Rolling River School Division
Five Year Strategic Plan Priorities
2016-2023

Living Document – Amended October 17, 2022

Table of Contents

Preface: Manitoba Philosophy of Inclusion ..................................................................................2
Stakeholder Involvement.............................................................................................................3
Vision, Mission, Values Statement ..............................................................................................5
RRSD Geographic Profile ...........................................................................................................6
Annual Strategic Plan Implementation ........................................................................................8
Five Year Strategic Plan Priority Domain
•
•
•
•

Mental Health and Well Being ...........................................................................11
Cultural Proficiency ...........................................................................................14
Literacy ..............................................................................................................19
Numeracy ..........................................................................................................22

Appendix A: Annual Report on Continuous Improvement 2016-2017 ........................................ 25
Appendix B: Annual Report on Continuous Improvement 2017-2018 ........................................ 42
Appendix C: Annual Report on Continuous Improvement 2018-2019........................................ 65
Appendix D: Annual Report on Continuous Improvement 2019-2020........................................ 92
Appendix E: Annual Report on Continuous Improvement 2020-2021 ........................................ 95
Appendix F: Annual Report on Continuous Improvement 2021-2022 ...................................... 122
Glossary of Terms...................................................................................................................151
References .............................................................................................................................152

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

1

Preface

Philosophy of Inclusion
Rolling River School Division planning and programming is guided by the Manitoba Philosophy
of Inclusion:
“Manitoba Education is committed to fostering inclusion for all people.
Inclusion is a way of thinking and acting that allows every individual to feel
accepted, valued, and safe. An inclusive community consciously evolves to
meet the changing needs of its members. Through recognition and support,
an inclusive community provides meaningful involvement and equal access
to the benefits of citizenship. In Manitoba, we embrace inclusion as a means
of enhancing the well-being of every member of the community. By working
together, we strengthen our capacity to provide the foundation for a richer
future for all of us.”
Source: Appropriate Education Programming in Manitoba: Standards for Student Services
(2006). Manitoba Education and Training (page 1)

RRSD students visiting the Canadian Museum for Human Rights.
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Stakeholder Involvement

“It takes a village to raise a child” is a proverb that clearly states the whole community (in
addition to parents and family members) have a role to support the growth and development of
its children and youth.
When schools, parents, families and communities work together to support learning, students
experience increased academic success, attend school more regularly, are more engaged and
pursue pathways to post-secondary education (NEA Education Policy and Practice
Department).
The following information identifies domains for stakeholder involvement and describes specific
actions undertaken in Rolling River School Division (RRSD).
Domains for Parent/Stakeholder
Involvement
Parenting: To support and assist families
by providing opportunities to understand
the social, emotional, and educational
needs of our students.
Communicating: Utilizing and creating 2way communication channels between
home and school.

Actions Undertaken in RRSD
•
•

•

•

•
•
•
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Provide workshops for parents on topics
that parallel school priorities.
Support families by providing
workshops that are based on their input.

All schools will use the provincial report
card to communicate student
learning/achievement toward Manitoba
Curriculum outcomes.
All schools use SchoolMessenger, a
communication tool that enables school
administrators to send messages to
parents and or staff, regarding any kind
of school related event such as special
announcements, parent nights, last
minute cancellations, good news stories.
Provide parent access to School Bundle
so they may stay current on student
progress, school activities and events.
Community engagement forum on
strategic plan and budget priorities.
Annual Strategic Plan summary report
posted on the school division website.
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Domains for Parent/Stakeholder
Involvement
Volunteering: Parents and community
members are welcomed as volunteers and
audiences in school.

Decision Making: Include students,
parents and stakeholders as participants in
school decisions and advocacy activities.

Actions Undertaken in RRSD
•

Parents and Community members come
to school to share information about their
particular skills, abilities,
business/employment pursuits through
class presentations, or informally as
mentors of a larger community.

•

The formation of Parent Advisory
Councils (PAC) are encouraged in each
community school for the purpose of
increasing parent and family
engagement to support student success.
All Schools in RRSD implement the Tell
Them From Me Survey which supports
“student voice” and “parent voice”.
Thoughtstream Survey process
completed in 2015 provided community
stakeholders an opportunity to contribute
to School Division Planning.
Budget process invites stakeholder
involvement through letter of invitation
and advertisement in community
newspapers.

•
•

•

Community Collaboration: Coordinate
resources and services for students,
families, and community groups to include
agencies, business, cultural organizations,
and post-secondary institutes.

•
•

•
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Attendance at community meetings.
In partnership with community use extracurricular programs and facilities to
provide additional opportunities to
students and foster relationships that
keep students connected, engaged and
on track to graduation e.g. work
placements.
Community Engagement Policy ABA
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Vision, Mission, Beliefs and Priorities

Our Vision
Citizens who enrich our world.

Mission
Rolling River School Division, in partnership with parents and community, provides a quality
education, within a safe and caring learning environment, encouraging personal excellence, with
dignity and respect for all. Rolling River School Division commits to graduating students who
have the knowledge, skills and values that empower them to contribute positively and
meaningfully in an ever changing local and global community.

Belief
We believe:
• All students have the ability to learn and achieve success.
• All students are unique and learn in different ways.
• All students are valued for their individual gifts, talents and diversity.
• All students can conduct themselves in an ethical manner.
• All students can positively influence their world.

Priorities
•

Mental Health & Well Being

•

Cultural Proficiency

•

Literacy

•

Numeracy
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RRSD Geographic Profile

Rolling River School Division is located in South-Western Manitoba, Canada in close proximity
to Riding Mountain National Park and its amenities. The Division covers approximately 3000
square kilometers and includes four high schools, eight elementary schools, five colony schools
and an Adult Learning Centre. The 17 schools provide service to the communities of Douglas,
Forrest, Rivers, Rapid City, Minnedosa, Oak River, Minnedosa, Rolling River First Nation,
Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa, Manitoba.

Strengths
•

Commitment to inclusion

•

Long-standing practice of ensuring that students have equitable access to technology
within the school curriculum and providing support to staff in the integration of that
technology into their instructional plans to accelerate learning.

•

Community and regional partnerships (both formal and informal) that support a wide
range of student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake
System, regional Child Welfare agencies, Mental Health, Public Health, service clubs,
Parent-Child Connection, day care and nursery schools, Addictions Foundations of
Manitoba, Manitoba Adolescent Treatment Centre Neurodevelopmental Outreach
Program, Child and Adolescent Treatment Centre, apprenticeship and work
placements).

•

Divisional Informational Technology, Literacy and Numeracy Coaches providing
leadership to improve instruction and student learning

Challenges
•

Achievement gaps exist between aboriginal and non-aboriginal students, male and
female students.

•

Early Development Instrument (provincially-mandated screening of Kindergarten
students based on presentation at school entry) indicates a number of children are not
ready for school.

•

Ensuring equitable support and services in all schools
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Schools in Rolling River School Division
School Name

Website

Cool Spring Colony

Box 1015, Minnedosa, MB R0J 1E0

Deerboine Colony

Box 177, Alexander, MB R0K 0A0

Douglas Elementary

https://www.rrsd.mb.ca/schools/des

Elton Collegiate

https://www.rrsd.mb.ca/schools/elton

Erickson Collegiate

https://www.rrsd.mb.ca/schools/eci

Erickson Elementary

https://www.rrsd.mb.ca/schools/ees

Forrest Elementary

https://www.rrsd.mb.ca/schools/fes

Hillside Colony

Justice, MB R0K 1C0

Minnedosa Collegiate

https://www.rrsd.mb.ca/schools/mci

Oak River Colony

Box 208, Oak River, MB R0K 1T0

Oak River Elementary

https://www.rrsd.mb.ca/schools/ors

Onanole Elementary

https://www.rrsd.mb.ca/Schools/oes

Rapid City Elementary

https://www.rrsd.mb.ca/Schools/rcs

Rivers Collegiate

https://www.rrsd.mb.ca/schools/rci

Rivers Elementary

https://www.rrsd.mb.ca/Schools/res

Tanner’s Crossing School

https://www.rrsd.mb.ca/Schools/tcs

Westview Colony

Box 39, Newdale, Manitoba R0J 1J0

“Only when the last tree has been cut down, the last fish been caught, and the last
stream poisoned, will we realize we cannot eat money”.
(Source: Cree Prophecy – Retrieved September 2, 2016 from
www.goodreads/com/quotes/75579)
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Annual Strategic Plan Implementation

The 5-year Strategic Plan identifies administrative commitments for implementation at division
level. Implementation of a strategic plan begins with communication to all stakeholders. This is
the first step in mutual commitments and expectations to ensure successful implementation.
Annual school plans developed by each school in the division will identify school level
commitments that align with the RRSD Strategic Plan priorities. The preliminary budget and
recommended budget to be approved by the School Board will show alignments with the
strategic plan. Below you will find annually recurring steps related to strategic plan
implementation, review and monitoring.
Timeframe

Annually Recurring Steps Related to Strategic Plan
Implementation, Review and Monitoring

July - August

School Division Strategic Plan development, revision and alignment with
School Plans to ensure it remains current and strongly focused on the
needs identified in our schools.
Compilation of previous end of year data and development of status
reports for each school.
RRSD overview to show results toward strategic goals.

August

Review of data toward strategic goals.
All employees of RRSD will be emailed a link to the strategic plan with a
message from the superintendent asking them to become familiar with
the plan and identify how it will affect their work.

September

Information on the strategic plan will be provided at the new
employee/teachers orientation at the beginning of the school year.
The Superintendent provides RRSD data overview and trajectory results
toward strategic goals to principals at the commencement of the school
year principals meeting.
Action Plan/Trimester reports provided to the Board to identify key
actions and responsibilities to fulfill the strategic plan.
At the commencement of the school year principals meeting,
school level data will be provided to each school principal to inform their
baseline and plan development.
School Plans are developed by each school beginning with baseline
data and using a standard template which aligns to the Rolling River
School Division Strategic Plan.
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Emergency Preparedness Plan reviewed by School Administrators and
checklist submitted to Rolling River School Division Office.
October

School Plans are developed and submitted to RRSD office by October
15.
Superintendent will lead a review of school plans with the division office
senior administration team to ensure the School Plans and Division
Strategic Plan align. If required contact schools for additional information
around their school plans.
Submit annual report on continuous improvement to Manitoba
Department of Education.

October/November Annual Planning Retreat coordinated by the Superintendent and School
Division Senior Administration Team for the Board of Trustees and
Principals for the purpose of strategic plan review and
recommendations.
• The Superintendent will facilitate a review of the RRSD Strategic
Plan.
• Principals will present their school plans to the Board of
Trustees.
• The superintendent will present a results report to the Board.
• The Board will ensure the strategic plan is current and focused
on the needs of the school division.
• The school division strategic plan review and school plan review
will align and inform budget priorities.
November

Trimester reports provided to the Board to identify key actions and
evidence of progress to fulfill the strategic plan.
SICs and SIPs submitted to RRSD office for review and approval prior to
submission to Manitoba Education. (Manitoba Education due date for
SICs and SIPs is November 30, for the following year.)

December

Annual Strategic Plan review and affirmations using demographic and
performance data to allocate resources to schools:
• Board reaffirms or revises Strategic Plan Framework.
• Superintendent and Senior Leadership Team reaffirm or revise
the five- year Implementation Plan.
Strategic Compilation of preliminary budget and strategic plan
alignments.
Meetings with employee group managers to discuss and receive budget
recommendations.
Staffing formulas and assumptions discussed with principals for the
following year.
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January

Board discusses and approves budget assumptions and staffing
formulas for the following year.
Meeting with community to discuss preliminary budget and receive
input.

February

Recommended budget presented to Board.

March

Board adopts budget.
Trimester reports provided to the Board that identify key actions to fulfill
the strategic plan.

April

May

Preliminary review and development of school division and school plans
at Rolling River Educational Administration Leadership (RREAL) team
meetings for the following year.
Preliminary review and development of school division and school plans
at RREAL team meetings for the following year.
Submit school timetables to RRSD office by May 30, 2016.
Hiring processes completed by May 30 for the following academic year.

June

Submit Educational Assistant timetables to RRSD office by end of third
week in June.
Trimester reports provided to the Board that identify key actions to fulfill
the strategic plan.
Ensure completion of tasks for the following school year.
(e.g. Transition meetings, draft Individual Education Plans, ordering of
materials, transition and orientation of new hires).
Cultural Proficiency Rubric to be completed with all staff to indicate
progress in the essential elements.
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Mental Health and Well Being

What is Mental Health?
The World Health Organization defines mental health as a “state of well-being
in which every individual realizes his or her potential, can cope with the normal
stresses of life, can work productively and fruitfully, and is able to make a
contribution to his or her community.” (World Health Organization)
This is the ideal toward which we strive in RRSD.

Current Level of Performance
Elementary Schools
Tell Them From Me (TTFM) survey data from grades 4 to 9 indicates 52% of students report
being a victim of bullying (one of the 4 types - verbal, physical, social, and cyber). The highest
frequency occurring in social and verbal bullying. The incidents predominantly occur outside the
school during recess, and after school. Students also indicate that they have a repertoire of
strategies to deal with bullying with 68% telling a parent or guardian, 64% telling a friend, and
80% student responses indicate there is someone at school that they can talk to. Students
identified that teachers responded quickly to incidents. 56% of students stated there was
enough supervision. 76% of students said they felt safe at school.

Secondary Schools
Tell Them From Me (TTFM) survey data indicates that 35% of secondary students report being
a victim of bullying (one of the four types – verbal, physical, social and cyber). The highest
frequency occurring in social and verbal bullying. The incidents predominantly occur in hallways
and outside on school property. During school, bullying most often occurred during break
period. Secondary students indicate a repertoire of strategies to deal with incidents with 52%
ignoring it, 35% tell a parent/guardian, 14% tell an adult at school, 51% tell a friend. 71%
students report that there are staff that they can talk to, and there are safe ways to report it.
72% of students report feeling safe at school. 54% of students indicated that additional
supervision would be a preventative measure.

Goals
1. The overarching goal is to develop a school culture where mental health and well-being
is integrated into every aspect of each student’s school experience.
2. By June 2021, when asked in the TTFM survey, an increasing number of students will
describe the school as a safe and caring environment.
3. By June 2021, a coordinated approach using the RTI model will provide a continuum of
service that is aligned and responsive to the needs of students, parents and staff to
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4.
5.

6.
7.

improve lifestyle results (academic, personal, health, social, family, work, recreation) for
all students.
By June, 2021, schools will adopt the PAX program to ensure the development of a safe
and orderly environment that supports cooperation and collaboration in all schools.
By June, 2021, educators will respond consistently and effectively to academic and
behavioural needs as guided by the RTI Framework (Tier 1 supports (universal), Tier 2
supports (targeted group), and Tier 3 supports (individual) systems of support that
improve lifestyle results (academic, personal, health, social, family, work, recreation) for
all children and youth).
By June, 2021, school will implement the common, Divisional Emergency Management
and Crisis Response Manual in a variety of emergent situations.
By June 2018, develop a full partnership with West Region Tribal Council Health
Department – Trauma Team – to provide culturally appropriate supports to students in
the event of a critical incident using the 7 Traditional Teachings.

Strategies - Year 1
School Division Strategies
Introduce RTI to school leaders
(December 13, 2016).
• Development of school RTI models of
intervention (supporting academics
and behavior).
• Division-wide PAX and PAX to the
MAX Professional Development
provided to all in-school staff in 20172018 school year.
• Resources to support curricular
involvement and eliminate
participation barriers for students.
• Resources in place for implementation
of the Tell Them From Me (TTFM)
survey system to collect data from
students, parents and staff regarding
their perceptions of the school
environment.
• Appropriate school and classroom
level programs and practices are in
place to help students meet
achievement goals when data indicate
interventions are needed.
• Ensure Tell Them From Me survey
available to schools so data can be
used to inform planning and develop
positive practices and policies.
• Invite West Region Tribal Health –
Trauma Team to meet with RRSD
Trauma team to discuss partnership.
•
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•
•
•
•
•
•

School Based Strategies
Self-Directed Learning programs are in
place for students who require flexible
scheduling.
The school schedule is flexible so that
students can receive academic help while in
school.
Tutorial programs/opportunities are in place.
All Students are actively engaged in at least
one extra-curricular/recreational
activity/opportunity in the school.
SafeTalk implemented in all high schools.
Review Tell Them From Me survey data to
inform planning and develop positive
practices and policies.
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School Division Strategies
Identification of Development and
Implementation Team for Emergency
Response Manual.
Investigate mental health and
wellbeing curriculums for
implementation in all schools.

•
•

School Based Strategies

Student Achievement Measures
•
•
•

Tell Them From Me Survey Data
Strength and Difficulties Questionnaire (SDQ)
Learning Behaviors on the Provincial Report Card

Indicators
•
•
•
•
•

•

When asked in the TTFM survey students, staff, and parents generally describe the
school as a safe and orderly environment.
Electronic tools such as Survey Monkey are utilized to collect information regarding
specific decisions.
Clear and specific rules, routines and procedures are in place for school operations.
Staff know the emergency management procedures and how to implement them for
specific incidents.
The accomplishments of students, teachers, teams of teachers/students and the whole
school are recognized in a variety of ways. (newsletter to parents, announcements,
websites, school celebrations)
Reports, graphs are in place to document student achievement and well-being.
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Cultural Proficiency

Rolling River School Division schools were asked to complete the “Assessing Cultural
Knowledge” rubric with their staff to determine areas for growth in culturally responsive curricula
and interactions.
The goal is for growth from Cultural Destructiveness
of the Five Essential Elements.
Five Essential
Elements

Cultural
Destructiveness

Cultural
Incapacity

Cultural Blindness

Cultural Proficiency in each
Cultural
Precompetence

Cultural Competence

Cultural Proficiency

Assessing
Cultural
Knowledge
Extent to which
curriculum
provides
opportunities for
educators and
students to learn
about self and
others.

Limit or
prohibit
sharing of
cultural
knowledge
and
developing
cultural
identity.

Promote
assimilation to
the dominant
culture and
dominant
learning styles
and language.

Ignore
aspects of
culture (staff
or students)
that connect
culture and
learning.

Recognizing that
the curriculum
does not include
students’
cultural
perspectives.
Incorporate into
the curriculum
information and
resources that
may reflect
students’
perspectives.

Regularly provide
opportunities for
students to
contribute their
knowledge and
perspectives about a
lesson’s topic(s) and
use the knowledge
to plan and
sequence the lesson.

Assess the gap
between the
teacher’s culture,
the culture of the
curriculum, and
the culture of the
students and seek
ongoing
opportunities to
learn about and
use culturally
responsive
curriculum.

Valuing
Diversity
Extent to
which
curriculum
reflects
diversity.

Select and
implement
curriculum and
use resources
that denigrate
specific
perspectives or
groups, and/or
provide
incomplete or
inaccurate
portrayals of
events,
individuals, or
groups.

Select and
implement
curriculum and
use resources
that reflect
dominant
group values,
perspectives,
and language.

Implement
curriculum and
use resources
and languages
recommended
by state
educational
agencies and
publishers,
thereby
providing limited
cultural
perspectives.

Recognize that
curriculum may
provide limited
cultural
perspectives.
Select and
develop
supplemental
curriculum and
resources that
provide
information
about
contributions of
diverse groups.

Select, develop,
and implement
curricula that
reflect diverse
perspectives and
languages and
provide inclusive,
accurate portrayal
of historical events
and cultural
groups.

Promote and
develop students’
advocacy for social
justice.
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Five Essential
Elements
Managing the
Dynamics of
Difference
Extent to which
curriculum
promotes
multiple
perspectives.

Adapting to
Diversity
Extent to which
cultural
knowledge is
integrated into
the curriculum.

Institutionalizing
Extent to which
values and
policies support
culturally
responsive
curriculum.

Cultural
Destructiveness

Cultural
Incapacity

Ignore, seek, or
alter data to
validate the
placement of
students into
rigid, limiting
curricular
paths that
provide
negative
educational
consequences
for all students.

View the
core
program as
meeting the
needs of all
students.

Select and use
curriculum that
perpetuates
inaccurate
and/or
negative portrayal
of diverse groups
and historical
events.
Curriculum
denigrates
culturally
different groups
and events
through
omissions,
distortions, and
fallacious
assumptions.

Use curriculum
that portrays
values and
behaviors of
the dominant
group to
promote the
assimilation of
diverse groups.
Staff believes that
assimilation is
integral to success.

Create
policies and
practices that
ensure a
curriculum
that excludes,
denigrates,
and
misrepresents
diverse
groups and

Create policies
and practices
that protect
agencysanctioned
curriculum and
instructional
approaches
while justifying
them as
beneficial for

Underperforming
students are
tracked into rigid
curricular paths
judged to be the
most effective
approach to
assimilate and
advance
students.
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Cultural Blindness
Implement only
mandated state
and federal
curriculum and
interventions
determined to be
of maximum
benefit to
underperforming
students.

Cultural
Precompetence

Cultural Competence

Recognizing that
the curriculum
may not be
accessible to all
students,
teachers may
differentiate
instruction, at
times
inappropriately
providing less
challenging
lessons for
underperforming
students.

Provide students
curriculum options
that are challenging
and incorporate
inquiry and higher
order thinking skills
that personalize
connections and
evoke multiple
perspectives.

Embrace
standards,
standardized
curriculum,
resources,
textbooks, and
standardized tests
to ensure equality
across the
curriculum for all
student groups
without regard for
cultural
differences.

Recognizing
students’ cultural
differences,
curriculum may
be
supplemented
with
information
about
cultural
contributions or
eventswithout
integrating such
into the
curriculum.

Integrate and
infuse into existing
curriculum
culturally relevant
content and
differentiated
instructional
approaches/resources
to meet the needs of
all students.

Standardize
agencysanctioned
curriculum
and
instructional
resources to
meet the
needs of all
student
groups.

Recognizing
the
limitation of
the existing
curriculum
to be
culturally
responsive,
staff may
integrate
culturally

Underperforming
students receive
ongoing, timely, and
personalized
support from peers,
teachers, and
parents.

Create policies and
practices to ensure
that agencysanctioned
curriculum is
enhanced with
information,
instructional
approaches, and
resources to
maximize the
learning

Cultural Proficiency
Provide
students
opportunities
to learn how to
learn—develop
academic
ability,
intellective
competence,
and advocacy
for social justice.

Promote multiple
perspectives in the
curriculum to
model
and develop
advocacy practices
for social justice.

Enthusiastically
embrace a
districtwide
responsibility
for closing
learning and
achievement
gaps.
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Five Essential
Elements

Cultural
Destructiveness
historical
events.
Actively
pursue the
identification
and
elimination of
perspectives
that threaten
the desired
perspective.

Cultural
Incapacity
assimilating
culturally
different
groups.

Cultural Blindness

Cultural
Precompetence
responsive
approaches
and
materials.

Cultural Competence

Cultural Proficiency

of all students.
Strategies to
ensure
student success is
articulated vertically
and horizontally
across grade levels
and departments
within schools and
between feeder
schools.
Students, staff, and
parents regularly
collaborate to
examine data
leading to
continuous
improvement of the
curriculum
program.

Goals
1. By June 2021, all schools will report progress toward cultural proficiency in the five
elements of a culturally responsive curriculum to cause equitable outcomes for FNMI
Learners.
2. Incorporate First Nations, Metis, Inuit (FNMI) content and ways of knowing in curriculum
so all learners (both Aboriginal and general populations) have knowledge and
appreciation of the unique contributions of FNMI peoples in Canada.
3. Based in the 5 elements of cultural proficiency, provide a culturally responsive
curriculum to cause equitable outcomes for FNMI learners.
4. Increase the percentage of students of Aboriginal ancestry who enroll in and complete
post- secondary transition programs in career development programs such as career
exploration, work experience and apprenticeship programs.
5. Increase the percentage of students of Aboriginal ancestry graduating in grade 12 with
one of Applied Mathematics, Pre-Calculus and one of Physics, Chemistry, Biology.
6. Track Aboriginal student participation in extra-curricular and leadership programs to
inform planning and practices.
Performance Targets
Focusing on elements for cultural proficiency, the trajectory for all schools will be towards
cultural competence in all 5 elements identified on the cultural proficiency rubric (and provided
above in the Current Level of Performance).
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Strategies - Year 1 Strategies to be implemented by June 2017 to achieve performance targets
in 2021.
School Division Strategies:

School Based Strategies: Examples

•

•

•

•

•
•

•

Provide professional development to
teachers to improve their
commitment and capacity to
integrate FNMI ways of knowing.
Provide media literacy PD so
educators can inform students on the
impacts of popular culture on the
integration and identity of our FNMI
population.
Develop a data tracking system to
report on FNMI equitable
achievement, graduation rates, and
transition to post-secondary
education/employment.
Use disaggregated data for division
wide planning and decision making.
Routinely review the status and
progress of every student and
intervene as soon as there are signs
of difficulties.
Systemic development and
implementation of Response to
Intervention (RTI) framework to
create positive school environments.
Attention is focused on creating and
sustaining Tier 1 supports
(universal), Tier 2 supports (targeted
group), and Tier 3 supports
(individual) systems of support that
improve lifestyle results (academic,
personal, health, social, family, work,
recreation) for all children and youth.
The RTI framework allows educators
to respond consistently and
effectively to academic and
behavioral needs.

•

•
•
•
•

Involve FNMI youth, family, traditional
knowledge keepers, and community (as
appropriate) to support learning and ways of
knowing.
Media Literacy Integration into the content
areas so students understand the effects of
popular cultural on integration and identity of
our indigenous population.
Support learning by acknowledging learning
styles, experiences, knowledge, and ways of
knowing for FNMI learners (metacognition).
Use teacher formative assessment to raise
student achievement.
Routinely review the status and progress of
every student and intervene as soon as there
are signs of difficulties.
Systemic development and implementation of
Response to Intervention (RTI) framework to
create positive school environments. Attention
is focused on creating and sustaining Tier 1
supports (universal), Tier 2 supports (targeted
group), and Tier 3 supports (individual)
systems of support that improve lifestyle
results (academic, personal, health, social,
family, work, recreation) for all children and
youth. The RTI framework allows educators to
respond consistently and effectively to
academic and behavioral needs.

Student Achievement Measures
• Report card data
• Tell Them From Me Survey Data
• Cultural Proficiency Rubric completed by school staff September 20, 2016.
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Indicators
•
•
•
•
•
•

FNMI content, perspectives, and ways of knowing integrated into curriculum.
Increase in the number of FNMI achieving “good understanding and application of
concepts and skills in literacy” on the provincial report card.
Increase in the number of FNMI achieving “good understanding and application of
concepts and skills in numeracy” on the provincial report card.
PD opportunities are provided for teachers and students.
TTFM survey data indicates a supportive welcoming school environment.
TTFM student responses indicate they are being taught aboriginal content and ways of
knowing.
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Literacy

Current Level of Performance
Provincial data and school assessment data indicate that students are improving in reading
fluency but need more help in reading comprehension and writing. The data shows Aboriginal
students and male students are performing below their peers on provincial measures, the gap
increases in middle years and then narrows in grade 12 as per results in the grade 12 Provincial
Test in Language Arts. Student performance may be attributed to increasing amounts of content
and unfamiliar vocabulary as students move up through the grades.
The provincial RRSD disaggregated data indicates a focus in the sub-competency areas which
are bolded in the bullets below would support success in the content areas for all students, and
in particular self-declared Aboriginal students and male students:
•

•

•

•

A need to help students understand and interpret key ideas and messages in a
variety of content area texts by providing explicit strategy instruction for
comprehension and dedicate time to build academic vocabulary.
A need to provide students opportunities to respond critically to a variety of texts by
providing discussion opportunities for text meaning, interpretation and extending
knowledge to current global circumstances.
A need to provide students with experiences and opportunities to choose language to
make an impact on the reader.
A need to provide sufficient opportunities in writing to use conventions and resources
to edit and proofread to make meaning clear.

Goals
By June 2021, 90% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills) on the provincial report card scale in all core content areas.

