clusters, if they are to be successful, with the new
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aL GKAY1l GKI3
that if we have the right
leaders and the right
kinds of processes and
systems in place that
we're going to get a lot
further down the road,
than if we just have one
2NJ 0KS 203KSH

T Dr. Buntrock

conditions and professional capacity they need to achieve dramatic gains in
student achievement.

COMMENTS AND Q&A
THE CHALLENGE OF FINDING NEwW LEADERS

Discussant Dr. James Connell, president of the nonprofit Institute for Research and
Reform in Education (IRRE), observed that districts do not always have the option of
bringing in a new leader for every struggling school, given a shortage of skilled
personnel, and the reluctance of some to move to more remote regions of the
country.

Nor do most districts and schools have the option of making wholesale changes in
GKSANI SYLX 28SSad ¢Kdza NBLX AOFGAYy3 GKS
districts usually reqdzZA NBa G GNJF yaF2NXAyYy 3 G&LAOKE LING
RAAGNARAOGA YR a0K22fa AydSyd 2y Gdz2NYVI N
stafft O2 Yy GAY OAYy3d GKSANI SEA&GAY3 &GFTFF G2 a
RATFSNBY G flekdgEe ¢¥dzaRi2 RA2I33y2aS (GKS aaz2dzN
FNF Ol dzNR vy 3 0KS adzyK2f @ FfftAlFyOSa 0SisS
GYAAOKAST YI {SNa YR  LiNahgaghp the fiher &hd (1 K S
marginalizing or selectively removing the latter.

N
o
Idal

c

Dr. Connell said he has found districts that have replaced only 30 percent of their

leaders have been ableto Y2 @S FNRBY YSRA2ONAGE (2 Y2RSI
think about the mechanics, the training, the support, that good people who are not

R2Ay3 GKSAN)I 220 oSt f ySSR (2 R2 (GKSAN 2
AYLINF OGAOKt X KRGalpEAL PEYR a1 ARa OF

5N . dzyGNRO] | 0ly26ftSRISR GKIG y2 RA&GND
2dzi SOSNER &aAYy3IES LINAYOALI ¢ FRRAY3I GKI
leaders] as the sole response to education reform and turning around low-
perforY Ay d aOKz22fadé | 26SOSNE aKS NBA.UGSNI (S
2 SONB GFf1Ay3 Foz2dzi OKAfRNByQa fA@Sa K¢
£ 2y 3o

{KS Ffa2z O2yU0SYyRSR GKI G &g Stheyw&ShRwhith2 &0 |
S NBONHzZA G FyR RS@St 2 L) tRedumilAtardit SRBsMEwdE { O
spend an average of $3,500 to replace their principals, she said. The average

business, in contrast, spends 20too 1 LISNOSy i 2F S| QdfytoY A RRf
NBLX I OS KAY 2NJ KSN¥p {KS | O01y2é6t SRISR (K
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out that districts can recoup the time and energy they spend recruiting new people,
Fa adSIFOKSNI NBOSylUuAz2y 3J2S& dzLlJ AF GKSe@& KI

Dr. Buntrock argued thataf 4 K2 dzAK ¢S (y2e¢ | €204 I 062dz
NEF2NX¥Ay3d alOKz22fazxé (GK2asS LINI OGAOSa R?2
the requisite leaders. Richmond Public Schools has responded by partnering with
businesses, lookingA Yy day Sg RLIWISOS&I ey G2 FAYR fSI RSI

THE PITFALLS OF TARGETING AYP

5Aa0dzaal yi t2yeé 2 3y SN 2F I + NI NRQ& D N.
LINB&aSYyiSNRY al2¢ OFly ¢S SyadaNB GKIG ¢S
YIEGGSNI YzadKeé 1S 02 yiditleywrRigRarditidk kolmeasue S | NE
success, and even to set our goals . . . AYP [Adequate Yearly Progress, as defined by

No Child Left Behind] and even Advanced Placement do not correlate with the kind

2F FOGOGrAYyYSyYyld GKFG Y O cdeNdd fedei| dtihdafLddl) 2 dzNJ
not ensure that students have the skills to obtain jobs that pay more than minimum

wage, and to become informed and active citizens.

Dr. Wagner noted, for example, that all elementary schools in his home districtt a

leader in reformT have made AYP. However, according to their results on a national

test, one-third of their fifth graders are reading a year or more below grade level.

9SSy Y2NB AYLRNIFIyGxz 2yfeé MYy LISNOSvy i 2
O2YLX SGS dawt I aABdel BHha YEFe YFE1S !, tX 0dzi

O2yiSyRa®d a2S | NB adzOOSSRAyYy3a i !, t @KACT

5

'S 20aSNBWSR GKIG 6KSy GaokKz22ft Odzfaié dzNE 7
graduating and ready for college, careersandcitii SY 8 KA LJE G KNBS GKAy3

f CANAGXZ GSaild aoO2NBa O2yaraacSydate NRAS

G2 GKAYy1Z NBlLazysz lylteéilsS: KeLRGKS&aA

f {SO2yR> aidzRSyia aOz2yairaiSyate R2 0S5

T TBANRX Gao62GK aitdzRSyda IFyR GSIFOKSNA I NJ

Pt Aa al ff I 6 2 dzi O2YLJ Al yOS¢ ' Y2y3 02
instead focus on the mission of saving lives . . . giving kids a future as opposed to

AYP, teachers and kids are dramaticallym2 G A @+ G SR (2 adzOOSSR ®¢

Mr. Calkins of Mass Insight observed that all the high-performing, high-poverty high
a0K22fa KS KlFha &aGdzZRASR | OlGdzatteée R2 aSi
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Both systemic change ani
leadership are essential. |
a district does not reform
its centraloffice systems
FYR LINROS&4a¢
3SG az2vysS |jdz
but it will not mantain
them.

T Dr. Buntrock

success in college, and most are tracking kids in college, to make sure that they have
R2yS G(KS 220 ¢St f o¢

CULLING THE EVIDENCE ON WHAT WORKS

Dr. Jason Snipes of the Council of the Great City Schools lamented a lack of evidence

for the essential ingredients of educational turnaround: One analysis for the federal
I32BSNYYSyil aK26SR GKI G ({predtindrgcéentiwdds by d NB T 2
Mass Insight) A& o0l aSR 2y G(KS SELSNASyOSa 2F 2dz
OKFG KFEGS LISNF2NYSR F2NJ Fo2dzi | @S NE ¢
schools that have performed for more than one year and morethan2 Y S 3N} RS
an incredibly small number .. .2 S NBIlI ff& KI@ZSyQi ARSYGATA
[out] 2y | ySg LI GK YR adadGrAySR Al 23SNJ
reformers can gather stronger evidence on what works in improving low-performing

schools and sustaining that success over time.

7

5N . dzyiNPO]l NBaLRyRSR (KFGd RSaLAGS GKS
LINBGGe 3JI22R ARSE GKFG OSNIFAY LINY OGAOSa
leadership are essential. If a district does not reform its central-office systems and

LIN2 OSaasSax>x Al aYA3IKEG 3ISG az2vy$sS 1jdza 01 NBa
KIS GKS NAIKG fSFRSNE FyR GKS NRIKAG 1A
32Ay3 G2 3ASG | 20 FdZNIKSNI R2gy GKS NRIF

RESOURCES

To view video and PowerPoint presentations from the session, see
http://www.agi.harvard.edu

For more on the Darden/Curry Partnership for Leaders in Education, see
http://www.darden.virginia.edu/html/area.aspx?styleid=3&area=ple

For more on Mass Insight Education & Research Institute and its reports on school
turnarounds, see http://www.buildingblocks.org/

For more on the Institute for Research and Reform in Education, see
http://www.irre.org/

2008 AGI Conference Summary 27 |Page



BB GETTING IT DONE

G2 S | Nd§to dréated
a school system, and
indeed a community,
where academic success
not predictableby race,
ethnicity, disability,
language proficiency, or
L2 @S NI & d¢

T Our Call to Action:
Pursuit of Excellence
The Strategic Plan

for the Montgomery
County Bblic Schools
2008;2013

3. RAISING ACHIEVEMENT AND CLOSING GAPS IN

MONTGOMERY COUNTY, MARYLAND

PRESENTERS (ALL FROM MONTGOMERY COUNTY)

Frieda K. Lacey, Deputy Superintendent of Schools

Heath Morrison, Community Superintendent, Office of School Performance

Adrian Talley, Community Superintendent, Office of School Performance

Jamie Virga, Associate Superintendent, Office of Organizational Development

Carole Working, Principal, Quince Orchard High School

DISCUSSANTS

Mica Pollock, Harvard Graduate School of Education

John Diamond, Harvard Graduate School of Education

MODERATOR

Charles Ogletree, Founding Director of the Charles W. Houston Institute for Race and
Justice, Harvard Law School, AGI co-chair

With a 20082009 enrollment of 139,000 students in 199 schools, Montgomery
County Public Schools (MCPS) is the largest school district in Maryland, and the sixth
f I NBESai

poverty and a lotof IGS NR A (G & X ¢

%

0KS O2dzy i NB ®

I OO02 NRAY 3

I f 6 K2dAK
g2

and one of five MCPS leaders who presented at the conference.

¢CKSANI LINBaSyidl GA2ya

2dzif Ay SR

iKS

tackling them, and the ensuing results. In so doing, they emphasized:

f
f

the critical role of open conversations about race;

GKS Oz

O 2 dzy (i

the value of setting specific targets for student achievement and using data-

driven strategies to reach them;

the need for skilled leadership and effective professional development at all

levels; and

the importance of collaboration and teamwork.
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G¢CKSNE Aa y:
close the achievement
gap in the 21st century
without talking about

NI OST @&2dz OF

T Dr. Lacey

RESPONDING TO RAPIDLY CHANGING DEMOGRAPHICS

According to Dr. Lacey, student demographics have changed rapidly as rising
numbers of African American and Hispanic students have entered the district during

the past couple of decades (see Exhibit 3.1). For example, the number of students

signing up for free and reduced-price meals more than doubled between 1990 and

2007, while the number of elementary-school students for whom English was a

second language also rose sharply. ! RYAYA &GN} G2NA NBFf AT SR
something drasticalf @ R A F FL&c&®Bald.i = ¢ 5 NI

Exhibit 3.1 MCPS Enrollment by Racial/Ethnic Group

MCPS Enrollment by Racial/Ethnic Group, 1970 - 2007

160,000
140,000
21.5%
120,000 HISPANIC
15.2% ASIAN
100,000 AMERICAN
22.9%
80,000 AFRICAN AMERICAN
60,000
40.1% WHITE | 55 212 I
40,000
20,000
o T Y T Y |l T T T T T T T Y Y T T Y T T T T T T | T Y Y

1970 1975 1980 1985 1990 1995 2000 2005

From the MCPS presentation at the AGI Conference

Superintendent Dr. Jerry D. Weast spearheaded the response. He assigned schools
to one of two zones: a red zone, where schools are 80 percent minority, 50 percent
of students receive free and reduced-price meals (FARMs), and 28 percent have
English as a second language (ESL); and a more affluent green zone of almost equal
size, whose schools have significantly smaller minority populations (see Exhibit 3.2).
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G,2dz OFyudi
quo; you have to do
something drastically
RAFTFSNBY (O o¢

T Dr. Lacey

E

Exhibit 3.2 MCPS Green and Red Zones

Green Zone

Red Zone

* 44% minority
13% FARMS
10% ESOL

32,383 students hoo! Service Areas

29,318 students
80% minority
50% FARMS
28% ESOL

From the MCPS presentation at the AGI Conference

The district also created a strategic-planning process that sets specific goals and

milestones for student achievement, analyzes key data points, and develops new

initiativest with a special focus on red-zone schools.

Early initiatives included moving from half-day to full-day kindergarten and cutting

class sizes in red-zone schools by 50 percentT from 28 to 15 students. Key
benchmarks included teaching kindergarten students to readt & dzy’ K S NR
Montgomery Countt  AY MphdpZé FF OO0O2NRAYy3I (2 5N
difference: Today, g 0 LISND S )fﬂ 2F {0 Kerfers rRall Bodk$yhcDding &
90 percent of African Americans and 87 percent of Hispanics (see Exhibit 3.3). She

noted that the results have been so strong that the district has had to raise the

benchmark.

The district has also aimed to sharply increase the number of fifth-grade students

taking sixth-grade math. Again, the district recorded marked success: While a couple

of years ago, 196 students took such math, today, close to 5,000 do, according to Dr.

[ OSed 28 KIR

T2KANI RYRYIGRS P2 OKKRNE

third benchmark: By 2010, 80 percent of eighth-grade students will enroll in and

succeed at Algebra I. By 2007¢2008, 68 percent of these students were taking that

level of math or higher.
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G2 KFEdG ¢S ft2:
incremental gains over a
period of time, and when
we see them leveling off
or starting to go down,
what do we do? We have
to do something different;
we have to diagnose and
problemsolve, we have
G2 KIFI @S I ai

T Dr. Lacey

Exhibit 3.3 MCPS Kindergarten Reading Scores

937 ot Iiandergarteners
are Reading

From the MCPS presentation at the AGI Conference

A critical initiative has aimed to expand the participation of minority high school

students in Advanced Placement classes, despite the feeling among teachers that

GikKSe OFyQl R2 AlG®de ¢2RIF& cn LISNOSyid 27
classT more than double the national average, and significantly higher than the 35

percent state average.

The district achie@S R & dzOK NBadzZ Gta o0& allzidAy3a NIC
[ FOSed 2SS KIFI@S G2 Grf1 Froz2dzi NI OS:zI 4SS
have initiatives, and we have to have tools.€ For example, the district breaks out data

by race and ethnicity, and by red and green zones. Yet despite some success, she
asserted: @2 S KI @S Y y@&3;w&chnhéver 2 Katisfiell £Fof Sdnale,

62F (GKS RAAGNAOGIQa wp KAIK aldKz22fa NIy
next year is 8.

USING DATA TO CREATE A CULTURE OF CONTINUOUS

IMPROVEMENT

5N | SFGK a2NNRaz2ys | O2YYdzyAde& &dzLISNRY

Performance, posed this question to conference attendees: How do we sustain a
ao2yaily
LINJ O A

culture of continuous improvement, and remain commii t SR (2
RI G 02 AYT2NY 2dz2NJ AyadNHzOGA 2y §
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During the M-Stat
process, administrators,
principals, and teachers
conduct an intensive
review of each school
based on key data
points broken down by
aldzRSyidaqQ
ethnicity, gender,
English proficiency, and
disability status.

G2 S Lizi GKS
there and we put race on
the table. And we say it's
only a success if all
students are doing well;
we are not going to hide
0SKAYR I @SN

T Dr.Morrison

GKIFG 68 NB GRSSLI e
I OKAS@SYSyd 3l LKE

R2 6S SyadzaNB
StAYAYLFGAY3 GKS

YR T

One central strategy has entailed working with researchers from Tufts and Harvard
to develop M-Stat, a data-reporting systemT modeled on the New York City Police
5 S LJ NI Y Sy (i Qthat alldwatheddlstict to look at achievement patterns
FYR GNBYR& Ay RSOl A f-Statallo@u2 thldempyradourid@a a 2 NIN.
G2 2dzNJ NAI2NRdzA 60SYOKYIFINJ & YR &4SS 6 KSNE

During the M-Stat process, administrators, principals, and teachers conduct an
AyiSyarosS NBGASs 2F SIFOK a0OKz22f ol aSR 2
race, ethnicity, gender, English proficiency, and disability status. Results for each
school are color-coded to show whether it is meeting, exceeding, or falling short of

0KS RAAUNRAOGQa O0SYOKYINjad ! OO2NRAy3I (2
9 determine areas of success and areas for improvement;
9 create opportunities for open and honest dialogue;
9 use data as the entry point to the discussions about race and equity; and
9 affect change within a school, a cluster, or the system.
Forexample, M-{ (I i aK2g6SR (KIG GKS RAAUGNROG Aa
RAAGNROG A AY al N\Iéfl')fFvié A Y Ambltdah and Vattho 0KS

students who take the PSAT (see Exhibit 3.4).
Exhibit 3.4 PSAT Participation Rates 2007¢2008

Tenth Graders in MCPS and Maryland

[ MCPS & Maryland
‘ == 954
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2
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0 E* e
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From the MCPS presentation at the AGI Conference
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However, the process also revealed that just 13 high schools had reached the 2007¢

2008 overall benchmarkt that 93 percent of all students would take the testt and

that only 7 schools had reached that goal for minority students. Still, four high
schoolstargel SR G KS LINBGA2dza &SI NJIff aK28SR 4
to Dr. Morrison, with two moving from worst to among the best-performing.

GLiIQa | GNHzA &Y GKFG Yrye alOkKz22fa AGKAY
I YR -Statdssawayfordza G2 NBFfte 3t Sy K2 KFa |
O2yaiNHzOGADPS aKFENARYy3Id LG Aa y22aG Fo2dzi &
Fo2dzi NBGSFEtAYy3a K2 (2 &dzZlJ2NIzZ¢é FYyR ac¢
LIN} OGAOSa¢ mhaRdams KAOK 20GKS

G2S NB 3t
information. How do we
move from data, to
information, to

knowledge, and then to CLOSING THE GAP IN HONORS AND AP ENROLLMENT
action that will produce
NBadzZ (aKé Adrian Talley, another community superintendent in the Office of School

Performance, observedthat M-{ (| & 3IAPFSa RAAZUGNAOUG | RYAYA:
have conversations @ A (1 K 2 dzNJ tidbidaly c@nicdrdpate &héli€schdol against
schools with similar numbers of minority students, and learn from those that are

T Mr. Virga

achieving better results (see Exhibit 3.5).

Exhibit 3.5 Sample M-Stat Report

AN Ghuderty Al Anersan Ispars A sy Vhan

T
| Shummres Ervomed n Aunres Ervoded 0 Jusects Ervoted n Dt Ervoked 0 Shaaerts Ervoled n
Tots | o Lanat Orw 1asap Tow o Loant Ore HIAP Toim o Least Ors AR Tond o Laat Coe HAP Tutm o Lowst Ore HoAP
| F | % | vt | Iy e
4 1

Met or exceeded 2009 y Met 2007 target
target >73.4% G T0A% to 71.6%

From the MCPS presentation at the AGI Conference

For example, at an early M-Stat session on enrollment in honors and AP classes,
LI NIAOALI yiGa F2dzyR GKFG 2yf@ MH 2F Hp 3
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students; just 5 had met them for Hispanic students; and 1 had done so for African
Americans. Principals talked about how to use strategies the successful schools had
developed to enroll more children in advanced classes.

Mr. Talley shared the questions district administrators posed to principals
participating in that meeting and their responses:

QUESTIONS
¢ KS L2 B8t
that it leads to reflection

on instructional
LINT Ol A OSA ¢ What actions or steps are you taking to ensure that students with ability are

T What strategies are used to recruit and influence African American and Hispanic
students to enroll in honors/AP courses?

enrolled in honors courses in grades 9 and 10 to prepare them for AP courses?
T Mr. Talley 9 How are you supporting students once they are enrolled?
9 What barriers exist in enrolling more students in honors/AP courses? How are
you trying to overcome these barriers, and what supports do you need?
 How are you dialoguing with middle and elementary school principals about
your vision for enrollment in honors/AP courses at the high school level?

EXAMPLES OF RESPONSES

Review how staffs recruit students to honors/AP.

Have minority honors/AP parents call other minority parents.

Align non-AP course instruction with AP standards.

Ask National Honor Society to provide after-school tutoring.

Provide AP professional development opportunities.

Ask all students in grade 11 to identify an AP course they would like to take.

=A =2 =4 =4 =4 =4 4

Have counselors monitor the progress of all AP students.

Current, Mp a40K22f & KIF@S YSi GKS RAAGNRAROGQa
honors and APT with 12 recording double-digit increases in the number of African
Americans enrolled, and 8 seeing double-digit increases in Hispanic enrollees.

The district has also established goals for the number of students taking AP exams
not just classes, and for the number who score well. Talley noted that an upcoming
M-Stat meeting would focus on the fact that while many schools had met targets for
the number of students taking the tests, fewer had met test score targets.
Leadership teams in each school would use meetings during the summer to devise
strategies to address those gaps.
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G¢ KNRdzZAK (K¢
the training we give the
teams, we really see
0§SIFHOKSNAR SYlL

T Mr. Virga

2SS 06StASPS
the capacityof staff and
the teams, and the entire
school, that's going to
lead to increased student
I OKAS@SYSyic

T Mr. Virga

Thepowerof M-{ G 4 A& GKIFIG aAld fSFR&a (42 NBTFf SC
Mr. Talley, and on professional development, with the aim of changing 1 S OK S N& Q

expectations and behaviors.

TACKLING PROFESSIONAL DEVELOPMENT

z

M. +ANBIFX aa20AF0S adzZZSNAYGSYRSyd 1 Ay
Development, tackled the topic of professional development. ¢ KS RA &G NA Ol Qa
KS y2GSRX avdzaid 06S olFaSR 2y O2YLIStfAy3 :
have to be very strategic. WS Ol Yy Qi R#SSQENMEBGK2Y 2 Odza d¢
Tothatend,whSy S5 NI 2SI ad 0SSOl YS &adzLJS NihesiafSy RSy |
development teacher in every school.£ According to Mr. Virga, a principal at the

time, thisy S¢ NB a2 dzNBhi§t As DKE§IBR Al Syl of SR KA
the divergent needs of different students and teachers.

Dr. Weast also noticed that three very different elementary schools had achieved

results and sustained them over time. He created a case study based on those

0KS RA&L
Professional Learning Communities Institute, in which school leadership teams of 15

schools as a professional development tool. That, in turn, spag Yy SR

to 18 people use a case-study approach to create and implement a two-year plan to
close their achievement gaps.

¢2 &dzZLLI2 NI SFOK aoOK22f Qa LI I yX suppartd G NR O
interventions for students; set aside collaborative planning and training time for
teachers; provide staff development specialists; and make presentations to parents.

428 o0StASPS AT 6S o0daAfR GKS OIF LI OAaGe 27
GKFGQa 3J32Ay3a G2 tSIFR G2 Ay ONded BcBsRhata i dzR S

process work? The 11 schools participating in the first two-year cohort began with a

22-point achievement gap between African American and Hispanic students on the

one hand, and Asian and white students on the other (see Exhibit 3.6). The schools

narrowed that gap in both reading and math, Mr. Virga said, even as scores for Asian

FYR 6KAGS aGdzRSyida faz2 NeraSe® a¢KS 62N
GKSe OFy YI1S I RAFFSNBYOS Ay aiddzRSyid I C
LINE 3 NJ YZX GGSH OKSNJ
emerges. Through the time and the training we give the teams, we really see

According to Virga, during the two-& ST NJ

teachers empowered, and then they go back and make things happen in their
a0K22f a pé
To ensure that the district develops a system-wide strategy for continuous

improvement and professional development, he noted, the superintendent meets
with all administrators and principals five times a year. For the past three years,
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G2SYg@PS NBI f f
courageous conversation:
because we believe we
have to get the leaders to
do it first. You can't lead
where you haven't been,
So we are working on
individual transformation
2F (K2asS €SI

T Mr. Virga

GK2asS VYSSiAy3aa KI @S PYOENERGRYY €02 daNE &
equityt NBFf SOUAY3I GKS y2G4A2y GKFIG daeéz2dz OF yQ
district leaders must undergo their own transformations before they can expect
fundamental changes to occur in individual schools.

Exhibit 3.6 Reading Results by Race Grades 3¢5

PLCI Cohort | Schools, Grade 3-5 MSA Reading

Results by Race
§ 100 -
§ %0 882 ™ 904
~
-
=
é 80 | 89
s M v
a 7 - 68.7 -
§ 652
§ e
3
£
£ 2005 2006 2007
—&— African Am ~ 8- Aslan & Hispanic White

From the MCPS presentation at the AGI Conference

MAKING DATA PERSONAL

/P NRES 22Nl AYy3IST LINAYOALIE 2F az2yid3az2YSNE
SELX IAYSR K2g a6S |G GKS aodOkz2z2t fS@St 3
KSINI&a YR YAYR&E¢ (KSmenSggFrdlliade D2ERpBYy
YSSGAYy3I 6A0GK KSNI d0K22f Qa f SlbRd NdtheA LI (S
data she displayedt (0 K I (i GKS aoKz22ft gl a al gl 1A
achievement gap . . . We needed to examine our belief system, we needed to

examine our decision-Y I T Ay 3 LINROS&daaz 6S ySSRSR (2 SE

The team concluded that it had to ask teachers to examine the data in a way that

gl a adzy RSNERGIFIYRIFIF0tES G2 GKSY®E {2 GKS (S|
Ms. WorkingreLJ2 NIl SR> a2 KSy S @S NJ. dwe uséd piftupeSdRoud 6 2 dzi
students . . . we are not talking about numbers, we are talking about the success of

our students.€
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G¢CKS GKAYy 3 |
our teachers to know is
that when we wok
together, when we work
in a targeted way, when
we use the data to inform
our decisions, we can
create a better school anc
help make our students
4dz00S & a ¥ dzx o¢

T Ms. Working

At the time, only 28 percent of African American and Hispanic students were
enrolled in honors and AP classes. The leadership team identified another 150
minority students to enroll, and after one semester found that 80 percent had
FRFLIWGSR ¢Sttt @gAGK2dzi aKSIF@e AYyuSNBSyGa
leaders to enroll numerous students whose indicators showed that they were
capable of more rigorous work in honors and AP classesT including 59 percent of
vdzZA Yy OS h NOKI NRQ& ! FNR O yHispaiS NA OF yaz | yR

When the school found that it was failing to meet other targets for students of color,

GKS GStY |3FAYy LRAGSR daLAOGIINBa 2F aidd
graduation...I @SNE LR2GSNFdzA @(22fde 'G SOHSNE Gl
photos of their own students, according to Ms. Working. The ability to visualize who

needSR aairaidlyoOS aRNR@GS K2g 6S ONBIGSR

a0Kz22ft gla FotS G2 YI1S INBIG 3l Ayaode

{KS y2GSR GKIFd GKS fSIFIRSNBRKALI G4SIY KI 3

leadership challenge; 0 KI 1 AaxX aid2 YIS | &atdaSonlLd | OS
AYRAGARdzZ £ GSIF OKSNAEE | yR NBO2 3 yoNehgBes (0 K I (i
..,ARSYUATEe gKIFEGQa y20 3JI2Ay3 NARIKG AYy |«

struggling with low-income, African American, and special education students. The
team helped the teacher restructure her class and improve the way she was
delivering instruction.

aad® 22NJAy3a Ffaz2 NBFEtATSR GGKIFG G4KS fSIR
GéEGOZZIé YR T RYAYAAUSNI GSa0aTéoredd2 &AKS
books on how to create professional learning communities and structure school-

wide interventions. The team has learned to work with data more effectively and to
GAYLINRE DS (GKAYTAY3IE FY2y3d GSFOKSNE |yR &c(

For example, the team introduced Equitable Instructional Practices, a curriculum
that focuses on culturally competent teaching. After learning about the practices,
teachers began observing each other to determine whether they were using them to
strengthen their relationships with students. Both teachers and staff found that they
G SNBYQl ySIENIé& Fa FFFANYAYI YR FTNASYRE

¢KS 321t 2F GKS SyGANB LINROSaax aleéea 22
work together, when we work in a targeted way, when we use data to inform our
RSOAaA2yasz ¢S Oy ONBIGS || 0SGGSNI a0Kz22¢f
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G¢KSNBE Aa

language in our district.
We all talk the same talk,

gl t1 GKS

T Dr. Lacey

al Yy

COMMENTS AND Q&A

OVERCOMING RESISTANCE

Discussant Drra A OF t 2f ft F O1 2F | I NI NRQ&a DNI Rdz
presenters whether the district had encountered any resistance when it asked staff

in each school to focus on their everyday interactions with students. In her
experience, when race is on the table, people feel blamed for denying children of

color opportunity, and respond by asserting that they are not racists, that their
AyidSyidazya FINBE 3I22R: IyR GKIG GKS aS@SN
GKIF G YdzOKzZ¢é¢ 3IAGBSYy LROSNIeE yR 2GKSNI SEG S
Professionals also tend to resist outside remedies, she observed. The district seems

tohk S RS@OA&SR AGNBYSRASAE FTNRY (KS AyaiARrRSs
asSSya GKFG @e2dz KFGS YIylFr3ISR (2 AYyAaLANBE L
5SLJzie {dz2LISNAY(GSYyRSyid [ O0Seé NBaLRyRSR

F LILINR F OKY alI'S Aa yRSE A&NYVRR OBFNIOBSR K@% S
informed political leaders from the outset that the district was changing fast, and

that it would have to respond by investing resources. His use of red and green school

zones to push for full-day kindergarten produced results, which in turn yielded more

funding.

G1'S 2dzad (SLI OKALIWAY3A lglkeée i GKS NBa
he held up a Newsweelkcover about Katrina while highlighting troubling data on the
RAAGNARAOGQAa | OKAS@SYSyid 3FLlA= yR | aaSNI
A2YSOUKAY3 RAFFSNBYy(f & e YR GoKSy @&2dz d
asked.

To overcomS NBaAadlkyOS FY2y3 LINAYyOALIfa FyR
achievement gaps, district administrators also provide books on the best
AyaiaNHzOGA2ylt LINFOGAOSad ¢KS NBadzwéd Aa
alltalk the same talkandwaf { G KS &l YS gl f12¢é &aKS aleéeao

QUESTIONING THE WISDOM OF (COLOR BLINDNESSO

Ms. Working confirmed that central-office staff actively support principals such as
KSNESt Fo {KS Ffaz2z y2GSR GKIFIG KSNJ fSIF RSN
addressits OK I £ £ Sy3Sa aR2IF0fS FTYR AYy@AGAyade C
gKAGSYSaazr IyR adKS FANBRG GAYS 6S..RAR (
I now have faculty saying to me that we need to know more about whiteness

because they are beginning to recognize that they need to learn how to
communicate, how to provide education to everyone,y 2 Y | GGSNI 6KI (0 dé
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Panels of peers decide
whether to support or
dismiss staff members
who are not reaching
six research-based
standards.

aN¥dp +ANHI dzy RSNAO2NBR G(GKIG GKS RA&aGNRXOG
02y OSLIi 2F QAKBNI odtH MSRY SiEkabati evetyfody &he & K 2 dzf
same...LF¥ @&2dz NB SELISOGAY3 Itf 1ARa G2 I Of
G2 2FFAOS NBFSNNIfa FyR LR2N adGddzRSyid | OF

aN®dP a2NNAa&A2Yy y20SR 0G0KFIG GKS RAAGNRAOGQa |
answer the same questions concerning race and equity. For example, rather than
simply trying to reduce the number of students who are suspended, a school needs
G2 aONBFGS | o0SGGSNI ftSINYyAy3I |yR (S| OK
engaginginthekindof bS Kl GA2NBR (G KIF G NS NBadzZ GAy3 Ay

SUPPORTING GOooD TEACHING

Discussant Dr. W2 Ky 5 A | Y 2 y R Gradufite SchiodN&s IEdNJRt@r posed
several key questions:

 How do we think about and ensure that teachers actually change their
instructional practices?

How do we know if they have done so?

9 Are the changes we want to see in classrooms based on a certain model of
effective instruction, or are we empowering teachers to teach in ways that
work for them?

Dr. Lacey responded that the district identifies exemplary teachers who are making a

difference with students of color in each grade and subject, and showcases their

approach. For example, after three elementary teachers had success in teaching

advanced math to children of color, the district found that all three had read books

such as Research for Better Teachjnigy Jon Saphier. All teachers entering the
RAAGNROG Yy 2 dwork TrdzRaEH defelopriiénk spelilsis in each school

Ffa2 ¢2N] 6AGK adlFFF RS@OSt2LIYSyd GSIFOKSI
fly3adza 3S Fo2dzi ¢KFEG 3F22R GSIFIOKAy3 t221a

Dr. Lacey noted that the district no longer has a teacher evaluation system. Instead,
in cooperation with several unions, it has created a professional growth system
based on six research-based standards for administrators, principals, teachers, and
support staff alike. Panels of peers decide whether to support or dismiss staff
members who are not reaching the standards.

Teachers are dismissed only after two years of targeted support, according to Dr.
aZNNREA2YDP GI9ODSNE ySg (SIFIOKSNI A& aaAaays
help them through that firda G & S| N3pé 'YR S@SNE ySg LIN
principal. The district also posts video of successful teachers on its website, to allow

teachers to observe their peers.
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G hdzNJ @S-S@t, F)
were people somewhat
apprehensive? Yes; but
they left energized and
really quite excited about
iKS LINRPOSaac

T Mr. Talley

Mr. Talley noted that his Office of Organizational Development has also created
GolF 2 NBg§dzA Gl 6t S LIN} OGAOSa 0K aez2dz aKz
classroom.£ If, as a community superintendent, he observes a math lesson and the
GGSHFOKSNI Aa ALISYRAY&ELID g FAYWA S 34 2YSUiKBY 2

Session moderator Dr. Charles Ogletree, a professor at the Harvard Law School and
co-chair of the AGI, asked whether all AP classes are comparably rigorous, and
whether the district has accounted for dropouts in tallying its overall progress. Dr.
Morrison responded by notingthat 1 KS O2dzy i@ Qa NBGSYdAz2y |y
among the highest in the country. However, Dr. Lacey observed that children of color
often end up in AP Psychology, which may be less rigorous than AP classes in other
ddz0 2S0G az dzy RS NE O2NByS (iAkSE v SHRRIzia (2K S5 S5 2

OVERCOMING DISCOMFORT

AGI co-chair and director Dr. Ronald Ferguson asked the presenters whether the M-

{GFrG LINRPOS&aa YIRS LINIGAOALIYyGa dzyO2Y T2 NJ
YdzYo SNEPE aNd ¢FfftSe NBalLRyRSR GKtatd | fd
aSaarzy RAR TFTAYR (& leftIbhBrgd&iZadd redlly dukteY A R
SEOAGSR®E 5N [F0OSe y23SR GKIFG adl &S FyF
Stat session to observe how to implement a similar process, underscoring its
importance for participants.