Performance Targets
•

•

•
•

By June 2017, 60% of all RRSD students will achieve a minimum of 3 (Good
understanding and application of concepts and skills) on the provincial report card scale
in all core content areas.
By June 2018, 70% of all RRSD students will achieve a minimum of 3 (Good
understanding and application of concepts and skills) on the provincial report card scale
in all core content areas.
By June 2019, 80% of all RRSD students will achieve a minimum of 3 (Good
understanding and application of concepts and skills) on the provincial report card scale.
By June 2020, 85% of all RRSD students will achieve a minimum of 3 (Good
understanding and application of concepts and skills on the provincial report card scale.
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Strategies - Year 1

School Division Strategies
•
•
•

•

•

•
•

•

•

Provide teachers with technical assistance to
manage student information in Gradebook for
recording and reporting student progress.
Input outcomes into Gradebook to ensure
instruction and assessment are aligned with
provincial curriculum.
Provide access to a divisional IT Coach, a
stable resource for job-embedded
professional development to support
educators to manage student information and
use data to inform student achievement of
curricular outcomes to improve learning.
Provide access to a divisional Literacy
Coach, a stable resource for job-embedded
professional development to generate
improvement in reading, writing and student
learning to achieve Manitoba provincial
curricular outcomes.
Routine review and monitoring of data
provided by the classroom teacher in
Gradebook will concentrate everyone’s
attention on supporting student achievement
and foster professional collaboration and
collective accountability for those students
requiring targeted supports.
Support schools to develop and implement a
Response to Intervention pyramid of Tier
1,2,3 interventions.
Develop and strengthen the instructional
leadership skills of principals, vice principals,
and other in-school leaders to support
teaching excellence.
Support principals to implement the WalkThrough Tool to support consistency of good
pedagogy across all classrooms to ensure
student academic success and support
social/emotional well-being.
Provide resources to support school based
professional development.

School Based Strategies
•

•
•
•
•

•
•

•

•
•

•
•
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The principal arranges for/provides
adequate training for technology teachers
are expected to use to manage student
information in Gradebook for recording
and reporting student progress.
Essential elements of content are
identified and reported on in Gradebook.
Formative and summative assessments
are aligned to the curriculum.
The amount of time needed to adequately
address the essential elements is
examined.
School Teams regularly meet to discuss
the progression and viability of documents
that articulate essential content and timing
of delivery (for example, pacing guides,
curriculum maps).
Building Academic Vocabulary
Goals and performance targets are
established as a percentage of students
who will achieve a minimum of good
understanding on curriculum-based
measures (CBM) by school teams.
Routine review and monitoring of data
provided by the classroom teacher in
Gradebook will concentrate everyone’s
attention on supporting student
achievement and foster professional
collaboration and collective accountability
for those students requiring targeted
supports.
Tutorial and Self-Directed Learning
programs are in place.
Response to Intervention (RTI) Tier 1, 2, 3
practices and programs are in place to
help students meet achievement goals
when data indicates interventions are
needed.
Develop and strengthen the instructional
leadership skills of teachers and in school
teams to support teaching excellence.
The principal communicates with staff how
the walk through tool will be implemented.
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School Division Strategies

School Based Strategies
•

•

•
•

Professional development opportunities
are provided for teachers regarding the
pedagogical components in the WalkThrough tool.
When asked or in conversation, teachers
are familiar and can refer to the major
pedagogical components in the WalkThrough tool.
Alignment of resources to support literacy
and numeracy and the 4 pedagogical
components in the Walk-Through tool.
Teachers have opportunities to observe
and discuss effective teaching within their
school/school division.

Student Achievement Measures
•
•
•

Provincial Report Card Data
Provincial Standards Assessments
Tell Them From Me Survey Data

Indicators to Provide Enhanced Student Learning in Literacy
•
•
•
•
•

School curriculum and assessments link to provincial curriculum outcomes.
Clear and measurable goals are established and focused on improving overall student
achievement at school level.
Data in Gradebook is routinely analyzed, interpreted and used to monitor progress
toward school achievement goals.
School and classroom RTI level programs and practices are in place to help students
meet achievement goals when data indicates interventions are needed.
Manitoba Report Card Data and Provincial Literacy Assessments indicate progress in
student achievement.
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Numeracy

Current Level of Performance
Provincial grade 3 assessment data indicate RRSD students score 5 to 8% higher than the
provincial average in numeracy competencies. The data also shows that Self-declared
Aboriginal students are performing on average, 12% below their peers in numeracy
competencies on the provincial measures.
Grade 12 Provincial Tests indicate RRSD students are scoring 10% above the provincial
average in Applied Mathematics, 11% above the provincial average in Essential mathematics
and 2% below the provincial average in Pre-Calculus Mathematics.
Manitoba Rural Learning Consortium (mRLC) June 2016 baseline data assessed proficiency of
students in grade 6 mathematics outcomes in Number Sense, Patterns and Relations, Shape
and Space, Statistics and Probability. This data is only one piece of information and indicates
students would benefit from additional support in the Patterns and Relations strand and
Statistics and Probability strand in mathematics.
Manitoba Rural Learning Consortium (mRLC) June 2016 baseline data assessed proficiency of
students in regard to grade 9 mathematics outcomes in. This data is only one piece of
information and indicates students would benefit from additional support in the Patterns and
Relations strand and Shape and Space strand in mathematics.

Goals
By June 2021, 90% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills) on the provincial report card scale in Mathematics.

Performance Targets
By June 2017, 60% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills) on the provincial report card scale in Mathematics strands
(Number Sense, Patterns and Relations, Shape and Space, and Statistics and Probability) in all
grades.
By June 2018, 70% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills) on the provincial report card scale in Mathematics strands
(Number Sense, Patterns and Relations, Shape and Space, and Statistics and Probability) in all
grades.
By June 2019, 80% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills) on the provincial report card scale in Mathematics strands
(Number Sense, Patterns and Relations, Shape and Space, and Statistics and Probability) in all
grade levels.
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By June 2020, 85% of all RRSD students will achieve a minimum of 3 (Good understanding and
application of concepts and skills on the provincial report card scale in Mathematics strands
(Number Sense, Patterns and Relations, Shape and Space, and Statistics and Probability).

Strategies - Year 1

School Division Strategies
•
•
•

•

•

•

•

Provide all stakeholders with technical
assistance to manage student
information in Gradebook.
Input outcomes into Gradebook to
ensure instruction and assessment are
aligned with provincial curriculum.
Provide access to a divisional IT
Coach, a stable resource for jobembedded professional development
to support educators to manage
student information and use data to
inform student achievement of
curricular outcomes to improve
learning.
Provide access to a divisional
Numeracy Coach, a stable resource for
job-embedded professional
development to generate improvement
in numeracy and student learning to
achieve Manitoba provincial curricular
outcomes.
Routine review and monitoring of data
provided by the classroom teacher in
Gradebook to concentrate everyone’s
attention on supporting student
achievement and foster professional
collaboration and planning for those
students requiring targeted supports.
Learning for principals in mathematics,
mathematics pedagogy and
instructional leadership in mathematics
in their schools.
Development of a collaborative
professional development model that
allows educators the opportunity to
work together to:

School Based Strategies
•

•
•

•

•

•
•

•

Routine review and monitoring of data
provided by the classroom teacher in
Gradebook to concentrate everyone’s
attention on supporting student achievement
and foster professional collaboration and
planning for those students requiring
targeted supports.
Build Academic Vocabulary in mathematics.
(refer to appendix).
Sharing among intermediate and secondary
school mathematics leaders about
successful practices in Grades 7, 8, 9
Mathematics and Grades 10, 11, 12 Applied
Mathematics courses and Pre-Calculus
courses.
Investigate perspectives, experiences and
promising practices in mathematics learning
and teaching identified in the mRLC math
pilot project.
Continue to build teachers’ capacity for
assessment for, of and as mathematics
learning, including communicating with
students and parents and planning and
delivering instruction to increase the learning
of each student.
Emphasis on formative assessment in
mathematics to support student learning.
Analyze student work to identify the needs of
the learner and implement strategies and
interventions necessary to support
approximation of curriculum outcomes.
Self-Directed Learning programs are in place
for students who require flexible scheduling.

 Learn from each other.
 Observe one another’s practice.
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School Division Strategies

School Based Strategies

 Review the research and share
knowledge on what works and
what does not.
 Deepen understanding of the skills
and knowledge students need to
demonstrate whether they meet
specific curriculum outcomes.
 Determine the appropriate
assessment practices to uncover
where students are needing
additional help.
 Build understanding of effective
mathematics instruction.
 Design a responsive mathematics
learning environment using the
RTI framework to support
students.
 Facilitate access to mathematics
learning resources and
professional learning
opportunities.

Student Achievement Measures
•
•
•

Provincial Report Card Data
Provincial Standards Assessments
Tell Them From Me Survey Data

Indicators to Enhance Student Learning
•
•
•
•
•
•

School curriculum and assessments are linked to provincial curriculum outcomes.
Clear and measurable goals are established and focused on improving overall student
achievement at school level.
Data is routinely analyzed, interpreted and used to monitor progress toward school
division and school achievement goals.
School and classroom level programs and practices are in place to help students meet
achievement goals when data indicates interventions are needed.
Increase in mRLC Math assessment data.
Manitoba Report Card Data and Provincial Numeracy Assessments and MRLC math
assessments (Pilot project) indicate progress in student achievement.
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Appendix A

2016-2017 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
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2016-2017 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report

Report Requirements
1. School Division Profile (2016-2017)
a) Brief overview of relevant geographic or demographic information as well as specific
school division strengths, equity issues, and/or challenges.
Rolling River School Division is located in South-Western Manitoba, Canada in close proximity to
Riding Mountain National Park and its amenities. The Division covers approximately 3000 square
kilometers and includes four high schools, eight elementary schools, five colony schools and an
Adult Learning Centre: Cool Spring Colony, Deerboine Colony, Douglas Elementary, Elton
Collegiate, Erickson Collegiate, Erickson Elementary, Forrest Elementary, Hillside Colony,
Minnedosa Adult Learning Centre, Minnedosa Collegiate, Oak River Colony, Oak River
Elementary, Onanole Elementary, Rapid City Elementary, Rivers Collegiate, Rivers Elementary,
Tanner’s Crossing School, and Westview Colony . The 17 schools provide service to the
communities of Douglas, Forrest, Rivers, Rapid City, Oak River, Minnedosa, Rolling River First
Nation, Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa,
Manitoba.
Strengths
•
•

•

•

Commitment to inclusion
Long-standing practice of ensuring that students have equitable access to technology within
the school curriculum and providing support to staff in the integration of that technology into
their instructional plans to accelerate learning.
Community and regional partnerships (both formal and informal) that support a wide range of
student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake System, regional
Child Welfare agencies, Mental Health, Public Health, service clubs, Parent-Child Connection,
day care and nursery schools, Addictions Foundations of Manitoba, Manitoba Adolescent
Treatment Centre Neurodevelopmental Outreach Program, Child and Adolescent Treatment
Centre, apprenticeship and work placements).
Divisional Informational Technology, Literacy and Numeracy Coaches providing leadership to
improve instruction and student learning

Challenges
•

Achievement gaps exist between aboriginal and non-aboriginal students, male and female
students.
• Early Development Instrument (provincially mandated screening of Kindergarten students
based on presentation at school entry) indicates a number of children are not ready for school.
• Ensuring equitable support and services in all schools
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b) Description of senior administration team (Actual 2016-2017)
Full-time Equivalents

No.

Superintendent

1.0

Secretary-Treasurer

1.0

Director of Student, Clinical & Pre-Kindergarten Services

1.0

Director of Instruction, Curriculum and Technology

1.0

c) Division staffing profile (Actual 2016-2017)
Full-time Equivalents

No.

Principals

9.875

Vice-Principals

0.25

Teachers

113.328

Counsellors

5.375

Resource Teachers

7.75

Teachers supporting special needs low enrollment classes
Educational Assistants

0
56.50

Speech Language Pathologists

1.0

Literacy Coach

0.5

Numeracy Coach

0.5

ICT Coach

0.5

Occupational Therapists

0

Physiotherapists

0

Social Workers

1.0

Psychologist

0.5

Career Coordinators

2.0
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d) Disaggregated data for students designated as EAL and self-declared Aboriginal students –
2016-2017
Date

Total Student Enrollment

September 30, 2016

1,726

No. of Students

Percentage of Student
Population

English as an Additional
Language

49 (44 FTE)

2.8%

Self-declared Aboriginal

244

14.1%

Disaggregation

e) Education for Sustainable Development – 2016-2017
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17

1. Website link to current school division Strategic Plan
https://www.rrsd.mb.ca/Documents/RRSD_Five_Year_Strategic_Plan_Priorities_2016-2021.pdf

2. Report on data

RRSD Priorities:
•
•
•
•

Mental Health and Well Being
Cultural Proficiency
Literacy
Numeracy

Preface:
There is an interplay between each of the four RRSD priorities. We need to think of the four priorities
that are listed vertically as a connected set rather than a separate list. Improvement efforts in one
overlap into the other priority areas.
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Mental Health-Well Being and Cultural Proficiency data reflects the opinions and views of
stakeholders (students, parents, educators) using the Tell Them From Me Survey, Strengths and
Difficulties Questionnaire (SDQ), and Cultural Proficiency rubric.
Academic Achievement/Outcome data in the areas of Literacy and Numeracy tell us what students
have learned. In RRSD the academic data includes classroom-level, benchmark, formative
assessment, report card data, and provincial assessments.
Response to Intervention (RTI), a tiered instruction and support system will be indicated if appropriate.
1. Mental Health and Well Being
Goals:
• The overarching goal is to develop a school culture where mental health and well-being are
integrated into every aspect of each student’s school experience.
• By June 2021, when asked in the TTFM survey, an increasing number of students will describe
the school as a safe and caring environment.
• By June 2021, a coordinated approach using the RTI model will provide a continuum of service
that is aligned and responsive to the needs of students, parents and staff to improve lifestyle
results (academic, personal, health, social, family, work, recreation) for all students.
Data Results:
Between April 10 to May 10 2017 “Our School” (formerly Tell them From Me), a web based
evaluation system, was conducted in grades 4 to 12 that yielded student and parent
information on social emotional outcomes, bullying and school safety. Data is organized into
sets of indicators to provide information on student engagement, wellness, and aspects of
classroom and school climate that affect student engagement and learning outcomes.
Caveat:
• Only schools with more than 50 students complete the Tell Them From Me Survey to ensure
student confidentiality. The Hutterian Schools and Oak River Community School conduct a
survey from RRSD office on Survey Monkey.
• Parent survey information are only representative at school level and not available for a division
summary.
• The survey responses are completely confidential and not linked with any student records.
Social Engagement and Emotional Health Outcomes
A. Extra-Curricular Engagement
Student participation in school sports - Students who play sports with an instructor at school,
other than a gym class.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)
76%
65%
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Secondary Results (Grades 7 to 12)
58%
60%
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Student participation in school clubs – Students who take part in art, drama, or music groups;
school clubs or a school committee.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)
29%
30%

Secondary Results (Grades 7 to 12)
29%
29%

Comments: Students were asked: “If you do not participate in sports or clubs at school, to indicate
the reason.”
Elementary students most frequent responses:
• No time because of participation in out of school sports/clubs
• Family responsibilities
Secondary students most frequent responses:
• No time because of participation in out of school sports/clubs
• Feeling like I don’t have the skills
• Work and part time job commitments
B. Sense of Belonging at School
Students with a positive sense of belonging- students who feel accepted and valued by their
peers and by others at their school.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

81%
80%

70%
63%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Students with positive relationships – students who have friends at school they can
trust and who can encourage them to make positive choices.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

78%
81%

73%
71%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
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Comments: Adopting the PAX program in all schools provides a research based foundation to
ensure the development of a safe and orderly environment that supports cooperation and
collaboration and positive relationships. PAX = peace, productivity, health and happiness.
C. Social – Emotional
Students who report moderate or high levels of anxiety - students who have intense feelings
of fear, intense anxiety, or worry about particular events or social situations.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

24%
21%

18%
22%

Students with moderate or high levels of depression – Students who have prolonged periods
when they feel sad, discouraged, and inadequate.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

Not assessed in Elementary survey
Not assessed in Elementary survey

18%
24%

Comments: The percentage of students indicating anxiety and depression are primary concerns.
D. Bullying and School Safety Outcomes
The prevalence of school bullying:
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

52%
49%

35.8%
34.1%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments: Elementary School Students were asked where bullying happened most often and
indicated outside the school during recess and secondary students indicated in hallways or outside
on school property.
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Elementary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
22%
20%

Verbal
37%
37%

Social
33%
32%

Cyber
6%
6%

Secondary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
9%
9%

Verbal
30%
26%

Social
22%
22%

Cyber
7%
10%

Comments: Students indicated bullying happened most often in the hallways (44%) during break
periods (42%).
Elementary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

76%
75%

Feel safe going to
school
79%
78%

Feel safe on the way home
84%
80%

Comments: Overall, 10.2% of girls and 10.9% of boys in MB Rolling River indicated that they did
not feel safe at school. A further 11.4% of girls and 16.9% of boys indicated a neutral position,
neither agreeing nor disagreeing that they felt safe at school in 2016-17.
Secondary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

72%
76%

Feel safe going to
school
82%
83%

Feel safe on the way home
82%
84%

Comments: 7.3% of girls and 7.8% of boys indicated they did not feel safe. A further 20.9% of girls
and 12% of boys indicated a neutral position neither agreeing nor disagreeing that they felt safe at
school in 2016-17.
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Strengths:
• Students feel they have someone at home or in their community who provide
encouragement and can be turned to for advice.
• Elementary and Secondary students strongly agreed that there were measures in place to
prevent bullying. Teachers step up quickly when they observe bullying , there are safe ways
to report it, and there are adults at school victims can talk to.
Challenges:
• Anxiety and depression are primary concerns.
• The highest frequency of bullying occurs outside on school property and in hallways.
Summary of how challenges will be addressed:
It is important to recognize that mental health and wellness supports have existed in RRSD for many
years. In collaboration with administrators, educators and support staff we will continue to provide a
comprehensive and systemic approach for mental health supports and mental health education.
• Ensure adequate supervision in the bullying hot spots and staff are able recognize and
intervene if bullying is occurring.
• Develop a culture where positive interactions and programming for mental health and
well-being are integrated into every aspect of each student’s school experience. (PAX,
Mindfulness, Zones of Regulation, to name a few).
• The student data provides a springboard for action in areas such as Mental Health
Literacy, the need to reduce the stigma associated with mental health, and provide PD to
increase knowledge on specific issues such as anxiety and depression.
• Raise awareness and increase knowledge through professional learning and the
implementation of evidence-based promotion, prevention and intervention programs.
Programs include Respect in Education/Sport, Mental Health First Aid, and Violent Threat
Risk Assessment (VTRA) to name a few.
• To identify students in need of enhanced support and to help them and their families to
connect to appropriate care through effective referral systems and pathways.
• To collaborate with partners within a larger system of care.
• Develop a full partnership with West Region Tribal Council Health Department – Trauma
Team, to provide culturally appropriate supports to students in the event of a critical
incident.
• Implementation of the RTI Model to identify and provide a continuum of supports for
Mental Health and Well Being.

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

33

Tier 3 - FEW students will need
intensive interventions to
address more severe and lasting
challenges that may be seen as
mental health problems.
Tier 2 - SOME students will show signs of
mild to moderate distress and will need
individual student supports and strategies,
as well as some interventions.
Tier 1 - ALL students will gain support from whole school
strategies and programming that enhances social/emotional
learning and fosters resilience.

2. Cultural Proficiency
Goals:
Focusing on elements for cultural proficiency, the trajectory for all schools will be towards cultural
competence in all five elements identified on the cultural proficiency rubric. (Refer to page 17 of
the RRSD Strategic Plan to view the Cultural Proficiency Rubric.)

CULTURAL PROFICIENCY - STAFF DATA
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

82%
71%

67%
50%
42%

42%42%
18%

8%
2016

41%
35%
24%

17%

29%
17%
8…

2017

Assessing Cultural
Knowledge

2016

2017

Valuing Diversity

59%

2016

50%

2017

Managing the
Dynamics of
Difference

2016

1…
8%

12%

2017

Adapting to Diversity

Cultural Destructiveness

Cultural Incapacity

Cultural Blindness

Cultural Precompetence

Cultural Competence

Cultural Proficiency
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33%

33%
12% 8%

8%

58%

8…
2016

2…
12%

2017

Institutionalizing
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Cultural Proficiency Student Data:
• All schools have made progress towards cultural competence and the description of
practices range from precompetence to culturally proficient.
• Tell Them From Me Survey asked “At school, are you being taught about Aboriginal
peoples in Canada?”

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)
Yes
No Data
69%

No
No Data
5%

Unsure
No Data
26%

Secondary Results (Grades 7 to 12)
Yes
No Data
64%

No
No Data
17%

Unsure
No Data
20%

Comments:
• 100% of schools report infusion of cultural proficiency into programming
• Professional development for teaching staff
 September, 2016, Kevin Lamoureaux and Natasha Pearen (Elementary
schools) and Eddy Robinson (Secondary schools) presented. Post-workshop
collaborations resulted in posting of 30 lesson plans focused on cultural
proficiency (Kindergarten to Grade 12) on division website
 See link:
https://portal.rrsd.mb.ca/RESOURCES/lessonplans/culturalproficiency/Pages
/default.aspx
 September, 2015, Media Literacy workshop with Ozlem Sensoy raised
awareness of the impact on popular culture on integration and identify of our
indigenous population
• Project at Erickson Collegiate for students to gather and archive oral history from elders
at Rolling River First Nation to be displayed on the RRSD website.
Summary of how challenges will be addressed:
Rolling River School Division added “At school, are you being taught about Aboriginal peoples
in Canada?” in the Tell Them From Me Survey completed in spring, 2017. Therefore, it is
difficult to determine trends in student data until we have additional survey results from
subsequent years.
School principals will need to collect additional information to determine why students are
indicating “unsure” on the Tell Them From Me Survey question. It may be as simple as
ensuring that teachers are beginning their lessons by sharing the goals related to that
topic/issue.
• Continue to provide professional development for teaching staff to improve their
commitment and capacity to integrate FNMI ways of knowing.
• Provide professional development to school-based and divisional support staff to raise
awareness and increase knowledge about Indigenous peoples in Canada
• Use of data from Walk-Through Tool to provide constructive feedback that ensures
teachers are explicitly teaching about Aboriginal peoples in Canada
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3. Literacy
Performance Target:
June 2017 performance target is that 60% of RRSD students will achieve a minimum of 3 (Good
understanding and application of concepts and skills) on the provincial report card scale in all
core content areas.
Performance Report toward Strategic Plan goals:
According to provincial Report Card data, students in grade 3, 4, 7, and 9 exceeded the June
2017 performance target in literacy.
In grade 12 English program, 58% of students are meeting the target. The target is 60% and puts
us minimally (2%) below the performance target.
All students on modified course designation are achieving a minimum of three (Good
understanding and application of concepts and skills) on the provincial report card scale.
Caveat:
• Pupils receiving EAL service are not reported because their aggregate/grade is below 10
students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their aggregate/grade is below 10
students, which would compromise student confidentiality.
Grade 3 and 4
• Foundation Skills assessments in grade 3 and 4 English Reading Comprehension indicate
78% of RRSD students are meeting or exceeding the performance target expectation
according to provincial report card data.
• Foundation Skills assessments in grade 3 and 4 English Writing indicate 71% of grade 3
and 4 students are meeting or exceeding the performance target.
• Provincial assessments in grade 3 and 4 measure the following 3 competencies of the
grade 3 Reading in English Program:
 Competency 1: Student reflects on and sets reading goals.
 Competency 2: Student uses strategies during reading to make sense of texts.
 Competency 3: Student demonstrates comprehension
The data indicates RRSD results exceed provincial results by 6%.
Grade 7
• Grade 7 English Reading Comprehension data indicate 75% of all RRSD students are
meeting or exceeding the performance target expectation according to provincial report
card data.
• Grade 7 English Writing indicate 71% of all RRSD students are meeting or exceeding the
performance target.
Grade 9
• Grade 9 English Language Arts data indicate 71% of all RRSD students are meeting or
exceeding the performance target expectation according to provincial report card data.
Grade 12
• Grade 12 English Language Arts data indicate 58% of all RRSD students are meeting or
exceeding the performance target expectation according to provincial report card data.
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•
•

In Grade 12 English 49% of self-declared aboriginal students and 49% of non-aboriginal
students achieved the performance target, hence no achievement gap according to
provincial report card data.
Manitoba Education and Training Statistical Report correlates with RRSD analysis that there
is no achievement gap between non-aboriginal and self-declared aboriginal students
according to the provincial average for the Grade 12 Provincial Test in English Language
Arts.

Challenges:
Assessment measures indicate the following challenges:
There is an achievement gap between aboriginal and non-aboriginal students.
• Provincial data for grade 3 and 4 indicate self-declared Aboriginal students are performing
4% below the provincial average and 10% below non-aboriginal learners in RRSD.
• In grade 7 English Reading Comprehension 56% of self-declared aboriginal students are
meeting the performance target, and 79% of non-aboriginal students.
• In grade 7 English Writing 64% of self-declared aboriginal students are meeting the
performance target, and 73% of non-aboriginal students.
• In grade 9 English Language Arts (ELA 10F) 25% of self-declared aboriginal students are
meeting the performance target and 72% of non-aboriginal students.
• There is a gender gap in which males do not perform as well as females. The
disaggregated data indicates a 14% difference in performance.
Trends:
Trend analysis from provincial assessments and RRSD report card data indicate the following:
• There is a performance gap of aboriginal students in comparison to their non-aboriginal
peers. The gap is not significant in grade 4, but widens in the middle years, and then in
grade 12 there is no gap according to RRSD and provincial assessment data.
• The gender gap in which males do not perform as well as females.
Summary of how challenges will be addressed (Actions to be taken in the lowest areas of
student achievement):

Action 1: The Response to Intervention (RTI) Framework illustrates what will be done to
support students literacy development and success in the content areas.
Tier 3 (Response to Intervention):
• Reading Recovery is a one to one program that increases the number of grade one
students who are meeting expectations in reading and writing. The methods used in
reading recovery are shared with other teachers and impact students beyond the
targeted students in this program.
• Continue to examine results from Early Development Instrument (EDI) to provide
targeted support to vulnerable student populations
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Tier 2 (Response to Intervention):
• Later Literacy Intervention (LLI)
• Begin pilot implementation of Fast ForWord in Early years, Middle years and Senior
years. It is a series of software programs designed to develop effective strategies for
reading and writing to help students reach grade level classroom performance. The
target audience will be students who are below grade level in reading and writing
proficiency
• Continue working with early, middle and senior years in the implementation of reading
programs that assist in developing reading fluency and comprehension.
• Barton Spelling and Reading program (K to 12).
Tier 1 (Response to Instruction):
• WalkThrough Tool to leverage instruction and build capacity of all teachers in grades K
to 12 by providing formative feedback and professional development on student
performance data.
• Literacy, Numeracy and Technology coaches support teachers with an emphasis on
instruction, assessment and teaching strategies to help all student s achieve provincial
outcomes.

Tier 3
(one to one support)
1-5% of the student
population
Tier 2
(small group)
10-15% of the student
population
Tier 1
(whole class- small group-individual) 8090% of the student population
Action 2:
Increase the use of student performance data to identify the students who are struggling and
target services and supports for those students. Document the student specific supports in an
IEP.
Action 3: Develop a division-and- school wide protocol in the use of student performance data to
target supports and services to students.
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Action 4: Technological resources and supports will be provided to schools with real time data
about student performance for routine analysis and planning.
4. Numeracy
Performance Target:
June 2017 performance target states that 60% of all RRSD students will achieve a minimum of 3
(Good understanding and application of concepts and skills) on the provincial report card scale in
Mathematics strands (Number Sense, Patterns and Relations, Shape and Space, and Statistics
and Probability) in all grades.
Performance Report toward Strategic Plan goals:
• According to provincial report card data students in grade 3, 4, 7, and 9 are at or have
exceeded the June 2017 performance target in numeracy.
• According to provincial report card data, students in grade 12 are performing at or above
the performance target in Essential mathematics and Pre-Calculus mathematics. Applied
math report card data reveals that 58% of students are performing at or above the target,
which puts us minimally (2%) below the performance target.
Caveat:
• Pupils receiving EAL service are not reported because their aggregate/grade is below 10
students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their aggregate/grade is below 10
students, which would compromise student confidentiality.
Grade 3 and 4
• June 2017 report card data revealed that 69% of grade 3 students are performing at or
above the performance target.
• June 2017 report card data revealed that 75% of grade 4 students are performing at or
above the performance target.
Grade 7
• June 2017 report card data revealed that 65% of students in grade 7 are performing at or
above the performance target.
Grade 9
• June 2017 report card data revealed that 61% of students in grade 9 mathematics
(mathematics 10F) are performing at or above the performance target.
• June 2017 report card data revealed that 50% of students in grade 9 mathematics
modified (Mathematics 10M) are performing at or above the performance target.
Grade 12
Essential Mathematics:
• June 2017 report card data revealed 71% of students in Essential Mathematics 40S are
performing at or above the performance target.
• RRSD is above the provincial average mark in Essential mathematics
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Grade 12 Provincial Tests in Essential Mathematics Average marks:
Pre-Calculus Mathematics:
• June 2017 report card data revealed 73% of students in Pre-Calculus Math 40S are
performing at or above the performance target.
• According to provincial test data RRSD is below the provincial average mark in PreCalculus mathematics.
Jan/Jun 2017
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2018

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021

55.8
68.4
70.6
62.0
69.8
66.7

Grade 12 Provincial Tests in Pre-Calculus Mathematics Average marks:
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2017
68.1
58.6
60.3

Jan/Jun 2018

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021

58.0
59.4

Applied Mathematics:
• June 2017 report card data revealed 58% of students in Applied Mathematics 40S are
performing at or above the performance target.
• RRSD is above the provincial average mark in Applied Mathematics.
Grade 12 Provincial Tests in Applied Mathematics Average marks:
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2017
56.1
66.7
67.0

Jan/Jun 2018

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021

69.3
63.0

Challenges: (A statement of the evidence and measures of student achievement and results
that have been realized):
There is an achievement gap between aboriginal and non-aboriginal students.
• Provincial data for grade 3 and 4 assessment in numeracy indicate self-declared
Aboriginal students are performing above the provincial average and 4% below nonaboriginal learners in RRSD.
• In grade 9 Mathematics 7% of self-declared aboriginal students are meeting the
performance target and 67% of non-aboriginal students.
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Trends:
• There is a performance gap of aboriginal students in comparison to their non-aboriginal
peers in numeracy. The gap is significant in grade 3, and continues to grade 12. Math
assessments reveal the gap narrows in grade 12 essential mathematics.
Summary of how challenges will be addressed:
Professional Learning Communities (PLC’s) Focused on Student Learning in Numeracy:
• Schools will establish Professional Learning Communities/Teams with meeting times
scheduled on the school calendar. The teams will identify a goal, essential learning
understandings, develop common assessments, and analyze data and adjust instruction.
• Professional Learning Communities/Teams will analyze and investigate how come the
discrepancy exists between RRSD report card data and provincial test data to determine
trends and the questions/outcomes that are causing challenge to students.
The mRLC pilot is showing promise in supporting students in numeracy. Continue in the
numeracy pilot project and expand the pedagogy to include other teachers using PLC’s.
Preliminary 2017 pilot results:
Summative
Assessment

Number Strand

Patterns &
Relations Strand

Shape &
Space Strand

Statistics &
Probability Strand

Math 9

Increase 6%

Increase 8%

Increase 8%

Increase 3%

-------------

June 2017

58%

66%

60%

46%

63%

June 2016

52%

58%

52%

43%

63%

Math 6

Increase 14%

Increase 13%

Increase 10%

Increase 17%

Increase 11%

June 2017

69%

76%

57%

67%

72%

June 2016

55%

63%

47%

50%

61%

4. Report on the following grants:
a) Aboriginal Academic Achievement (AAA)
Aboriginal Academic Achievement is included in the general literacy and numeracy reporting in
section 3 of this report.
b) Literacy and Numeracy
Literacy and Numeracy conclusions regarding early year’s learners are included in the general
literacy and numeracy reporting in section 3 of this report.
c) English as an Additional Language (EAL)
Pupils receiving EAL service are not reported because their aggregate/grade is below 10 students,
which would compromise student confidentiality.
The conclusions regarding EAL learners are included in the general literacy and numeracy
reporting in section 3 of this report.
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Appendix B

2017-2018 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
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2017-2018 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
Report Requirements
1. School Division Profile (2017-2018)
f) Brief overview of relevant geographic or demographic information as well as specific
school division strengths, equity issues, and/or challenges.
Rolling River School Division is located in South-Western Manitoba, Canada in close proximity to
Riding Mountain National Park and its amenities. The Division covers approximately 3000 square
kilometers and includes four high schools, eight elementary schools, five colony schools and an
Adult Learning Centre: Cool Spring Colony, Deerboine Colony, Douglas Elementary, Elton
Collegiate, Erickson Collegiate, Erickson Elementary, Forrest Elementary, Hillside Colony,
Minnedosa Adult Learning Centre, Minnedosa Collegiate, Oak River Colony, Oak River
Elementary, Onanole Elementary, Rapid City Elementary, Rivers Collegiate, Rivers Elementary,
Tanner’s Crossing School, and Westview Colony . The 17 schools provide service to the
communities of Douglas, Forrest, Rivers, Rapid City, Oak River, Minnedosa, Rolling River First
Nation, Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa,
Manitoba.
Strengths
•
•

•

•

Commitment to inclusion
Long-standing practice of ensuring that students have equitable access to technology within
the school curriculum and providing support to staff in the integration of that technology into
their instructional plans to accelerate learning.
Community and regional partnerships (both formal and informal) that support a wide range of
student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake System, regional
Child Welfare agencies, Mental Health, Public Health, service clubs, Parent-Child Connection,
day care and nursery schools, Addictions Foundations of Manitoba, Manitoba Adolescent
Treatment Centre Neurodevelopmental Outreach Program, Child and Adolescent Treatment
Centre, apprenticeship and work placements).
Divisional Informational Technology, Literacy and Numeracy Coaches providing leadership to
improve instruction and student learning

Challenges
•

Achievement gaps exist between aboriginal and non-aboriginal students, male and female
students.
• Early Development Instrument (provincially mandated screening of Kindergarten students
based on presentation at school entry) indicates a number of children are not ready for
school.
• Ensuring equitable support and services in all schools
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g) Description of senior administration team (Actual 2017-2018)
Full-time Equivalents

No.

Superintendent

1.0

Secretary-Treasurer

1.0

Director of Student, Clinical & Pre-Kindergarten Services

1.0

Director of Instruction, Curriculum and Technology

1.0

h) Division staffing profile (Actual 2017-2018)
Full-time Equivalents

No.

Principals

9.875

Vice-Principals

0.25

Teachers

112.23

Counsellors

5.375

Resource Teachers
Teachers supporting special needs low enrollment classes
Educational Assistants

8.0
0
53.75

Speech Language Pathologists

1.0

Literacy Coach

0.5

Numeracy Coach

0.5

ICT Coach

0.5

Occupational Therapists

0

Physiotherapists

0

Social Workers

1.0

Psychologist

0.5
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i)

Disaggregated data for students designated as EAL and self-declared Aboriginal students –
2017-2018
Date
September 29, 2017

1,752

September 30, 2016

1,726
No. of Students

Percentage of Student
Population

English as an Additional
Language

52 (47 FTE)

3.0%

Self-declared Aboriginal

285

16.27%

Disaggregation

j)

Total Student Enrollment

Education for Sustainable Development – 2017-2018
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17

2. Website link to current school division Strategic Plan
https://www.rrsd.mb.ca/Documents/RRSD_Five_Year_Strategic_Plan_Priorities_2016-2021.pdf

3. Report on data

RRSD Priorities:
•
•
•
•

Mental Health and Well Being
Cultural Proficiency
Literacy
Numeracy

Preface:
There is an interplay between each of the four RRSD priorities. We need to think of the four priorities
that are listed vertically as a connected set rather than a separate list. Improvement efforts in one
overlap into the other priority areas.
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Mental Health-Well Being and Cultural Proficiency data reflects the opinions and views of
stakeholders (students, parents, educators) using the Tell Them From Me Survey, Strengths and
Difficulties Questionnaire (SDQ), and Cultural Proficiency rubric.
Academic Achievement/Outcome data in the areas of Literacy and Numeracy tell us what students
have learned. In RRSD the academic data includes classroom-level, benchmark, formative
assessment, report card data, and provincial assessments.
1. Mental Health and Well Being
Goals:
• The overarching goal is to develop a school culture where mental health and well-being are
integrated into every aspect of each student’s school experience.
• By June 2021, when asked in the TTFM survey, an increasing number of students will
describe the school as a safe and caring environment.
• By June 2021, a coordinated approach using the RTI model will provide a continuum of
service that is aligned and responsive to the needs of students, parents and staff to improve
lifestyle results (academic, personal, health, social, family, work, recreation) for all students.
Data Sources:
• Tell them From Me Survey
• Strength and Difficulties Questionnaire
• PAX Impact Information
“Tell Them From Me” Survey Data and Needs Assessment:
Between April 18 to May 25, 2018 Tell Them From Me, a web-based evaluation system, was
conducted in grades 4 to 12 that yielded student and parent information on social emotional
outcomes, bullying and school safety. Data is organized into sets of indicators to provide
information on student engagement, wellness, and aspects of classroom and school climate
that affect student learning outcomes.
Caveat:
• Only schools with more than 50 students complete the TTFM Survey to ensure student
confidentiality. The Hutterian Schools and Oak River Community School conduct a survey
from RRSD office on Survey Monkey.
• Parent survey information are only representative at school level and not available for a
division summary.
• The survey responses are completely confidential and not linked with any student records.
Social Engagement and Emotional Health Outcomes
A. Extra-Curricular Engagement
Student participation in school sports - Students who play sports with an instructor at school,
other than a gym class.
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Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

76%
65%
71%

Secondary Results (Grades 7 to 12)

58%
60%
59%

Student participation in school clubs – Students who take part in art, drama, or music groups;
school clubs or a school committee.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

29%
30%
32%

29%
29%
26%

Comments: Students were asked: “If you do not participate in sports or clubs at school, to indicate
the reason.
Elementary students most frequent responses:
• No time because of participation in out of school sports/clubs (50%)
• Family responsibilities (12%).
• Feeling that I don’t have the skills (11%)
Secondary students most frequent responses:
• No time because of participation in out of school sports/clubs (45%)
• Feeling like I don’t have the skills (20%)
• Work and part time job commitments (16%)
B. Sense of Belonging at School
Students with a positive sense of belonging- students who feel accepted and valued by their
peers and by others at their school.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

81%
80%
75%

70%
63%
54%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
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Comments:
• An increased number of students are feeling excluded in peer group/social dynamics.
• 80% of students strongly agreed there were policies and practices in place to support them.
• Rolling River School Division staff need to investigate why policies and practices are not
supporting a sense of belonging.

Elementary students who felt excluded by other students most frequent responses:
• Appearance (20%)
• High or Low Grades (15%)
• A disability (11%)
• Culture (9%)
• Skin colour (9%)
Secondary students who felt excluded by other students most frequent responses:
• Appearance (18%)
• High or Low Grades (18%)
• Level of Family Income (9%)
Students with positive relationships – students who have friends at school they can trust and who
can encourage them to make positive choices.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

78%
81%
85%

73%
71%
61%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments:
• Adopting the PAX program in all schools provides a research-based foundation to ensure the
development of a safe and orderly environment that supports cooperation and collaboration
and positive relationships. PAX = peace, productivity, health and happiness.
• Elementary results indicate an increase in positive peer relationships.
• Secondary results suggest there needs to be an increased focus on PAX implementation at
middle and senior years levels.

C. Social – Emotional
Students who report moderate or high levels of anxiety - students who have intense feelings of
fear, intense anxiety, or worry about particular events or social situations.

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

48

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

24%
21%
24%

18%
22%
24%

Comments:
• There is an increase in students reporting anxiety and stress. We are not sure of the
underlying factors.
• An investigation will be undertaken to further our understanding of what our grade 4 to 12
students are saying about their experiences with school-related anxiety and how these
anxieties can be mitigated.
Students with moderate or high levels of depression – Students who have prolonged periods when
they feel sad, discouraged, and inadequate.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey

18%
24%
35%

Comments:
• 38% of girls are reporting high levels of anxiety and 18% of the boys. The Canadian norm for
girls is 22% and for boys 14%.
• The percentage of students indicating anxiety and depression are primary concerns and will
be investigated with students.

D. Bullying and School Safety Outcomes
The prevalence of school bullying:
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

52%
49%
55%

35.8%
34.1%
24%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

49

Comments:
• Over-all students report that bullying occurs during less supervised times.
• There is a need to increase staff presence and student connections.
• Elementary school students were asked where bullying happened most often and the most
frequent responses were outside the school during recess (71%) and after school on the bus
(15%).
• Bus cameras have been installed on all Rolling River School Division busses for monitoring.
• Secondary school students indicated bullying occurs most frequently in hallways and
outside on school property. It occurs during break periods (50%) and between classes (15%).
Student responses from the grade 7 to 12 Youth Survey (May/June 2017) indicated that taunting,
ridiculing, and someone saying something bad about body shape, size or appearance are the most
prevalent experiences by students in RRSD.

Elementary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
22%
20%
25%

Verbal
37%
37%
38%

Social
33%
32%
41%

Cyber
6%
6%
8%

Secondary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
9%
9%
18%

Verbal
30%
26%
36%

Social
22%
22%
30%

Cyber
7%
10%
15%

Comments:
• Elementary students identified witnessing a fight (50%), hearing students make threats to
another student (45%) and having something stolen (29%) as most concerning/upsetting
experiences.
• Secondary students identified hearing students make threats to another student (32%)
witnessing a fight (22%) and having something stolen (18%) as most concerning/upsetting
experiences.
• Ensure implementation of Safe and Caring School policy and procedures.
• Ensure students are reporting threat-making behavior to staff
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Elementary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

76%
75%
72%

Feel safe going to
school
79%
78%
77%

Feel safe on the way home
84%
80%
78%

Comments:
• 10% of girls and 12% of boys in Rolling River School Division indicated that they did not feel
safe at school.
• 12% of girls and 22% of boys indicated a neutral position, neither agreeing nor disagreeing
that they felt safe at school.
• Ensure implementation of Safe and Caring School policy and procedures.
Secondary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

72%
76%
85%

Feel safe going to
school
82%
83%
79%

Feel safe on the way home
82%
84%
80%

Comments:
• 14% of girls and 9% of boys in MB Rolling River indicated that they did not feel safe at
school.
• 19% of girls and 21% of boys indicated a neutral position, neither agreeing nor disagreeing
that they felt safe at school.
• Ensure implementation of Safe and Caring School policy and procedures.
Strengths and Difficulties Questionnaire (SDQ)
(Teacher and student completed surveys)
Background Information:
The SDQ is an internationally validated survey and one of the most widely used brief
questionnaires for measuring the mental health of children aged 4 to 17. The SDQ focuses on
positive attributes as well as risk symptoms regarding child or youth behavior. The SDQ information
across the 5 subscales is used to inform planning, intervention and measuring progress over time.
The SDQ is not used for the individual assessment of students. The SDQ tells how youth are doing
in each of the following 5 subscales: prosocial behavior, emotional symptoms, peer relationship
problems, conduct problems, and hyperactivity/inattention. The SDQ scores between pre
(May/June 2017) and post PAX (May/June 2018) were compared between students in classrooms
with a PAX Vision and students without a PAX Vision.
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Teacher Completed SDQ for Students from K to 12:
With PAX Vision
• All students whose teacher created a PAX Vision performed significantly better in terms of
Hyperactivity, Emotional symptoms, and Total Difficulties scores.
• Students with the most difficulties showed the greatest improvement.
• Students in grade K to 4 indicate statistically significant improvements in Pro-social
behavior.
• In grade 7 to 12 students were asked if the teacher created a PAX vision. 28% of the
students reported a PAX Vision in their class, and of the 28% with a PAX vision, there was
a significant improvement in Emotional Symptoms, Hyperactivity/Inattention, and Total
difficulties scores.
Without PAX Vision
• Performance of students whose teacher did not create a PAX vision, stayed almost the
same, that is, without significant changes in terms of all difficulty subscales (Hyperactivity,
Conduct Problems, Emotional Symptoms, Peer Relationship and Total Difficulties)
Student Completed SDQ for students in grades 7 to 12:
With PAX Vision
• According to pre and post data, students whose teacher created a PAX vision stayed
nearly the same after PAX implementation.
Without PAX Vision
• Students whose teacher did not create a PAX Vision performed significantly worse in
terms of Emotional Symptoms, Peer Relationship Problems, and Total Difficulties
Strengths:
• Elementary and Secondary students strongly agreed that there were measures in place to
prevent bullying. Teachers step in quickly when they observe bullying, there are safe ways
to report it, and there are adults who school victims can talk to. Data suggests that bullying
incidents are not reported consistently.
• According to SDQ survey data, student mental health is improving in RRSD with the
implementation of the PAX program.
• According to “spleem” (off task behaviors) counts, student self-regulation and engagement
are increasing in classes implementing PAX with fidelity.
Challenges:
• Anxiety and depression:
• Student data provides a springboard to increase knowledge on primary concerns
such as anxiety and depression. Working with schools, the school division will
investigate what students are saying about school-related anxiety and gather
recommendations from students to address their school related anxieties
• Community and belonging:
o Rolling River School Division staff need to investigate why policies and practices are
not supporting a sense of belonging.
• In planning for school safety, we need to take a social and ecological perspective
and ask the following question: “What are the conditions in our school, family and
community that allow bullying to occur?” The answers to that question are the areas
to address for intervention
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Summary of how challenges will be addressed:
It is important to recognize that mental health and wellness supports have existed in RRSD for
many years. In collaboration with administrators, educators, and support staff, we will continue to
provide a comprehensive and systemic approach for mental health supports and mental health
education.
• Each school will ensure adequate supervision in the bullying hot spots so that staff are able to
recognize and intervene if bullying occurs.
• Collaborative team planning to implement tiered practices/interventions for identified
vulnerable students
• Staff will continue to integrate literacy in ICT into all content areas to increase student
awareness of safety, legal and privacy issues.
• Continue to develop a culture where positive interactions and programming for mental health
and well-being are integrated into every aspect of each student’s school experience. (PAX,
PAX Heroes, Mindfulness, Zones of Regulation, Yoga, daily school run/walk).
• Continue to build capacity and expertise through staff professional learning opportunities that
focus on evidence-based promotion, prevention and intervention at Tier 1, 2 and 3 levels.
These include: Respect in Education/Sport, Mental Health First Aid, Non-Violent Crisis
Intervention, and Violent Threat Risk Assessment (VTRA) to name a few.
• Continue to identify students in need of enhanced support and to help them and their families
to connect to appropriate care through effective referral systems and pathways.
• Continue to work with West Region Tribal Council Health Department, to provide culturally
appropriate supports to students eg.Teen Clinic or in the event of a critical incident.
• Continue to communicate and implement safe and caring school initiatives: RRSD Code of
Conduct Policy and Procedures, Emergency Response Plans, Safe and Caring Schools
Policy and Procedures, Transition protocols and procedures for all students.
• Continue to implement strategies in each school to reduce stress for all students:
o Create a learning environment where mistakes are viewed as a natural part of the
learning process.
o Provide predictable schedules and routines in the classroom.
o Provide advance warning of changes in routine.
o Provide simple relaxation exercises that involve the whole class.
o Encourage students to take small steps towards accomplishing a task if they are
hesitant.
Source: http://www.edu.gov.on.ca/eng/document/reports/SupportingMinds.pdf
•

Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Mental Health and Well Being
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Tier 3 - FEW students will need
intensive interventions to
address more severe and lasting
challenges that may be seen as
mental health problems.
Tier 2 - SOME students will show signs of
mild to moderate distress and will need
individual student supports and strategies,
as well as some interventions.
Tier 1 - ALL students will gain support from whole school
strategies and programming that enhances social/emotional
learning and fosters resilience.

5. Cultural Proficiency
Goals:
• The achievement gap between First nations, Metis and Inuit (FNMI) students and all other
students is eliminated.
• By June 2021, all schools will report progress toward cultural proficiency in the five elements
of a culturally responsive curriculum to help cause equitable outcomes for First Nations,
Metis, Inuit (FNMI) Learners.
• Incorporate FNMI content and ways of knowing into curriculum so all learners (both
Aboriginal and general populations) have knowledge and appreciation of the unique
contributions of FNMI peoples in Canada.
• Increase the percentage of students of Indigenous ancestry who enroll in career
development programs such as career exploration, work experience and apprenticeship
programs.
• Increase the percentage of Indigenous students graduating in grade 12 with one of Applied
Mathematics, Pre-Calculus and one of Physics, Chemistry, Biology.
• Track Aboriginal student participation in extra-curricular and leadership programs to inform
planning and practices.
Data Sources:
• Cultural Proficiency Rubric
• TTFM Survey
• Report Card Data
• Observation
Cultural Proficiency Rubric:
• The rubric is completed annually by the principal and school staff to determine the school’s
progress toward the 5 elements for Cultural Proficiency. Schools report growth in all five
elements moving from Cultural Destructiveness toward Cultural Proficiency from baseline
information gathered in 2016-17 (in red) to data collected in 2017-2018 (in green):
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Five Elements

Cultural
Destructive
-ness

Cultural
Incapacity

Cultural
Blindness

Cultural
Precompetence

Cultural
Competence

0/12
0/17

0/12
0/17

1/12
0/17

5/12
2/17

6/12
13/17

0/12
2/17

0/12
0/17
0/12
0/17

0/12
0/17
0/12
0/17

2/12
0/17
1/12
0/17

5/12
5/17
2/12
3/17

5/12
11/17
8/12
14/17

0/12
1/17
1/12
0/17

4/12
6/12
4/17
11/17
7/12
4/12
8/17
7/17
Green = 2017-2018 School Year

1/12
2/17
0/12
2/17

Assessing
Cultural
Knowledge
Valuing
Diversity
Managing the
Dynamics of
Difference
Adapting to
Diversity
Institutionalizing

0/12
0/12
1/12
0/17
0/17
0/17
0/12
0/12
1/12
0/17
0/17
0/17
Red = baseline for 2016-2017 School year

Cultural
Proficiency

Note: Detailed descriptors for the 5 elements can be found on page 17 of the Strategic Plan
Comments:
• In the five elements of a culturally responsive curriculum, all schools report progress toward
the goal of cultural proficiency in the far right column

Tell Them From Me Survey Data:
Elementary and Secondary students were asked the following question:
“At school, are you being taught about Aboriginal peoples in Canada?”
Elementary Results (Grades 4 to 6)

Year

Yes
No Data
69%
74%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

No
No Data
5%
6%

Unsure
No Data
26%
20%

Secondary Results (Grades 7 to 12)
Yes
No Data
64%
74%

No
No Data
17%
13%

Unsure
No Data
20%
13%

Strengths:
• 100% of schools report FNMI content, perspectives, and ways of knowing are integrated into
curriculum.
• An increase in the number of students who indicate they are being taught about Aboriginal
peoples in Canada.
• Professional development opportunities provided by RRSD:
o September 4 and 5 2018, Niigaan Sinclair presented the following:



“Wahkotowin: The Road towards Reconciliation” to all RRSD
employees.
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“Climbing the Mountain: Educating for Reconciliation”, with an
Educators Guide provided to all teachers and support staff.

September 2016, Kevin Lamoureaux and Natasha Pearen (Elementary schools)
and Eddy Robinson (Secondary schools) presented. Post-workshop collaborations
resulted in posting of 30 lesson plans focused on cultural proficiency (Kindergarten
to Grade 12) on division website
 See link:
https://portal.rrsd.mb.ca/RESOURCES/lessonplans/culturalproficiency/Page
s/default.aspx
o September 2015, Media Literacy workshop with Ozlem Sensoy raised awareness of
the impact on popular culture on integration and identify of our indigenous
population.
Project at Erickson Collegiate for students to gather and archive oral history from elders at
Rolling River First Nation to be displayed on the RRSD website for use by all schools.
Continue the New Paths for Education Research Project with Erickson Schools, Brandon
University Centre for Aboriginal and Rural Education Studies, Rolling River First Nation
(RRFN), Indigenous and Northern Affairs Canada (INAC) to examine the impact on student
achievement and well-being when FNMI content is infused in curriculum and the 7 Ojibwe
Good Life Teachings becomes the framework for providing culturally relevant educational
experiences.
The RRSD Board of Trustees adopted a resolution to incorporate the following
acknowledgement into the daily morning opening exercises:
o

•
•

•

“The Rolling River School Division operates on the traditional lands of the Anishinaabe and
Dakota peoples. The Rolling River School Division respects the Treaties that were made on
this territory.”
Challenge:
• The achievement gap between First nations, Metis and, Inuit (FNMI) students and all
other students.
Summary of how challenges will be addressed:
• Continue to act upon achievement gaps and identify students who require targeted supports
for literacy and numeracy using the Student Specific Planning process, Response to
Intervention Framework, and Learning Sprints.
• Continue to provide professional development for teaching staff to improve their commitment
and capacity to integrate FNMI ways of knowing.
• Continue to provide professional development to school-based and divisional support staff to
raise awareness and increase knowledge about Indigenous peoples in Canada.
• Continue to use the Walk-Through Tool to provide constructive feedback that ensures
teachers are explicitly teaching about Aboriginal peoples in Canada.
• Collect additional information to determine why students are indicating “unsure” or “No” on
the “Tell Them From Me” Survey question. It may be as simple as ensuring that teachers are
beginning their lessons by sharing the goals related to that topic/issue.
• Drawing on the resources and pedagogy provided in PD sessions, teachers will engage
students in critical literacy/courageous conversations to raise awareness and increase
knowledge about Indigenous peoples in Canada from a social justice perspective across all
content areas,
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•

Offer the Manitoba Education elective course Grade 12 Current topics in First Nations, Metis,
and Inuit Studies which supports the empowerment of students through the exploration of
histories, traditions, cultures and world views, and contemporary issues of Indigenous
peoples in Canada and worldwide.