The M-Stat process also creates results, she noted, which in turn spur higher funding
for the schools. For example, teachers won a 5 percent salary increase after school
officials insisted on rewarding them for rising achievement. Dr. Morrison agreed that
as different schools participate in the M-Stat process, they see that underperforming
2ySa NBOSAGS RAAGNAOG adbgll2 NI YR 06S02Y¢

THE IMPORTANCE OF TEACHER TEAMS

Paul Ash, superintendent of schools in Lexington, Massachusetts, asked presenters

to describe the role of teacher teams in each school. Ms. Working responded that

her high school has created two such teams: one to gather and distribute data, the
20KSNJ 2 FTAYR 2dzi a¢KI G NBFrftfte 3I328a 2y
with her monthly to choose which of 15 data points on which to focus, and to

SO fdz- S LINRPINBaa 2y (KS aoOK22f Qa A YLINE

The latter team has recently focused on cases in which formative assessmentst
AYOGSNAY GSada FyR GSI OKS NE®noth@dcSdatd (A 2y
on summative assessments: final exams, state and national exams, and SATs.

Working says she encourages teachers to grade students at least weekly, so the

teachers can modify their instruction before students take standardized tests.
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One teacher predicted
that enrolling more
students of color in
advanced classes would
water down

expectations and
standards. That same
teacher later attested
GKIFIG akKsS ac
LINR dzZRS NE 27
efforts.

ARE THE GIFTED AND TALENTED SHORTCHANGED?

az2y(i32YSNE [/ 2dzyieQa SYLKLI aAlavel ébyfseshand ONB | &
curricula has raised concern among some parents. A Montgomery County parent

who watched the conference online contacted the AGI to express his belief that the
F20dza 2y Gt AFGAY3I | ff o2k Gaé¢ KlFLa 0SSy dz
should be clear that intentionally depriving red-zone higher-ability students

(including its African American, Hispanic and FARMS higher-ability students) and

red-zone middle-class and educated parents creates another instance of the
WAYAOGAGdzi A2yt  bbhefpiech-Yolk] stiafegy (was lnterisled oNBS R
remove. The strategy has reduced the red/green proficiency gap, in part by
intentionally shortchanging red-zone higher-ability students . . . It is now time that

MCPS, at the demand of red-zone parents, transcend the redlining effect of
dichotomy-based strategy through red-zone programming in service of high-ability
a0dzRSyY (aode

Montgomery County officials do not agree that they have deprived any childt

intentionally or otherwise. They also acknowledge the issue. During the conference,
Dr. Morrison observed that one teacher predicted that enrolling more students of
color in advanced classes would water down expectations and standards for all

studlSydao 1 26SOSNE GKIG &FYS GSIOKSNJI £ GSN
2F KSNJ a0K22f Q& STF2NIL& (2 1$kehhdédher LI NI A
GKFG aF Naaiay3d GARS fAFGa FEf &AKALRADE

happeningA Y 2 dzNJ 80K22f X | yR Ay a2y(i32YSNE /2

The question of whether high-ability students require separate programming to
achieve their potentialt as opposed to having teachers that are trained to
effectively differentiate instruction in mixed-ability classesT is an important matter
on which opinions are strong, but for which research provides no simple answer. It
was not discussed at the conference, and few studies over the past several decades
have addressed it in a rigorous manner.

RESOURCES

To view video and PowerPoint presentations from the session, see
http://www.agi.harvard.edu

For more on the Montgomery County Public Schools and their Strategic Plan, see
http://www.montgomeryschoolsmd.org

For cases on Montgomery County and other districts, see Stacey Childress, Richard F.
Elmore, Allen S. Grossman, and Susan Moore Johnson., eds. (2007). Cases in Public
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Education Leadership: Managing School Districts for High PerfornGanckridge,
MA: Harvard Education Press.

For the book by Jon Saphier referenced in this section, see: Jon Saphier, Mary Ann
Haley-Speca, and Robert Gower. (2008). The Skillful Teacher: Building Your Teaching
Skills(6th ed.). Acton, MA: Research for Better Teaching, Inc.
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2SS 06StASPS
survival of public schooling
as we have known it is truly
at stake. If public schools
are to survive, leaders are
going to have to look very
different than they have
historically, and we're going
to have to do things that
are differentfrom what we
KIgS (NI RAUGA

T Dr. JewelSherman

4. RAISING ACHIEVEMENT AND NARROWING GAPS IN
RICHMOND, VIRGINIA

PRESENTERS

Deborah Jewell-Sherman, Superintendent
Yvonne Brandon, Deputy Superintendent
Victoria Oakley, Director of Instruction

Michael Kight, Principal, Albert Hill Middle School

DISCUSSANTS

Robert Peterkin, Harvard Graduate School of Education
Seth Reynolds, The Parthenon Group

MODERATOR

Richard Murnane, Harvard Graduate School of Education and AGI co-chair

Richmond Public Schools K @S y 20 aKA&AG2NAROIffe& 0SSy i
observed Superintendent Deborah Jewell-Sherman during the first session of the

O2y TSNByOSQa &aSO2yR RIeéx SalLISOAITf(fe aiy
FEAIKG PE ¢2RI & aliifgly ARrikad ArhkRicahii(see AEghibit24d)S NI K
although Latino students are the fastest-growing racial/ethnic group, and the
percentage of white students is also rising. She and three other presenters from the

district talked about the tools the district has developed to tackle its formidable

challenges.

When Dr. Jewell-Sherman became superintendent in 2002, Richmond Public Schools

GKIR G2 01ly2¢6ftSR3IAS GKS oNHzilt FlFOdaxze
secondf 26Sa0 LISNF2NXAYy3I Ay GKS /12YY2ygSI|fi
had initially won accreditation after Virginia established its accountability systemt

known as Standards of Learning (SOL)T in 1998, and just a handful of district schools

had done so since. (For a school to gain accreditation, 70 percent of its students

must pass state assessments in reading, language arts, math, science, and social

science. High schoolers must also pass six end-of-course tests to graduate.)

2 KFEGQa Y2NBzZ | OQ2MRNMIIY 2 20 KSSNIPR AVASIoNSAE GG & |
intuitivelyt 6 S 6 S NB y Q (i Thelzghaol/s@tenRwashlsodighly decentralized
and lacked accountability. And because each school was choosing its own curricula,
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GhdzNJ FANRG |

request an instructional
audit by the Council of
Great City Schools. They
sent a scalding report,
which we had to

embrace, because it reall

allowed us to look in the
YA NNER NIDE

T Dr. Brandon

G6S KIFER MH NBFRAY3I LINRPINFYAEA FJ2Ay3T 2y &A
of the many students who moved within the district.

Despite this record, however, d S KIF R G2 YI ydzFl O(.dahthis I &S
Aa | OAGe GKIFG R2Sa y2aG tA1S G2 OKFy3SIé
GY20S NIYLARfEsS YR y2 f2y3ISNIo6S &l dAaFASs

Exhibit 4.1 Richmond City Schools Student Demographics

Richmond City Schools

Black
(88.3%)

White

Hispanic (7.1%)

(3.7%)

Asian/Indian
(1.0%) . R

24,247 Students,
74% Economically Disadvantaged

CNRPY wAOKY2YyRQ& LINSaSyidalrdazy G2 0
CHARTING THE COURSE
According to Deputy Superintendent Dr. |, @2 Yy S N} YR2Y S ahdzNJ ¥
request an instructional audit by the Council of Great City Schools . . . They sent a
scalding report, which we had to embrace, because it really allowed us to look in the
YANNRNIE ¢KS NBLRNI Ifaz2z LINPJARSR d2dzia.
reform.

In response, the district created Charting the Course comprehensive road map for
dzaAy3a alF GGSYyRFEYyQEnd RABICGA LILEES REGFEE (2
performance, drive instructional decisions, and ensure accountability. Under this
approach, the district examines three-year trends in school performance on state
and federal assessments and also disaggregates results by year and student
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District teams visit each
school throughout the
academic year to
examine biweekly data
developed by teachers,
grade-level teams, or
content-area teams,
and to observe
classroom teaching.

subgroup. That information, in turn, allows administrators to set objectives for each
school and develop an instructional plan for the academic year.

The district then administers tests every nine weeks throughout the academic year,
toprovidereal-i A YS FSSRol O] a2 aoOKz22fta OFy AaNBY
district relies on the EdgeSoft Management System to scan test results and provide
d02NBa GKS ySEG RIrez (G2 SylotS FRYAYA&l
AyaiaNdzOiA2ylt O2y@SNAIFGA2YA GKFG NS Ol
administrators and principals in how to conduct those conversations.

Teams from the district office visit every school in October, to help principals and
teachers analyze the Charting the Coursiformation. Smaller district teams then
visit each school throughout the academic year to examine biweekly data

GRS OGSt 2 LISR 0 &levél dme€) & SoNtAnEl NEENI R(SSdItoYoBsernde |y
classroom teaching.

ON THE GROUND AT ALBERT HILL MIDDLE SCHOOL

Mr.aA OKIF St YAIKGZ LINK-yt@ént dibért HA Middie AchbKLY 2 Y R Q
admitted that the Charting the Coursgrocess was nerve-wracking at first, as district

teams pored over the performance of his students from the previous year. However,

he quickly realized that he could ask for district support based on those results. He,

in turn, uses data on individual studSy G a G2 aLINRQJARS &dzLJLJ2 NI
GLIzG GKSY 2y (GKS NRARIKGIG LI GKDE

For example, a recent three-@ ST NJ RA &0 NR& O Fylrtfearxa 2¥F |
English revealed that it had met state accreditation standards from 2005 through

HANT ® ¢ K Perfoamar€e2deopp somewhat in 2006 after the state test

became more rigorous, but then rebounded (see Exhibit 4.2). A closer look revealed

OKFG GKS & G#lp dsddQritaged Dudeyit? Ndd fallen short in 2006, as

fewer than 70 percent had passed the state test.

In response, Mr. Kight began analyzing data on each student, including not only test

scores but also work habits, attendance, and conduct, along with economic,

disability, and special education status. | & FANRGIEZ KS FTRYAG&EAZ «&
F FNJF ARE 2T GKS NBadzZ GAy3a aLINBFRaAKSSG 21
| 26 SOSNE (KSe ljdAOlfe F2dzyR UGKIF (dedtskS& O
6K2 YSSRSR FRRAGAZ2YLFE KStELIEéE FyR (2 O:
intervention.

As proof of the merits of that approach, he recounted the story of one Latina

student who had scored well on every state test except math. He realized from
looking at the data that she did not have the vocabulary she needed to succeed at
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YIGK® aLy GKS LI adzé KS y2iSaz aé6S o¢2dAf
a semester, rather than simply helping her expand her math vocabulary. In fact, after
receivingd dzOK KSf LJE &aKS ySINfeé R2dzof SR KSNI &
test in just nineweeks. s hy OS (1 KS (Sl OKSNA ail NJJSIV:\’ asSs
NEBIFftfte adlFNISR o6d2Ay3a Aysé KS areaod

Exhibit 4.2 Albert Hill Middle School English Performance
by Subgroup

3 Year English Performance

® 2005
= | 82006
L [5.2007

All Black White Disabilities Disadvantaged
Subgroup

CNREY wAOKY2YyRQ& LINKSaSydalrdazy G2 0

Mr. Kight also relied on the Charting the Coursapproach to collecting data to enroll

'y AyO2YAy3d adddzRRSyid Ay I ROFYyOSR Of+ aasSa
AN} RS GSIOKSNX ¢gK2 FSti OGKFG aKS 0O2dzZ Ry
the principal pointed out to the teacher that tK S & (0 dzRSy (G KIFR LJl2a&ai

éOQNJSa Ay SOSNE Oflaa odzi e2dz2NEPE | Fi SN
GSadazr aNI YA IK idgradd featierk weR SeBommiekdingistuderntshA F (i K
oFaSR 2y GKSANI FSSf Ay 3acormbloniil KSNJ GKIy 2y

PROFESSIONAL DEVELOPMENT AT O 2 QOUBIVERSITYO

To create a research-based curriculum aligned from grades K¢12 and provide
targeted professional development, the district built a program known as RPS
University which spearheads a three-pronged approach:
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2SS gSyid G2
schools and took out
every old textbook. We
also supplied teachers
with everything that
they needed, because
we wanted to give them
a kit, an excuséree
AYyaidNHzOGAz2y

T Dr. Brandon

9 The Curriculum Compass
I  The Curriculum Treasure Chest

9 A Balanced Scorecard

The Curriculum Compass tool ¢ dzy LI O1 &a¢ G KS RA&AGNROGQa | O
0KS O2NB (1y2¢ftSR3IS GKFdG SIFOK adl yRINR NJ
for learning in successive grades, according to Deputy Superintendent Brandon.

The second tool, the Curriculum Treasure Chest, LINE A RS & f Saazy LI |
202SO0GAGS |yR 3AINFYRS fS@Ste¢ G2 adzZI2 NI
teachers may add their own lessons to the mix, says Victoria Oakley, director of
AYyaiaNdzOGA2y® ¢KS (NBI &dzNBieveridhtedio dSif 2 Y LI
Of FaaNR2YZXé Y20SR 5N . NIyR2y® ¢fi€eS 3I21
AYAaOaNHzOG A2y FE 1Al de

The treasure chest suggests test questions, vocabulary lists, field trips, websites,
K2YS62N] =X YR NBaz2d2NOSaz a2 GSFOKSNER R2
fivedifferSy & G SF OKSNJ 3dzA RS&asz¢é 2NJ SEOIF @I GS Faft
al ea aad® hll1ftSed ¢KS GNBI adzNB OKSal I f
aidzRSyda ¢K2 w3azi A0zQ FyYyR FOGAGAGASE |
success of this approach, the district removed every textbook that no longer meshed

with its newly aligned curricula. It also offers this material on CD-ROM to everyone it

trains, produced in-house to cut costs.

CNFAYAY I F2NJ LINRYOALI f & IsiiRstuders Ha€ oS NB A
AYyaidNuzOGA2yllf RSOAaAAZ2YyadPE ¢KS&@ ySSRSR C
oftendid notwork. 42 S KIFIR (2 a7l &OK2Wrhfértzoieda (02 Y S
said Dr. Brandon, telling principals and teachers that some existing methods and

OdzNNR Odzf I FNB ay20 62Nl AYy3I F2N 282dzd | SNF

The district then trained principals, lead teachers, coaches, and mentors in each
content area in each school. New teachers attend a weeklong training on the
RA&AGNROG Q& O dzNdNFKobldztankt arti€igdte i Siénthly workshops
based on their specific needs.

Dr.Brandon notes, ! Y@ 02Re& ¢gK2 KIFIR Fye@dKAy3d (G2 R2

training, so they could speak the same languageé ¢ KS RA&AGNAOG &
investment was essential to build capacity in each classroom, and also to hold

teachers accountableét s KA OK A O2dzZ R y28i R2 GAT 4SS |

ySSRSR (2 R2¢é

¢KS RAAGNROG FStG AdG oFa AYLRNIFYyd G2
along gAGK GKS (SIFOKSNERZ¢ G5N¥ . NryR2y y2i

Ny
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OWe spend a great deal o
time training and working
with principals, to ensure
that they understand
what a great lesson
should look likewhat an
effective instructional
strategy would be in
NEIFRAY3 I yR

T Ms. Oakley

Schools vie for
recognition as

GOGNF Atof 1
aFffl 3aKALA
Gf AIKGK2dza
The district relied on

fA. NA r N

training at the
University of Virginia to
learn the Balanced
Scoreboard approach.

G§SI OKAY 3 daAaé PRaipslsS viewD Ridedudpe® Off gdod instructional
LIN) OGAOSa (23SGKSNE F2NX¥AY3I GWMKGakldy 26 Y
02y OdzNB { K I Ueat dedl 5f tirdeltdSnyhgRand-worEnlgvith principals, to
ensure that they understand what a great lesson should look like; what an effective
AYaidNHzOGA2y+Ff adNIGS3Ie ¢g2dd R 06S Ay NBI RA
In implementing these supports, Ms. Oakley said that specialists in her department
AYAGALFEfe aoflYSR (GKS aoOKz22faé¢ F2N Ayad
and administrators did not see her district-level RS LI NI YSy & dl & NF
1B 7

=

NEaLR2YyRSR o0& &aLISYRAYy3a dal 3INBRBYRSBLI fai
G§SIFOKAYy3 GKSY K2g¢g G2 oNRGS OdzNNA OdzZ | 6|
FYR (2 da2é6yé GKS AyaiaNdzOdAaAz2ylt LINROSaaod
to understand that our customers are the schools, the teachers, andthe cK A f R NB y ®¢

According to Ms. Oakley, team members now spend 80 percent of their time in
classrooms, i N} AyAy3 GSIOKSNEX |yR aiKSe& I NB K
a0Kz22fa (GKSe& aSNWS: IyR |G G4KS RA&AGNRO
AYaidNHzOG A2y § ALISOALFtAaGA ONRGAILdzS S| OK
complementary. They even began dressing alike when they visited schools together,

a2 GLS2LX S O02dzZ R aSS GKIFG 6S 6SNB | GSH)Y
The district relied on a grant with a local university to develop its own math
ALISOALFtAAGAYT ao0SOFdzasS ¢S 1 ¢rénbtadpfoficint St S Y !
Fa GKSe& ySSRSR G2 0Sz¢ I OO0O2NRAYy3a G2 5N
education teachers in specific content areas, rather than simply complying with state
regulations. Even staff members such as bus drivers and food service workers

receive targeted training i 2 Sy adz2NB GKF G | € f SyL}X 28S5Sa
they do playsintoour number-2 yS 321 f 5 gKAOK A& addzRSyl

¢ KS RAA&GNRKOG Q&BalatickdsdNRardE S & &l 22 faB eBKS Y (A O
modSf X ¢ FOO2NRAY3I G2 5N . NYR2yd ¢KS &cC
fulfilling six core goals it sets for each academic year. Every central-office

RSLI NGYSyid O2yvYLX SiSa | A02NBOIFNR (2 LNP
well as instructioy” @€

However, the scorecard focuses mainly on instruction, tracking PSAT and SAT
participation rates and scores; enrollment in honors, Advanced Placement, and
community college courses; and certifications earned by career, technical education,
and special education students. According to Dr. Brandon, this information informs
SIFOK a0K22fQa AYLINRGSYSyd LXIFyd ¢KS RAA
GFyez2ys oty ass g KL %S I NB R2AYy3AsE I
GONFAfOoflTSNERZE GFfFIAKALIAZE YR af ATKGE
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the University of Virginia to learn howtouse 4 KA & F LILINRF OK G2 | € A
YAaaAz2y> FyR A2 fta ¢6A0GK adNXradS3aao 202S0¢(

DISTRICT-WIDE RESULTS

To support the drive for improvement, the Richmond School Board signed a
memorandum of understanding with the stateQ Bepartment of Education based on

the initial audit from the Council on Great City Schools. The Board also endorsed the
RAAGGNROGQa SRdAzOF GA2Y L AGN)Y 0§S3AASaD LYy ||
with the district to promote higher achievement, according to Dr. Jewell-Sherman.

For example, the business community flies administrators around the country to
NEONHzA & GKS ao6Sad FyR ONARIKGSAGE GSF OKS
teachers.

¢KS RA&AGNROG Q& NI Fak NpdrredSpFogrésdNBcéording xoyDOS  H 11
N} YR2Y® LY HAATZI yc LSiNOdhy dveryigh schoklS RA &
and 93 percent of its elementary schoolsT won state accreditation (see Exhibit 4.3).

She also noted that 84 percent of kindergarteners and 80 percent of third graders

are reading above the Phonemic Awareness Literacy Screener (PALS) benchmark.

Exhibit 4.3 Percentage of Schools Meeting
Federal & State Benchmarks

B SOL
B NCLB
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Fairfield Elementary Schoolt 6 KA OK aA Ay XFa6SRONKYS&A A Y 3
a 14-year-old was recently murderedt LINE A RS& O2y ONBGS SOARS
progress, according to Dr. Jewell-Sherman. Despite the fact that 100 percent of

Fairfield students receive free or reduced-price lunch, the school recently recorded
0KS GKAIKSald | OKAS@BSYSyiE(sdeyxhibitBOKY2Y R [ A

Exhibit 4.4 Proficiency Rates at Fairfield Elementary School

100.00
90.00 11
80.00 1
70.00 1
60.00 1
50.00 11
40.00 11
30.00 1
20.00 -1
10.00 -1

0.00 -

M English
B Math

W Science
M Hist.5th
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CNR Y wAh (pfesértayior £ &he AGI conference

COMMENTS AND Q&A

ENSURING FOLLOW-THROUGH

Discussant Mr. Seth Reynolds from The Parthenon Group, a consulting company that
runs its own Education Center of Excellence, noted that many districts fall short in
actually implementing reform. Although they may launch some initial elements, they
2F0Sy FAYR (GKSYaS{yWwSHI oCGNMANAHDL 21IFTF FIS A
OdzZNNBy G aé¢ 2F LINBaadz2NE FNRY YeNARIR ai S
undermine efforts to follow through.

He asked what enabled Richmond Public Schools to make mid-course corrections
and to sustain its e F F2 NI ad Gl 2¢ RAR @&2dz 3ISG GKS |
ONBF2N)¥B KI LISHeyhknéresponblkth thatViGedcBntirdct specified that
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GettingtK S & NR& 3
LIS2LJX S 2y (
support reform is

critical. Aside from

trying to hire the best
and the brightest, the
district helped quite a
few people make
alternative career
decisions.

G Qur task as leaders is tc
make the people under
your watch believe that
GKA& 62N] Ol

T Dr. JeweilSherman

the Richmond school board could terminate her for cause if 20 schools did not

receive state certification the first @ ST NJ I FGSNJ NBEF2N¥ P a¢KS &
LI NI 6+ a&a OSNE NBI f o¢

| 26 SOPSNE oS zyR KSNJ LISNE2Yylf NRA&A]lZ &KS
dzy RSNEG22R GKS adGl 1Saoé ¢KScouldyulbivoff, it KI G 0
meant we were | RAFFSNBY (G 1 AY fhe @iffts tditBeKbAlzhded RA & U
scorecard, in particular, as enabling the district to converge on the most important

steps: TKF 0 22t alfft26SR dza G2 ale yz2 (2 240
g2 NJ o€

DSGGAYT G(KS aNRIKG LIS2LE S 2V tidlKt sap.dzi ¢

l'aARS FTNRBY GNEBAYy3I (2 KANB GKS o6Sad IyR
people...YI 1S FEf GSNYIFGABS OFNBESNI RSOAaA2yade
l OO2NRAYy3 (2 5N .N}QyR2y> RFGF SylofSR

dZNH Sy O&é ¢ CeZpblited dut toradfid@eEschéoknath teachert who had

balked at instructional innovationst that only 23 percent of his students had passed

the state achievement test. Principal Kight noted that pressure on weaker teachers

G2 o0dz2 Ayid2z (GKS aeaisSy y2¢ 0O02YSa FTNRY O:
they want to keep [progressing] in that direO i A 2 Y @£

Discussant Dr w2 0 SNIi t SGSNJAY 2F | I NI NRQ& DNJ R
OKFG aAyliSyGaAazylrtAdeéd Aa GKS ;thabigbeingg STTF
GP@SNE Ol NB ¥ dz  62dzi dzy RSNE Gl yRAY I ngSEL O
GNAR 2F a0GdzFF GKIFG R2SayQi ¢-8NYSTANLILIRR
that the district offers to principals and teachers as providing a yearlong & y-i#ame

iT2ySé Ay 6KAOK (KSe& OFy LlJz2NEdZS NBF2N¥YO

However, he pointed to the active hostility 2 T WA OK Y 2 ywh&® éut S¥8 & 2 NJ
YAfTEA2Y SIFOK @SN F2NJ 0KS Ll taaladauftingeS @& S
challenge. He asked the presenters how they sustained their focus in the face of

addzOK LRt AGAOL f 20ail Of Sax ylthgtRnvilohenk, RSR ¢
GKAOK LINBGFIAfa Ay Y2al daNDBlFYy RAAGNROG & d¢
Dr. Jewell-Sherman responded that she has worked in the district since 19951 & f 2 y 3
Sy2dzZAK (2 dzy RSNAGI YR 1wk tBa sieisynB a RiirkondA G a O
YIGABSDd ¢KIG YAESR o6F O13aNRdzyR 3 8S KSNJI «
reform. She also used levers such as No Child Left Behind, which, | £ (i K2 da§ K & K A
flawed£]1 SLIG GKS aY2YSylddzy I2Ay 3 dE

Ghy  RIAf @& @&lysEA a2 08 AYadzYio2S NIIN2 6 SO0 2 (1 K
L2t AGAOIE LINBaadNBz akKS aleéeaod ¢KIG Aaz
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42S KIF@S 068y
that everyone has to
meet, and we provide
additional support. So
sometimes the trajectory
for growth is very, very
steep in an individual
school, and we pour
NBE&a2dz2NDSa Ay

T Dr. JewelSherman

To ensure a more
consistent approach to
teaching, the district
shut down curriculum
BSYR2NEQ | C
individual schools.

of the storm, we are going to get through it 6S N8 3JI2Ay3 (G2 o068
0SSt AS®Sa daadNpy3ate OGKIFIG e2dzNJ GFral Fa €8S
0StASOPS (GKIG GKAA @92N] OFy 0SS R2ySodé

Mr.Reynolds 81 SR K2¢ G(GKS RAAGNAOG O2ydAydz ff:

Jewell-Sherml y NBALIRYRSR GKI GKS aoKz22f aeai
RANBOGAZ2YEY | O2YYAGYSyd (2 (GKS aoK2ftS
SIOK OKAfRQA KBWRIKINRPPRRIGAL VYODEaA (2 <

2 LILI2 NIl dzy A G A S & d&ure lthdt evier§ chill pattidip¥tés in @Goghmubity’
service, and that all graduating students are bilingual, starting with the class of 2015.

SETTING O BRETCH TARGETSO

AGI co-chair and director D CSNH dza 2y | 41 SR GKS LINBaSyi
aSGGAY 3T 32 Shesmd@rt resgoriddd tha$hé Sistritt uses the Balanced

Scorecard 12 &S & & é befondQtste aind fAHES Stabdards, including

some targets that the district may not be able to meet.

{KS ITRYAGGSR GKIFIG aazySiaySa GKS GNraSo
AYRAQDGARdAzZ t a0OK22f ®é¢ | 26SPHSNE (GKS RAAGNARC
YR GKSYy agS LRdzZNJ NBaz2dzNDOSa¢ Ayiaz GKz2as$s

CHOOSING THE RIGHT CURRICULA

Session moderator DrwA OK | NR a dzNy I yS3 | radulN&Sdh&obofi 2 NJ |
Education, asked how the district chose which curricula to implement. He noted that

scripted approaches to reading and math can produce initial gains, but may be less

effective in enabling students to reach beyond a low achievement ceiling. Yet less-

skilled teachers may find more-challenging curricula, such as Math Trek, difficult to

use.

I OO2NRAYy3I (2 5 N3 N} YR2Yy > dal f240 2T RI
St SYSydGlI NE GSI OKSNE RARYQU (y2¢ Kz2g G2
students. The district therefore selected two scripted approaches to reading that

Ay Of dzRS GBOINBBRRER2Y | | RS@St 2LIYSy i YR
administrators to quickly respond to the quality of the instruction and student

outcomes. However, Ms. Oakley noted> (G KS RA&AGNRAROG | £ &2 0 dzA
move beyond the scripts.

To ensure a moNB O2yairaidsSyld I LILINR | OK G2 S OK

O dzNNR O dzf dadcess@SinbiRdiadHols, she says, with Ms. Oakley herself
FOGAY3I Ia a3FGSTSSLISNWE Ly GKS LI adz aol
vendors and teachers to choose courses of instruction. If a particular curriculum

R2Sa yz2i4d FtA3dy SAGK (GKS RAAGNAROGQa 321 f
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consider it, she says. The bottom line is to ensure that the district gets the biggest
Goly3a FT2N KO0 dz@] aazZRRY NBE 2038 O2 YS & d¢

RESOURCES

The Richmond City presentation video and PowerPoint are available on the AGI
website at http://www.agi.harvard.edu

The Richmond Public Schools website is http://www.richmond.k12.va.us/

For Charting a New Course for the Richmond Public Schptiie Council of Great
City Schools, see http://www.cgcs.org/pdfs/RichmondReportFinal.pdf

Robert Kaplan of Harvard Business School and David Norton developed the Balanced
Scorecard as an approach to strategic management.
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2SS KIF@S (KJ
to rush to action in
education, before we
really identify what the
problem is and what the
NE2Ga 2F A

T Dr. City

5. USING DATA TO CHANGE DISTRICT CULTURE IN
BOSTON, MASSACHUSETTS

PRESENTERS

Elizabeth City, Harvard Graduate School of Education
Mary Russo, Principal, Murphy Elementary School
Mary Skipper, Principal, TechBoston Academy High School

DISCUSSANTS

Duncan Chaplin, Mathematica Policy Research
Thomas Payzant, Harvard Graduate School of Education

In this session, a researcher from Harvard and two principals from the Boston Public

Schools talked about how the district uses datato zeroA'y 2y aUKS a0K22
Of raaNer2yY S@Sts> (G§KS Ay RA BrAERazbtif Cityidi dzRS y (
I F NI NRQa DNJ Rdzl S was®hé B sheakr 1h thO sRssipd dnd A 2 Y @

RSAONAOSR I aeaidsSy 7¥F2NJ 4O 2theieflegtivdzasdzaf A Y LIN
data. It emerged from a two-year collaboration between the university and the
Boston Public Schools. The eight-a 1 SLJ 5F G 2 A&S &a2aGSY Aa&

a2t OAy3 LINRPOS&aaé¢ GKIFG arAa NBLFffte | o2dzi ¢
How DATA WISE WORKS

Dr. City outlined the eight steps of the Data Wise process (see Exhibit 5.1).

Step 1t Organize for collaborative work: The first step is for a district or school to
decide on the overall process it will use to spur improvement. It then forms a data
team and sets aside time for its members to take stock of existing information,
assessments,and A YA GA I 0A@Sad ad2S KIF@GS GKA&a 0
before we really identify what the problem is and what the roots of it areX ¢ 5 NJp
observed.
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Exhibit 5.1 Data Wise Eight Steps

5
Q) "
& Examlpe v
Q? 4 Instruction 6 C},
D i i :
The Data Wise system is < o1t s N
essentially a problem- Student Data Action Plan
solving process that is 3
really about having Create Data 7
. Overview Plan to Assess
conversations. 8 Progress
2 Act and
Build Assessment Assess
® Literacy
ey
O 1
‘6_ Organize for

Collaborative Work

From Liz CityQaresentation to the AGI conference

Step 2t Build assessment literacy: In the second step, participants become familiar
with the testing instruments in use, and learn how to interpret the resulting data, as
GSaid NBLEZ2NIa OFy 06S GOSNER O2yFdzaAy3Idé

RAAGNAOG 2NJ a0OK286aa¥SWinad yH2 MG KBS NREKK G
FaaSaaySyd t1Fy3adza 38 | OO0dzNI (St & oé

Step 31 Create adataoverview: ¢ KS (SI'Y GKSy aOK22aSa I+ ¥
data, and figured 2dzi ¢ KIFI G GKS &G2NB AaddE 5N/
district whose administrators looked at 40 slides of data but had no compelling

YENNY 0AQGS Fo2dzi 6KIG GKSe aK2gSRO® t I NI
RA&GLIX @ GKS RFEGEZE aKS vy 2-wiRMdschdolkviile 32 I §
meeting to talk about the infoNXY' | G A2y X | yR (2 RSUGUSNN¥YAYS |
O2y @SNREIFGA2Yy A& 3F2Ay3 (2 t221 €A1 Sdé
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Converge on a
Gt S I-chideed\N]
LINREOEf SY¢

Focus on individual
classrooms

Put the plan on
paper

Set concrete goals

Visit classrooms,
review results, and
adjust the plan

Step 41 Dig into data: In this step, Data Wise participants ask: What does the
SELINASYOS 2F AYRADARIZA t &0GdzRSyia NBGSI f
distrh O K¢ ¢KS 3I21f A& -QSy 1GAWEARS NN 64 yS Y€ Yd fI
that the district or school needs to confront.

Step 5t Examine instruction: Data Wise participants then focus on individual

Of FaaNRr2Yasx (2 FTAYR 2dz0i agKIFGQa 3I2Ay3I
centered problem. This can entail asking teachers to bring in lesson plans or

examples of student work, and even videotaping them in action, to enable

LI NIAOALI yida (G2 ARSYyGATe | GLNRoOoESY ¢
dzy RSNE Gl yRAYy3 2F STFFSOGAGDBS LINI Ol A OS¢

Step 61 Develop an action plan: Participants then choose instructional strategies to
address the learner-centered problem, agree on what those strategies will look like
in individual classrooms, and put the plan on paper. For example, years of test
results might show that students typically struggle with certain math concepts at
specific points in the academic year. Rather than waiting for test results in a given
year, a school could ask teachers to use certain techniques to head off the problem.

Step 7t Plan to assess progress: In this step, participants set concrete goals for
student achievement and determine how to measure progress toward those goals.

Step 8t Act and assess: Finally, participants integrate the improvement plan into
the work of individual schools, visit classrooms, review results, and adjust the plan.

How ONE HIGH ScHooOL PuTs DATA ToO WORK

Mary Skipper, headmaster of TechBoston Academy, outlined how her small high
school harnesses data to promote the success of every student. The academy uses a
lottery system to admit its 375 studentsT 65 to 70 percent of whom are male.
Three-quarters of the students receive free or reduced-price lunches, and more than
half of entering students have not met a benchmark on state achievement tests;
many are one or two grade levels behind in English and math.

Ms. Skipper noted that the schoolt launched in 20021 aimed to quickly boost the

ydzYo SNJ 2F aidzRSyda ¢K2 a0O2NB GLINRTAOASY
tests, and lower the number ranked as Gfailing.€£ And it did so: The percentage of

students scoring as advanced or proficient on reading tests rose from 46 percent in

2004¢2005 to 63 percent in 20052006, while the number ranked as failing fell from

3 percent to zero. Math achievement scores climbed even more dramatically (see

Exhibit 5.2). In math, the school outperformed both the district and the state.
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Exhibit 5.2 TechBoston Academy Math Scores

Math MCAS Data Trends
at Tech Boston Academy (percentages)
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From Mary{ 1 A LIJpdSevddtion to the AGI conference

However, the | OF RSY&@ Kl a al LINB GG e oAd
acknowledged. In response, TechBoston Academyy 2 4 ONBI GS&a I

R NE

LJ

a G NI

OF NRé¢ TF2NJ S OK AyO2YAy3I VYAYGK 3INF RSND

factors, including age, middle-school attendance and behavior, historical and current
grades, and involvement with the Department of Youth Services. The information
Ffaz2 Ay Of dzRS a GNBFE SOU A 2 ychodl tedchbrs, Snd
interviews with both students and parents.