“Critical literacy is the ability to read texts in an active, reflective manner in order to better understand
power, inequality, and injustice in human relationships. For the purposes of critical literacy, text is
defined as a ‘vehicle through which individuals communicate with one another using the codes and
conventions of society’. Accordingly, songs, novels, conversations, pictures, movies, etc. are all
considered texts.”
Source: Coffey, Heather. “Creating Racism-Free Schools through Critical/Courageous conversations on
Race” (Manitoba Education: p. 38)

6. Literacy
Performance Target:
• June 2018 performance target is that 70% of RRSD students will achieve a minimum of 3
(Good understanding and application of concepts and skills) on the provincial report card
scale in core content areas.
Data Sources:
• Provincial Report Card Data
• Provincial Standards Test Statistical Data
Performance Report toward Strategic Plan goals:
• According to provincial Report Card data, students in grade 3, 4, 7, and 9 exceeded the
June 2018 performance target in literacy.
• In grade 12 English program, 74% of students are meeting the target. The target is 70% and
puts us minimally (4%) above the performance target.
• All students on modified course designation are achieving a minimum of three (Good
understanding and application of concepts and skills) on the provincial report card scale
Caveat:
• Pupils receiving EAL service are not reported because their numbers are below 10 students,
which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their numbers are below 10
students, which would compromise student confidentiality.
Grade 3 and 4 Students
• Foundation Skills assessments in grade 3 and 4 English Reading Comprehension indicate
77% of RRSD students are meeting or exceeding the performance target expectation
according to provincial report card data.
• Foundation Skills assessments in grade 3 and 4 English Writing indicate 72% of grade 3
and 4 students are meeting or exceeding the performance target according to provincial
report card data.
• External Data - Provincial Standards Test Report. (See graph on the following page for
Grade 3 Provincial results.)
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Provincial assessments in grade 3 measure Numeracy and Reading (English program).
The statistical analysis reports the following information:

Grade 3 Assessment
Numeracy and Reading (English Program)
Percentage of students meeting expectations in each subcompetency
from Fall 2009 to Fall 2017
100%

NUMERACY

90%

LITERACY

80%
71%

70%
60%

61%

56%

55%

50%

64%

61%

59%

55%

52%

49%

52%

41%

40%

40%

62%

30%
20%
10%
0%

54%59%

47%52%

60%68%

50%55%

57%60%

59%62%

57%60%

Predicts an element Understands that Understands that a Uses various mental Reflects on and sets Uses strategies
in a repeating
the equal symbol given whole number math strategies to
reading goals
during reading to
pattern
represents an may be represented determine answers
make sense of texts
equality of the terms in a variety of ways to addition and
found on either side
(to 100)
subtraction
of the symbol
questions to 18

Provincial

Rolling River School Division

Non-Indigenous

Demonstrates
comprehension

Indigenous

Comments:
• The provincial statistical analysis indicates that RRSD grade 3 students exceed provincial
averages in literacy and numeracy.
• Despite progress, the numeracy data shows that our Indigenous students are achieving 6%
below the provincial average in numeracy and 4% below the provincial average in literacy.
Grade 7 Students
• Grade 7 English Reading Comprehension data indicate 83% of all RRSD students are
meeting or exceeding the performance target expectation according to provincial report card
data.
• Grade 7 English Writing indicate 72% of all RRSD students are meeting or exceeding the
performance target according to provincial report card data.
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Grade 9 Students
• Grade 9 English Language Arts data indicate 62% of all RRSD students are meeting or
exceeding the performance target expectation according to provincial report card data.
Grade 12 Students
• Grade 12 English Language Arts data indicate 60% of all RRSD students are meeting or
exceeding the performance target expectation according to provincial report card data.
• In Grade 12 English 71% of self-declared aboriginal students and 49% of non-aboriginal
students achieved the performance target, hence no achievement gap according to provincial
report card data.
• Manitoba Education Statistical Reports on Standards Tests indicate there is a minimal
achievement gap between non-aboriginal and self-declared aboriginal students. The Grade 12
Provincial Standards Test average in English Language Arts is 68%, and the RRSD average
is 65%.
Challenges:
Assessment measures indicate the following challenges:
• It is important to examine multiple sources of information about students’ performance. The
scores on standards tests must be viewed as complements to other information about
student performance. The data is showing that provincial report card data seems inflated
when compared with external provincial standards tests. Further investigation is required to
determine how come this is the case.
• There is a performance gap for aboriginal students in comparison to their non-aboriginal
peers. The gap is not significant in grade 3 and 4 (approximately 4-6% difference) but
widens in the middle years to 15%, and then in grade 12 there is only a minimal
(approximately 3%) gap according to RRSD provincial report card data and external
provincial standards assessment data.
Summary of how challenges will be addressed:
• The Response to Intervention (RTI) Framework: The instruction and assessment cycle needs
to seamlessly provide a learning forum that accelerates each student’s learning. All staff work
together to ensure every students success. The bullets below illustrate what will be done to
support students’ literacy development and success in the content areas within the RTI
framework:
Description
Tier 1 (Response to Instruction)
• Core instruction with differentiated
instruction.
• Whole class/small group/individual
instruction.
• Should meet the needs of 80-90% of
the student population.
Tier 2 (Response to Intervention)
• small group/individual
• 10-15% of the student population
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•

•
•

Walk-Through Tool to leverage
instruction and build capacity of all
teachers in grades K to 12 by providing
formative feedback and professional
development on student performance
data.
• Professional Learning
Communities/Learning Sprints
Later Literacy Intervention (LLI)
Pilot implementation of Fast ForWord in
Early years. It is a series of software
programs designed to develop effective
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•

Tier 3 (Response to Intervention)
• 1-5% of the student population
• Student specific planning process
initiated and supports documents

•
•

•

•
•
•

•
•

strategies for reading and writing to help
students reach grade level classroom
performance. The target audience will be
students who are below grade level in
reading and writing proficiency
Continue working with early, middle and
senior years teachers in the
implementation of strategies that assist
students in developing reading fluency and
comprehension across all content areas.
Implementation of technology support
Reading Recovery is a one to one program
that increases the number of grade one
students who are meeting expectations in
reading and writing. The methods used in
reading recovery are shared with other
teachers and impact students beyond the
targeted students in this program.
Continue to examine results from Early
Development Instrument (EDI) and Early
Years Evaluation (EYE) to provide
targeted support to vulnerable student
populations
Barton Spelling and Reading program (K
to 12).

Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Work with colleagues to build a shared knowledge regarding provincial outcomes, curriculum
guides, trends in student achievement, grade level expectations, and expectations for the next
course or grade level. Provide opportunities for collective PD and inquiry which will enable each
educator to clarify what all students must know and be able to do as a result of a unit of
instruction.
Literacy skills – reading, writing, speaking, listening, viewing, presenting and critical thinking –
are evident in all content areas (lesson plans, classroom observations, collaborative groups)
Technological resources and supports will be provided to schools with real time data about
student performance for routine analysis and planning

7. Numeracy
Performance Target:
• June 2017 performance target states that 70% of all RRSD students will achieve a minimum
of 3 (Good understanding and application of concepts and skills) on the provincial report card
scale in Mathematics strands (Number Sense, Patterns and Relations, Shape and Space,
and Statistics and Probability) in all grades.
Performance Report toward Strategic Plan goals:
• According to provincial report card data students in grade 3, 4, 7, and 9 are at or have
exceeded the June 2017 performance target in numeracy.
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•

According to provincial report card data, students in grade 12 are performing at or above
the performance target in Essential mathematics and Pre-Calculus mathematics. Applied
math report card data reveals that 58% of students are performing at or above the target,
which puts us minimally (2%) below the performance target.

Caveat:
• Pupils receiving EAL service are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• “No data” indicates less than 10 students. Reporting would compromise student
confidentiality.
Grade 3 and 4 Students
• June 2018 report card data revealed that 70% of grade 3 students are performing at or above
the performance target.
• June 2018 report card data revealed that 78% of grade 4 students are performing at or above
the performance target.
Grade 7 Students
• June 2018 report card data revealed that 66% of students in grade 7 are performing at or
above the performance target.
Grade 9 Students
• June 2018 report card data revealed that 66% of students in grade 9 mathematics
(Mathematics 10F) are performing at or above the performance target.
Grade 12 Students
Essential Mathematics:
• June 2018 report card data revealed 58% of students in Essential Mathematics 40S are
performing at or above the performance target.
• According to provincial standards test data, RRSD is above the provincial average in
Essential Mathematics.
• June 2018 report card data reveals that 5 students were enrolled in grade 12
mathematics modified programming (Mathematics 10M) with a progress range from
limited to excellent understanding.
Grade 12 Provincial Tests in Essential Mathematics Average marks:
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2017
55.8
68.4
70.6
62.0
69.8
66.7
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Jan/Jun 2018
53.7
60.8
60.3
No data
58.5
62.7

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021
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Pre-Calculus Mathematics:
• June 2018 report card data revealed 55% of students in Pre-Calculus Math 40S are
performing at or above the performance target.
• According to provincial test data RRSD is below the provincial average mark in Pre-Calculus
mathematics.
• Indigenous student enrollment has increased in pre-calculus math with performance levels
between 60% to 79%.
Grade 12 Provincial Tests in Pre-Calculus Mathematics Average marks:
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2017
68.1
58.6
60.3
No data
58.0
59.4

Jan/Jun 2018
68.0
56.8
57.9
No data
64.6
No data

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021

Applied Mathematics:
• June 2018 provincial report card data revealed 66% of students in Applied Mathematics
40S are performing at or above the performance target.
• RRSD is above the provincial average mark in Applied Mathematics.
• Indigenous student enrollment has increased in applied math with performance levels
between 70% to 100% on the provincial report card scale.
Grade 12 Provincial Tests in Applied Mathematics Average marks:
Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/Jun 2017
56.1
66.7
67.0
No data
69.3
63.0

Jan/Jun 2018
58.1
67.5
67.3
No data
65.4
69.8

Jan/Jun 2019

Jan/Jun 2020

Jan/Jun 2021

Strengths:
• Aboriginal students enrolled in applied math and precalculus math are performing at the same
rate as non-aboriginal students.
• Indigenous student enrollment has increased in Applied and Pre-Calculus mathematics
• The mRLC Numeracy Project data shows gains in student numeracy achievement and teacher
efficacy
Challenges:
• Provincial Standards Test data and Provincial Report card data indicate there is an
achievement gap.
o Grade 3 and 4 Assessment in numeracy indicate self-declared Aboriginal students’
performance levels are at 26.7%, and 8% below the provincial average which is
35.2%.
o Grade 9 Mathematics – 42% of self-declared aboriginal students are meeting the
performance target and 68% of non-aboriginal students.
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The performance gap of aboriginal students in comparison to their non-aboriginal
peers in numeracy is significant in grade 3 and continues to grade 12. Math
assessments reveal the gap narrows in grade 12 essential mathematics
It is important to examine multiple sources of information about students’ performance. The
scores on standards tests must be viewed as complements to other information about
student performance. The data is showing that provincial report card data seems inflated
when compared with external provincial standards tests. Further investigation is required to
determine how come this is the case.
o

•

Summary of how challenges will be addressed:
• Continue with Professional Learning Communities (PLC’s) focused on student learning in
numeracy:
o Utilizing the Learning Sprints process, Professional Learning Communities/Teams
will be established in each school with meeting times scheduled on the school
calendar. The teams will identify a student need/goal essential learning
understandings, identify formative assessments to monitor student progress, analyze
the student information, and adjust instruction.
o Professional Learning Communities will analyze and investigate why the discrepancy
exists between RRSD report card data and provincial test data to determine trends
and questions/outcomes that are causing challenge to students.
• Provide PD opportunities for a shared understanding of Manitoba curriculum outcomes and
expectations for the next course or grade level.
• Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
• Expanded participation in the mRLC numeracy project to include all Grade 6, 7, and 9 math
teachers. The project data shows gains in student numeracy achievement and teacher
efficacy. The mRLC numeracy achievement project results are as follows:
Grade 6 Mean Score on Baseline
Assessment in that Year

% Mean Score

Difference in % Mean Score from
Control

Grade 6 – Two Years in Project
2018 (n=388)

74%

19%

67%

12%

Grade 6 – One Year in Project
2017 or 2018 combined (n=791)
Grade 6 Control
2016 Control (n=1073)
Grade 9 Mean Score on Baseline
Assessment in that Year

55%

% Mean Score

Difference in % Mean Score from
Control

Grade 9 – Two Years in Project
2018 (n=609)

62%

10%

59%

7%

Grade 9 – One Year in Project
2017 or 2018 combined (n=1475)
Grade 9 Control
2016 Control (n=1230)
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Comments:
• Changes of more than 2% are statistically significant indicators of a student achievement
shift. Improvement in student achievement is very significant. Data from non-participating
classes indicate little or no growth. The shift for teachers has been in teacher math
knowledge, instructional pedagogy, confidence and growth mindset. The shift for students is
that they want to know their point of error and how to correct it.

4. Report on the following grants:
a) Aboriginal Academic Achievement (AAA)
Aboriginal Academic Achievement is included in the general literacy and numeracy reporting in
section 3 of this report.
b) Literacy and Numeracy
Literacy and Numeracy conclusions regarding early year’s learners are included in the general
literacy and numeracy reporting in section 3 of this report.
c) English as an Additional Language (EAL)
Pupils receiving EAL service are not reported because their aggregate/grade is below 10 students,
which would compromise student confidentiality.
The conclusions regarding EAL learners are included in the general literacy and numeracy
reporting in section 3 of this repor.
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Appendix C

2018-2019 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
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2018-2019 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
Report Requirements
1. School Division Profile (2018-2019)
a) Brief overview of relevant geographic or demographic information as well as specific
school division strengths, equity issues, and/or challenges.
Rolling River School Division is located in South-Western Manitoba, Canada in close proximity to
Riding Mountain National Park and its amenities. The Division covers approximately 3000 square
kilometers and includes four high schools, eight elementary schools, five colony schools and an
Adult Learning Centre: Cool Spring Colony, Deerboine Colony, Douglas Elementary, Elton
Collegiate, Erickson Collegiate, Erickson Elementary, Forrest Elementary, Hillside Colony,
Minnedosa Adult Learning Centre, Minnedosa Collegiate, Oak River Colony, Oak River
Elementary, Onanole Elementary, Rapid City Elementary, Rivers Collegiate, Rivers Elementary,
Tanner’s Crossing School, and Westview Colony . The 17 schools provide service to the
communities of Douglas, Forrest, Rivers, Rapid City, Oak River, Minnedosa, Rolling River First
Nation, Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa,
Manitoba.
Strengths
•
•

•

•

Commitment to inclusion
Long-standing practice of ensuring that students have equitable access to technology within
the school curriculum and providing support to staff in the integration of that technology into
their instructional plans to accelerate learning.
Community and regional partnerships (both formal and informal) that support a wide range of
student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake System, regional
Child Welfare agencies, Mental Health, Public Health, service clubs, Parent-Child Connection,
day care and nursery schools, Addictions Foundations of Manitoba, Manitoba Adolescent
Treatment Centre Neurodevelopmental Outreach Program, Child and Adolescent Treatment
Centre, apprenticeship and work placements).
Divisional Informational Technology, Literacy and Numeracy Coaches providing leadership to
improve instruction and student learning

Challenges
•

Achievement gaps exist between aboriginal and non-aboriginal students, male and female
students.
• Early Development Instrument (provincially mandated screening of Kindergarten students
based on presentation at school entry) indicates a number of children are not ready for
school.
• Ensuring equitable support and services in all schools
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b) Description of senior administration team (Actual 2017-2018)
Full-time Equivalents

No.

Superintendent

1.0

Secretary-Treasurer

1.0

Director of Student, Clinical & Pre-Kindergarten Services

1.0

Director of Instruction, Curriculum and Technology

1.0

c) Division staffing profile (Actual 2017-2018)
Full-time Equivalents

No.

Principals

9.875

Vice-Principals

0.25

Teachers

114.35

Counsellors

4.76

Resource Teachers

8.0

Teachers supporting special needs low enrollment classes
Educational Assistants
Speech Language Pathologists

0
37.359
1.0

Occupational Therapists

0

Physiotherapists

0

Social Workers

1.0

Psychologist

1.0

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

67

d) Disaggregated data for students designated as EAL and self-declared Aboriginal students –
2017-2018
Date

Total Student Enrollment

September 28, 2018

1757

September 29, 2017

1,752

September 30, 2016

1,726
No. of Students

Percentage of Student
Population

English as an Additional
Language

51 (39 FTE)

2.90%

Self-declared Aboriginal

303

17.25%

Disaggregation

e) Education for Sustainable Development – 2017-2018
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17

2. Website link to current school division Strategic Plan
https://p19cdn4static.sharpschool.com/UserFiles/Servers/Server_69019/File/Division/Documents/RRSD_Five_
Year_Strategic_Plan_Priorities_2016-2023-Amended-Aug2021.pdf
3. Report on data

RRSD Priorities:
•
•
•
•

Mental Health and Well Being
Cultural Proficiency
Literacy
Numeracy

Preface:
There is an interplay between each of the four RRSD priorities. We need to think of the four priorities
that are listed vertically as a connected set rather than a separate list. Improvement efforts in one
overlap into the other priority areas.
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Mental Health-Well Being and Cultural Proficiency data reflects the opinions and views of
stakeholders (students, parents, educators) using the Tell Them From Me Survey, Strengths and
Difficulties Questionnaire (SDQ), and Cultural Proficiency rubric.
Academic Achievement/Outcome data in the areas of Literacy and Numeracy tell us what students
have learned. In RRSD the academic data includes classroom-level, benchmark, formative
assessment, report card data, and provincial assessments.

1. Mental Health and Well Being
Goals:
• The overarching goal is to develop a school culture where mental health and well-being are
integrated into every aspect of each student’s school experience.
• By June 2021, when asked in the Tell Them From Me (TTFM) survey, an increasing number
of students will describe the school as a safe and caring environment.
• By June 2021, a coordinated approach using the Response to Intervention (RTI) model will
provide a continuum of service that is aligned and responsive to the needs of students,
parents and staff to improve lifestyle results (academic, personal, health, social, family, work,
recreation) for all students.
Data Sources:
• Tell them From Me Survey
• Strength and Difficulties Questionnaire
• PAX Impact Information
“Tell Them From Me” Survey Data and Needs Assessment:
Between April 18 to May 25, 2018 Tell Them From Me, a web-based evaluation system, was
conducted in grades 4 to 12 that yielded student and parent information on social emotional
outcomes, bullying and school safety. Data is organized into sets of indicators to provide
information on student engagement, wellness, and aspects of classroom and school climate
that affect student learning outcomes.
Caveat:
• Only schools with more than 50 students complete the TTFM Survey to ensure student
confidentiality. The Hutterian Schools and Oak River Community School conduct a survey
from RRSD office on Survey Monkey.
• Parent survey information are only representative at school level and not available for a
division summary.
• The survey responses are completely confidential and not linked with any student records.
Social Engagement and Emotional Health Outcomes
A. Extra-Curricular Engagement
Student participation in school sports - Students who play sports with an instructor at school,
other than a gym class.
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Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

76%
65%
71%
79%

Secondary Results (Grades 7 to 12)

58%
60%
59%
61%

Student participation in school clubs – Students who take part in art, drama, or music groups;
school clubs or a school committee.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

29%
30%
32%
30%

29%
29%
26%
25%

Comments:
• There is an increase in participation in school sports at both Elementary and Secondary
levels.
• Student participation in school clubs remain approximately the same as previous year.
• Students were asked to identify activities that they liked: 86% liked spending time with
friends and family; 75% preferred sports; 73% indicated they enjoy gaming.

B. Sense of Belonging at School
Students with a positive sense of belonging- students who feel accepted and valued by their
peers and by others at their school.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

81%
80%
75%
75%

70%
63%
54%
60%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments:
• A decreased number of students are feeling excluded in peer group/social dynamics
• 80% of students strongly agreed there were adults at school that victims can talk to.
• 78% of students strongly agreed there are safe ways to report bullying.
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Elementary students who felt excluded by other students most frequent responses:
• Appearance (16%)
• High or Low Grades (15%)
• A disability (8%)
• Culture (7%)
• Skin colour (6%)
• Other Reasons (32%)
Comments:
• Percentage of students who feel excluded by other students for the reasons listed above
have decreased in the 2018-2019 school year. This indicates that students feel more
accepted by their peers than in the past.
Secondary students who felt excluded by other students most frequent responses:
• Appearance (10%)
• High or Low Grades (18%)
• Level of Family Income (7%)
• Other Reasons (17%)
Comments:
Percentage of students who feel excluded by other students for the reasons listed above have
decreased in the 2018-2019 school year. This indicates that students feel more accepted by their
peers than in the past.
Students with positive relationships – students who have friends at school they can trust and who
can encourage them to make positive choices.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

78%
81%
85%
83%

73%
71%
61%
73%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments:
• Continued implementation of the PAX program in all schools provides a research-based
foundation to ensure the development of a safe and orderly environment that supports
cooperation and collaboration and positive relationships. PAX = peace, productivity, health
and happiness.
• Elementary results indicate a slight (2%) decrease in positive peer relationships.
• Secondary results indicate a significant (12%) increase in students with positive
relationships. This suggests that the increased focus on PAX implementation at middle and
senior years levels is positively impacting students.
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C. Social – Emotional
Students who report moderate or high levels of anxiety - students who have intense feelings of
fear, intense anxiety, or worry about particular events or social situations.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

24%
21%
24%
19%

18%
22%
24%
30%

Comments:
• There is a 6% increase in secondary students reporting anxiety and stress.
• Elementary students report a 5% decreased in anxiety and stress
• The reported increase in secondary schools may be related to the following factors:
o 39% of Elementary students report bullying to a teacher; 73% of teachers step in
quickly
o 17% of Secondary students report bullying to an adult; 40% of teachers step in.
• Improving school practices that decrease stress and anxiety in students include increased
supervision during recess and break periods and stepping in quickly when bullying is
observed.
Students with moderate or high levels of depression – Students who have prolonged periods when
they feel sad, discouraged, and inadequate.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey

18%
24%
35%
28%

Comments:
• Secondary students report a 7% decrease in moderate to high levels of depression.
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D. Bullying and School Safety Outcomes
The prevalence of school bullying:
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

52%
49%
55%
47%

35.8%
34.1%
24%
42%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments:
• Over-all students report that bullying occurs during less supervised times.
• Incidents of bullying on the school bus have decreased by 8% (2018-2019) as compared to
the 2017-2018 data where students reported 15%.
• Elementary school students report an 8% reduction in prevalence; bullying continues to
occur most often and most frequently outside the school during recess (70%)
• Secondary school students indicated bullying occurs most frequently in hallways and
outside on school property. It occurs during break periods (48% in 2018-2019 from 50% in
2017-2018) and between classes (10% in 2018-2019 to 15% in 2017-2018) indicating a slight
improvement.
Elementary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
22%
20%
25%
20%

Verbal
37%
37%
38%
32%

Social
33%
32%
41%
31%

Cyber
6%
6%
8%
6%

Secondary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

Physical
9%
9%
18%
13%

Verbal
30%
26%
36%
34%

Social
22%
22%
30%
28%

Cyber
7%
10%
15%
17%

Comments:
• Elementary students reported significant decreases in physical, verbal, social and cyber
bullying
• Secondary students reported decreases in physical, verbal and social bullying experiences;
A 2% increase in cyber bullying was reported.
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•
•

Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.

Elementary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

76%
75%
72%
70%

Feel safe going to
school
79%
78%
77%
77%

Feel safe on the way home
84%
80%
78%
81%

Comments:
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
•
Secondary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020

72%
76%
85%
64%

Feel safe going to
school
82%
83%
79%
74%

Feel safe on the way home
82%
84%
80%
76%

Comments:
• Students responses concerning their safety are influenced by hearing students make threats
to other students, having something stolen at school and observing a fight on school property
in which someone got hurt.
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
• School practices that increase the feeling of safety for students include increased supervision
during break periods and stepping in quickly when bullying is observed.
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Strengths and Difficulties Questionnaire (SDQ)
(Teacher and student completed surveys)
Background Information:
The SDQ is an internationally validated survey and one of the most widely used brief
questionnaires for measuring the mental health of children aged 4 to 17. The SDQ focuses on
positive attributes as well as risk symptoms regarding child or youth behavior. The SDQ information
across the 5 subscales is used to inform planning, intervention and measuring progress over time.
The SDQ is not used for the individual assessment of students. The SDQ tells how youth are doing
in each of the following 5 subscales: prosocial behavior, emotional symptoms, peer relationship
problems, conduct problems, and hyperactivity/inattention.
Rolling River School Division initiative PAX for the whole School Division in school year 2017/18.
To date, three mental health assessments have been collected with baseline data was gathered in
May/June 2017, prior to division wide implementation of PAZ. Both students competed SDQ
surveys, providing a longitudinal pattern of students’ mental health and well-being.
The following data provides SDQ average scores for Rolling river School Division as a whole. The
scores are based on student’s grade level for each year. Ratings are divided into two groups:
Kindergarten to Grade 4 and Grades 5 to 12. Each of the tables in this report show 3 years of SDQ
survey collection dates – May/June 2017 (before PAX division-wide implementation), May/June
2018 (first year PAX implementation), May/June 2019 (second year PAX implementation).
How to interpret:
• For prosocial behaviour, an increase of average scores from 2017 to 2018, 2017 to 2019,
and 2018 to 2019 is an improvement.
• For the difficulties subscales, a decrease in average scores from 2017 to 2018/2019, and
2018 to 2019 is considered an improvement.
For example (based on pages 5-7, i.e., Rolling River School Division):
• In Table 1, teacher-completed hyperactivity/inattention scores of students in kindergarten
to grade 4 decreased from 3.5 in 2017 to 3.4 in 2018 and 3.3 in 2019. The decreasing
trend is a sign of improvement.
• In Table 2, teacher-completed prosocial behaviour scores of students in grade 5 to grade 12
increased from 6.9 to 7.1 from 2018 to 2019. This improvement of 0.3 score points is an
improvement.
In Table 3, student-completed emotional symptom scores have increased from 3.3 in 2017, 3.4 in
2018 and 3.6 in 2019. The increasing trend indicates no improvements. A decrease in average
scores is an improvement in the difficulty sub-scales.
Rolling River School Division (K to 12)
Table 1 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among kindergarten to grade 4 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. All average scores showed a slight
improvement from Spring 2017 to 2019:
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•
•
•
•
•
•
•
•

Average Prosocial Behaviour scores improved from 2017. There was a higher average score
in 2018 (8.0) than 2019 (7.7), but still above the baseline score.
Average Emotional Symptoms scores improved from 1.5 in 2017 to 1.3 in 2018 and
remained steady at 1.3 in 2019.
Average Peer Relationship scores improved from 1.4 in 2017 to 1.3 in 2018 and 2019.
Average Conduct Problems scores improved from 1.4 in 2017 to 1.2 in 2018 and 1.1 in 2019.
Average Hyperactivity/Inattention scores improved from 3.5 in 2017 to 3.4 in 2018 and 3.3 in
2019.
Average Internalizing scores improved from 2.8 in 2017 to 2.6 in 2018 and 2019.
Average Externalizing scores improved from 4.9 in 2017 to 4.6 in 2018 and 4.4 in 2019.
Average Total Difficulties scores improved from 7.7 in 2017 to 7.2 in 2018 and 7.1 in 2019.

Table 1 - Kindergarten to Grade 4 Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

676 7.4

685

8.0

690 7.7

676 1.5

686

1.3

690 1.3

3. Peer Relationship Problems

676 1.4

686

1.3

690 1.3

4. Conduct Problems

676 1.4

686

1.2

690 1.1

5. Hyperactivity/Inattention

676 3.5

686

3.4

690 3.3

Internalizing (subscales 2 and 3)

676 2.8

686

2.6

690 2.6

Externalizing (subscales 4 and 5)

676 4.9

686

4.6

690 4.4

Total Difficulties (subscales 2,3,4 and 5)

676 7.7

686

7.2

690 7.1

Table 2 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on
teacher completed surveys for Spring 2017, 2018 and 2019. Some average scores did not
improve, while others did:

•
•
•
•
•
•
•

Average Prosocial Behavior scores declined from 7.3 in 2017 to 6.9 in 2018 and then
rose again to 7.1 in 2019.
Average Emotional Symptoms scores improved slightly from 2.1 in 2017 to 2.0 in 2018
and 2019.
Average Peer Relationship scores stayed about the same, with scores of 1.6 in 2017
and 2018 and 1.7 in 2019.
Average Conduct Problems scores stayed about the same, with scores of 1.1 in 2017
and 2019, and 1.2 in 2018.
Average Hyperactivity/Inattention scores improved slightly from 3.1 in 2017 to 2.9 in 2018
and 3.0 in 2019.
Average Internalizing scores remained the same with scores of 3.7 in 2017 and 2018, and
a slight improvement of 3.6 in 2018.
Average Externalizing scores improved slightly from 4.2 in 2017 to 4.1 in 2018 and 2019.
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•

Average Total Difficulties scores improved from 7.9 in 2017 to 7.7 in 2018 and 7.8 in 2019.

Table 2 - Grade 5-12 SDQ Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

930 7.3

904

6.9

942 7.1

930 2.1

903

2.0

948 2.0

3. Peer Relationship Problems

930 1.6

905

1.6

947 1.7

4. Conduct Problems

930 1.1

906

1.2

947 1.1

5. Hyperactivity/Inattention

929 3.1

906

2.9

948 3.0

Internalizing (subscales 2 and 3)

930 3.7

903

3.6

946 3.7

Externalizing (subscales 4 and 5)

929 4.2

905

4.1

946 4.1

Total Difficulties (subscales 2,3,4 and 5)

929 7.9

902

7.7

943 7.8

Table 3 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. Many student rated scores declined since
2017. Students typically rate themselves as having more challenges than parents or teachers, but
the increase in difficulties that students perceive is something to note. Self-perception and mental
health issues may also enable students to better ascertain the challenges they face, as mental
health issues are rising in Manitoba, Canada and throughout the world.

•
•
•
•
•
•
•
•

Average Prosocial Behavior scores declined from 7.5 in 2017 to 7.3 in 2018 and 7.2
in 2019.
Average Emotional Symptoms scores worsened from 3.3 in 2017 to 3.4 in 2018 and 3.6
in 2019.
Average Peer Relationship scores worsened slightly with scores of 2.4 in 2017, 2.5 in
2018 and 2.6 in 2019.
Average Conduct Problems scores stayed the same, with scores of 1.8 all three years.
Average Hyperactivity/Inattention scores stayed about the same, with scores of 4.1 in 2017
and 2018, and 4.2 in 2019.
Average Internalizing scores worsened with scores of 5.7 in 2017, rising to 5.9 in 2018,
and rising further to 6.2 in 2019.
Average Externalizing scores was about the same with scores of 5.9 in 2017, 5.8 in 2018
and 6.0 in 2019.
Average Total Difficulties scores worsened from 2017 to 2019, with scores of 11.6 in
2017, 11.8 in 2018 and 12.2 in 2019.
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Table 3. Grade 5 to 12 Student Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

785 7.5

784 7.3

854

7.2

786 3.3

779 3.4

853

3.6

3. Peer Relationship Problems

786 2.4

779 2.5

853

2.6

4. Conduct Problems

787 1.8

783 1.8

852

1.8

5. Hyperactivity/Inattention

786 4.1

778 4.1

853

4.2

Internalizing (subscales 2 and 3)

785 5.7

778 5.9

853

6.2

Externalizing (subscales 4 and 5)

786 5.9

778 5.8

851

6.0

Total Difficulties (subscales 2,3,4 and 5)

785 11.6

778 11.8

851

12.2

•
•
•
•

Teacher Completed SDQs are submitted for students from K to Grade 12.
Student Completed SDQs are submitted by students from Grade 5 to 12.
Prosocial Behavior: A score increase from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.
All other subscales: A score decrease from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.