Based on these indicators, the school assigns each student to an overall risk category
of one to four; a caseworker monitors the progress of students in the higher two
categories. All incoming students also receive a customized schedule, to ensure that
they will have the academic, social, and emotional supports they will need. School
staff members gain access to information on each student on the Web. The school
has faced several challenges in creating the report cards, according to Ms. Skipper:

A Theneeded informatiz y A& G OSNEB RAFTFAOdMzZ G G2

place.

A ¢SIOKSNARQ YR LI NBydtaQ @92A0Sa I NB

2008 AGI Conference Summary 57| Page

o2t

2T u

(

Q)¢

f

w»



BB GETTING IT DONE

A Education plans for special education students and English language learners are
often out-of-date.

hOi20SNkb2dSYoSNE K S
Ft2dzy RSNRA y 3 dé

A Results on tKS LINB A 2 dza @Sl NQa
ag y i

Educators at all levels lack training in using data.

The district and school often lack systems for analyzing data and determining
appropriate interventions.

However, according to Ms. Skipper, the school has also found that the challenges can
be overcome by using specific techniques and attributes:

A Highljdzl t AGe &GFTFT Ydzad 6 2aNdnot Wilgng @ mdkey R K |
GKFG O2YYAGYSyilsz (KSeé akKz2dzZz RyQid oS Ay

A Schools must have the autonomy to determine the resources, curricula, and
staffing they need. TechBoston has such autonomyT which Ms. Russo admits
other schools may nott becauseitisl RA&GNAO&E aLIAf 20 &aO0OK2?2
A {OK22fa YR RAAGNAROGA Ydad KIS aO02KSN
data; identifying the needs of students, teachers, and administrators; and

mapping resources.

A Strong professional learning communities need time to & LJ | y X NBEFt SC
actually do something with the data."

A1ttt GSIFIOKSNR ySSR (N}YAYyAy3 Ay NFYOSsz 3S
GKS aly$S tly3dz3Spé LT G(KS &ail¥FF R2S4

62 NJ o€

A{C)K22fé YSSFVQ dC)fSI'NJf?\YSé 27T I'C)C)ZdZ}fﬂl'
teachers.

A ¢KS &a0Kz2z2f FYR RA&GNRKOU Y dza KI @S |

NBEFGAZ2YaKALR O£

A {OK22fta ySSR OdzNNAROdzZ I GKIFG FNB GNRX3I2

offering students remedial help.

A Al instruction should reflect educational research and professional
development.
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A Schools need to provide information to all stakeholders, including parents and
students. For example, TechBoston teachers now post their assignments and
grades on the Web every day.

How AN ELEMENTARY SCHOOL PROMOTES POWERFUL
TEACHING

. A - . Mary Russo, principal of the 900-student Richard Murphy School, asserted that any
acCKS 2yfe UA

real change [in teaching]
was when teachers
engaged in collaborative
021 OKAY3 FyR

of her teachers would answer a question on how to improve results with three
words: instruction, instruction, and instruction. The elementary school has focused
on three strategies to make teaching more powerful, with the third especially data-
rich:

A Create clear expectations about what good teaching looks like.

T Ms. Russo

A 2A0K (KS Rprodide NekpQrit éusedpffeskidnal development.

A . dzAfR I NRodzaald aeadsSy 27F .aF2NNI A OS¢

To implement the first strategy, the school convened teachers from each grade,
along with math and literacy coaches, to talk about four key aspects of education:
GoKIFG OfFaaNR2Ya akKz2dzZ R 221 fA1ST 6KI G
aK2dzZ R 0S R2Ay3AX YR gKF{i &adddzZRSyd ¢2NJ ¢

After converging on preliminary answers, the team discussed them with other

teachers during formal planning time. The teams then collated the findings into a

G/ fSIENI OQELISOGI GA2yaé R2 OdzYts yhdth mBridNdsk§ I OK 2
YR FyagSNAR GKS |jdzSadAraz2yy aLFT 4SS | NB N
F LILINB F OKZ ¢gKF(G aKz2dzZ R AyadNHzGA2y 221
Ay TF2dzNJ Y2y (iKas |yR adad wdzaaz2z o0SftAS@PSa
R2Fo0fS Fd GKS RAAGNRAROUG f SOSt dé [sHeHobBs] dza S &
' LISNF2NXYI YOS SOl fdzd G§GA2Y dé

To advance its second strategyT to provide strong professional developmentt the
a0K22f¢ Fd41SR ftAGSNIO& IyR ¥YINAE OFROKE2]
0SIFOKSNEQ &aKz2dzZ RSNER>X aO2F OKAy3d:X Y2RStAY
aS@2t SR Ay (2 | colmBomtivé dbaching bnd learrthg O lofl fa SR 2
the medical rounds model, she says. That is, the school frees up all teachers in a

grade to observe a coach model good teaching in one classroom, while tapping a

small budget to pay substitute teachers to cover the other classrooms.

The teachers take 15 minutes to prepare for the observation, 30 minutes to observe
the lesson, and 15 minutes to debrief, at which point they return to their
Of FaaNR2Yad 5dz2NAy3I (GKS RSONASTFAYy3IsS (KS
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dTheheart of the work of
education is t@reate
more powerful systems
for delivering instruction,
for monitoring

instruction, for making
sure that it happensor
every kid, no exceptions
y2 SEOdza Sa o¢

T Ms. Russo

students hear? What did you hear them say? What did you see them being able to
R2KE ¢ KS a0K22f B J8akh(iwieek with AvatiousLdN@eO S & &
Substitute teachers know they will have steady work, and students become
accustomed to having teachers leave for short periods, so classroom learning can
continue.

¢KS | LIINERI OK KlFa SylofSR GKS aokz22f 02
reading, the Murphy way to teach math, the Murphy way to manage student

OSKI GA2NEE al @83 adad wdzaaze Ly FlFOGX &KS
Ay GSFOKAYy3a gl a ¢6KSyYy GSIFOKSNR aSy3alr3asSr
FYR £ SIENYAyYy3dé

O EARNING WALKSOAND O -OTHER BOOKS®

To bolster its formative assessmentT the third key strategyt the Murphy School
tests students in writing and math early in the academic year. Teachers use the
resulting baseline data to predict the proficiency of individual students at mid-year,
tests them again in January, and then compares predictions with results. The school
0KSYy NBLISFGa dKFd LINRPOSaazr LINBRAOGAY3I al

Teachers chart the predictions and performance for each child, and then choose

specific actions in response to each student who does not meet expectations® & 9 @S NEB
GFraAaaAO0 KFHa F yIYS | YR lprocss rev&lEdthatr O O2 N.
S OKSNA Q SELISOIbutithe ngsé once Sedtlers begar? thirkid 6

02dzi GBI LINPlodzEYa Ay &adA0G§dzRSyd | OKAS@BSYS)

- Can Q¢

¢2 02faiGSNI GKS aoKz22fQa FT2NXIGAQGS | aasSa
through each classroom, asking students to explain what they are doing and why, to

ensure that teachers have properly conveyed their lessons. Administrators then talk

with teachers about any gaps in the learning process.

¢SIFOKSNE Ffaz2 ONBIGS | GY2GKSNJ 6221¢ 2\
teacher-student conferences and all other data on that student. The books are a
GLR2 gSNF AL ¢ T2NJ O2y@SeAay3a (2 LINByida GKIFQ
f SINYAYISZE RO NIABMBRNIAKRED AY Aa (G2 4Ol
for delivering instruction, for monitoring instruction, for making sure that it happens
...forevere | ARXZ G6AGK y2 SEOSLIIA2y&a | yR y2 SE

COMMENTS AND Q&A

In commenting on the presentations, discussant Dr. Duncan Chaplin of Mathematica

t2f AO8 wSaSkNOK 20aSNWSR GKFG b2 / KAfR
STTF2NIa 2y S NPer, @2faked NietEk2dodd fedeBers mights
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reluctant to teach in schools or classrooms where many students begin with low test
d02NBad ! RYAYAAGNY G2NBR YI@& O2yGNAo6dziS
FRRSR Y2RStAy3IZé 4K A@&ts MadvaratNBran sikg@yg Y dzO
whether they reach rigid benchmarks for proficiency.

Dr. City supported the notion of measuring value-added as well as absolute
proficiency. She recalled that when she was a teacher and principal in Durham,
North Carolina, a G FF 62y 02ydzaSa F2N) 020K al
improvement . . . LF¥ ¢S KIFIR 2dzad f221SR Fd LINRBTA
f221SR T 6Fdzf X o6dzii 6S S6SNB (I 1Ay3a GKS {AF
value-added is important because a 6S | £ f gl yi G2 FSSt &az2vys
NEYAYRSR O2yFSNBSa (GKIG a6S INB KSNB (2
even if African! YSNR OFy adGdzRSyida NB AYLINRGAYy3A 7T
are still at 56 percent proficiency, thr 1 Q& y 20 822 R Sy 2dzaAK®

TACKLING TEACHER TURNOVER AND EXPANDING THE PIPELINE

Discussant Dr. Tom Payzant observed that one challenge in extending the Murphy
{OK22t Q& O2ftl 062N GABS Y2RSt 2F 0O2F OKAY:*:
turnover, because A Ay Y2 aild dz2Nbly &aO0OK22f RA aarNA Ol & .
over SIS NE FADBS &S| NE diVe nacdl b take tizitherd theNdhdtd J2 Y R S |
they come to us, without making any assumptions about what they are getting in

pre-service training, which may be very little, and really begin to work with them,

particularly in the area of mathematics . . . Our schools need to be professional
RSOSt2LIYSyld 2NHIYyAT I GA2Yyadé

C2NJ SEFYLX ST aSOSNE (SIOKSNJ 6K2 Aa KANE
have to start our work on professional development in the summer. You have to get

on this train; you have to take part in these offerings. We were lucky in that our

district provided a menu of offerings, so you could take the courses after school, at

night, on Saturdays, in the summer . . . So there really is no way to escape being
brought into the culture of the school ..., 2 dzNJ O2f f SI 3dzSa KSt L) &2

B

According to Ms. Skipper, TechBoston extends professional development to all
employees, including supp2 NI aidlt FF FyR GSOKyz2f23& &lLJS
Fo2dzi ONBIFGAY3I || RAFFSNBYyG Odz GdzNB Ay Gl
a2 YdzOK Ay KdzYty OF LIAGEE =€ aKS GNRSa a
TechBoston has been just 4 percentT about one teacher per yeart for the last three
8SIFNA® | 26SOSNE 6KSYy GSFOKSNR R2 €SI @S
why...82 FTRYAYA&AGUNIrd2NBR OFy {1SSLI I FAY3ISNI
She has found that such teachersa i @ al & f2y3 a4 (GKS& I NB
LINEFSAAA2YEEaTédl o KAOKE SPI O SR thiBBSNKS Y
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G§SFOKSNAR S @S 6KSyYy (KSministatBr@néed to crda® St a d
GO2yRAGAZY A Ay (KK SINBK 26XK2 6Ky HiRd NirSO (0 K

To expand the pipeline of effective teachers and entice them to her school, she
created a partnership with the University of Massachusetts. In that program,
undergraduate education majors work with her and tutor students, which helps the
high school studentsNB I f AT S (KIFG aiGKS KIEINR 62N] I O

The Boston Teacher Residency Program similarly tries to expand the teacher pipeline

08 SyO02dzN}y A3Ay3 | RdzZ Ga 6AGK -coderOKitshf t& NIQ &
teaching. Tuition for the 18-month program at UMass is free, and participants work

four days with a lead teacher in the district while taking classes on the fifth day to
200FAY I GSFOKAYy3 RSANBSP® ¢KS LINPINFIY LI
G2 0S OSNERNBRYVSRY 6AUGKAY (GKS ao0OKz22f 02
FYR 20KSNJ G4SIFOKSNEZ¢ |yR ¢gK2 dzyRSNRGI YR
G§SFOK fAGSNIO& YR YI (K®¢

THE DISTRICT® ROLE IN THE USE OF DATA AND INTERIM TESTS

In response to a question about the role of the district in supporting Data Wise, Dr.
City emphasized the importance of forming a cross-functional team to scale up the
data process a district has chosen and address both technical and human capital
questions. In Boston, a team led by deputy superintendent Dr. Janet Williams met
for several years with Dr. City and her Harvard colleagues to identify schools most
OFLIo6fS 2F AYLISYSyYyGAy3a 5t Gt 2 X aBed ! 2
portalt MyBPST 6 & ONRGA Ot AY &weSwrdehing @ bringal Y S & :
0KS RIFGF G23SGKSNJ FYR 3IABS GSFOKSNAZI LIN
A district must also ensure that every teacher understands the data process, and
GKIFG aSOSNE aAy3af S YSS{AwWd thexdblf éhadHavdhd &4 8 L
I KIFNR O2y@SNAEIFGA2Y | o62dzi AG0Zé | OO2NRAY:

O
O«

l'Yy20KSNJ {Se ljdzSatAaz2y Aa GKS RA&AGNROGQa 1
districts, individual schools design their own assessments, but that can create

confusion: Are the tests for use by principals and teachers, or by the district in

supporting individual schools? That question becomes especially tricky if districts

use the same assessments to both improve instruction and hold staff accountable.

Dr. Payzant admitted that on his watch, Boston had Y’ 2 (i figu@edl outéhow to do
AYGSNRAY 2NJ oSYOKYIN] FaasSaavYSyida-thed | &
AKStT O2YYSNDODAILFE FaaSaavySyida F2N AyidSNR
aligning such tests with state guidelines for what students need to know. For
SEFYLX ST dzaAy 3 4l dioi@]i 5 avllghét pddpscstidentsYodzf (1 A LI
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G{ SO2yR 2yf¢
quality of instruction is
the quality of leadership.
The key is the principal at
iKS aoK22f o¢

T Dr. Payzant

GKS adGrasSQa Y2NB NARI2NRdza adl yRIFINRAT SR
G2LISYy NBaLRyaS»é

SHOULD REFORM BE TorP-DowN OR BoTtTOM-UP?

One questioner asked whether the key to closing persistent achievement gaps is
always top-down leadership, or whether teachers working collaboratively can
ALISENKSIFR ao0OK22f NBF2NX FTNRBY GKS o02d0d02Y
only to the quality of instruction is the quality of leadership,é YR G KI 4 & KS |
LINR Yy OA LI f ®¢ g Datg Wide,YheJan8 depuyy (subefintendent Dr. Janice
Jackson worked directly with principals for 18 months, after which they decided to
non-renew six of themt a 3 KA OK KI R yYS@SN) 6SSy R2yS |
message that we are really serious aboutthisp2 8 A A2y ®é |1 S | YR KAA&
F20dzASR 2y LINRPTFSaaArzyl RS@OSt2LIYSyias oS
LRaAdAzy LIS2LX S (G2 RSTEAOGSNI 2y (GKS I 002 dy

However, Ms. Russo stressed the importance of enabling teachers to become
leaders within a school, and observed that she is not sure principals know how to do

GKFGdd {KS y2G0SR GKIFG 5N tlFellyd Fal1SR L
GKS € SIFRSNEKALI GKIG A& GKSNB GAGKAY @2dz
GKS2&Y 1y26fSRASI0ES 2NJ ONAREfAFYG LIS2LI

FYR (y2¢6 K2g (2 R2 AGZI FYyR FNB SYLRSSNB
ddzOK (S OKSNAE FNB LR gSNFdzZ OKIFy3aS | ISy

Ms. Skipper noted that principals might be reluctant to recommend teachers as

leaders because such teachers often want to be principals themselves, and
LINAYOALIfa aR2y Qi syl G2 t2al8S (KSY®E
University of Massachusetts to allow such teachers to intern with herself for two
8SINAR a GKS& 0SOFYS OSNIAFASR (2 0SS LINJ
L22f Ay GKS a0K22fta¢ IyR LINSBOSYyld dAoNIAY

RESOURCES

For videos and PowerPoint presentations from the conference, see
http://www.agi.harvard.edu/

For more information on Boston Public Schools, see
http://www.bostonpublicschools.org/

For more information on the Data Wise process, see
http://www.uknow.gse.harvard.edu/decisions/DD2-4.html
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Also see:

Kathryn Boudett, Elizabeth City, Richard Murnane. (2005). DataWise: ASep-by-Sep
Guide toUsingAssessmeniResults tolmproveTeaching andearning.Cambridge,
MA: Harvard Education Press.

Kathryn Boudett and Jennifer Steele, eds. (2007). Data Wise in Action: Stories of
Schools Using Data to Improveadking and LearningCambridge, MA: Harvard
Education Press.

For more information on Mathematica Policy Research, see
http://www.mathematica-mpr.com/
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G2 KFEG S St
that at our high school
level, 50 percent of our
African American students
were in special ed. That
for meraised the level of
dzNBSy Oé o¢

T Dr. Ash

6. CURRENT EFFORTS IN SUBURBAN SCHOOL DISTRICTS

PRESENTERS FROM LEXINGTON, MASSACHUSETTS

Paul Ash, Superintendent, Lexington
Vito A. LaMura, Past President, Lexington Education Association
Steven Flynn, Principal, Jonas Clarke Middle School

PRESENTERS FROM BROOKLINE, MASSACHUSETTS

William Lupini, Superintendent
Jennifer Fischer-Mueller, Assistant Superintendent
David Summergrad, Principal, Runkle Elementary School

DISCUSSANTS

Stacey Childress, Harvard Business School, Public Education Leadership Program
Yvonne Allen, District Project Coordinator for Achievement Initiatives, Shaker
Heights, Ohio

MODERATOR

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of
Education, and AGI co-chair and director

What steps have two high-performing suburban school districts in metropolitan
Boston taken to close their achievement gaps? Teams of speakers from each district
outlined their approaches to analyzing the problem and creating a plan to tackle it.

LEXINGTON PUBLIC SCHOOLS

Serving an affluent community of 32,000 residents, Lexington Public Schools are 65

percent white, 25 percent Asian, 4.5 percent African American, and 4.5 percent
[FGAY2d 4! f ( KeRctadThtle 1fids Ro? fred\aBdDeduted-price lunch
students]> [ SEAYy3iG2y LISNF2NXA | ( shpygrintdsdent NBY St
t | dzt laK® a[lad @SFENI GKS RAAGNAROG KIFR «a
non-SEI'Y a0K22f & dé

Soon after his arrival three years ago, Mr. Ash asked his principals what percentage
2F (KS RA dAthetiBastudedts wasEidNed in 3pecial education classes.
Gb202Re 1ySs6 (GKS I yagSNED fighrSwasco gededit. | S R
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Mr. Ash responded by forming a task force to investigate that and other aspects of

[ SEAYy3i2yQa NBO2NR Ay SR dzQdskifokey rAadeditfiedzR Sy (i
progress, he asked Vito LaMura, then stepping down as president of the local

G§SI OKSNER Q dzy AtRreb-EJ NB GIOAFRINBKSYy aAOdS addzR
R20dzYSyid GKS (G26yQa | OKAS@GSYSyd 3L 02
communities, and uncover the most effective practices for closing the gap.

AL

¢KS addzRe aK2gSR (KISIRJIOK §I A K A& ENPdRBYET & NF
FLILJ fEtAy3I=é aleéda 5N ! aK: | fiK2dAK 2GKS
better (see Exhibit 6.1 and Exhibit6.2).! OO2 NRAY 3 (2 aN¥®d [ | adzNI :
students] were failing . . . but they were not achieving at the high levels of the
YIE22NAGE 2F &iGdRSyda Ay [REKBYy Adi24a804] KA
achievement testsT were one clear indicator. He found that even many teachers

G RA RY @elthat@ Afiicdh American and Hispanic kids were doing as badly as

the data showed® €

Mr. LaMura noted that Lexington is a Metropolitan Council for Educational
Opportunity (METCO) community. Under that voluntary desegregation program,
parents of color in Boston enroll their children in public schools in participating
ddz0dzNb Iy O2YYdzyAGASaod h¥ [ SEAYy3Il2YyQa C
d0dzRSydaed . SAy3a &adzOK | avltft LISNOSydal 3S:
Ay GKS 26y QahA SYQANBERA GIOK 2RX K a NI [ | a dzNJ

Exhibit 6.1 Students Below Proficient in English Language Arts

%0 Students Below Proficient
2007 English Language Arts MCAS

% Elem, 3.5 ™ Middle6:8 ™ High 10

African Americans Hispanics Whites Asians

From LexingtonQ@resentation to the AGI conference
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Exhibit 6.2 Students Below Proficient in Mathematics

%o Students Below Proficient
2007 Mathematics MCAS

® Elem. 3-5 ™ Middle6-8 ™ High10

African Americans Hispanics Whites Asians

From LexingtonQ @resentation to the AGI conference

¢2 O02YLX SGS KA&a adGdzRReées KS aGAyGSNBASHESR .
aeaidsSyYé |o2dzi GKS enehligad, 2n8 dvhatftieWdouldkdSto | OK A €

close it. He asked Lexington teachers, METCO students and parents, and students of

color who lived in the town the same questions. He unveiled the report, completed

in January 2008, for METCO parents in an African American church in Boston, and

Ffaz2z LINSBaASYOGSR AlG (2 (0K Pase pageritsNFh&répra G S|
AK26SRX FY2y3 20KSNJ FAYRAyYy3Iaz GKFG aFF N
GSNBE Ay | ROFYOSR Yl (i KeeHxhhiR6.32 1 KSNJ K2y 2 NRA

aecz2 O NS | s | éﬁ\&oa;fc,étcﬁcreéte'i’a molzNdh B btOed we pointed
2dzi GKFdG 6SQ@S 6SSy F a9¢/ h O2YYdzyAride 7F:

RAFFSNBY(d GKAy3Ia G2 0O0ft2aS GKS I OKASGSYSy

Although he found few high-performing suburban schools and districts with a better
NEO2NRXZ aN¥ [lFadz2N} RAR RA&AO2QGSNI aft26Ga 27
progress in closing the achievement gap. He distilled their characteristics, which

included becoming a professional learning community, in the report.
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Exhibit 6.3 7th and 8th Graders Taking Advanced Math

Lexington, Comparing METCO with the District

0,

60% O All 7th Graders in
Extended Math
50%

o B METCO 7th Graders
40% in Extended Math
30%

= All 8th Graders in
20% || Algebra1
10% I METCO 8th Graders
in Algebra 1

0%

Based on data in LexingtonQ @resentation to the AGI conference

Some examples of what he found include:
A focused, deep implementation of a limited number of achievable goals;
A accountability defined in terms of student learning;

A frequent, common assessment of underachievers as drivers of academic
interventions;

teachers using data to understand skill gaps of low-achieving students; and

teachers receiving professional development on linking low-performing student

data to instructional strategies.
CAylfftesxs (GKS NBLEZ2NI GOKI&zNESR 08 NBRAARY
administrative, curricular, teaching, and learning steps for the district. Those
included forming a task force, creating an action plan, instituting full-day
kindergarten, forming data teams to inform the practices of each school, and using
professional development to teach faculty how to do formative (or interim)
FaaSaaySyida 2F adGddzRSyid | OKAS@SYSyiaod 5Np
F20dzaSR 2y YI 0K aorRNBlat 2NJ 19y 13y & aK2 &0 ND
AyOf dzZRAYy3a KA&a 2NJ KSNJ aNBaAftASyOSz LISNESC
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¢ & soon as you begin to
initiate changeand try to
transform an organization,
there will be significant
pushback¥ dzQNB 32
have a whole lobf people
who are angry at yos.

T Dr. Ash

& h dzNJshouitdd lat us
that we have this gap far
beyond MCAS, AP, and
SAT. The discipline report
show you such dramatic
overrepresentation of
black males; there's a
a0NRYy3 YSaal

T Dr. FischeMueller

{G0S0S cteyysr LINAYOALI Tt 27F -chabsHhe yled fagky Q& /
force. Composed of teachers and parents of both METCO and non-METCO students,

0KS 3INPdzL) LJzof AAKS& ljdz-r NISNI & NBLERNIA o
weQNB y20 R2Ay3 GKAy3ad 0SKAYR Of 2aSR R22|

In spearheading the achievement gap effort, says Dr. Ash, he must consider four
R2YIAyad ¢KS FANRG GKNBS AyOfdzRS 6KI GQa
union contracts prohibit, and the financA I f AYLE AOFGA2ya 2F NBTF
2yS 27F I ff Ad (K&. R@OVHxSAARSAL2KS | &l &2
change and try to transform an organization, there will be significant pushback. And
a2 | @SINIAYy(2 (KARZE 820ANNB2HBH2RIFALINE &K 2

Like presenters at other sessions, Dr. Ash emphasized the importance of school-level

leaders; LIS2 L S 6K2 | NB AGAYONBRAOGE @ inOB MY AGGSH
their reputation out there and drive the missiz Y ®¢ { dzOK S RSNAE I NJ
GOKFy3IS Aa lFoz2dzi f2aad t S2ffidicSthel Bsa s | dzi
aSyasS 2F LRoSNE G(KSe t2as8S O2yFARSyOS:z il
says.

BROOKLINE PUBLIC SCHOOLS

Like Lexington Public Schools, the Public Schools of Brookline educate some 6,000

students, with similar demographics: 62 percent are white, 18 percent are Asian, 8
percent are African! YSNRA Ol Yy FyR y LISNOSydG NB [}
Ay GKS G2L) GASNE Ay &O02 NRafcarding 46 asdistén®  a @ I (
superintendent Jennifer Fischer-Mueller, and they also perform well on SATs and

Advanced Pt  OSYSy G GSadad {2YS odn LISNDSyid 27
attend four-year colleges.

When Dr. Fischer-Mueller joined the district in 2002, it had been trying to close its
achievement gap for more than a decade. Yet, she said, Gour data shouted I 4 dza = ¢
revealing continued dramatic differences between white and Asian students on the

one hand, and black and Latino students on the other. Those diverging results
included grades, scores on state achievement tests, enrollment in advanced classes,

the percentage of students attending and succeeding in college, and discipline

records. The latterT in other words, discipline recordst revealed | drématic
overrepresentation of black males.£

On state reading tests, 80 percent of third-grade, white students scored either
G RO YyOSRE 2NIKAINEZGFRAASY pn  LISNIShyiie 2 F
20KSNJ KFfF NIFYY1SR Ia YaNVyBHB RANIAFILINE DS YEy (14
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sixth-grade, white students scored in the top two categories on state math tests,
compared with just 21 percent of African American students (see Exhibit 6.4 and

Exhibit 6.5).
Exhibit 6.4 Brookline Reading Disparities in 2003
Grade 3 Reading, Percentages
90
80
70
60
50
40
30
20
10
o |
African Asian or Pacific Hispanic White
American Islander
] Proficiont m Needs Improvement @ Waming or Fail'm;g”'

CNRY . NR21ftAySQa LNBaSyidlridrzy G2

Exhibit 6.5 Brookline Math Disparities in 2003

Grade 6 Math, Percentages

African Aslan or Pacific Hispanic White
American lsiander

o Advanced = Proficient ® Neeads improvemeant @mWarning or Falling

CNRBY . NR21ftAYySQa LINBaSydaraazy G2

2008 AGI Conference Summary 70| Page



BB GETTING IT DONE

428 KI @S G2
teachers to work
togetherd ¢

T Dr. FischeMueller

a ¢saywe need to
redistribute some of our
resources, we need to do
things differently, we need
to take on a challenge, takes
a2YS 3dzi a e

T Mr. Summergrad

.fI'Ol éﬁdzﬁé;fiflé 6SNBE faz2 daiGdoArO0OS | a f?x‘lé
special education classes, noted Dr. Fischer-Mueller. To her, that statistic represented
GYA&a3dZARSR t20S¢Y ¢SIOKSNA 4l yaSR ai2

L2aairoftsS (G2 KStLI G6GKSY adzOOSSRz¢ a2 (GKSe
Ydza i KI @S f SFNYyAyYy3I RAAlFIOATAGASE de

Ly NBaLRyaSzy . NR21fAYyS KlFIa RS@St2LISR (K
term, system-g A RS LI Fyé F2NJ Of 2aAy 3 . BrKi&herRA & (1 NJ
adzStf SN y23Sa (0KIF(i OBKS yRkEaEtBHA Tl { SRALRE AN
overtimet F YR (2 2FFaSh LIS 2Yedh H&a theie,Sdynk thaf, O& (2
RA RY Qi th& @mdl édministration TSt 0 A G0 KRy ®E2 ¢KIF S0 Y&
convening 35 representatives from various stakeholder groups, including parents, to

RNA PGS GKS LINR2SO0z IyR GNIXAYyAy3d GKSY A\
A1AffaY &adzOK Fa IAGAYIT YR NBOSAOGAY3I TFSE

Such training is especially important for teachers, Dr. Fischer-a dzSf f SNJ y2 (i Sa
KFEaS G2 GNIAY 2dzNJ G6SFOKSNAR (2 ¢2N] (238
R2S&a y2G Sldz-rt I ANBFG FFrOAEAGIEG2NI 2F | F

The project has gained momentum because Dr. Fischer-Mueller herself and several
principals only just arrived in the district before initiating the project, and the
current superintendent is fairly new. { KS 't a2 SYLKIaAl SR GKI
That is, when a district applies tested concepts and practices for closing the
achievement gap, such as creating a professional learning community, it must
O2y&aARSNI agKIG OGKIFIG YAIKG 221 tA1S¢€ 3TIA

To do so, the district took two years to analyze data, create a research bank,

determine how best to respond, and define success. David Summergrad, principal of
NB21fAYBhantawf®JK2 S5t > RSAONAOGSR (I Khgn | LII

2dzNJ GAYS®E ¢KIG A4 GKS RAAGNAOGtols0] y2 6 f

&SI NJ LINE 2SOl Pétic WINNI fRE LAS®I dzeKS Ga a0y 3 G K|

differently G {1 S& &a2YS 3Jdziaze 3AAGSY dAKSY | RARMIYN

parents.

The Equity Project developed seven core beliefs to guide its work and eliminate
GaAKFR2¢ 0StASTaAE | Y, Ruhdbs theSdeaQHatSfNtdents yfR 2 i K
O2f 2NJ R2 y20 R2 | a o6Sft¢ Fa ¢ KA &l yARI Q42
adzLJLI2ASR (2 0S¢ ¢2 AffdzAaGNXGS GKS FI €l
hypothetical first-grade teacher who takes a class of 20 students on a field trip and
returnswith 19 Y R Of F AYya &dz00Saa o6SOI daachding KI G 7
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a! LINBYAYSyYI
official said to me, within
0§KS FANROG (9
one thing you've got to do
is abandon this wdt of

the Equity Project, becaus
it's a loser. You can't win
GKAE FAIKGDPQ

T Dr. Lupini

to Mr. Summergrad, d Ly (G NXHzi KX 6SQNB €t SIF@Ay3 06SKAYR
Ay SOSNE Of I aadé

STRUGGLING FOR EQUITY

Brookline superintendent Dr. . A f [ dzZLIAYA y20SR 0(KIFG GKS
adzaldl AylrLoAtAdes y2G lFo2dzi OKINRAYFGAO f
of achieving only short-term gains. He recalled that when he arrived in Brookline, a

prominent scK 2 2 f 2FTFTAOAL £ OR ddy dihB BiRof tKeABuity(l 2 &

t Ne2SOGs: o0SOQrdaRAAGRA | &BBaASSY GKIFEG al A
hood . . . Everything looks fine when you just pay attention to the big broad

y dzY o $NE ®Q

Dr.Lupinit RYAGGSR GKIG KS FStd (GKS R&@yihdA Ol
IANRdzy R62N] F2N GKS LINR2SOG odzi y2i al O
classrooY ¢ { GAffX KS NBO23yAl SR G(KFG GKS S
0S50 dAaS GaGKSNB éla y2 Y2UAGLaGA2y F2N A

After building a foundation, the district felt it had the capacity to take the project to

schools and classrooms. He agreed with Mr. Summergrad, 0 KI § (KA & Aa a
g2N] ¢ o06SOlFdzaS adl¥F FyR LINByida Ay | FF
0dz2 Ayidi2 wSljdzaGes 3I2Ffa dzyliAft Al 3T2NB
insiststhat 0 S OKSNA ail 1S 26ySNBKALI 2F |ff GKE
G2 aleéx Wbh2¢g e2dzQNB NBFfte GNBRAy3a G2 OK
RARY QO GKAY]l GKA& 9QdA Ge t Ne2SOG ol a I 0:+

GLGQa @SNE KFNR (2 NEBRIYVEES adidef  ddiS SANE Ndi |
RAAGNAOG FyR a0Kz22ta OFly 2@SNO2YS NBaia
require charismatic leadership, he contends. For example, principals can include an
equityNBEt I i SR 321t Ay S@S ddbinigir@drsCak Sidthat S O £ d
the Equity Project isthe number-2 Yy S A GSY 2y (GKS | 3SyRI 27
Al R2SayQi tSIF@S 1LIS2L) SQa aONBSya 2NJ YAy

I O0O2NRAY3 G2 BS5NIp [dzZLIAYyASX (GKA&a 62N Sy
studentsget placSRXZ ¢ | YR A ynéelsstidknts ity @guldt dlaskféomst

tactics that have not been the norm in high-performing Brookline. ¢ 2 & NB I £ f & =
GKS KSIENI¢ 2F 6KFEG GSHFOKSNAR |yR LI NByGa
their school district and community...g A £ £ GF 1S &SI NAR 2F adzail

Brookline it is making meaningful progress. Exhibits that the team did not have time
to show during their talk demonstrate several areas where African American
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GTime is our enemy, for
two reasonsFirstL Ol
wait around a generation
and watch kids go
through the school systen
and not move forward
Second, eventually people
f2a4S AYyUiSNB:Z

T Dr. Ash

oNothing is going to be
broken, but if the
perception is that
something is not going to
work for other entities in
the system, there is
disequilibrium. How do we
make that disequilibrium
g2N] F2N dzaK

T Dr. Allen

students have improved their performance since 2003t during the years of the
Equity Project.