Comments:
• Teachers completed SDQs indicate the trend for all scores is improvement from 2017 to
2019.
• Student completed SDQs indicate a slight decrease in scores from 2017 to 2019 when
compared with teacher scores.
Summary of How Challenges will be Addressed
It is important to recognize that mental health and wellness supports have existed in RRSD for
many years. In collaboration with administrators, educators, and support staff, we will continue to
provide a comprehensive and systemic approach for mental health supports and mental health
education.
• In response to student feedback and data trends, RRSD will develop and facilitate a plan for
a divisional focus group to provide students with the opportunity to tell us what anxiety means
to them, what gives them anxiety, how it is affecting them and what staff can do to help.
• Each school will continue to ensure adequate supervision in the bullying hot spots so that
staff are able to recognize and intervene if bullying occurs.
• Collaborative team planning to implement tiered practices/interventions for identified
vulnerable students
• Staff will continue to integrate literacy in ICT into all content areas to increase student
awareness of safety, legal and privacy issues.
• Continue to develop a culture where positive interactions and programming for mental
health and well-being are integrated into every aspect of each student’s school experience.
(PAX, PAX Heroes, mindfulness, Zones of Regulation, yoga).
• Continue to build capacity and expertise through staff professional learning opportunities
that focus on evidence-based practices in prevention and intervention at Tier 1, 2 and 3
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levels. These include: Respect in Education/Sport, Mental Health First Aid, Non-Violent
Crisis Intervention, Violent Threat Risk Assessment (VTRA), and ASIST to name a few.
Continue to identify students in need of enhanced support and to help them and their families
to connect to appropriate care through effective referral systems and pathways.
Continue to work with West Region Tribal Council Health Department, to provide culturally
appropriate supports to students eg. Teen Clinic or in the event of a critical incident.
Continue to communicate and implement safe and caring school initiatives: RRSD Code of
Conduct Policy and Procedures, Emergency Response Plans, Safe and Caring Schools
Policy and Procedures, Transition protocols and procedures for all students.
Continue to implement strategies in each school to reduce stress for all students:
o Create a learning environment where mistakes are viewed as a natural part of the
learning process.
o Provide predictable schedules and routines in the classroom.
o Provide advance notice of changes in routine.
o Provide simple relaxation and movement that involve the whole class.
o Encourage students to take small steps towards accomplishing a task if they are
hesitant.

•
•
•
•

Source: http://www.edu.gov.on.ca/eng/document/reports/SupportingMinds.pdf
•

•

My Blueprint is an education planning resource that helps students discover their learning
and personality styles, interests, and motivational factors. This program is used by students
to plan their future. For more information see Rolling River School Division website:
https://www.rrsd.mb.ca/
Development of a Rolling River School Division attendance policy

Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Mental Health and Well Being.
Tier 3 - FEW students will need intensive
interventions to address more severe and lasting
challenges that may be seen as mental health
problems:
- PAX Heroes
- Student Specific Planning
- Transition Planning
- Violence/Threat Risk Assessment (VTRA)
- MyBlueprint
Tier 2 - SOME students will show signs of mild to moderate
distress and will need individual student supports and
strategies, as well as some interventions.:
- ASIST
- PAX Heroes
-Student Specific Planning
-Transition Planning
- Violence/Threat Risk Assessment (VTRA)
MyBlueprint
Tier 1 - ALL students will gain support from whole school strategies and programming that enhances
social/emotional learning and fosters resilience:
- PAX
- Zones of Regulation
- Code of Conduct
- Safe and Caring Schools
- Mental Healht First Aid
-Teen Clinic
-Cyber-Safety
- Transition Planning
- MyBlueprint
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2. Cultural Proficiency
Goals:
• The achievement gap between First nations, Metis and Inuit (FNMI) students and all other
students is eliminated.
• By June 2021, all schools will report progress toward cultural proficiency in the five elements
of a culturally responsive curriculum to help cause equitable outcomes for First Nations,
Metis, Inuit (FNMI) Learners.
• Incorporate FNMI content and ways of knowing into curriculum so all learners (both
Aboriginal and general populations) have knowledge and appreciation of the unique
contributions of FNMI peoples in Canada.
• Increase the percentage of students of Indigenous ancestry who enroll in career
development programs such as career exploration, work experience and apprenticeship
programs. (100% participation)
• Increase the percentage of Indigenous students graduating in grade 12 with one of Applied
Mathematics, Pre-Calculus and one of Physics, Chemistry, Biology.
• Promote Aboriginal student participation in extra-curricular and leadership programs to
inform planning and practices.
Data Sources:
• Cultural Proficiency Rubric
• TTFM Survey
• Report Card Data
• Observation
Cultural Proficiency Rubric:
The rubric is completed annually by the principal and school staff to determine the school’s progress
toward the 5 elements for Cultural Proficiency. Schools report growth in all five elements moving
from Cultural Destructiveness toward Cultural Proficiency from baseline information gathered in
2016-17 (in red) to data collected in 2017-2018 (in green) to data collected in 2018-2019 (in blue):
Five Elements
Assessing
Cultural
Knowledge
Valuing
Diversity
Managing the
Dynamics of
Difference

2016-2017
2017-2018
2018-2019
2016-2017
2017-2018
2018-2019
2016-2017
2017-2018
2018-2019

Cultural
Destructiveness
0/12
0/17
0/13

Cultural
Incapacity
0/12
0/17
0/13

Cultural
Blindness
1/12
0/17
0/13

Cultural
Precompetence
5/12
2/17
4/13

Cultural
Competence
6/12
13/17
9/13

Cultural
Proficiency
0/12
2/17
0/13

0/12
0/17
0/13

0/12
0/17
0/13

2/12
0/17
0/13

5/12
5/17
4/13

5/12
11/17
9/13

0/12
1/17
0/13

0/12
0/17
0/13

0/12
0/17
0/13

1/12
0/17
0/13

2/12
3/17
3/13

8/12
14/17
8/13

1/12
0/17
2/13

1/12
0/17
0/13

4/12
4/17
4/13

6/12
11/17
8/13

1/12
2/17
1/13

1/12
0/17
0/13

7/12
8/17
6/13

4/12
7/17
4/13

0/12
2/17
3/13

0/12
2016-2017 0/12
0/17
2017-2018 0/17
0/13
2018-2019 0/13
0/12
Institutionalizing
2016-2017 0/12
0/17
2017-2018 0/17
0/13
2018-2019 0/13
Red = baseline for 2016-2017 School year

Adapting to
Diversity

Green = 2017-2018 Blue = 2018-2019

Note: Detailed descriptors for the 5 elements can be found on page 17 of the Strategic Plan.
RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

80

Comments:
• In the five elements of a culturally responsive curriculum, all schools report progress toward
the goal of cultural proficiency.

Tell Them From Me Survey Data
Elementary and Secondary students were asked the following question:
“At school, are you being taught about Aboriginal peoples in Canada?”

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)
Yes
No Data
69%
74%
No Data
No Data

No
No Data
5%
6%
No Data
No Data

Unsure
No Data
26%
20%
No Data
No Data

Secondary Results (Grades 7 to 12)
Yes
No Data
64%
74%
No Data
No Data

No
No Data
17%
13%
No Data
No Data

Unsure
No Data
20%
13%
No Data
No Data

Comments:
• Survey question was removed without our knowledge when Manitoba Education adapted
the survey tool to include career pathway information in 2018-2019.
Strengths:
• 100% of schools report FNMI content, perspectives, and ways of knowing are integrated
into curriculum.
• An increase in the number of students who indicate they are being taught about Aboriginal
peoples in Canada.
• Professional development opportunities provided by RRSD:
o 2019-2020 mRLC – Staff participation in “Truth and Reconciliation, Moving to
Action”
o September 4 and 5 2018, Niigaan Sinclair presented the following:
 “Wahkotowin: The Road towards Reconciliation” to all RRSD employees.
 “Climbing the Mountain: Educating for Reconciliation”, with an Educators
Guide provided to all teachers and support staff.
o September 2016, Kevin Lamoureaux and Natasha Pearen (Elementary schools)
and Eddy Robinson (Secondary schools) presented. Post-workshop collaborations
resulted in posting of 30 lesson plans focused on cultural proficiency (Kindergarten
to Grade 12) on division website
 See link:
https://portal.rrsd.mb.ca/RESOURCES/lessonplans/culturalproficiency/Pag
es/default.aspx
o September 2016 – All Rolling River School Division teaching staff provided a choice
of novels centered around Indigenous history and Reconciliation to activate
knowledge leading to school division PD by Kevin Lamoureaux.
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September 2015, Media Literacy workshop with Ozlem Sensoy raised awareness of
the impact on popular culture on integration and identify of our indigenous
population.
Project at Erickson Collegiate for students to gather and archive oral history from elders at
Rolling River First Nation to be displayed on the RRSD website for use by all schools.
Continue the New Paths for Education Research Project with Erickson Schools, Brandon
University Centre for Aboriginal and Rural Education Studies, Rolling River First Nation
(RRFN), Indigenous and Northern Affairs Canada (INAC) to examine the impact on student
achievement and well-being when FNMI content is infused in curriculum and the 7 Ojibwe
Good Life Teachings becomes the framework for providing culturally relevant educational
experiences.
The RRSD Board of Trustees adopted a resolution to incorporate the following
acknowledgement into the daily morning opening exercises:
o

•
•

•

“The Rolling River School Division operates on the traditional lands of the
Anishinaabe and Dakota peoples. The Rolling River School Division respects the
Treaties that were made on this territory.”
Challenge:
• Narrow the achievement gap between First nations, Metis and Inuit (FNMI) students and
all other students.
Summary of how challenges will be addressed:
• Continue to act upon achievement gaps and identify students who require targeted supports
for literacy and numeracy using the Student Specific Planning process, Response to
Intervention Framework, and Learning Sprints.
• Continue to provide professional development for teaching staff to improve their commitment
and capacity to integrate FNMI ways of knowing.
• Continue to provide professional development to school-based and divisional support staff to
raise awareness and increase knowledge about Indigenous peoples in Canada.
• Continue to use the Walk-Through Tool to provide constructive feedback that ensures
teachers are explicitly teaching about Aboriginal peoples in Canada.
• Collect additional information to determine why students are indicating “unsure” or “No” on
the “Tell Them From Me” Survey question. It may be as simple as ensuring that teachers are
beginning their lessons by sharing the goals related to that topic/issue.
• Drawing on the resources and pedagogy provided in PD sessions, teachers will engage
students in critical literacy/courageous conversations to raise awareness and increase
knowledge about Indigenous peoples in Canada from a social justice perspective across all
content areas,
• Offer the Manitoba Education elective course Grade 12 Current topics in First Nations, Metis,
and Inuit Studies which supports the empowerment of students through the exploration of
histories, traditions, cultures and world views, and contemporary issues of Indigenous
peoples in Canada and worldwide.
• Visual Data Representations in all schools that identify activities and actions by staff and
students that infuse Indigenous perspectives and ways of knowing on our Road to
Reconciliation.
• Require that teachers, librarians and administrators work together to increase resources in
their schools to support infusion of Indigenous knowledge in Manitoba curriculum
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“Critical literacy is the ability to read texts in an active, reflective manner in order to better
understand power, inequality, and injustice in human relationships. For the purposes of critical
literacy, text is defined as a ‘vehicle through which individuals communicate with one another
using the codes and conventions of society’. Accordingly, songs, novels, conversations, pictures,
movies, etc. are all considered texts.”
Source: Coffey, Heather. “Creating Racism-Free Schools through Critical/Courageous conversations on
Race” (Manitoba Education: p. 38)

3. Literacy
Performance Target:
• June 2019 performance target is that 80% of RRSD students will achieve a minimum of 3
(Good understanding and application of concepts and skills) on the provincial report card
scale in core content areas.
• This performance target is 10% higher than the previous year.
Data Sources:
• Provincial Report Card Data
• Provincial Standards Test Statistical Data
Performance Report toward Strategic Plan goals:
• According to provincial Report Card data, the following numbers represent the percentage
of students who received a 3 or 4 on their report card:
• In grade 12 English program, 74% of students are meeting the target. The target is 70% and
puts us minimally (4%) above the performance target.
• All students on modified course designation are achieving a minimum of three (Good
understanding and application of concepts and skills) on the provincial report card scale
Grade 3 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Reading Comprehension
79%
82%
83%

Writing
64%
67%
67%

No Data

No Data

Comments:
• RRSD report card data trends indicate an improvement in reading comprehension and
writing.
• Provincial statistics indicate that RRSD grade 3 students exceed provincial averages in
literacy.
• Provincial data trends indicate that the gap between indigenous and non-indigenous
students is beginning to narrow.
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Grade 8 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Reading Comprehension
79%
85%
81%

Writing
81%
78%
79%

No Data

No Data

Comments:
• RRSD report card data trends indicate approximately 80% of students are consistently
achieving a 3 or better in reading comprehension and writing on the provincial report card.
• Provincial statistics indicate that RRSD grade 8 students exceed the provincial average in
reading and are slightly below in writing.
• Provincial statistics indicate that the gap between indigenous and non-indigenous students is
beginning to narrow in reading comprehension but not in writing.
Grade 9 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

English Language Arts 10F
71%
61%
69%
No Data

Comments:
• RRSD Report card data indicates a need for further investigation due to inconsistent data.
Grade 12 Report Card Data (Literacy)
Year

2016-2017
2017-2018
2018-2019
2019-2020

ELA (Comprehensive Focus) 40E, 40S
ELA (Literary Focus) 40E, 40S
ELA (Transactional Focus) 40E, 40S
53%
66%
70%
No Data

Grade 12 Provincial Standards Tests in ELA Average marks

Provincial
Rolling River School Division

Non-Indigenous
Indigenous
Female
Male

Jan/June
2016

Jan/June
2017

Jan/June
2018

Jan/June
2019

67.9
70.5
71.5
63.6
74.6
66.3

68.3
72.8
74.3
66.1
76.1
67.9

67.8
65.4
65.5
64.2
68.8
62.2

68.1
70.8
72.8
54.9
77.4
62.3
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2020
No Data
No Data
No Data
No Data
No Data
No Data

Jan/June
2021
No Data
No Data
No Data
No Data
No Data
No Data
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Comments:
• Triangulation of RRSD Provincial Grade 12 ELA Data and RRSD Report Card Data shows
similar trends in the right direction of student performance.
• We will continue our efforts in reducing the gap between Indigenous and Non-Indigenous
students in ELA.
• RRSD report card data trends indicate steady improvement over the past 3 years.
• RRSD students are performing above the provincial average on standards assessments
which are included in the overall grade.
• All students on “M” credit designations are achieving limited to very good/ excellent
understanding and application off concepts and skills on the provincial report card scale.
Caveat:
• Pupils receiving EAL service are not reported because their numbers are below 10 students,
which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their numbers are below 10
students, which would compromise student confidentiality.
Summary of how challenges will be addressed:
• The Response to Intervention (RTI) Framework: The instruction and assessment cycle
needs to seamlessly provide a learning forum that accelerates each student’s learning. All
staff work together to ensure every students success. The bullets below illustrate what will
be done to support students’ literacy development and success in the content areas within
the RTI framework:
Continue to support schools to identify and review their Pyramid of Interventions
and continuum of supports for Literacy

Tier 3 - FEW students
will need intensive
interventions to address
more severe challenges
in literacy:
- Student Specific
Planning
- Transition Planning
Learning Sprints
- Assistive Technology

Tier 2 - SOME students will show signs of mild
to moderate difficulties in literacy who will
need individual student supports and
strategies, as well as some interventions.:
-Student Specific Planning
-Transition Planning
Reading Recoivery
- Learning Sprints
Barton Reading and Spelling Program
- Assistive Technology

Tier 1 - ALL students will gain support from whole school strategies and
programming that fosters literacy learning:
- Transition Planning
- Balanced Literacy
- Learning Sprints
- Assistive Technology
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•
•
•
•
•
•
•
•

Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Work with colleagues to build a shared knowledge regarding provincial outcomes, curriculum
guides, trends in student achievement, grade level expectations, and expectations for the
next course or grade level.
Professional Learning Communities/Learning Sprints will provide opportunities for collective
PD and inquiry which will enable each educator to clarify what all students must know and be
able to do as a result of a unit of instruction.
ELA provincial cohort to support curriculum and pedagogy in the following areas:
reading, writing, speaking, listening, viewing, presenting and critical thinking – are evident in
all content areas (lesson plans, classroom observations, collaborative groups)
Technology resources and supports will be provided to schools with real time data about
student performance for routine analysis and planning.
Walk-Through Tool to leverage instruction and build capacity of all teachers in grades K to 12
by providing formative feedback and professional development on student performance data.
Continue to examine results from Early Development Instrument (EDI) and Early Years
Evaluation (EYE) to provide targeted support to vulnerable student populations

4. Numeracy
Performance Target:
• June 2019 performance target states that 80% of all RRSD students will achieve a minimum
of 3 (Good understanding and application of concepts and skills) in the provincial report card
categories in Mathematics. (Strands include Number Sense, Patterns and Relations, Shape
and Space, and Statistics and Probability) in all grades.
Grade 3 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
75%
78%
86%

Mental Math and
Estimating
66%
66%
77%

Problem-Solving
65%
65%
70%

Grade 4 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
80%
82%
82%
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Mental Math and
Estimating
73%
79%
78%

Problem-Solving
72%
77%
73%

86

Grade 7 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
67%
68%
57%

Mental Math and
Estimating
67%
65%
56%

Problem-Solving
62%
66%
55%

Grade 9 – Mathematics 10F
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

60%
66%
67%

Grade 12 – Essential Mathematics 40S, 45S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

69%
58%
64%

Grade 12 – Applied Mathematics 40S
Year
2016-2017
2017-2018
2018-2019

68%
66%
59%

Grade 12 – Pre-Calculus Mathematics 40S
Year
2016-2017
2017-2018
2018-2019

60%
56%
68%

Grade 12 – Intro to Calculus 45S
Year
2016-2017
2017-2018
2018-2019

100%
92%
66%
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Performance Report toward Strategic Plan goals:
• Grade 7 report card data indicated a decrease in all 3 categories. This is a reflection of
teachers working in the mRLC Numeracy Achievement Project. (NAP) Students are being
evaluated with fidelity on grade specific outcomes.
• Triangulation of report card data, provincial standards data and NAP data indicate similar
results with no inflation of scores.
• According to provincial report card data, students in grade 12 are not meeting the
performance target in Essential mathematics (64%)
• Applied math report card data reveals that 59% of students are performing at or above the
target.
• June 2019 report card data revealed 68% of students in Pre-Calculus Math 40S are
performing at or above the performance target.
Caveat:
• Pupils receiving EAL service are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• “No data” indicates less than 10 students are enrolled
Grade 12 Provincial Standards Tests in Essential Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
55.8
68.4
70.6
62.0
69.8
66.7

Jan/June
2018
53.7
60.8
60.3
No data
58.5
62.7

Jan/June
2019
55.1
67.0
68.9
No data
70.2
63.5

Jan/June
2020

Jan/June
2021

Pre-Calculus Mathematics:
• From June 2016 until June 2019, 8 Indigenous students have enrolled in Pre-Calculus.
Grade 12 Provincial Tests in Pre-Calculus Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
68.1
58.6
60.3
No data
58.0
59.4

Jan/June
2018
68.0
56.8
57.9
No data
64.6
No data

Jan/June
2019
68.4
65.9
65.9
No data
62.2
No data

Jan/June
2020

Jan/June
2021

Applied Mathematics:
• January/June 2019 provincial report card data revealed 64% of students in Applied
Mathematics 40S are performing at or above the performance target which is higher than the
provincial average.
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Grade 12 Provincial Tests in Applied Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
56.1
66.7
67.0
No data
69.3
63.0

Jan/June
2018
58.1
67.5
67.3
No data
65.4
69.8

Jan/June
2019
62.7
64.0
64.0
No data
63.7
64.6

Jan/June
2020
No Data
No Data
No Data
No Data
No Data
No Data

Jan/June
2021
No Data
No Data
No Data
No Data
No Data
No Data

Strengths:
• The mRLC Numeracy Project data shows gains in student numeracy achievement and
teacher efficacy.
Challenges:
• Provincial Standards Test data and Provincial Report card data indicate there is an
achievement gap between indigenous and non-indigenous students.
• It is important to examine multiple sources of information about students’ performance. The
scores on standards tests must be viewed as complements to other information about
student performance. The data is showing that provincial report card data seems inflated
when compared with external provincial standards tests. Further investigation is required to
determine how come this is the case.
Summary of how challenges will be addressed:
• Continue with Professional Learning Communities (PLC’s) focused on student learning in
numeracy:
o Utilizing the Learning Sprints process, Professional Learning Communities/Teams will
be established in each school with meeting times scheduled on the school calendar.
The teams will identify a student need/goal, essential learning understandings, identify
formative assessments to monitor student progress, analyze the student information,
and adjust instruction.
o Professional Learning Communities will analyze and investigate why the discrepancy
exists between RRSD report card data and provincial test data to determine trends and
questions/outcomes that are causing challenge to students.
• Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
• Expanded participation in the mRLC numeracy project to include all Grade 6, 7, 8 and 9 math
teachers. The project data shows gains in student numeracy achievement and teacher
efficacy. The mRLC numeracy achievement project results are as follows:
MRLC
Grade 6
Grade 9
Grade 7
Grade 8

% Meeting /Approaching
Baseline Control Group 2016
41%
33%
Baseline Control Group 2018
19%
39%
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% Meeting/Approaching
After 2 years in program
80%
53%
After 1 Year
45%
54%

Increase
39% (27%+12%)
20% (13% +7%)
29%
18%
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Comments:
• Changes of more than 2% are statistically significant indicators of a student achievement
shift. Improvement in student achievement is very significant for those in the Numeracy
Achievement Project. The shift for teachers has been in teacher math knowledge,
instructional pedagogy, confidence and growth mindset. The shift for students is that they
want to know their point of error and how to correct it and increase confidence in their skills.
This translates in increased enrollment in high school math courses including Applied and
Pre-Calculus.
Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Numeracy.

Tier 3 - FEW students
will need intensive
interventions to address
more severe and lasting
challenges in
Numeracy:
- Student Specific
Planning
- Transition Planning

Tier 2 - SOME students will show signs of mild
to moderate challenges which require student
supports and strategies, as well as some
interventions.:
-Student Specific Planning
-Transition Planning
- Digital supports for classrooms Ex. IXL Math,
Mathletics

Tier 1 - ALL students will gain support from whole school strategies and
programming that enhances numeracy learning:
- Transition Planning
- Numeracy Achievement Project (NAP, mRLC)
- Digital supports for classrooms Ex. IXL Math, Mathletics

4. Report on the following grants:
a) Aboriginal Academic Achievement (AAA)
Aboriginal Academic Achievement is included in the general literacy and numeracy reporting in
section 3 of this report.
b) Literacy and Numeracy
Literacy and Numeracy conclusions regarding early year’s learners are included in the general
literacy and numeracy reporting in section 3 of this report.
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c) English as an Additional Language (EAL)
Pupils receiving EAL service are not reported because their aggregate/grade is below 10 students,
which would compromise student confidentiality.
The conclusions regarding EAL learners are included in the general literacy and numeracy
reporting in section 3 of this report.
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Appendix D

2019-2020 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
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2019-2020 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report

Senior Administrative Team Profile (September 2019)
Full-time Equivalents

No.

Superintendents

1.0

Secretary-Treasurers

1.0

Director of Student, Clinical & Pre-Kindergarten Services

1.0

Director of Instruction, Curriculum and Technology

1.0

Division Staffing Profile (September 2019)
Full-time Equivalents
Principals
Vice-Principals
Teachers

No.
10.125
0.25
119.136 + 1.0
ALC??

Counsellors

4.201

Resource Teachers

8.75

Teachers supporting special needs low enrollment classes
Educational Assistants
Speech Language Pathologists

0
37.359
1.0

Occupational Therapists

0

Physiotherapists

0

Social Workers

1.0

Psychologist

1.0
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Student Enrollment
Date

No. of Students

September 30, 2019

1793

September 28, 2018

1757

September 29, 2017

1,752

September 30, 2016

1,726

Disaggregated data for students designated as English as an Additional
Language (EAL) and self-declared Aboriginal students
Disaggregation

No. of Students

Percentage of Student
Population

English as an Additional
Language

51 (39 FTE)

2.90%

Self-declared Aboriginal

303

17.25%

Education for Sustainable Development (ESD)
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17
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Appendix E

2020-2021 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

95

2020-2021 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
Report Requirements
1. School Division Profile (2020-2021)
a) Brief overview of relevant geographic or demographic information as well as specific
school division strengths, equity issues, and/or challenges.
Rolling River School Division is located in South-Western Manitoba, Canada in close proximity to
Riding Mountain National Park and its amenities. The Division covers approximately 3000 square
kilometers and includes four high schools, eight elementary schools, five colony schools and an
Adult Learning Centre: Cool Spring Colony, Deerboine Colony, Douglas Elementary, Elton
Collegiate, Erickson Collegiate, Erickson Elementary, Forrest Elementary, Hillside Colony,
Minnedosa Adult Learning Centre, Minnedosa Collegiate, Oak River Colony, Oak River
Elementary, Onanole Elementary, Rapid City Elementary, Rivers Collegiate, Rivers Elementary,
Tanner’s Crossing School, and Westview Colony . The 17 schools provide service to the
communities of Douglas, Forrest, Rivers, Rapid City, Oak River, Minnedosa, Rolling River First
Nation, Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa,
Manitoba.
Strengths
•
•

•

•

Commitment to inclusion
Long-standing practice of ensuring that students have equitable access to technology within
the school curriculum and providing support to staff in the integration of that technology into
their instructional plans to accelerate learning.
Community and regional partnerships (both formal and informal) that support a wide range of
student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake System, regional
Child Welfare agencies, Mental Health, Public Health, service clubs, Parent-Child Connection,
day care and nursery schools, Addictions Foundations of Manitoba, Manitoba Adolescent
Treatment Centre Neurodevelopmental Outreach Program, Child and Adolescent Treatment
Centre, apprenticeship and work placements).
RRSD Schools had in-person learning for the majority of the 2020-2021 school year with only
a few Covid closures in some schools and a 2-week mandated remote period in January 2021
for most students in grades 7-12.

Challenges
•

Achievement gaps exist between aboriginal and non-aboriginal students, male and female
students.
• Early Development Instrument (provincially mandated screening of Kindergarten students
based on presentation at school entry) indicates a number of children are not ready for
school.
• Ensuring equitable support and services in all schools
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b) Description of senior administration team (Actual June 2021)
Full-time Equivalents

No.

Superintendent

1.0

Secretary-Treasurer

1.0

c) Division staffing profile (Actual June 2021)
Full-time Equivalents

No.

Principals

9.875

Vice-Principals

0.25

Teachers

114.35

Counsellors

4.76

Resource Teachers

8.0

Teachers supporting special needs low enrollment classes
Educational Assistants
Speech Language Pathologists

0
41.174
1.0

Occupational Therapists

0

Physiotherapists

0

Social Workers
Psychologist
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d) Disaggregated data for students designated as EAL and self-declared Aboriginal students –
2017-2020
Date

Total Student Enrollment

September 30, 2020

1749

September 28, 2018

1757

September 29, 2017

1,752

September 30, 2016

1,726
No. of Students

Percentage of Student
Population

English as an Additional
Language

52 (46 FTE)

2.97%

Self-declared Aboriginal

337

19.21%

Disaggregation

e) Education for Sustainable Development – 2020-2021
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17

2. Website link to current school division Strategic Plan
https://p19cdn4static.sharpschool.com/UserFiles/Servers/Server_69019/File/Division/Documents/RRSD_Five_
Year_Strategic_Plan_Priorities_2016-2023-Amended-Aug2021.pdf
3. Report on data

RRSD Priorities:
•
•
•
•

Mental Health and Well Being
Cultural Proficiency
Literacy
Numeracy

Preface:
There is an interplay between each of the four RRSD priorities. We need to think of the four priorities
that are listed vertically as a connected set rather than a separate list. Improvement efforts in one
overlap into the other priority areas.
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Mental Health-Well Being and Cultural Proficiency data reflects the opinions and views of
stakeholders (students, parents, educators) using the Tell Them From Me Survey, Strengths and
Difficulties Questionnaire (SDQ), and Cultural Proficiency rubric.
Academic Achievement/Outcome data in the areas of Literacy and Numeracy tell us what students
have learned. In RRSD the academic data includes classroom-level, benchmark, formative
assessment, report card data, and provincial assessments.