COMMENTS AND Q&A

Discussant Dr. Stacey Childress of Harvard Business School observed that Brookline

asSSya G2 LISNODSAGS GKIG AG KLFa al t24 27
reach its targets for closing it. That view might actually be realistic, she noted, given

0KS ySSR F2NJ aFRILIIAGBS OKIy3aSdé 1 26SOSN
with the challenges facing urban districts such as Richmond, which do not have the

luxury of time.

A long time frame for closing the achievement gap might also undermine pressure

F2NJ NBadzA# 6ax FyR SyO02dz2Ny 3S yS¢ fSIRSNE
RAAGNI OBNYY ©4ILDIR Y IOKE & JIK (f RyNH
or widely held assumptions . . . about what kids can do . . . People can say ‘Hee, we
wererigh U KS&S (1 ARa dzad Ol yQid R2 Alo

working; A G Q& |

In both Lexington and Brookline, Dr. Childress observed, & ¢ KS Of 2 aSNJ & 2 dz
Of F aaN22Y LN} OGAOST GKS Y2NB (BNbBrndi Sy Ay:
Allen of the school district in Shaker Heights, Ohio, noted that efforts to target the
FOKAS@SYSyYy(d 3L AySOAaAGlofte ONBIFGS aRA&ASI
R2 S YI1S RA&SIdzAf A0 NR dzY & 2oNdkgin #@2hNJ dzi K
meeting by talking about equity is an example of how to do just that, she
maintained. She suggested that districts add students to their achievement gap task

forces. She also proposed that superintendents should shadow individual students

to observe their experiences during typical school days, and hold follow-up forums

to enable students to share their concerns.

Dr. Ash concurred that fostering change requires creating disequilibrium, but noted

GKFG adAYS Aa 2dzNJ SySyez F2N) (g2atiNBl az2y
and watch kids go through the school system and not move forward and get the
alAtfta GKFrid GKSe ySSRoé {SQRVRA &Y IRPRHL
to sustain forward movement unless you begin to get real success. Early results

energize people and build confidence . . . Success gets people to want to collaborate

more, and look at data, because they actually see the impact that it has on
a0dzRSyY (ade

Responding to concerns about the risks of moving too slowly, Dr. Lupini of Brookline
NEAGSNI G§SR GKS ySSR (2 -DNEIYRI SR/ O 2LILINRyr AQ]
ddzadl Ayl ofS 0S82yR OdzZNNByid fSFRSNARAD aNp
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G¢KS g2NRBRG ¢
successfumplementation
is poor implementation.
The risk of doing a quick

FOGAZ2ZY A&
GK2daAKG 2

T Mr. Summergrad

G2S FNBE O2ydA
improving teaching practices

0 K
dzii d

in the classroom for our
underachieving students,

improves education
addzRSyida

T Dr. Ash

for all

Ay

of successful implementation is poor implementation . . . the risk of quick action is

that AGQa y20 ¢Sttt GK2dAKG 2dzide ||S OAGSE
elementary world language instructionz @ KA OK Ad KFR AYyUNRRdz
G221 &4AE f2y3 &@SIFENABR (G2 oNAy3a AlG o1 O1 IyF

DEALING WITH PARENTAL PRESSURE

A questioner noted that teachers may be reluctant to focus on the achievement gap

0SOI dza S GliKKSS2EQNB/ 232 Ay 3 (G2 WwW3ISG AGQ FNRY
GKANR 2F GKS Oflraa GKS {AYR 2F FGGSyidaz:
Dr. Fischer-Mueller responded that Brookline includes parentst black, Latino, and

whiteT on Equity Project steering committees for that very reason. Those parental

LI NIAOALI yia akKINB gAGK GKSANI FNASYRa a
district accountable for the impact of changes in teaching on all students.

AGI co-chair and director Dr. Ferguson asked if the two districts had experienced

pushback from parents who were concerned that admitting more students of color

into Advanced Placement and honors classes would slow the pace of learning. Dr.

Lupini responded that Brookline has recently been enforcing its policy of opening

advanced classes to all students, and that some pareni & R2 0SSt AS@S (KL
RS@2:GS NBaz2dzZNDODSa (2 (GKSasS ArAaadzsSasz GKI G
head off discontent, he conducts an evening talk at every school at least once a year

to inform parents about the Equity Project.

Dr.AshsaidKS Aa O2y@AYOSR (KIFIG AGAYLINR@GAY3I GS
2dzNJ dzy RSN} OKAS@GAyYy3I & daRisey fréfessionsl YedrningR S @S ¢
O2YYdzyAtiASa GAYLINR@ZSE SRdzOF GA2Yy F2NJ I f €
0KS RAAUNRAROR @WMR@CSROIKF@FS2FSNI GAYSZéE YR
AyiSyaSo 2KSy KS LINRPLR2ASR RAGSNIAY3 2dz
budget to all-day kindergarten, some Lexington officials voted to oppose the idea.

Yet 95 percent of parents ultimately signed up for full-day kindergarten, and the

town recently voted to pay higher taxes to fund it.

In response to a question from Dr. Ferguson about how Brookline is changing
classroom practice, Dr. Fischer-Mueller noted that the district had emphasized
collaborative teaching by bringing math and reading specialists into classrooms,
rather than having teachers refer students to outside specialists. To address the
problem of over-referral of students of color to special education, Brookline is also
consideNA Y3 AYLI SYS¥Filidzga G&ISYIODERRERDPE { KS |jc
GKFG Y2RStY G!/'RIELIIFGAZ2YEa (G2 GSIFOKAY3 | yF
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and should be designed and implemented before making an assumption that a
a0dzRSY (1 QaNB a2 D102y a2NR&E 06S | YSEA2NIGSR o8

RESOURCES

To view the video and PowerPoint presentations from this session, see
http://www.agi.harvard.edu

For more information on Lexington Public Schools and the R A & (i aldiev@rieft &ap
report, see http://Ips.lexingtonma.org/

For more information on the Public Schools of Brookline, see
http://www.brookline.k12.ma.us/
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7. WRAP-UP: WHAT IS THE STATE OF THE FIELD?

PANELISTS

Janet Quint, MDRC

James Connell, Institute for Research and Reform in Education
Jason Snipes, Council of the Great City Schools

Richard Murnane, Harvard Graduate School of Education

MODERATOR

Ronald Ferguson, Harvard Kennedy School of Government and Graduate School of
Education, and AGI co-chair and director

AGI director Dr. Ronald Ferguson posed four questions for panelists and participants

02 O2YaARSNI RdzZNAYy3I GKS O2yFSNByOSQa FAYL
schools and districts to close the achievement gap? What do we still need to know?

What useful tools do we have to assist in that effort? And what tools do we still need

to develop?

GIVING TEACHERS EMOTIONAL AND SOCIAL SUPPORT

Ly NBaLRyaS G2 5Nt CSKNBdzaRy QasS TiWaa | db
schools and districts to close the achievement gap?€tT Dr. Janet Quint of MDRC, a

nonprofit education and public policy research organization, pointed to a 2002

MDRC report by Dr. Jason Snipes and colleagues, Foundations for SuccesS® write

OKFG NBLR2NILIXZ GKS | dziK2NBR A &RA ithelRourdry Y dzY ¢
that had not only narrowed the achievement gap but had increased achievement for
addzRSydGa 27F I ff 0l O1 IANRdzy Razé adsSictsal AR®D
shared a number of features, including:

9 astrong clear mission;

=

standards used to guide instruction;

9 uniform reading and math curricula, aligned with the standards (uniformity
helps offset student mobility);

9 assessment aligned with the curricula; and

9 professional development for teachers also aligned with the curricula.
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What this conference revealed, she maintained, was that many districts have
O2yazft ARFGSR GK2a$S StSySyida Ayaz2z GKSANI
LISNF2NXYAYy3 a0Kz22f adé |1 26SOSNE as5w/ KIR
68 (SaiSRzé aRkBy Qi (1BRMY 14! FRQAS rigdays SN
looking at them to see how important they are, and how to refine them to improve

LIN} OG A OS ¢

As an example of the needed research, she cited a prominent New England school

district that had engaged a nonprofit agency to coach elementary teachers in using
F2NXYIFGAGS aaSaaySyid (G2 3IdzZARS NBIFIRAYy3I A
AYFNILSE FNIAOdzZ ST FYyR (K2dAKGTFdzZ ¢ &K
designed short assessment instruments that are administered periodically and that

FNB Y2RSt SR | T -SdMds dtteGemedt (tdst(i 1Hi) drganKaticd K

provides teachers with quick-turnaround, color-coded, individualized student
information, as well as professional development on how to use that information to
3dZARS YR AYRAGARdzZE t AT S AyaidNHzOGA2Y dé

MDRC researchers studying the district found rising reading scores at schools that
had adopted that approach. However, scores at similar schools that had not adopted
the intervention rose by exactly the same amount. A majority of teachers at both
groups of schools reported having received just three and a half hours of
professional development on using formative assessments. Dr. Quint concluded that
perhaps teachers need more time to learn and use new techniques, and also that
researchers investigating the impact of instructional innovations must compare two
or more sets of initially similar schools, rather than simply looking at results in one
set.

She sees the records of districts such as Montgomery County and Richmond as
GSEA&GSYEOSE KIINERAY A (kprforiiningdséhoblS and eBtide districts
can begin to close achievement gaps. However, many urban districts include both
high-performing and low-LISNF 2 NYAy 3 aO0OK22f aX akiSes y2i$5S.
Foz2dzi oKé& AdQa KINR G2 Y2@0Sé¢ €26 LISNF2NN

Conferees had suggested funding, governance, politics, and union contracts as
FIOG2NARZ o0dzi 5N vdzAy(d LlRaddzZ F SR GKI G ¢
OK I y 3 Slso impokdst. For example, Dr./ K NI S& tl &yS GKlFa R2
amount of qualitative research inside schools.€ In his new book, So Much Reform, So

Little Changghe identifies a number of barriers that may limit the effectiveness of

professional learning communities in schools, including:
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G126 R2 ¢S (
replicate brilliant
practices by transforming
typical practices, or how
do we replicate brilliant
people who are doing
wonderful things by
transforming typical
LJIS2 L) SKé

T Dr. Connell

a lack of social comfort among parents, teachers, and administrators;
low mutual expectations;

a predisposition to believe that programs will fail;

distrust of colleagues;

racial and ethnic tensions;

generalized anger;

a tendency to put the best face on everything;

ego fragility and emotional fatigue; and

=2 =4 =4 =4 =4 4 =4 - =9

suspicion of outside reform agents.

5N vdZAyd y20SR GKIFIG tlreyS araa GFrft1Ay3a |
low-performing schools¢ I YR GKIF G a6S KI@SyQi KSINR
G§SIF OKSNBRQ &a20Alt Iy Re Kow2thak guddntf need 3SR &
combination of high academic standards and emotional and social support to

achieve well . .. We might assume that teachersneedthS & YS (0 KAy 3 d¢

She suggested two potential solutionda ® hyS Aa wAOKY2yRQa | LIJ
the old textbooks and providing teachers with the material they needed and wanted
in their classroomst 8 SY RAYy 3 GKSY | aA3yl f GKIG GKS
dS02yR &az2ftdziAz2y A& aSthatdRadgd iy pdssiklieSnotKhS NB
data, but by having students from schools where reform has taken place come to

talk with them, so that teachers can see that students who look like the students
K2 (GKSe (KSvyasStgSa (SFHOK OFy Ay ¥FI 004 Yl

TRANSPLANTING BRILLIANT REFORMS TO TYPICAL SCHOOLS

Dr. James Connell of the nonprofit Institute for Research and Reform in Education

(IRRE) reiterated the question he posed earlier in the conference: How do we

replicate brilliant practices and people by transforming typical practices and people?

IS asSSa GKIFG a GKS avYlFe2N) OKFffSyasSe
GKdzy RNBR&a 2F (K2dzalyRa AF y20 YAftAzZzya :

To help meet that challenge, IRRE has developed a framework called Frst Things
First which districts have implemented in 65 to 70 elementary, middle, and high
schools across the country. He pointed to Kansas City, Kansas, as one school system
that has used the framework to pursue district-wide reform for seven years.
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First Things Firstcludes four core strategies:

A Assigning students to small learning communities that stay together from year
to year within each school;

A providing every student with an on-site adult advocate who works with that
student the entire time he or she attends a school;

A using a common set of instructional goals to guide all the work in every
classroom every day; and

A ensuring the rigor of both pedagogy and academic content in classrooms.

According to Dr. Connell, an annual survey found a sharp decline since 20001 the

first year of district-wide reformt in the percentage of students who said they were

disaffected with school. The percentage with low reading scores also declined during

the period, while the percentage with high scores rose. Most strikingly, the reading

scores of white students increased, but so did those of students of color. This meant
thatd 0 KS 3L L) Aa Oftz2aAy3a +a Ittt o2FdGa I NB |
among all students, but accelerated improvement among children of color and
economically disadvantaged children.

However, only recently has the district seen dramatic reductions in the percentage
of kids who are struggling in math, and increases in the percentage deemed
Oproficienté or Ghighly skilled.€ These gains resulted from a math benchmarking
process introduced at all high schools, on top of the comprehensive school reform
model already in place. The benchmarking process includes comprehensive
structural and instructional reform that required years to take hold.

¢tKS RAAGNAROG | OKASOSR &adzOK NBadz Ga KN
partnership with IRRE,€ according to Dr. Connell. He concludes that if a district

resolves to make reform a priority and establishes i KS NA IKG aeaidisSYiao
can make a big difference real fast, in terms of double-RA IA G 3IF Aya Sl OK ¢

GETTING MORE PRESCRIPTIVE

To develop First Things FirstRRE studied small and outstanding schools throughout

the world, especially in Germany and New York City. The organization focused
particularly on Central Park East, & f SISY Rl NB ¢ &S ORtheRie NBE & C
eighties and early nineties by Deborah Meiert ¢ I OSNIAFASR 3ISyAdzax
Connell.
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From that research, IRREconcldzZRS R G KF G aAd A& YdzOK KI NRE
than it is to replicate the brilliant . . . You have to figure out what to do that gets you

G2 GKS alyYS NBadzZ Ga¢ o6KSYy 2Nl AYy3I ALK
are more diverse in their commitment and talent, as well as more transient.

The core issue, according to Dr. Connell, is how to create more-effective small
learning communities in hundreds more schools. To what extent should districts
directly applyt with training and supportt a framework such as First Things First
FyR G2 6KIG SEUGS yridate @ intdlidtGabeapiyal®?Pdrt ofivBat & NB
makes a new approach brilliant may be the fact that participants helped create it, he

points out. However, if districts modify a framework t2 | @2 AR a3ISGG Ay 3
dzLJa SaG Ay I f 20l f ABYHAVESE | MRAT 2 a OINB X yi:
reform.

'S O2y(iSyRa (KIFIG RA&AOGNAROGA YR aoOKz22fa :
learned about what good teaching and learning look like, and how you measure it,

and then bring people on board to that vision rather than have every school create
AGad 26ydé ¢KIFG AaX RAAGNRAOGEA YR aOKz22f 3

REVAMPING TEACHERSOCONTRACTS AND CHOOSING CURRICULA

D wA OKIF NR adz2NyIFyS 2F | I NOFNRQa DN Rdzk S
conference had focused on the design and implementation of strategies for
continuous improvement. However, he turned to two other important decisions that
GaoK22f RAAGN@MLOGA KIF @GS (G2 FI

¢KS FANRG Aa Y2RATEAYy3I GSIHOKSNBRQ O2y il NI (
very, very hard to have the kind of coordination that really leads to improvement in
AyaidNdHzOGA2yé g A0 K2 dzi o2YY2Y LI I YyYAY 3 o]
contract changes. Districts also need to change contract rules to allow them to
GNJ yAFSNI SELISNASYOSR (Sl OKSNE (2 6aO0OK22¢f
N} §KSNJ GKFIy FaaAdayAiAy3a Ga@SNEB 2dzyA2NJ G4SI OF

ArelatedconceNyy A& | fA3IyAy3d G(GSIFOKSNERQ O2YLISyal
f SFNY G2 R2 Y2NB STFFSOGAOStede ' atz2id
FY2y3 Lzt A0 aOKz22t (S OKSNAR ff 288N
of the evidence indicatSa G KIF G G(GSIF OKSNA 6AGK YI aidSNRa
GKFy GK2a$S gA0K2dzi GKSY®PE hT O2dzNBAST ail
FYR GNIYAYAYy3I R2y QG YIFGGSNPe . dzi GK2a$S

AAAAA

GiKSe | RRNBaa KOENHNR Odz5Hz9KO B KE S NBND
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GLT &2dz OK2:
scripted arricula, it has
the advantage that it's
easier to implement,
particularly if you have
teachers that don't have
many skills. On the other
hand, if you do that,
many people argue there
are ceilings in terms of
what that can

I 002 YLJ A &aK®é

T Dr. Murnane

alQa A vthapwedi
really look at the
outcome measures we
are using to see whethe
we reallyare preparing
kids not only to pass
standardized tests, but
alsoto acquire the skills
they need to function in
a changing society and
So2y2Ye dé

T Dr. Murnane

5Aa0NAOGAQ aSO02yR ONRGAOIf (
F2NJ adz2NBZ¢ 5N adaNYyFyS aleéas Aa GKFG RA:
062 NBlFazyad hyS Aa 0K G A al Qlévelo@nSrip KI
effectively if schools are using different curricula. And second, most urban school