1. Mental Health and Well Being
Goals:
• The overarching goal is to develop a school culture where mental health and well-being are
integrated into every aspect of each student’s school experience.
• By June 2023, when asked in the Tell Them From Me (TTFM) survey, an increasing number
of students will describe the school as a safe and caring environment.
• By June 2023, a coordinated approach using the Response to Intervention (RTI) model will
provide a continuum of service that is aligned and responsive to the needs of students,
parents and staff to improve lifestyle results (academic, personal, health, social, family, work,
recreation) for all students.
Data Sources:
• Tell them From Me Survey
• Strength and Difficulties Questionnaire
• PAX Impact Information
“Tell Them From Me” Survey Data and Needs Assessment:
Between April 12 to May 14, 2021, Tell Them From Me, a web-based evaluation system, was
conducted in grades 4 to 12 that yielded student and parent information on social emotional
outcomes, bullying and school safety. Data is organized into sets of indicators to provide
information on student engagement, wellness, and aspects of classroom and school climate
that affect student learning outcomes.
Caveat:
• Only schools with more than 50 students complete the TTFM Survey to ensure student
confidentiality. The Hutterian Schools and Oak River Community School conduct a survey
from RRSD office on Survey Monkey.
• Parent survey information are only representative at school level and not available for a
division summary.
• The survey responses are completely confidential and not linked with any student records.
Social Engagement and Emotional Health Outcomes
E. Extra-Curricular Engagement
Student participation in school sports - Students who play sports with an instructor at school,
other than a gym class.

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

99

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

76%
65%
71%
79%
No Survey Completed
66%

Secondary Results (Grades 7 to 12)

58%
60%
59%
61%
No Survey Completed
33%

Student participation in school clubs – Students who take part in art, drama, or music groups;
school clubs or a school committee.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

29%
30%
32%
30%
No Survey Completed
6%

29%
29%
26%
25%
No Survey Completed
8%

Comments:
• All Extra-Curricular activities including sports teams and clubs were on pause during the
entire 2020-2021 school year due to Covid-19 restrictions. Most gyms were used as
classrooms and no after school activities or noon-clubs were permitted.
F. Sense of Belonging at School
Students with a positive sense of belonging - students who feel accepted and valued by their
peers and by others at their school.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

81%
80%
75%
75%

70%
63%
54%
60%

No Survey Completed

No Survey Completed

71%

55%

Comments:
• A decreased number of students felt a sense of belonging during the 2020-2021 school year.
• All students were unable to socialize and interact as in previous years due to physical
distancing and masking.
• 64% of students strongly agreed there were adults at school that victims can talk to which
matches the Canadian average.

Elementary students who felt excluded by other students most frequent responses:
• Appearance (19%)
• High or Low Grades (12%)
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•
•
•
•

A disability (7%)
Culture (2%)
Skin colour (3%)
Other Reasons (38%)

Comments:
• Percentage of students who feel excluded or lack a sense of belonging with other students
for the reasons listed above has slightly increased in the 2020-2021 school year. Reduced
or eliminated extra-curricular or social interactions in 2020-2021 are contributing factors in
this change.
Secondary students who felt excluded by other students most frequent responses:
• Appearance (18%)
• High or Low Grades (12%)
• Level of Family Income (9%)
• Other Reasons (25%)
Comments:
• Percentage of students who feel excluded by other students for the reasons listed above
has increased in the 2020-2021 school year. Reduced or eliminated extra-curricular or
social interactions in 2020-2021 are contributing factors in this change.
Students with positive relationships – students who have friends at school they can trust and who
can encourage them to make positive choices.
Year

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

78%
81%
85%
83%

73%
71%
61%
73%

No Survey Completed

No Survey Completed

81%

69%

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Comments:
• Continued implementation of the PAX program in all schools provides a research-based
foundation to ensure the development of a safe and orderly environment that supports
cooperation and collaboration and positive relationships. PAX = peace, productivity, health
and happiness.
• Elementary results indicate a slight (2%) decrease in positive peer relationships.
• Secondary results indicate a (4%) decrease in students with positive relationships.
G. Social – Emotional
Students who report moderate or high levels of anxiety - students who have intense feelings of
fear, intense anxiety, or worry about particular events or social situations.
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Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

24%
21%
24%
19%

18%
22%
24%
30%

No Survey Completed

No Survey Completed

31%

37%

Comments:
• There are increases of 12% in elementary and 7% in secondary students reporting anxiety
and stress.
• The reported increase in schools accurately confirms direct feedback from teachers, parents
and students related to Covid-19 Pandemic issues.
• Divisional and school interventions to support the mental health and well-being of all inside
our school community is a priority moving forward.
Students with moderate or high levels of depression – Students who have prolonged periods when
they feel sad, discouraged, and inadequate.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey

18%
24%
35%
28%

No Survey Completed
35%

Comments:
• Secondary students report a 7% increase in moderate to high levels of depression. The
pandemic has added to this increasing concern of depression in our students.
• More students are open to discussing mental health concerns openly and seeking help from
their support system, including parents, school staff and friends.

H. Bullying and School Safety Outcomes
The prevalence of school bullying:
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

52%
49%
55%
47%

35.8%
34.1%
24%
42%

No Survey Completed

No Survey Completed

29%

22%
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Comments:
• There is a significant decrease in the prevalence in school bullying during the 2020-2021
school year. (18% less in Elementary and 20% in secondary)
• Increased staffing to create smaller class sizes with more physical space per student alternate
day high school and more structured supervision helped created conditions for a safer school
environment.
• Over-all students report that bullying occurs during less supervised times. During the 20202021 school year there were much less unsupervised times.
• Elementary school students report bullying continues to occur most often and most
frequently outside the school during recess (70%)
• Secondary school students indicated bullying occurs most frequently outside on school
property. (48%)
Elementary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Physical
22%
20%
25%
20%

Verbal
37%
37%
38%
32%

Social
33%
32%
41%
31%

Cyber
6%
6%
8%
6%

No Survey
Completed
18%

No Survey
Completed
34%

No Survey
Completed
29%

No Survey
Completed
19%

Secondary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Physical
9%
9%
18%
13%

Verbal
30%
26%
36%
34%

Social
22%
22%
30%
28%

Cyber
7%
10%
15%
17%

No Survey
Completed
12%

No Survey
Completed
30%

No Survey
Completed
29%

No Survey
Completed
18%

Comments:
• Elementary students reported slight decreases in physical and social bullying but a
significant increase in cyber-bullying.
• The large increase in elementary cyber bullying matches the increases in screen time and
digital learning that took place in the 2020-2021 school year.
• Secondary students reported slight decreases in physical and verbal and slight increases in
social and social bullying experiences.
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
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•

Increase classroom focus on preventing cyber bullying and dealing with incidents
appropriately when they occur.

Elementary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

76%
75%
72%
70%
No Survey Completed
71%

Feel safe going to
school
79%
78%
77%
77%
No Survey Completed
72%

Feel safe on the way home
84%
80%
78%
81%
No Survey Completed
81%

Comments:
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
Secondary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

72%
76%
85%
64%
No Survey Completed
63%

Feel safe going to
school
82%
83%
79%
74%
No Survey Completed
75%

Feel safe on the way home
82%
84%
80%
76%
No Survey Completed
78%

Comments:
• Students responses concerning their safety are influenced by hearing students make threats
to other students, having something stolen at school and observing a fight on school property
in which someone got hurt.
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
• School practices that increase the feeling of safety for students include increased supervision
during break periods and stepping in quickly when bullying is observed.
Strengths and Difficulties Questionnaire (SDQ)
(Teacher and student completed surveys)
ALL SDQ surveys were put on pause by MB Education in the spring of 2020 and in spring
2021 so there is no updated data to report.
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Background Information:
The SDQ is an internationally validated survey and one of the most widely used brief
questionnaires for measuring the mental health of children aged 4 to 17. The SDQ focuses on
positive attributes as well as risk symptoms regarding child or youth behavior. The SDQ information
across the 5 subscales is used to inform planning, intervention and measuring progress over time.
The SDQ is not used for the individual assessment of students. The SDQ tells how youth are doing
in each of the following 5 subscales: prosocial behavior, emotional symptoms, peer relationship
problems, conduct problems, and hyperactivity/inattention.
Rolling River School Division initiative PAX for the whole School Division in school year 2017/18.
To date, three mental health assessments have been collected with baseline data was gathered in
May/June 2017, prior to division wide implementation of PAZ. Both students competed SDQ
surveys, providing a longitudinal pattern of students’ mental health and well-being.
The following data provides SDQ average scores for Rolling river School Division as a whole. The
scores are based on student’s grade level for each year. Ratings are divided into two groups:
Kindergarten to Grade 4 and Grades 5 to 12. Each of the tables in this report show 3 years of SDQ
survey collection dates – May/June 2017 (before PAX division-wide implementation), May/June
2018 (first year PAX implementation), May/June 2019 (second year PAX implementation).
How to interpret:
• For prosocial behaviour, an increase of average scores from 2017 to 2018, 2017 to 2019,
and 2018 to 2019 is an improvement.
• For the difficulties subscales, a decrease in average scores from 2017 to 2018/2019, and
2018 to 2019 is considered an improvement.
For example (based on pages 5-7, i.e., Rolling River School Division):
• In Table 1, teacher-completed hyperactivity/inattention scores of students in kindergarten
to grade 4 decreased from 3.5 in 2017 to 3.4 in 2018 and 3.3 in 2019. The decreasing
trend is a sign of improvement.
• In Table 2, teacher-completed prosocial behaviour scores of students in grade 5 to grade 12
increased from 6.9 to 7.1 from 2018 to 2019. This improvement of 0.3 score points is an
improvement.
In Table 3, student-completed emotional symptom scores have increased from 3.3 in 2017, 3.4 in
2018 and 3.6 in 2019. The increasing trend indicates no improvements. A decrease in average
scores is an improvement in the difficulty sub-scales.
Rolling River School Division (K to 12)
Table 1 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among kindergarten to grade 4 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. All average scores showed a slight
improvement from Spring 2017 to 2019:
• Average Prosocial Behaviour scores improved from 2017. There was a higher average score
in 2018 (8.0) than 2019 (7.7), but still above the baseline score.
• Average Emotional Symptoms scores improved from 1.5 in 2017 to 1.3 in 2018 and
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•
•
•
•
•
•

remained steady at 1.3 in 2019.
Average Peer Relationship scores improved from 1.4 in 2017 to 1.3 in 2018 and 2019.
Average Conduct Problems scores improved from 1.4 in 2017 to 1.2 in 2018 and 1.1 in 2019.
Average Hyperactivity/Inattention scores improved from 3.5 in 2017 to 3.4 in 2018 and 3.3 in
2019.
Average Internalizing scores improved from 2.8 in 2017 to 2.6 in 2018 and 2019.
Average Externalizing scores improved from 4.9 in 2017 to 4.6 in 2018 and 4.4 in 2019.
Average Total Difficulties scores improved from 7.7 in 2017 to 7.2 in 2018 and 7.1 in 2019.

Table 1 - Kindergarten to Grade 4 Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

676 7.4

685

8.0

690 7.7

676 1.5

686

1.3

690 1.3

3. Peer Relationship Problems

676 1.4

686

1.3

690 1.3

4. Conduct Problems

676 1.4

686

1.2

690 1.1

5. Hyperactivity/Inattention

676 3.5

686

3.4

690 3.3

Internalizing (subscales 2 and 3)

676 2.8

686

2.6

690 2.6

Externalizing (subscales 4 and 5)

676 4.9

686

4.6

690 4.4

Total Difficulties (subscales 2,3,4 and 5)

676 7.7

686

7.2

690 7.1

Table 2 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on
teacher completed surveys for Spring 2017, 2018 and 2019. Some average scores did not
improve, while others did:

•
•
•
•
•
•
•
•

Average Prosocial Behavior scores declined from 7.3 in 2017 to 6.9 in 2018 and then
rose again to 7.1 in 2019.
Average Emotional Symptoms scores improved slightly from 2.1 in 2017 to 2.0 in 2018
and 2019.
Average Peer Relationship scores stayed about the same, with scores of 1.6 in 2017
and 2018 and 1.7 in 2019.
Average Conduct Problems scores stayed about the same, with scores of 1.1 in 2017
and 2019, and 1.2 in 2018.
Average Hyperactivity/Inattention scores improved slightly from 3.1 in 2017 to 2.9 in 2018
and 3.0 in 2019.
Average Internalizing scores remained the same with scores of 3.7 in 2017 and 2018, and
a slight improvement of 3.6 in 2018.
Average Externalizing scores improved slightly from 4.2 in 2017 to 4.1 in 2018 and 2019.
Average Total Difficulties scores improved from 7.9 in 2017 to 7.7 in 2018 and 7.8 in 2019.
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Table 2 - Grade 5-12 SDQ Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

930 7.3

904

6.9

942 7.1

930 2.1

903

2.0

948 2.0

3. Peer Relationship Problems

930 1.6

905

1.6

947 1.7

4. Conduct Problems

930 1.1

906

1.2

947 1.1

5. Hyperactivity/Inattention

929 3.1

906

2.9

948 3.0

Internalizing (subscales 2 and 3)

930 3.7

903

3.6

946 3.7

Externalizing (subscales 4 and 5)

929 4.2

905

4.1

946 4.1

Total Difficulties (subscales 2,3,4 and 5)

929 7.9

902

7.7

943 7.8

Table 3 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. Many student rated scores declined since
2017. Students typically rate themselves as having more challenges than parents or teachers, but
the increase in difficulties that students perceive is something to note. Self-perception and mental
health issues may also enable students to better ascertain the challenges they face, as mental
health issues are rising in Manitoba, Canada and throughout the world.

•
•
•
•
•
•
•
•

Average Prosocial Behavior scores declined from 7.5 in 2017 to 7.3 in 2018 and 7.2
in 2019.
Average Emotional Symptoms scores worsened from 3.3 in 2017 to 3.4 in 2018 and 3.6
in 2019.
Average Peer Relationship scores worsened slightly with scores of 2.4 in 2017, 2.5 in
2018 and 2.6 in 2019.
Average Conduct Problems scores stayed the same, with scores of 1.8 all three years.
Average Hyperactivity/Inattention scores stayed about the same, with scores of 4.1 in 2017
and 2018, and 4.2 in 2019.
Average Internalizing scores worsened with scores of 5.7 in 2017, rising to 5.9 in 2018,
and rising further to 6.2 in 2019.
Average Externalizing scores was about the same with scores of 5.9 in 2017, 5.8 in 2018
and 6.0 in 2019.
Average Total Difficulties scores worsened from 2017 to 2019, with scores of 11.6 in
2017, 11.8 in 2018 and 12.2 in 2019.
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Table 3. Grade 5 to 12 Student Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

785 7.5

784 7.3

854

7.2

786 3.3

779 3.4

853

3.6

3. Peer Relationship Problems

786 2.4

779 2.5

853

2.6

4. Conduct Problems

787 1.8

783 1.8

852

1.8

5. Hyperactivity/Inattention

786 4.1

778 4.1

853

4.2

Internalizing (subscales 2 and 3)

785 5.7

778 5.9

853

6.2

Externalizing (subscales 4 and 5)

786 5.9

778 5.8

851

6.0

Total Difficulties (subscales 2,3,4 and 5)

785 11.6

778 11.8

851

12.2

•
•
•
•

Teacher Completed SDQs are submitted for students from K to Grade 12.
Student Completed SDQs are submitted by students from Grade 5 to 12.
Prosocial Behavior: A score increase from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.
All other subscales: A score decrease from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.

Comments:
• Teachers completed SDQs indicate the trend for all scores is improvement from 2017 to
2019.
• Student completed SDQs indicate a slight decrease in scores from 2017 to 2019 when
compared with teacher scores.
Summary of How Challenges will be Addressed
It is important to recognize that mental health and wellness supports have existed in RRSD for
many years. In collaboration with administrators, educators, and support staff, we will continue to
provide a comprehensive and systemic approach for mental health supports and mental health
education.
• In response to student feedback and data trends, RRSD will develop and facilitate a plan for
a divisional focus group to provide students with the opportunity to tell us what anxiety means
to them, what gives them anxiety, how it is affecting them and what staff can do to help.
• Each school will continue to ensure adequate supervision in the bullying hot spots so that
staff are able to recognize and intervene if bullying occurs.
• Collaborative team planning to implement tiered practices/interventions for identified
vulnerable students
• Staff will continue to integrate literacy in ICT into all content areas to increase student
awareness of safety, legal and privacy issues.
• Continue to develop a culture where positive interactions and programming for mental
health and well-being are integrated into every aspect of each student’s school experience.
(PAX, PAX Heroes, mindfulness, Zones of Regulation, yoga).
• Continue to build capacity and expertise through staff professional learning opportunities
that focus on evidence-based practices in prevention and intervention at Tier 1, 2 and 3
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levels. These include: Respect in Education/Sport, Mental Health First Aid, Non-Violent
Crisis Intervention, Violent Threat Risk Assessment (VTRA), and ASIST to name a few.
Continue to identify students in need of enhanced support and to help them and their families
to connect to appropriate care through effective referral systems and pathways.
Continue to work with West Region Tribal Council Health Department, to provide culturally
appropriate supports to students eg. Teen Clinic or in the event of a critical incident.
Continue to communicate and implement safe and caring school initiatives: RRSD Code of
Conduct Policy and Procedures, Emergency Response Plans, Safe and Caring Schools
Policy and Procedures, Transition protocols and procedures for all students.
Continue to implement strategies in each school to reduce stress for all students:
o Create a learning environment where mistakes are viewed as a natural part of the
learning process.
o Provide predictable schedules and routines in the classroom.
o Provide advance notice of changes in routine.
o Provide simple relaxation and movement that involve the whole class.
o Encourage students to take small steps towards accomplishing a task if they are
hesitant.

•
•
•
•

Source: http://www.edu.gov.on.ca/eng/document/reports/SupportingMinds.pdf
•

•

My Blueprint is an education planning resource that helps students discover their learning
and personality styles, interests, and motivational factors. This program is used by students
to plan their future. For more information see Rolling River School Division website:
https://www.rrsd.mb.ca/
Development of a Rolling River School Division attendance policy

Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Mental Health and Well Being.
Tier 3 - FEW students will need intensive
interventions to address more severe and lasting
challenges that may be seen as mental health
problems:
- PAX Heroes
- Student Specific Planning
- Transition Planning
- Violence/Threat Risk Assessment (VTRA)
- MyBlueprint
Tier 2 - SOME students will show signs of mild to moderate
distress and will need individual student supports and
strategies, as well as some interventions.:
- ASIST
- PAX Heroes
-Student Specific Planning
-Transition Planning
- Violence/Threat Risk Assessment (VTRA)
MyBlueprint
Tier 1 - ALL students will gain support from whole school strategies and programming that enhances
social/emotional learning and fosters resilience:
- PAX
- Zones of Regulation
- Code of Conduct
- Safe and Caring Schools
- Mental Healht First Aid
-Teen Clinic
-Cyber-Safety
- Transition Planning
- MyBlueprint
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2. Cultural Proficiency
Goals:
• The achievement gap between First nations, Metis and Inuit (FNMI) students and all other
students is eliminated.
• By June 2021, all schools will report progress toward cultural proficiency in the five elements
of a culturally responsive curriculum to help cause equitable outcomes for First Nations,
Metis, Inuit (FNMI) Learners.
• Incorporate FNMI content and ways of knowing into curriculum so all learners (both
Aboriginal and general populations) have knowledge and appreciation of the unique
contributions of FNMI peoples in Canada.
• Increase the percentage of students of Indigenous ancestry who enroll in career
development programs such as career exploration, work experience and apprenticeship
programs. (100% participation)
• Increase the percentage of Indigenous students graduating in grade 12 with one of Applied
Mathematics, Pre-Calculus and one of Physics, Chemistry, Biology.
• Promote Aboriginal student participation in extra-curricular and leadership programs to
inform planning and practices.
Data Sources:
• Cultural Proficiency Rubric
• TTFM Survey
• Report Card Data
• Observation
Cultural Proficiency Rubric:
The rubric is completed annually by the principal and school staff to determine the school’s progress
toward the 5 elements for Cultural Proficiency. Schools report growth in all five elements moving
from Cultural Destructiveness toward Cultural Proficiency from baseline information gathered in
2016-17 (in red) to data collected in 2017-2018 (in green) to data collected in 2018-2019 (in blue):
Five Elements
Assessing
Cultural
Knowledge
Valuing
Diversity
Managing the
Dynamics of
Difference

2016-2017
2017-2018
2018-2019
2016-2017
2017-2018
2018-2019
2016-2017
2017-2018
2018-2019

Cultural
Destructiveness
0/12
0/17
0/13

Cultural
Incapacity
0/12
0/17
0/13

Cultural
Blindness
1/12
0/17
0/13

Cultural
Precompetence
5/12
2/17
4/13

Cultural
Competence
6/12
13/17
9/13

Cultural
Proficiency
0/12
2/17
0/13

0/12
0/17
0/13

0/12
0/17
0/13

2/12
0/17
0/13

5/12
5/17
4/13

5/12
11/17
9/13

0/12
1/17
0/13

0/12
0/17
0/13

0/12
0/17
0/13

1/12
0/17
0/13

2/12
3/17
3/13

8/12
14/17
8/13

1/12
0/17
2/13

1/12
0/17
0/13

4/12
4/17
4/13

6/12
11/17
8/13

1/12
2/17
1/13

1/12
0/17
0/13

7/12
8/17
6/13

4/12
7/17
4/13

0/12
2/17
3/13

0/12
2016-2017 0/12
0/17
2017-2018 0/17
0/13
2018-2019 0/13
0/12
Institutionalizing
2016-2017 0/12
0/17
2017-2018 0/17
0/13
2018-2019 0/13
Red = baseline for 2016-2017 School year

Adapting to
Diversity

Green = 2017-2018 Blue = 2018-2019

Note: Detailed descriptors for the 5 elements can be found on page 17 of the Strategic Plan.
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Comments:
• In the five elements of a culturally responsive curriculum, all schools report progress toward
the goal of cultural proficiency.
• No Data Collected for 5 Elements of Cultural Proficiency in 2019-2020 or 2020-2021
due to Covid19.

Tell Them From Me Survey Data
Elementary and Secondary students were asked the following question:
“At school, are you being taught about Aboriginal peoples in Canada?”

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Elementary Results (Grades 4 to 6)
Yes
No Data
69%
74%
No Data
No Data
74%

No
No Data
5%
6%
No Data
No Data
4%

Unsure
No Data
26%
20%
No Data
No Data
23%

Secondary Results (Grades 7 to 12)
Yes
No Data
64%
74%
No Data
No Data
63%

No
No Data
17%
13%
No Data
No Data
15%

Unsure
No Data
20%
13%
No Data
No Data
22%

Comments:
• Survey question was removed without our knowledge when Manitoba Education adapted
the survey tool to include career pathway information in 2018-2019.
• No Data Collected for Tell Them from Me in 2019-2020 due to Covid-19 suspension of
classes.
Strengths:
• 100% of schools report FNMI content, perspectives, and ways of knowing are integrated
into curriculum.
• An increase in the number of students who indicate they are being taught about Aboriginal
peoples in Canada.
• Professional development opportunities provided by RRSD:
o 2019-2020 mRLC – Staff participation in “Truth and Reconciliation, Moving to
Action”
o September 4 and 5 2018, Niigaan Sinclair presented the following:
 “Wahkotowin: The Road towards Reconciliation” to all RRSD employees.
 “Climbing the Mountain: Educating for Reconciliation”, with an Educators
Guide provided to all teachers and support staff.
o September 2016, Kevin Lamoureaux and Natasha Pearen (Elementary schools)
and Eddy Robinson (Secondary schools) presented. Post-workshop collaborations
resulted in posting of 30 lesson plans focused on cultural proficiency (Kindergarten
to Grade 12) on division website
 See link:
https://portal.rrsd.mb.ca/RESOURCES/lessonplans/culturalproficiency/Pag
es/default.aspx
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September 2016 – All Rolling River School Division teaching staff provided a choice
of novels centered around Indigenous history and Reconciliation to activate
knowledge leading to school division PD by Kevin Lamoureaux.
o September 2015, Media Literacy workshop with Ozlem Sensoy raised awareness of
the impact on popular culture on integration and identify of our indigenous
population.
Project at Erickson Collegiate for students to gather and archive oral history from elders at
Rolling River First Nation to be displayed on the RRSD website for use by all schools. This
project was on hold but is planned to restart in the 2021-2022 school year.
The New Paths for Education Research Project with Erickson Schools is complete, Brandon
University Centre for Aboriginal and Rural Education Studies, Rolling River First Nation
(RRFN), Indigenous and Northern Affairs Canada (INAC) to examine the impact on student
achievement and well-being when FNMI content is infused in curriculum and the 7 Ojibwe
Good Life Teachings becomes the framework for providing culturally relevant educational
experiences. Report shared with RRFN leadership, Erickson schools and RRSD Board of
Trustees.
The RRSD Board of Trustees adopted a resolution to incorporate the following
acknowledgement into the daily morning opening exercises:
o

•
•

•

“The Rolling River School Division operates on the traditional lands of the
Anishinaabe and Dakota peoples. The Rolling River School Division respects the
Treaties that were made on this territory.”
Challenge:
• Narrow the achievement gap between First nations, Metis and Inuit (FNMI) students and
all other students.
Summary of how challenges will be addressed:
• Continue to act upon achievement gaps and identify students who require targeted supports
for literacy and numeracy using the Student Specific Planning process, Response to
Intervention Framework, and Learning Sprints.
• Continue to provide professional development for teaching staff to improve their commitment
and capacity to integrate FNMI ways of knowing.
• Continue to provide professional development to school-based and divisional support staff to
raise awareness and increase knowledge about Indigenous peoples in Canada.
• Continue to use the Walk-Through Tool to provide constructive feedback that ensures
teachers are explicitly teaching about Aboriginal peoples in Canada.
• Collect additional information to determine why students are indicating “unsure” or “No” on
the “Tell Them From Me” Survey question. It may be as simple as ensuring that teachers are
beginning their lessons by sharing the goals related to that topic/issue.
• Drawing on the resources and pedagogy provided in PD sessions, teachers will engage
students in critical literacy/courageous conversations to raise awareness and increase
knowledge about Indigenous peoples in Canada from a social justice perspective across all
content areas,
• Continue to offer the Manitoba Education elective course Grade 12 Current topics in First
Nations, Metis, and Inuit Studies to all 4 high schools which supports the empowerment of
students through the exploration of histories, traditions, cultures and world views, and
contemporary issues of Indigenous peoples in Canada and worldwide.
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•
•

Visual Data Representations in all schools that identify activities and actions by staff and
students that infuse Indigenous perspectives and ways of knowing on our Road to
Reconciliation.
Require that teachers, librarians and administrators work together to increase resources in
their schools to support infusion of Indigenous knowledge in Manitoba curriculum

“Critical literacy is the ability to read texts in an active, reflective manner in order to better
understand power, inequality, and injustice in human relationships. For the purposes of critical
literacy, text is defined as a ‘vehicle through which individuals communicate with one another
using the codes and conventions of society’. Accordingly, songs, novels, conversations, pictures,
movies, etc. are all considered texts.”
Source: Coffey, Heather. “Creating Racism-Free Schools through Critical/Courageous conversations on
Race” (Manitoba Education: p. 38)

3. Literacy
Performance Target:
• June 2021 performance target is that 80% of RRSD students will achieve a minimum of 3
(Good understanding and application of concepts and skills) on the provincial report card
scale in core content areas.
• This performance target is 10% higher than the previous year.
Data Sources:
• Provincial Report Card Data
• Provincial Standards Test Statistical Data
Performance Report toward Strategic Plan goals:
• According to provincial Report Card data, the following numbers represent the percentage
of students who received a 3 or 4 on their report card:
• All students on modified course designation are achieving a minimum of three (Good
understanding and application of concepts and skills) on the provincial report card scale
Grade 3 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Reading Comprehension
79%
82%
83%