RSOA&EA2Y A&

districts have very mobile student populations, and most of that mobility is from
a0Kz22ft (2 aOKz22f GAGKAY (GKS RAAGNROO o¢

However, which curriculum should a district with struggling schools choose? If it
aStSota I aadNUzOldzZNBER OdzNNRA Odzf dzy o0 SOl dza
is it ... to build capacity to move from that to a curriculum that is more demanding

to both tSIF OK +FyR fSIFENYyKé C2N) SEFYLE ST K26

LINEINB&a FNBY GfSIFENYyAy3a (G2 NBFR (G2 NBIR
KSIF@geé¢ g2N)] (GKSe gAftf R2 Ay YARRES a0K2:
Dr. Murnane says the dilemma is that scripted O dzNNA O dzf | OFy 3Si

a2YSUKAY3 LRaAGABSte&e OGSNE
O2yaliNHzOGAGAEAG YIFGK | NB & @S NES KSWYTF TRAKOSIE Qi
GFdAKG LI2NI & AdGQ& | NBI strictsRwikhéa ktablé, Sighdy F2 NJ |
educated teaching force may find it easier to choose a curriculum than districts with

GOSNE KAIK GSIFOKSNJI GdzNy 2 3SNJI | y-Rduchted ANB I
S OKSNA ®¢

dzA Ol ted | 2¢

L3

KS OdzNNR Odz | RA a i N#ti@lly &n WO @uetdin® mebsirés 2 & R S
KSEQNB dzaiAy3dazée KS O2yiSyRa® ! Nbly RAAID
aGlrdsS SEAG SElya a2 GkKSe OFy 3Si (GKSA
Sy2N¥2dza aSyasS> o0SOI dzaS 1 A Red stufebtStRen 0 K I {
often cannot pass exams at community colleges, and end up in remedial reading and

YIGK O2dzNESazX 6KSNB aikKSe (eLAOlfHee adNn
YFEAYyGFEAya GKFEG aAlGQa  duddnde Mehstires e ate BsingNB | £
to see whether we are preparing kids not only to pass standardized tests, but [also]
G2 I OljdzZANB GKS ajAaffa GKS& ySSR (2

(et

Fdzy O

GAINING CONSENSUS ON THE CRITICAL ELEMENTS OF REFORM

Dr. Jason Snipes of the Council of the Great City Schools concurred with Dr. Murnane
GKFG 6S aKF @Sy Qi (K2dzZaKia -néeds stldnts] mae2 dzii K
I RO yOSR ailAffaodé l'a LINR2FX KS OAidGSa af
African American high school & (i dzR Sy (itdreall§t Ehbngey @ a couple of
RSOFRS&ax¢ KS adlread ¢KIGX Ay Gdz2NYy = dzyRSN
GKSe gArAftt FIOS Ay GKSANI L2aidiaSO2yRINE {7
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2SS ySSR (2
specific about what we
actually want to see in
terms of reform at the
classroom level, and what
needs to be in place in
order to actually achieve
Al oé

T Dr. Snipes

G¢KSe wadz00¢
had some ideas not only
about how kids learn, but
alsoabout how adults
learn . . . about how to
instruct and motivate
growndzLJa ®¢

T Dr. Ferguson

Dr.SnipesO2y i SyRa G(KIG RAAGNARAOGA ySSR (G2 a3s
want to see at the classroom level, and what needs to be in place to actually achieve
that . . . How can we generate some consensus, or at least a clear set of questions,
around what those types of supports ought to be, and how can we fill in the gaps in
frameworkd F2NJ 383aGSYAO NBFT2NNKE ' GaGKS 2L

to connect system-level reforms to school-level reforms; in particular, the role of
AYGSNXYSRAFGS adlFFFode | y2GKSNI 203SNI 221 SR
of English language learners, he notes.

Dr. Snipes pointed out that the 100 largest school systems in the country educate 25

LISNOSy i 2F (GKS ylriiAzyQa OKAftRNBYIZ YR ni
tremendous leverage points [for] developing some sort of consensus around . . . the

most important aspects of systemic reform.€

Gaining consensus is especially important, he notes, because successors to
charismatic leaders such as Richmond superintendent Deborah Jewell-Sherman may

have trained in a different reform framework. A common approach would allow new
leaderstobuildon S NI A SNJ NBF2N¥a NI GKSNJ G§KIFy aNBA

Research to identify common elements of effective curriculum and instruction,
professional development, YR RIF GF> Aa Ffa2 ONRGOGAOITf &
that the things we think willwork . .. R2y Qi 3ISy SN} S GKS (e&LlS
want to see . .. which means we need to be humble and persistent about trying to
ISYSN}IGS yasgSNR (2 (GKS ljdzSaidArzyaopé

COMMENTS AND Q&A

BRINGING TEACHERS ON BOARD

In districts that have made significant progress in closing the achievement gap,
f SFRSNE F20dza 2y 4o 2HiyKR GIKKSS SO22FiyAR2(yAIAS 6
20aSNISR® C2NJ SEIF YLX SZ Ay az2yid3d2YSNE /2
and inspirational. They also understood instruction and had a vision for what kind of
instruction . . . they wanted to see. They had some ideas not only about how kids
learn, but also about how adults learn . . . about how to instruct and motivate

grown-ups® €

Mona Harris of the Minnesota Minority Education Partnership asked: How do we

KSt LI GSIFOKSNAB d&aFAYR. . A SowNb weAhbld teadheds OK I
dzy RSNEGFYR (KFG wNBF2NX¥B8 A& .KSuderthez &dl
N} RFNE¢ | dadzYAy3d GKFEG AdG agratt 6S 3F2yS vy
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Administrators in every
district or school that
RS@20GSa aad
intensive attenli A 2 Y €
closing the achievement
3 L) aNBAYT?2
actually showing up at
a0K22ftaze |
providing a supporting
human infrastructure,
such as instructional
coaches.

Dr. Connell, himself a psychologist, Y2 i SR GKS ySSR F2NJ al
psychological analysis of why people do not want to do something that the evidence
ddz33SaGa A& 3I22R F2NJ Fff ({ARadé 5B a2YS
asked; oNJ I NB (G KS@& &l FNIF AR..an&KtBey wolld rgti@rikeeiR 2 (1 K -
doing whali G KS@QNB R2Ay3a S@PSy GK2dza3K Al A&
retribution from their peers if they take the lead6 KS & dz33SaGa® dahNJ R
@SaiSR AyGaSNBald Ay (GKS &adlddza ljdz2zx FyR
sure that it doed Y QU OKI y3ISKeé 2A0K yagSNa (2 (K:
A0FNI GKAY1TAYy3 Fo2dzi I RAFFSNBYUGAFGSR NE

Dr. Snipes observed that administrators in every district or school that devotes
GadzaldrF AYSRI AY tl&ifgdhke @iSevemdhtigdp Yréinkoreffeforniib@

F OGdzl ffe& aK2¢éAy3d dzLd F G & OKndnaf isfraséuctlre/ R 0 @
such as instructional coaches. Those emissaries can inform administrators if the

G2N] aGAayQli NBIf tSOE2 Ay23 SIOSODIZNRIAKYSE G2 a
serious... YR ¢SQNB 3JF2Ay3 (G2 06S KSNB>x aSSiy3
Snipes, some districts have revisited the collective bargaining agreement, while

others have used existing channels to pressure ineffective teachers. In either case,

0KS RAAZGNROGA 6SNB GaSNAR2dza I 02dzi LIdzN&
contracts allow few repercussions for non-compliance with reform, teachers do not

glyiaG G2 KIFE@S | aO2yQOSNBEI @A AWKSERDNIS G KE GG R
LINE AN} YZ¢é KS y2iSao

5N /2yyStf dzZNHSR NBF2NY f S| RSMNBvanit® ¢ dza
asSsS Ay | Of FaaNR2YX¢ addzOK | a oe@ GY2RS¢
YIEyalazr F2N SEI YLIX S-jualify &acting M leabigg@rodzNd 3 S

I Rdzf Ga¢ Fd SOSNEB YSSGAy3az |yR S@Ffdz GS
effectiveness of professional training.

Dr. Ferguson noted that in his recent book, Toward Excellence with Equitye
outlined five challenges to effective professional development for teachers:

Establishing i S I O #uSt Niddl i@terest in reform
Balancing administrator control and teacher autonomy
Inspiring teacher commitment to ambitious goals

Sustaining commitment in the face of setbacks

=A =2 =4 =4 =1

Achieving mastery and consolidation of new ideas and practices

Failure on these was implicated when he asked teachers why professional
RSOSt2LIYSyid az2yvySaAayvySa avl18a y2 RAFTFSNBy
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d think the evidence is
pretty overwheiming that
most schools of educatior
are failing miserably to
prepare most classroom
teachers for some of the
fundamental challenges
they canexpect to facén
schools todag ¢

T Dr. Snipes

a/ry ¢S Of2a
achievement gap without
teaching parents how to
enrich home life and make
it intellectually
OKIFffSy3aay3akK

T Nancy Jones, Shaker
Heights School District
(Ohio)

1 ¢KS ySg I LILINEBIOK G2 @St OKAtihspiredned y Q

to try it.
T 28 gSNBYyQil o0SAy3a KStR | OO02dzyilotS G2
T 28 RARY QU NBOSA@®S Sy2dzaK (N} AYyAy3
9 It was too much on top of everything else.

The teachers had often ignored the new approaches. They rarely said they had tried

I ySg | LIWN2FOK |yR aBNIYE&R®PI ¢cBARKANA 62 R
expectation that anybody is ever going to come around and ask you what happened

GKSY @2dz GNASR (2 dzaS¢ ySgé AyalNHzap A2yl f
mightYF {S I RAFFSNBYyOS d¢

IMPROVING SCHOOLS OF EDUCATION

A questioner asked about the role of universities in training teachers, especially

teachers of color, and teachers who may not know much about teaching students of

colon 5N {yALISE FaaSNISR GKIFIG dadKS SOARSYy
schools of education are failing miserably to prepare most classroom teachers for
a2YS 2F (UKS TFdzyRI'YSydlrf OKIfftSy3aSa (KSe
DN} RdzZt §S ao0OkKz22fa 2F SRdOlIGA2y ySSR (2
F LILINB F OKSa (2 (S OKAYNEXGSND KRGFSte aan
ARSI GKFG 6SQNB 3I2Ay3a G2 06S lFailAay3a LIS2LI
land] 6 SO2YS AYyy20 GAGS Ay 2dzNJ LN} OG A OS d¢
without some kind of shared notion of what high-quality teaching and learning look

like in classrooms that serve diverse populations2 ¥ & (i dzZRSy (i & ®¢
WSTFSNNAY3I (2 5N CSNHdzaz2yQa 62N}] X blyoe
noted that high-t OKAS@Ay 3 &aiGdzRSyda GSyR G2 02YS
@2 Ol 6dzf I NB FYR f20a& I yR wa #0indwe 2lcke the2 21 & ¢
achievement gap without teaching parents how to enrich home life and make it
AyiaSttSOGda tte OKFffSyaayaKe

5N {yALIS& NBaLRyRSR GKI .. gidtKkdstualydedlRlI YSy
with the fact that kids arrive at school with different levels of opporli dzy A 1 @ ®¢ | 2 &
he noted, itisd dzy NS+ f AAGAO¢ FT2NJ RAAGNAROGa (2 20
the homes of low-income and minority parents. He suggests engaging organizations

4dzOK +Fa GKS b!!/t FTyR GKS | ND leyent[gdpl I dzS
but also litS NI O& ®¢ 5 N3 CS NERrdrdpnbur §a2 ddliSbBrated Withi 2 y S
PBS to create a new national Spanish-language TV network that emphasizes early

childhood education in Spanish.
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' O02NRAY3 (2 5N [ 2Yyy ol dboutdeffeidpQdicest Ol &
GKFG ITNB TRAFYy(GF3S2dza F2NJ {AR& FTNRY SO2
GGKS [dz2SadAz2zy Aad K2¢g G2 K221 dzLJ | f ¢ 1 AR
g 2 NJ R2SayQi 200dzNJ aAYLE @ o0RAANBAWRR 0§ S |
work with districts and schools, IRRE has tried to personalize relationships and
communication with low-NB & 2 dzZNDS FI YAf ASaxX FyR (2 &dz
could do to help their kids 8 S Y2 NB &dz00S54& & T dzZf d¢ atilgK | (i =
& 0 NHzO G dzNEB a I YR SELISOGIGA2Z2Y A 0K a dzLJLJ2
F O02dzy (il 6f S¢ NBflIUGA2YyaKALEA®

AIDING ENGLISH LANGUAGE LEARNERS

hyS O2yFSNBYOS LI NGAOALIYyG 20aSNBSR GKI
amazing jump among your ELL population in Kansas City, Kansas . . . How did that
KIFLILISY K ¢

CAIdzNAYy3A 2dzi GKS FyagSNI agAff GFr1S a2y
hypothesized that a key ingredient was the family and student advocacy system
Y2GSR | 602353 & KS dhbahdbverg shgleSmlEhadaindiddudbin LI NJ
theschool ... 6 K2 G(KS& O2dzZA R GFf{1 G2 Fo2dzi GKS
GoKFG GKS& O2dzZ R R2 (G2 O2ydNROdziS ¢

|l AaLIl yAO FFLYAETtASE AYy Ylyala /Adé aKAIKE ¢
about what it is that [parents] Y S S R (D&ce tRedPdcacy system was in place,

KS aleéeaz aiKSe G221 G2 AG OSNER L] ¢S NFdA
number of kids it served from a few hundred to a few thousand, and then to 20,000,

the aggregate achievement gap between Hispanic and white students gradually

narrowed.

! aSO02yR FIOG2NI Ay (KIFG &adz00Saa o6l a GKE
student in active learning in the classroom . . . and learning how to do that in a way

that differentiated between students .. . FNBY RAFFSNBy G Odz § dzNI
/| 2yyStt y2G0SR GKIG GaoSQNB y2G &adz2NB gKSI
OKIFy3aS 2NJ GKS LISNB2YFtATFGA2yZé odzi (23¢

Dr. Ferguson acknowledgeR 0 K I { NBaSFNOK A& AGLINRPoOol of
achievement gap among African American students than among Hispanic students

and English language learners. Weneed 12 G FAYR Y2NB @&2dzy3 NB
[FTGAy2a (G2 32 Ay(2 anid&sbpushti A KB aSF25F2 NA S & KI
[ GxpBO2YS GY2NBE AyOfdzar@S Ay GKS g2NJ
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G2S g2dz R | f
big quick wins, but the
best evidence suggests
GKFG GKI GQa
and what we need to see
is gradual but steady
progressalong the right
GNF 2SO0 2NBXE

T Dr. Quint

CONVERGING ON PRINCIPLES AND ENSURING COMMITMENT

Audience member Ann Ifekwunigwe, a doctoral student, asked how long families

must wait before districts close the achievement gap completely. Dr. Connell

responded that districts should aim for 100 percent proficiency among students who

KIS 06SSy Ay (GKS aeaidSy F2N (462 2N GKNJ
SELISOGlI A2y aéd TF2NJ KA 3K fdedin¥ Bisdrist foSessiimiedzR Sy i ¢
given the difficulty of reaching such students, he maintained.

Dr. Quint noted that meta analyses suggest that comprehensive school reforms in

place for five years have a significantly greater impact than those in place for less
GAYS® a2S g2dzf R | & ft#hd est elidencaiségdestsGhatd | dzA
GKIFGQa y2i NBIFHtAaGAOT YR (KIFIG ¢KFG S
Ff2y3 GKS NARAIKG GNI2SOG2NBZé &aKS I aaSNIS

Audience member Stacey Luster, human resources manager for the Worcester (MA)

Public Schools, saiR 4 KS 61 &8 AGAYUNARIdzSRE o6& (GKS AR
Sy3ar3aiay3a Ay STFFSOGAGS LINRPTFSaarzylf RSOSH
However, she noted that her high-y SSR& RAAGNAROG KIFa 0SSy

effective instructionshouldf 221 fA1S F2NJ Y2NB GKlFy | &8§

After combing the literature and investigating the experiences of districts and

teachers that use best practices, Dr. Connell said, IRRE concluded that reform must

F20dza 2y aSy3F3ASYSy Gz | Amdifad6ls gfiwkat wey R NX
YSIy oe@ OKFGX FTYyR ¢6KIFIG AG t221a tA1S
everyone in a district converges around those core ideas, the next step is building

capacity, accountability, and common assessments. He cautioned against relying
aztSte 2y a4GdzZRSydaQ 3INIRSa G2 SyadiNB | C
grades. He favors basing merit pay for teachers on the extent to which they

implement practices that best help kids learn. Dr. Snipes maintained, ¢{T]here just

Aay Qiice &R .S yone point of view on what good instruction looks like is
right...¢C K R2SayQi YSIy @&2dz R2y Qi KI @S G2
OK223&S 2yS FLIWN2FOK YR a3FGKSNJ 42YS S@1

Leaders from each district who recounted their experiences during the conference

took responsibility for developing a set of guiding ideas about effective instruction,

Dr. Ferguson observed. However, the challenge for districts and schools, he said,

goes beyond simply identifying state-of-the-art ideas about instruction. The greatest
challengeisto d A YL SYSy i GKSY Ay I gF& (GKFG Aa
the commitmenté (2 R SqudlidiSsiidctiérraifinely across whole districts,

not just in a few exemplary schools or classrooms.
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