Writing
64%
67%
67%

No Data

No Data

59%

61%

Comments:
• There was a significant drop in grade 3 literacy report card scores in 2020-2021. This will
be something to monitor going into next school year.
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Grade 8 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Reading Comprehension
79%
85%
81%

Writing
81%
78%
79%

No Data

No Data

84%

82%

Comments:
• RRSD report card data trends indicate approximately 80% of grade 8 students are
consistently achieving a 3 or better in reading comprehension and writing on the provincial
report card.
• Provincial statistics in the past indicate that RRSD grade 8 students exceed the provincial
average in reading and are slightly below in writing.
• Provincial statistics indicate that the gap between indigenous and non-indigenous students is
beginning to narrow in reading comprehension but not in writing.
Grade 9 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

English Language Arts 10F
71%
61%
69%
No Data

63%

Comments:
• RRSD Report card data indicates a need for further investigation due to inconsistent data.
Grade 12 Report Card Data (Literacy)
Year

2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

ELA (Comprehensive Focus) 40E, 40S
ELA (Literary Focus) 40E, 40S
ELA (Transactional Focus) 40E, 40S
53%
66%
70%
No Data
77%

Grade 12 Provincial Standards Tests in ELA Average marks

Provincial
Rolling River School Division

Non-Indigenous
Indigenous

Jan/June
2016

Jan/June
2017

Jan/June
2018

Jan/June
2019

67.9
70.5
71.5
63.6

68.3
72.8
74.3
66.1

67.8
65.4
65.5
64.2

68.1
70.8
72.8
54.9
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Jan/June
2020
No Data
No Data
No Data
No Data

Jan/June
2021
No Data
No Data
No Data
No Data
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Female
Male

74.6
66.3

76.1
67.9

68.8
62.2

77.4
62.3

No Data
No Data

No Data
No Data

Comments:
• We will continue our efforts in reducing the gap between Indigenous and Non-Indigenous
students in ELA.
• RRSD grade 12 report card data trends indicate steady improvement over the past 3 years.
• RRSD students are performing above the provincial average on standards assessments
which are included in the overall grade.
• All students on “M” credit designations are achieving limited to very good/ excellent
understanding and application off concepts and skills on the provincial report card scale.
Caveat:
• Pupils receiving EAL service are not reported because their numbers are below 10 students,
which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their numbers are below 10
students, which would compromise student confidentiality.
Summary of how challenges will be addressed:
• The Response to Intervention (RTI) Framework: The instruction and assessment cycle
needs to seamlessly provide a learning forum that accelerates each student’s learning. All
staff work together to ensure every students success. The bullets below illustrate what will
be done to support students’ literacy development and success in the content areas within
the RTI framework:
Continue to support schools to identify and review their Pyramid of Interventions
and continuum of supports for Literacy

Tier 3 - FEW students
will need intensive
interventions to address
more severe challenges
in literacy:
- Student Specific
Planning
- Transition Planning
Learning Sprints
- Assistive Technology

Tier 2 - SOME students will show signs of mild
to moderate difficulties in literacy who will
need individual student supports and
strategies, as well as some interventions.:
-Student Specific Planning
-Transition Planning
Reading Recoivery
- Learning Sprints
Barton Reading and Spelling Program
- Assistive Technology

Tier 1 - ALL students will gain support from whole school strategies and
programming that fosters literacy learning:
- Transition Planning
- Balanced Literacy
- Learning Sprints
- Assistive Technology
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•
•
•
•
•
•
•
•

Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Work with colleagues to build a shared knowledge regarding provincial outcomes, curriculum
guides, trends in student achievement, grade level expectations, and expectations for the
next course or grade level.
Professional Learning Communities/Learning Sprints will provide opportunities for collective
PD and inquiry which will enable each educator to clarify what all students must know and be
able to do as a result of a unit of instruction.
ELA provincial cohort to support curriculum and pedagogy in the following areas:
Reading, writing, speaking, listening, viewing, presenting and critical thinking – are evident in
all content areas (lesson plans, classroom observations, collaborative groups)
Technology resources and supports will be provided to schools with real time data about
student performance for routine analysis and planning.
Walk-Through Tool to leverage instruction and build capacity of all teachers in grades K to 12
by providing formative feedback and professional development on student performance data.
Continue to examine results from Early Development Instrument (EDI) and Early Years
Evaluation (EYE) to provide targeted support to vulnerable student populations

4. Numeracy
Performance Target:
• June 2021 performance target states that 80% of all RRSD students will achieve a minimum
of 3 (Good understanding and application of concepts and skills) in the provincial report card
categories in Mathematics. (Strands include Number Sense, Patterns and Relations, Shape
and Space, and Statistics and Probability) in all grades.
Grade 3 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
75%
78%
86%

Mental Math and
Estimating
66%
66%
77%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

74%

67%

62%

65%
65%
70%

Grade 4 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
80%
82%
82%

Mental Math and
Estimating
73%
79%
78%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

82%

84%

78%
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Grade 7 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

Knowledge and
Understanding
67%
68%
57%

Mental Math and
Estimating
67%
65%
56%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

79%

75%

73%

62%
66%
55%

Grade 9 – Mathematics 10F
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

60%
66%
67%
Suspension of classes

56%

Grade 12 – Essential Mathematics 40S, 45S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

69%
58%
64%
Suspension of classes

58%

Grade 12 – Applied Mathematics 40S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

68%
66%
59%
Suspension of classes

72%

Grade 12 – Pre-Calculus Mathematics 40S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

60%
56%
68%
Suspension of classes

62%
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Grade 12 – Intro to Calculus 45S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021

100%
92%
66%
Suspension of classes

100%

Performance Report toward Strategic Plan goals:
• Grade 7 report card data indicated a significant increase in all 3 categories. This is a
reflection of teachers working in the mRLC Numeracy Achievement Project. (NAP) Students
are being evaluated with fidelity on grade specific outcomes.
• A higher number that usual of grade 9-12 students are in credit recovery and received an ND
on their June report card due to incomplete or attendance issues which lowered the overall
percentage of students receiving a 3 or 4. Remote learning and alternate day instruction was
difficult for these students.
• Grade 3 provincial report card data shows decreases in student results however the grade 4
results show improved results in 2 areas and consistently good scores in the 3rd area.
• Triangulation of report card data, provincial standards data and NAP data indicate similar
results with no inflation of scores.
• According to provincial report card data, students in grade 12 are not meeting the 80%+
performance target in Essential mathematics (58%)
• Grade 12 applied math report card data reveals that 72% of students are performing at or
above the target which is a significant improvement.
• June 2021 report card data revealed 62% of students in Pre-Calculus Math 40S are
performing at or above the performance target.
• Some decrease in the achievement gap between our indigenous and non-indigenous
students still exist. Effort will continue to reduce this gap.
Caveat:
• Pupils receiving EAL service are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• “No data” indicates less than 10 students are enrolled
Grade 12 Provincial Standards Tests in Essential Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
55.8
68.4
70.6
62.0
69.8
66.7
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Jan/June
2018
53.7
60.8
60.3
No data
58.5
62.7

Jan/June
2019
55.1
67.0
68.9
No data
70.2
63.5

Jan/June
2020
No tests
No tests
No tests
No tests
No tests
No tests

Jan/June
2021
No tests
No tests
No tests
No tests
No tests
No tests
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Pre-Calculus Mathematics:
• From June 2016 until June 2021, 13 Indigenous students have enrolled in Pre-Calculus.
Grade 12 Provincial Tests in Pre-Calculus Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
68.1
58.6
60.3
No data
58.0
59.4

Jan/June
2018
68.0
56.8
57.9
No data
64.6
No data

Jan/June
2019
68.4
65.9
65.9
No data
62.2
No data

Jan/June
2020
No tests
No tests
No tests
No tests
No tests
No tests

Jan/June
2021
No tests
No tests
No tests
No tests
No tests
No tests

Applied Mathematics:
• January/June 2019 provincial report card data revealed 64% of students in Applied
Mathematics 40S are performing at or above the performance target which is higher than the
provincial average.
Grade 12 Provincial Tests in Applied Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
56.1
66.7
67.0
No data
69.3
63.0

Jan/June
2018
58.1
67.5
67.3
No data
65.4
69.8

Jan/June
2019
62.7
64.0
64.0
No data
63.7
64.6

Jan/June
2020
No tests
No tests
No tests
No tests
No tests
No tests

Jan/June
2021
No tests
No tests
No tests
No tests
No tests
No tests

Strengths:
• The mRLC Numeracy Project data shows gains in student numeracy achievement and
teacher efficacy.
Challenges:
• Provincial Standards Test data and Provincial Report card data indicate there is an
achievement gap between indigenous and non-indigenous students.
• It is important to examine multiple sources of information about students’ performance. The
scores on standards tests must be viewed as complements to other information about
student performance. The data is showing that provincial report card data seems inflated
when compared with external provincial standards tests. Further investigation is required to
determine how come this is the case.
Summary of how challenges will be addressed:
• Continue with Professional Learning Communities (PLC’s) focused on student learning in
numeracy:
o Utilizing the Learning Sprints process, Professional Learning Communities/Teams will
be established in each school with meeting times scheduled on the school calendar.
The teams will identify a student need/goal, essential learning understandings, identify
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•
•

MRLC
Grade 6
Grade 9
Grade 7
Grade 8

formative assessments to monitor student progress, analyze the student information,
and adjust instruction.
o Professional Learning Communities will analyze and investigate why the discrepancy
exists between RRSD report card data and provincial test data to determine trends and
questions/outcomes that are causing challenge to students.
Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Expanded participation in the mRLC numeracy project to include all Grade 4, 5, 6, 7, 8 and 9
math teachers. The project data shows gains in student numeracy achievement and teacher
efficacy. The mRLC numeracy achievement project results are as follows:

% Meeting /Approaching
Baseline Control Group 2016
41%
33%
Baseline Control Group 2018
19%
39%

% Meeting/Approaching
After 2 years in program
80%
53%
After 1 Year
45%
54%

Increase
39% (27%+12%)
20% (13% +7%)
29%
18%

Comments:
• Changes of more than 2% are statistically significant indicators of a student achievement
shift. Improvement in student achievement is very significant for those in the Numeracy
Achievement Project. The shift for teachers has been in teacher math knowledge,
instructional pedagogy, confidence and growth mindset. The shift for students is that they
want to know their point of error and how to correct it and increase confidence in their skills.
This translates in increased enrollment in high school math courses including Applied and
Pre-Calculus.
• We have expanded our participation in the mRLC NAP program for 2021-2022 to include our
grade 4 and 5 teachers.
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Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Numeracy.

Tier 3 - FEW students will
need intensive interventions
to address more severe and
lasting challenges in
Numeracy:
- Student Specific Planning
- Transition Planning

Tier 2 - SOME students will show signs of
mild to moderate challenges which require
student supports and strategies, as well as
some interventions.:
-Student Specific Planning
-Transition Planning
- Digital supports for classrooms Ex. IXL
Math, Mathletics

Tier 1 - ALL students will gain support from whole school strategies and
programming that enhances numeracy learning:
- Transition Planning
- Numeracy Achievement Project (NAP, mRLC)
- Digital supports for classrooms Ex. IXL Math, Mathletics

4. Report on the following grants:
a) Aboriginal Academic Achievement (AAA)
Aboriginal Academic Achievement is included in the general literacy and numeracy reporting in
section 3 of this report.
b) Literacy and Numeracy
Literacy and Numeracy conclusions regarding early year’s learners are included in the general
literacy and numeracy reporting in section 3 of this report.
c) English as an Additional Language (EAL)
Pupils receiving EAL service are not reported because their aggregate/grade is below 10 students,
which would compromise student confidentiality.
The conclusions regarding EAL learners are included in the general literacy and numeracy
reporting in section 3 of this report.
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Appendix F

2021-2022 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
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2021-2022 K-12 Framework for Continuous Improvement
Rolling River School Division Annual Report
Report Requirements
1. School Division Profile (2021-2022)
a) Brief overview of relevant geographic or demographic information as well as specific
school division strengths, equity issues, and/or challenges.
Rolling River School Division is located in South-Western Manitoba, Canada in close proximity to
Riding Mountain National Park and its amenities. The Division covers approximately 3000 square
kilometers and includes four high schools, eight elementary schools, five colony schools and an
Adult Learning Centre: Cool Spring Colony, Deerboine Colony, Douglas Elementary, Elton
Collegiate, Erickson Collegiate, Erickson Elementary, Forrest Elementary, Hillside Colony,
Minnedosa Adult Learning Centre, Minnedosa Collegiate, Oak River Colony, Oak River
Elementary, Onanole Elementary, Rapid City Elementary, Rivers Collegiate, Rivers Elementary,
Tanner’s Crossing School, and Westview Colony . The 17 schools provide service to the
communities of Douglas, Forrest, Rivers, Rapid City, Oak River, Minnedosa, Rolling River First
Nation, Erickson, Sandy Lake, and Onanole. The Division Office is located in Minnedosa,
Manitoba.
Strengths
•
•

•

•

Commitment to inclusion
Long-standing practice of ensuring that students have equitable access to technology within
the school curriculum and providing support to staff in the integration of that technology into
their instructional plans to accelerate learning.
Community and regional partnerships (both formal and informal) that support a wide range of
student needs (eg. Children’s Therapy Initiative, Unified Referral and Intake System, regional
Child Welfare agencies, Mental Health, Public Health, service clubs, Parent-Child Connection,
day care and nursery schools, Addictions Foundations of Manitoba, Manitoba Adolescent
Treatment Centre Neurodevelopmental Outreach Program, Child and Adolescent Treatment
Centre, apprenticeship and work placements).
RRSD Schools had in-person learning for the 2021-2022 school year with only a few Covid
closures in some schools.

Challenges
•

Achievement gaps continue to exist between aboriginal and non-aboriginal students, male and
female students.
• Early Development Instrument (provincially mandated screening of Kindergarten students
based on presentation at school entry) indicates a number of children are not ready for
school.
• Ensuring equitable support and services in all schools
• A higher than usual number of weather related closures across the division were challenging
for students, staff and families. (ice/snow/weather/flooding related bus and school closures)
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b) Description of senior administration team (Actual June 2021)
Full-time Equivalents

No.

Superintendent

1.0

Secretary-Treasurer

1.0

c) Division staffing profile (Actual June 2022)
Full-time Equivalents

No.

Principals

9.2

Vice-Principals

1.25

Teachers

115.347

Counsellors

4.25

Resource Teachers

7.695

Teachers supporting special needs low enrollment classes

0

Educational Assistants

38.43

Speech Language Pathologists

1.25

Occupational Therapists

0

Physiotherapists

0

Social Workers
Psychologist
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d) Disaggregated data for students designated as EAL and self-declared Aboriginal students –
2017-2020
Date

Total Student Enrollment

September 30, 2021

1819

September 30, 2020

1749

September 28, 2018

1757

September 29, 2017

1,752

September 30, 2016

1,726
No. of Students

Percentage of Student
Population

English as an Additional
Language

51 (46 FTE)

2.8%

Self-declared Aboriginal

379

20.84%

Disaggregation

e) Education for Sustainable Development – 2021-2022
Education for Sustainable Development

No.

Number of Schools in the Division

17

Number of Schools with an ESD plan

17

2. Website link to current school division Strategic Plan
RRSD Five Year Strategic Plan

3. Report on data

RRSD Priorities:
•
•
•
•

Mental Health and Well Being
Cultural Proficiency
Literacy
Numeracy
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Preface:
There is an interplay between each of the four RRSD priorities. We need to think of the four priorities
that are listed vertically as a connected set rather than a separate list. Improvement efforts in one
overlap into the other priority areas.
Mental Health-Well Being and Cultural Proficiency data reflects the opinions and views of
stakeholders (students, parents, educators) using the Tell Them From Me Survey, Strengths and
Difficulties Questionnaire (SDQ), and Cultural Proficiency rubric.
Academic Achievement/Outcome data in the areas of Literacy and Numeracy tell us what students
have learned. In RRSD the academic data includes classroom-level, benchmark, formative
assessment, report card data, and provincial assessments.

1. Mental Health and Well Being
Goals:
• The overarching goal is to develop a school culture where mental health and well-being are
integrated into every aspect of each student’s school experience.
• By June 2023, when asked in the Tell Them From Me (TTFM) survey, an increasing number
of students will describe the school as a safe and caring environment.
• By June 2023, a coordinated approach using the Response to Intervention (RTI) model will
provide a continuum of service that is aligned and responsive to the needs of students,
parents, and staff to improve lifestyle results (academic, personal, health, social, family,
work, recreation) for all students.
Data Sources:
• Tell them From Me Survey
• Strength and Difficulties Questionnaire
• PAX Impact Information
“Tell Them From Me” Survey Data and Needs Assessment:
Between April 11 to May 30, 2022, Tell Them From Me, a web-based evaluation system, was
conducted in grades 4 to 12 that yielded student and parent information on social emotional
outcomes, bullying and school safety. Data is organized into sets of indicators to provide
information on student engagement, wellness, and aspects of classroom and school climate
that affect student learning outcomes.
Caveat:
• Only schools with more than 50 students complete the TTFM Survey to ensure student
confidentiality. The Hutterian Schools and Oak River Community School conduct a survey
from RRSD office on Survey Monkey.
• Parent survey information are only representative at school level and not available for a
division summary.
• The survey responses are completely confidential and not linked with any student records.
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Social Engagement and Emotional Health Outcomes
A. Extra-Curricular Engagement
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

76%
65%
71%
79%
No Survey Completed
66%
62%

Secondary Results (Grades 7 to
12)

58%
60%
59%
61%
No Survey Completed
33%
59%

Student participation in school sports - Students who play sports with an instructor at school,
other than a gym class.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

29%
30%
32%
30%
No Survey Completed
6%
16%

29%
29%
26%
25%
No Survey Completed
8%
19%

Student participation in school clubs – Students who take part in art, drama, or music groups,
school clubs or a school committee.
Comments:
• All Extra-Curricular activities including sports teams and clubs were on pause during the
entire 2020-2021 school year due to Covid-19 restrictions. Most gyms were used as
classrooms and no after school activities or noon-clubs were permitted.
B. Sense of Belonging at School
Students with a positive sense of belonging – students who feel accepted and valued by their
peers and by others at their school.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

81%
80%
75%
75%

70%
63%
54%
60%

No Survey Completed

No Survey Completed

71%
68%

55%
56%
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Comments:
• Most students felt a sense of belonging during the 2021-2022 school year.
• As masking and physical distancing requirements were removed, some students felt more
comfortable participating, but many still took a cautious approach to social interaction at
school.
• 64% of students strongly agreed there were adults at school that victims can talk to which
matches the Canadian average.
Elementary students who felt excluded by other students most frequent responses:
• Appearance (19%)
• High or Low Grades (12%)
• A disability (7%)
• Culture (2%)
• Skin colour (3%)
• Other Reasons (38%)
Comments:
• Percentage of students who feel excluded or lack a sense of belonging with other students
for the reasons listed above has slightly increased in the 2020-2021 school year. Reduced
or eliminated extra-curricular or social interactions in 2020-2021 are contributing factors in
this change.
Secondary students who felt excluded by other students most frequent responses:
• Appearance (18%)
• High or Low Grades (12%)
• Level of Family Income (9%)
• Other Reasons (25%)
Comments:
• Percentage of students who feel excluded by other students for the reasons listed above
has increased in the 2020-2021 school year. Reduced or eliminated extra-curricular or
social interactions in 2020-2021 are contributing factors in this change.
Students with positive relationships – students who have friends at school they can trust and who
can encourage them to make positive choices.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

78%
81%
85%
83%

73%
71%
61%
73%

No Survey Completed

No Survey Completed

81%
81%

69%
73%

Comments:
• Continued implementation of the PAX program in all schools provides a research-based
foundation to ensure the development of a safe and orderly environment that supports
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•
•

cooperation and collaboration and positive relationships. PAX = peace, productivity, health
and happiness.
Elementary results indicate the same level positive peer relationships as previous year.
Secondary results indicate a (4%) increase in students with positive relationships.

C. Social – Emotional
Students who report moderate or high levels of anxiety – students who have intense feelings of
fear, intense anxiety, or worry about particular events or social situations.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

24%
21%
24%
19%

18%
22%
24%
30%

No Survey Completed

No Survey Completed

31%
32%

37%
40%

Comments:
• There are small increases of 1% in elementary and 3% in secondary students reporting
anxiety and stress.
• The reported increase in schools accurately confirms direct feedback from teachers, parents
and students related to Covid-19 Pandemic issues and personal issues both inside and
outside of school.
• Divisional and school interventions to support the mental health and well-being of all inside
our school community is a priority moving forward.
Students with moderate or high levels of depression – Students who have prolonged periods when
they feel sad, discouraged, and inadequate.
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey
Not assessed in Elementary survey

18%
24%
35%
28%

No Survey Completed
35%
37%

Comments:
• Secondary students report a 2% increase in moderate to high levels of depression. The
pandemic has added to this increasing concern of depression in our students.
• More students are open to discussing mental health concerns openly and seeking help from
their support system, including parents, school staff and friends.
• The data shows an alarming level at 49% of females in grades 7-12 with moderate or high
levels of depression.
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D. Bullying and School Safety Outcomes
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)

Secondary Results (Grades 7 to 12)

52%
49%
55%
47%

35.8%
34.1%
24%
42%

No Survey Completed

No Survey Completed

29%
31%

22%
28%

Comments:
• There is an increase the prevalence in school bullying during the 2021-2022 school year. (2%
in Elementary and 6% in secondary)
Students report that bullying occurs during less supervised times including during breaks and
online.
Elementary Results - Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Physical
22%
20%
25%
20%

Verbal
37%
37%
38%
32%

Social
33%
32%
41%
31%

Cyber
6%
6%
8%
6%

No Survey
Completed
18%
22%

No Survey
Completed
34%
37%

No Survey
Completed
29%
33%

No Survey
Completed
19%
8%

Secondary Results – Bullying by type and most often experienced by students in RRSD
Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Physical
9%
9%
18%
13%

Verbal
30%
26%
36%
34%

Social
22%
22%
30%
28%

Cyber
7%
10%
15%
17%

No Survey
Completed
12%
15%

No Survey
Completed
30%
36%

No Survey
Completed
29%
31%

No Survey
Completed
18%
20%

Comments:
• Elementary students reported slight increases in physical, verbal and social bullying but a
significant decrease in cyber-bullying. These results are opposite from what we saw the
previous year.
• Secondary students reported slight increases in all bullying areas.
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•
•
•

Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
Increase classroom focus on preventing cyber bullying and dealing with incidents
appropriately when they occur.

Elementary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

76%
75%
72%
70%
No Survey Completed
71%
62%

Feel safe going to
school
79%
78%
77%
77%
No Survey Completed
72%
72%

Feel safe on the way home
84%
80%
78%
81%
No Survey Completed
81%
78%

Comments:
• Pandemic anxiety while at school and changing guidelines made many students feel uneasy
or unsure of their safety at school.
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures.
o RRSD Code of Conduct by all stakeholders
• Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
Secondary Results – percentage of students who feel safe at school and going to and from
school
Year

Feel safe at school

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

72%
76%
85%
64%
No Survey Completed
63%
60%

Feel safe going to
school
82%
83%
79%
74%
No Survey Completed
75%
71%

Feel safe on the way home
82%
84%
80%
76%
No Survey Completed
78%
74%

Comments:
• Pandemic anxiety while at school and changing guidelines made many students feel uneasy
or unsure of their safety at school.
• Students’ responses concerning their safety are influenced by hearing students make threats
to other students, having something stolen at school and observing a fight on school property
in which someone got hurt.
• Continue to ensure implementation of:
o Safe and Caring School policy and procedures
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•
•

o RRSD Code of Conduct by all stakeholders
Focus will be placed on ensuring that students are reporting threat-making behavior to staff
and staff will step in quickly and respond as per division policy.
School practices that increase the feeling of safety for students include increased supervision
during break periods and stepping in quickly when bullying is observed.

Strengths and Difficulties Questionnaire (SDQ)
(Teacher and student completed surveys)
ALL SDQ surveys continue to be on pause by MB Education in the in the 2021-2022 school
year so there is no updated data to report.
Background Information:
The SDQ is an internationally validated survey and one of the most widely used brief
questionnaires for measuring the mental health of children aged 4 to 17. The SDQ focuses on
positive attributes as well as risk symptoms regarding child or youth behavior. The SDQ information
across the 5 subscales is used to inform planning, intervention and measuring progress over time.
The SDQ is not used for the individual assessment of students. The SDQ tells how youth are doing
in each of the following 5 subscales: prosocial behavior, emotional symptoms, peer relationship
problems, conduct problems, and hyperactivity/inattention.
Rolling River School Division initiative PAX for the whole School Division in school year 2017/18.
To date, three mental health assessments have been collected with baseline data was gathered in
May/June 2017, prior to division wide implementation of PAZ. Both students competed SDQ
surveys, providing a longitudinal pattern of students’ mental health and well-being.
The following data provides SDQ average scores for Rolling River School Division as a whole. The
scores are based on student’s grade level for each year. Ratings are divided into two groups:
Kindergarten to Grade 4 and Grades 5 to 12. Each of the tables in this report show 3 years of SDQ
survey collection dates – May/June 2017 (before PAX division-wide implementation), May/June
2018 (first year PAX implementation), May/June 2019 (second year PAX implementation).
How to interpret:
• For prosocial behaviour, an increase of average scores from 2017 to 2018, 2017 to 2019,
and 2018 to 2019 is an improvement.
• For the difficulties subscales, a decrease in average scores from 2017 to 2018/2019, and
2018 to 2019 is considered an improvement.
For example (based on pages 5-7, i.e., Rolling River School Division):
• In Table 1, teacher-completed hyperactivity/inattention scores of students in kindergarten
to grade 4 decreased from 3.5 in 2017 to 3.4 in 2018 and 3.3 in 2019. The decreasing
trend is a sign of improvement.
• In Table 2, teacher-completed prosocial behaviour scores of students in grade 5 to grade 12
increased from 6.9 to 7.1 from 2018 to 2019. This improvement of 0.3 score points is an
improvement.
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In Table 3, student-completed emotional symptom scores have increased from 3.3 in 2017, 3.4 in
2018 and 3.6 in 2019. The increasing trend indicates no improvements. A decrease in average
scores is an improvement in the difficulty sub-scales.
Rolling River School Division (K to 12)
Table 1 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among kindergarten to grade 4 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. All average scores showed a slight
improvement from Spring 2017 to 2019:
• Average Prosocial Behaviour scores improved from 2017. There was a higher average score
in 2018 (8.0) than 2019 (7.7), but still above the baseline score.
• Average Emotional Symptoms scores improved from 1.5 in 2017 to 1.3 in 2018 and
remained steady at 1.3 in 2019.
• Average Peer Relationship scores improved from 1.4 in 2017 to 1.3 in 2018 and 2019.
• Average Conduct Problems scores improved from 1.4 in 2017 to 1.2 in 2018 and 1.1 in 2019.
• Average Hyperactivity/Inattention scores improved from 3.5 in 2017 to 3.4 in 2018 and 3.3 in
2019.
• Average Internalizing scores improved from 2.8 in 2017 to 2.6 in 2018 and 2019.
• Average Externalizing scores improved from 4.9 in 2017 to 4.6 in 2018 and 4.4 in 2019.
• Average Total Difficulties scores improved from 7.7 in 2017 to 7.2 in 2018 and 7.1 in 2019.
Table 1 - Kindergarten to Grade 4 Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

676 7.4

685

8.0

690 7.7

676 1.5

686

1.3

690 1.3

3. Peer Relationship Problems

676 1.4

686

1.3

690 1.3

4. Conduct Problems

676 1.4

686

1.2

690 1.1

5. Hyperactivity/Inattention

676 3.5

686

3.4

690 3.3

Internalizing (subscales 2 and 3)

676 2.8

686

2.6

690 2.6

Externalizing (subscales 4 and 5)

676 4.9

686

4.6

690 4.4

Total Difficulties (subscales 2,3,4 and 5)

676 7.7

686

7.2

690 7.1

Table 2 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on
teacher completed surveys for Spring 2017, 2018 and 2019. Some average scores did not
improve, while others did:

•
•

Average Prosocial Behavior scores declined from 7.3 in 2017 to 6.9 in 2018 and then
rose again to 7.1 in 2019.
Average Emotional Symptoms scores improved slightly from 2.1 in 2017 to 2.0 in 2018
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•
•
•
•
•
•

and 2019.
Average Peer Relationship scores stayed about the same, with scores of 1.6 in 2017
and 2018 and 1.7 in 2019.
Average Conduct Problems scores stayed about the same, with scores of 1.1 in 2017
and 2019, and 1.2 in 2018.
Average Hyperactivity/Inattention scores improved slightly from 3.1 in 2017 to 2.9 in 2018
and 3.0 in 2019.
Average Internalizing scores remained the same with scores of 3.7 in 2017 and 2018, and
a slight improvement of 3.6 in 2018.
Average Externalizing scores improved slightly from 4.2 in 2017 to 4.1 in 2018 and 2019.
Average Total Difficulties scores improved from 7.9 in 2017 to 7.7 in 2018 and 7.8 in 2019.

Table 2 - Grade 5-12 SDQ Teacher Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

930 7.3

904

6.9

942 7.1

930 2.1

903

2.0

948 2.0

3. Peer Relationship Problems

930 1.6

905

1.6

947 1.7

4. Conduct Problems

930 1.1

906

1.2

947 1.1

5. Hyperactivity/Inattention

929 3.1

906

2.9

948 3.0

Internalizing (subscales 2 and 3)

930 3.7

903

3.6

946 3.7

Externalizing (subscales 4 and 5)

929 4.2

905

4.1

946 4.1

Total Difficulties (subscales 2,3,4 and 5)

929 7.9

902

7.7

943 7.8

Table 3 below shows average score results from the Strengths and Difficulties Questionnaire
(SDQ) among grade 5 to grade 12 students in Rolling River School Division based on teacher
completed surveys for Spring 2017, 2018 and 2019. Many students rated scores declined since
2017. Students typically rate themselves as having more challenges than parents or teachers, but
the increase in difficulties that students perceive is something to note. Self-perception and mental
health issues may also enable students to better ascertain the challenges they face, as mental
health issues are rising in Manitoba, Canada and throughout the world.

•
•
•
•
•

Average Prosocial Behavior scores declined from 7.5 in 2017 to 7.3 in 2018 and 7.2
in 2019.
Average Emotional Symptoms scores worsened from 3.3 in 2017 to 3.4 in 2018 and 3.6
in 2019.
Average Peer Relationship scores worsened slightly with scores of 2.4 in 2017, 2.5 in
2018 and 2.6 in 2019.
Average Conduct Problems scores stayed the same, with scores of 1.8 all three years.
Average Hyperactivity/Inattention scores stayed about the same, with scores of 4.1 in 2017
and 2018, and 4.2 in 2019.
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•
•
•

Average Internalizing scores worsened with scores of 5.7 in 2017, rising to 5.9 in 2018,
and rising further to 6.2 in 2019.
Average Externalizing scores was about the same with scores of 5.9 in 2017, 5.8 in 2018
and 6.0 in 2019.
Average Total Difficulties scores worsened from 2017 to 2019, with scores of 11.6 in
2017, 11.8 in 2018 and 12.2 in 2019.

Table 3. Grade 5 to 12 Student Completed SDQ
May/June 2017
N

Average
Scores

May/June 2018
N

Average
Scores

May/June 2019
N

Average
Scores

1. Prosocial Behaviour (↑ is improve)
2. Emotional Symptoms

785 7.5

784 7.3

854

7.2

786 3.3

779 3.4

853

3.6

3. Peer Relationship Problems

786 2.4

779 2.5

853

2.6

4. Conduct Problems

787 1.8

783 1.8

852

1.8

5. Hyperactivity/Inattention

786 4.1

778 4.1

853

4.2

Internalizing (subscales 2 and 3)

785 5.7

778 5.9

853

6.2

Externalizing (subscales 4 and 5)

786 5.9

778 5.8

851

6.0

Total Difficulties (subscales 2,3,4 and 5)

785 11.6

778 11.8

851

12.2

•
•
•
•

Teacher Completed SDQs are submitted for students from K to Grade 12.
Student Completed SDQs are submitted by students from Grade 5 to 12.
Prosocial Behavior: A score increase from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.
All other subscales: A score decrease from 2017 to 2018, 2017 to 2019 or 2018 to 2019
indicates improvement.

Comments:
• Teachers completed SDQs indicate the trend for all scores is improvement from 2017 to
2019.
• Student completed SDQs indicate a slight decrease in scores from 2017 to 2019 when
compared with teacher scores.

Summary of How Challenges will be Addressed
It is important to recognize that mental health and wellness supports have existed in RRSD for
many years. In collaboration with administrators, educators, and support staff, we will continue to
provide a comprehensive and systemic approach for mental health supports and mental health
education.
• In response to student feedback and data trends, RRSD continues to provide students with
the opportunity to tell us what anxiety means to them, what gives them anxiety, how it is
affecting them and what staff can do to help.
• Each school will continue to ensure adequate supervision in the bullying hot spots so that
staff are able to recognize and intervene if bullying occurs.
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•

Collaborative team planning to implement tiered practices/interventions for identified
vulnerable students
• Staff will continue to integrate literacy in ICT into all content areas to increase student
awareness of safety, legal and privacy issues.
• Continue to develop a culture where positive interactions and programming for mental
health and well-being are integrated into every aspect of each student’s school experience.
(PAX, PAX Heroes, mindfulness, Zones of Regulation, yoga).
• Continue to build capacity and expertise through staff professional learning opportunities
that focus on evidence-based practices in prevention and intervention at Tier 1, 2 and 3
levels. These include Updated provincial staff training in Respect in School, Respect in
Sport for all coaches, Mental Health First Aid, Non-Violent Crisis Intervention, Violent
Threat Risk Assessment (VTRA), and ASIST to name a few.
• Continue to identify students in need of enhanced support and to help them and their families
to connect to appropriate care through effective referral systems and pathways.
• Continue to work with West Region Tribal Council Health Department, to provide culturally
appropriate supports to students e.g., Teen Clinic or in the event of a critical incident.
• Continue to communicate and implement safe and caring school initiatives: RRSD Code of
Conduct Policy and Procedures, Emergency Response Plans, Safe and Caring Schools
Policy and Procedures, Transition protocols and procedures for all students.
• Continue to implement strategies in each school to reduce stress for all students:
o Create a learning environment where mistakes are viewed as a natural part of the
learning process.
o Provide predictable schedules and routines in the classroom.
o Provide advance notice of changes in routine.
o Provide simple relaxation and movement that involve the whole class.
o Encourage students to take small steps towards accomplishing a task if they are
hesitant.

Source: http://www.edu.gov.on.ca/eng/document/reports/SupportingMinds.pdf
•

•

My Blueprint is an education planning resource that helps students discover their learning
and personality styles, interests, and motivational factors. This program is used by students
to plan their future. For more information see Rolling River School Division website:
https://www.rrsd.mb.ca/
Monitor the development of the provincial attendance policy for implementation in RRSD.
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Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Mental Health and Well Being.

Tier 3 - FEW students will need intensive interventions to
address more severe and lasting challenges that may be
seen as mental health problems:
- PAX Heroes
- Student Specific Planning
- Transition Planning
- Violence/Threat Risk Assessment (VTRA)
- MyBlueprint

Tier 2 - SOME students will show signs of mild to moderate distress and will
need individual student supports and strategies, as well as some
interventions.:
- ASIST
- PAX Heroes
-Student Specific Planning
-Transition Planning
- Violence/Threat Risk Assessment (VTRA)
MyBlueprint

Tier 1 - ALL students will gain support from whole school strategies and programming that enhances social/emotional learning and
fosters resilience:
- PAX
- Zones of Regulation
- Code of Conduct
- Safe and Caring Schools
- Mental Healht First Aid
-Teen Clinic
-Cyber-Safety
- Transition Planning
- MyBlueprint

2. Cultural Proficiency
Goals:
• The achievement gap between First nations, Metis, and Inuit (FNMI) students and all other
students is eliminated.
• By June 2023, all schools will report progress toward cultural proficiency in the five elements
of a culturally responsive curriculum to help cause equitable outcomes for First Nations,
Metis, Inuit (FNMI) Learners.
• Incorporate FNMI content and ways of knowing into curriculum so all learners (both
Aboriginal and general populations) have knowledge and appreciation of the unique
contributions of FNMI peoples in Canada.
• Increase the percentage of students of Indigenous ancestry who enroll in career
development programs such as career exploration, work experience and apprenticeship
programs. (100% participation)
• Increase the percentage of Indigenous students graduating in grade 12 with one of Applied
Mathematics, Pre-Calculus and one of Physics, Chemistry, Biology.
• Promote Aboriginal student participation in extra-curricular and leadership programs to
inform planning and practices.
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Data Sources:
• Cultural Proficiency Rubric
• TTFM Survey
• Report Card Data
• Observation
Cultural Proficiency Rubric:
The rubric is completed annually by the principal and school staff to determine the school’s progress
toward the 5 elements for Cultural Proficiency. Schools report growth in all five elements moving
from Cultural Destructiveness toward Cultural Proficiency from baseline information gathered in
2016-17 (in red) to data collected in 2017-2018 (in green) to data collected in 2018-2019 (in blue):
Five Elements
Assessing
Cultural
Knowledge

2016-2017
2017-2018
2018-2019
2021-2022

Cultural
Destructiveness
0/12
0/17
0/13

Cultural
Incapacity
0/12
0/17
0/13

Cultural
Blindness
1/12
0/17
0/13

Cultural
Precompetence
5/12
2/17
4/13

Cultural
Competence
6/12
13/17
9/13

Cultural
Proficiency
0/12
2/17
0/13

0/17

0/17

0/17

5/17

12/17

0/17

0/12
0/17
0/13
0/17

2/12
0/17
0/13
1/17

5/12
5/17
4/13
6/17

5/12
11/17
9/13
10/17

0/12
1/17
0/13
0/17

0/12
0/17
0/13
0/17

1/12
0/17
0/13
0/17

2/12
3/17
3/13
5/17

8/12
14/17
8/13
11/17

1/12
0/17
2/13
1/17

0/12
0/17
0/13
0/17

1/12
0/17
0/13
1/17

4/12
4/17
4/13
4/17

6/12
11/17
8/13
11/17

1/12
2/17
1/13
1/17

0/12
0/17
0/13
0/17

1/12
0/17
0/13
1/17

7/12
8/17
6/13
7/17

4/12
7/17
4/13
8/17

0/12
2/17
3/13
1/17

2016-2017 0/12
2017-2018 0/17
2018-2019 0/13
2021-2022 0/17
Managing the
2016-2017 0/12
Dynamics of
2017-2018 0/17
Difference
2018-2019 0/13
2021-2022 0/17
Adapting to
2016-2017 0/12
Diversity
2017-2018 0/17
2018-2019 0/13
2021-2022 0/17
Institutionalizing
2016-2017 0/12
2017-2018 0/17
2018-2019 0/13
2021-2022 0/17
Red = baseline for 2016-2017 School year
Valuing
Diversity

Green = 2017-2018 Blue = 2018-2019 Orange = 2021-2022

Note: Detailed descriptors for the 5 elements can be found on page 17 of the Strategic Plan.

Comments:
• In the five elements of a culturally responsive curriculum, all schools report progress toward
the goal of cultural proficiency.
• No Data Collected for 5 Elements of Cultural Proficiency in 2019-2020 or 2020-2021
due to Covid19.
• The return to data collection in the 2021-2022 school year has helped identify areas of
growth for schools.
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Tell Them From Me Survey Data
Elementary and Secondary students were asked the following question:
“At school, are you being taught about Aboriginal peoples in Canada?”

Year
2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Elementary Results (Grades 4 to 6)
Yes
No Data
69%
74%
No Data
No Data
74%
74%

No
No Data
5%
6%
No Data
No Data
4%
4%

Unsure
No Data
26%
20%
No Data
No Data
23%
22%

Secondary Results (Grades 7 to 12)
Yes
No Data
64%
74%
No Data
No Data
63%
72%

No
No Data
17%
13%
No Data
No Data
15%
11%

Unsure
No Data
20%
13%
No Data
No Data
22%
16%

Comments:
• Survey question was removed without our knowledge when Manitoba Education adapted
the survey tool to include career pathway information in 2018-2019.
• Elementary results were consistent with the previous results while more students in
secondary responded “Yes” to being taught about Aboriginal people in Canada.
Strengths:
• 100% of schools report FNMI content, perspectives, and ways of knowing are integrated
into curriculum.
• Professional development opportunities provided by RRSD:
o 2021-2022 mRLC – Staff participation in “Truth and Reconciliation, Moving to
Action” – All schools represented at this PD
o September 4 and 5 2018, Niigaan Sinclair presented the following:
 “Wahkotowin: The Road towards Reconciliation” to all RRSD employees.
 “Climbing the Mountain: Educating for Reconciliation”, with an Educators
Guide provided to all teachers and support staff.
o September 2016, Kevin Lamoureaux and Natasha Pearen (Elementary schools)
and Eddy Robinson (Secondary schools) presented. Post-workshop collaborations
resulted in posting of 30 lesson plans focused on cultural proficiency (Kindergarten
to Grade 12) on division website
 See link:
https://portal.rrsd.mb.ca/RESOURCES/lessonplans/culturalproficiency/Pag
es/default.aspx
o September 2016 – All Rolling River School Division teaching staff provided a choice
of novels centered around Indigenous history and Reconciliation to activate
knowledge leading to school division PD by Kevin Lamoureaux.
o September 2015, Media Literacy workshop with Ozlem Sensoy raised awareness of
the impact on popular culture on integration and identify of our indigenous
population.
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•
•

•

Project at Erickson Collegiate for students to gather and archive oral history from elders at
Rolling River First Nation to be displayed on the RRSD website for use by all schools. This
project was on hold but is planned to restart in the 2021-2022 school year.
The New Paths for Education Research Project with Erickson Schools is complete, Brandon
University Centre for Aboriginal and Rural Education Studies, Rolling River First Nation
(RRFN), Indigenous and Northern Affairs Canada (INAC) to examine the impact on student
achievement and well-being when FNMI content is infused in curriculum and the 7 Ojibwe
Good Life Teachings becomes the framework for providing culturally relevant educational
experiences. Report shared with RRFN leadership, Erickson schools and RRSD Board of
Trustees.
Following Superintendent work with Rolling River First Nation Leadership, The RRSD Board
of Trustees adopted a resolution to incorporate the following updated land
acknowledgement into the daily morning opening exercises:
“Rolling River School Division schools operate on the original territories of the
Anishinaabe, Ininew, Oji-Cree, Dakota, Lakota, Dene and Métis people. Rolling River
School Division respects the agreements made in these territories, the relationships and
responsibilities they entail, and commit to a spirit of reconciliation for the future.”

Challenge:
• Narrow the achievement gap between First nations, Metis and Inuit (FNMI) students and
all other students.
Summary of how challenges will be addressed:
• Continue to act upon achievement gaps and identify students who require targeted supports
for literacy and numeracy using the Student Specific Planning process, Response to
Intervention Framework, and Learning Sprints.
• Continue to provide professional development for teaching staff to improve their commitment
and capacity to integrate FNMI ways of knowing.
• Continue to provide professional development to school-based and divisional support staff to
raise awareness and increase knowledge about Indigenous peoples in Canada.
• Continue to use the Walk-Through Tool to provide constructive feedback that ensures
teachers are explicitly teaching about Aboriginal peoples in Canada.
• Collect additional information to determine why students are indicating “unsure” or “No” on
the “Tell Them From Me” Survey question. It may be as simple as ensuring that teachers are
beginning their lessons by sharing the goals related to that topic/issue.
• Drawing on the resources and pedagogy provided in PD sessions, teachers will engage
students in critical literacy/courageous conversations to raise awareness and increase
knowledge about Indigenous peoples in Canada from a social justice perspective across all
content areas,
• Continue to offer the Manitoba Education elective course Grade 12 Current topics in First
Nations, Metis, and Inuit Studies to all 4 high schools which supports the empowerment of
students through the exploration of histories, traditions, cultures and world views, and
contemporary issues of Indigenous peoples in Canada and worldwide.
• Visual Data Representations in all schools that identify activities and actions by staff and
students that infuse Indigenous perspectives and ways of knowing on our Road to
Reconciliation.
• Require that teachers, librarians and administrators work together to increase resources in
their schools to support infusion of Indigenous knowledge in Manitoba curriculum
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•
•

RRSD Participation with Elders and Knowledge Keepers in Schools Initiative with the
Indigenous Inclusion Directorate is planned for the 2022-2023 school year.
RRSD Staff Development in Mamàhtawisiwin: The Wonder We Are Born With – PD, MRLC

“Critical literacy is the ability to read texts in an active, reflective manner in order to better
understand power, inequality, and injustice in human relationships. For the purposes of critical
literacy, text is defined as a ‘vehicle through which individuals communicate with one another
using the codes and conventions of society’. Accordingly, songs, novels, conversations, pictures,
movies, etc. are all considered texts.”
Source: Coffey, Heather. “Creating Racism-Free Schools through Critical/Courageous conversations on
Race” (Manitoba Education: p. 38)

3. Literacy
Performance Target:
• June 2023 performance target is that 80% of RRSD students will achieve a minimum of 3
(Good understanding and application of concepts and skills) on the provincial report card
scale in core content areas.
Data Sources:
• Provincial Report Card Data
• Provincial Standards Test Statistical Data
Performance Report toward Strategic Plan goals:
• According to provincial Report Card data, the following numbers represent the percentage
of students who received a 3 or 4 on their report card:
Grade 3 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Reading Comprehension
79%
82%
83%

Writing
64%
67%
67%

No Data

No Data

59%
72%

61%
58%

Comments:
• There was a significant drop in grade 3 literacy report card scores in 2020-2021. This will
be something to monitor going into next school year.
• Reporting Requirement for IEP’s has been adjusted, more students completing regular
outcomes which reduced % of students receiving a 3 or 4 on report card.

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

141

Grade 8 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Reading Comprehension
79%
85%
81%

Writing
81%
78%
79%

No Data

No Data

84%
82%

82%
82%

Comments:
• RRSD report card data trends indicate approximately 80% of grade 8 students are
consistently achieving a 3 or better in reading comprehension and writing on the provincial
report card.
• Provincial statistics in the past indicate that RRSD grade 8 students exceed the provincial
average in reading and are slightly below in writing.
• Provincial statistics indicate that the gap between indigenous and non-indigenous students is
beginning to narrow in reading comprehension but not in writing.

Grade 9 Report Card Data (Literacy)
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

English Language Arts 10F
71%
61%
69%
No Data

63%
71%

Grade 12 Report Card Data (Literacy)
Year

2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

ELA (Comprehensive Focus) 40E, 40S
ELA (Literary Focus) 40E, 40S
ELA (Transactional Focus) 40E, 40S
53%
66%
70%
No Data
77%
68%

RRSD FIVE YEAR STRATEGIC PLAN 2016-2023

142

Grade 12 Provincial Standards Tests in ELA Average marks

Provincial
Rolling River School Division

Non-Indigenous
Indigenous
Female
Male

Jan/June
2016

Jan/June
2017

Jan/June
2018

Jan/June
2019

67.9
70.5
71.5
63.6
74.6
66.3

68.3
72.8
74.3
66.1
76.1
67.9

67.8
65.4
65.5
64.2
68.8
62.2

68.1
70.8
72.8
54.9
77.4
62.3

Jan/June
2020/2021/2022
No Data
No Data
No Data
No Data
No Data
No Data

Comments:
• We will continue our efforts in reducing the gap between Indigenous and Non-Indigenous
students in ELA.
• In 2021/2022 only 25% of students in Literary Focus 40S received a Good to Excellent
result in the course.
• RRSD grade 12 report card data trends indicate a decrease in results last year after a
steady improvement over the past 3 years.
• All students on “M” credit designations are achieving basic to very good/ excellent
understanding and application off concepts and skills on the provincial report card scale.
This was a small improvement over last year’s result.
• The division will look to the new provincial tests in grade 10 to help triangulate our data for
reference.
Caveat:
• Pupils receiving EAL service are not reported because their numbers are below 10 students,
which would compromise student confidentiality.
• Pupils under the care of CFS are not reported because their numbers are below 10
students, which would compromise student confidentiality.
Summary of how challenges will be addressed:
• The Response to Intervention (RTI) Framework: The instruction and assessment cycle
needs to seamlessly provide a learning forum that accelerates each student’s learning. All
staff work together to ensure every student’s success. The bullets below illustrate what will
be done to support students’ literacy development and success in the content areas within
the RTI framework:
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Continue to support schools to identify and review their Pyramid of Interventions
and continuum of supports for Literacy

Tier 3 - FEW students
will need intensive
interventions to address
more severe challenges
in literacy:
- Student Specific
Planning
- Transition Planning
Learning Sprints
- Assistive Technology

Tier 2 - SOME students will show signs of mild
to moderate difficulties in literacy who will
need individual student supports and
strategies, as well as some interventions.:
-Student Specific Planning
-Transition Planning
Reading Recoivery
- Learning Sprints
Barton Reading and Spelling Program
- Assistive Technology

Tier 1 - ALL students will gain support from whole school strategies and
programming that fosters literacy learning:
- Transition Planning
- Balanced Literacy
- Learning Sprints
- Assistive Technology

•
•
•
•
•
•
•
•

Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Work with colleagues to build a shared knowledge regarding provincial outcomes, curriculum
guides, trends in student achievement, grade level expectations, and expectations for the
next course or grade level.
Professional Learning Communities/Learning Sprints will provide opportunities for collective
PD and inquiry which will enable each educator to clarify what all students must know and be
able to do as a result of a unit of instruction.
ELA provincial cohort to support curriculum and pedagogy in the following areas:
Reading, writing, speaking, listening, viewing, presenting and critical thinking – are evident in
all content areas (lesson plans, classroom observations, collaborative groups)
Technology resources and supports will be provided to schools with real time data about
student performance for routine analysis and planning.
Walk-Through Tool to leverage instruction and build capacity of all teachers in grades K to 12
by providing formative feedback and professional development on student performance data.
Continue to examine results from Early Development Instrument (EDI) and Early Years
Evaluation (EYE) to provide targeted support to vulnerable student populations
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4. Numeracy
Performance Target:
• June 2023 performance target states that 80% of all RRSD students will achieve a minimum
of 3 (Good understanding and application of concepts and skills) in the provincial report card
categories in Mathematics. (Strands include Number Sense, Patterns and Relations, Shape
and Space, and Statistics and Probability) in all grades.

Grade 3 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Knowledge and
Understanding
75%
78%
86%

Mental Math and
Estimating
66%
66%
77%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

74%
78%

67%
77%

62%
73%

65%
65%
70%

Grade 4 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

Knowledge and
Understanding
80%
82%
82%

Mental Math and
Estimating
73%
79%
78%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

82%
67%

84%
69%

78%
63%

Knowledge and
Understanding
67%
68%
57%

Mental Math and
Estimating
67%
65%
56%

Problem-Solving

Suspension of classes

Suspension of classes

Suspension of classes

79%
73%

75%
71%

73%
69%

72%
77%
73%

Grade 7 – Mathematics
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022
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Grade 9 – Mathematics 10F
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

60%
66%
67%
Suspension of classes

56%
62%

Grade 12 – Essential Mathematics 40S, 45S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

69%
58%
64%
Suspension of classes

58%
63%

Grade 12 – Applied Mathematics 40S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

68%
66%
59%
Suspension of classes

72%
78%

Grade 12 – Pre-Calculus Mathematics 40S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

60%
56%
68%
Suspension of classes

62%
75%
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Grade 12 – Intro to Calculus 45S
Year
2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022

100%
92%
66%
Suspension of classes

100%
100% (low enrollment)

Performance Report toward Strategic Plan goals:
• Grade 7 report card data indicated a slight decrease in all 3 categories. This downward trend
is also reflected in our NAP data.
• Grade 9-12 scores improved in all math courses with a higher percentage of students
receiving a 3 or 4.
• Grade 3 provincial report card data shows increases in student results however the grade 4
results show decreases in all areas. Grade 4 teachers entered the MrLC NAP program
which would result in more accurate reporting and long-term improvement of outcomes.
• Triangulation of report card data and NAP data indicate similar results with no inflation of
scores. NAP Data tool used to compare grade by grade data.
• Some decrease in the achievement gap between our indigenous and non-indigenous
students still exist. Effort will continue to reduce this gap.
Caveat:
• Pupils receiving EAL service are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• Pupils under the care of CFS are not reported divisionally or provincially because their
numbers are below 10 students, which would compromise student confidentiality.
• “No data” indicates less than 10 students are enrolled
Grade 12 Provincial Standards Tests in Essential Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
55.8
68.4
70.6
62.0
69.8
66.7
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Jan/June
2018
53.7
60.8
60.3
No data
58.5
62.7

Jan/June
2019
55.1
67.0
68.9
No data
70.2
63.5

Jan/June
2020/2021/2022
No tests
No tests
No tests
No tests
No tests
No tests
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Pre-Calculus Mathematics:
• From June 2016 until June 2021, 13 Indigenous students have enrolled in Pre-Calculus.
Grade 12 Provincial Tests in Pre-Calculus Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
68.1
58.6
60.3
No data
58.0
59.4

Jan/June
2018
68.0
56.8
57.9
No data
64.6
No data

Jan/June
2019
68.4
65.9
65.9
No data
62.2
No data

Jan/June
2020/2021/2022
No tests
No tests
No tests
No tests
No tests
No tests

Applied Mathematics:
• January/June 2019 provincial report card data revealed 64% of students in Applied
Mathematics 40S are performing at or above the performance target which is higher than the
provincial average.
Grade 12 Provincial Tests in Applied Mathematics Average marks:

Provincial
Rolling River School Division
Non-Indigenous
Indigenous
Female
Male

Jan/June
2017
56.1
66.7
67.0
No data
69.3
63.0

Jan/June
2018
58.1
67.5
67.3
No data
65.4
69.8

Jan/June
2019
62.7
64.0
64.0
No data
63.7
64.6

Jan/June
2020/2021/2022
No tests
No tests
No tests
No tests
No tests
No tests

Strengths:
• The mRLC Numeracy Project data shows gains in student numeracy achievement and
teacher efficacy.
Challenges:
• Provincial Standards Test data and Provincial Report card data indicate there is an
achievement gap between indigenous and non-indigenous students.
• It is important to examine multiple sources of information about students’ performance. The
scores on standards tests must be viewed as complements to other information about
student performance. The data is showing that provincial report card data seems inflated
when compared with external provincial standards tests. Further investigation is required to
determine how come this is the case.
Summary of how challenges will be addressed:
• Continue with Professional Learning Communities (PLC’s) focused on student learning in
numeracy:
o Utilizing the Learning Sprints process, Professional Learning Communities/Teams will
be established in each school with meeting times scheduled on the school calendar.
The teams will identify a student need/goal, essential learning understandings, identify
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•
•

MRLC
Grade 6
Grade 9
Grade 7
Grade 8

formative assessments to monitor student progress, analyze the student information,
and adjust instruction.
o Professional Learning Communities will analyze and investigate why the discrepancy
exists between RRSD report card data and provincial test data to determine trends and
questions/outcomes that are causing challenge to students.
Implement the RTI model to provide a system of interventions that guarantees each student
receives additional time and support for learning, if needed.
Expanded participation in the mRLC numeracy project to include all Grade 4, 5, 6, 7, 8 and 9
math teachers. The project data shows gains in student numeracy achievement and teacher
efficacy. The mRLC numeracy achievement project results are as follows:

% Meeting /Approaching
Baseline Control Group 2016
41%
33%
Baseline Control Group 2018
19%
39%

% Meeting/Approaching
After 2 years in program
80%
53%
After 1 Year
45%
54%

Increase
39% (27%+12%)
20% (13% +7%)
29%
18%

Comments:
• Changes of more than 2% are statistically significant indicators of a student achievement
shift. Improvement in student achievement is very significant for those in the Numeracy
Achievement Project. The shift for teachers has been in teacher math knowledge,
instructional pedagogy, confidence, and growth mindset. The shift for students is that they
want to know their point of error and how to correct it and increase confidence in their skills.
This translates in increased enrollment in high school math courses including Applied and
Pre-Calculus.
• We continue to expand RRSD participation in the mRLC NAP program for 2022-2023 to
include new teachers that have joined our division so all Grade 4-9 teachers have training in
this program.
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Continue to support schools to identify and review their Pyramid of Interventions and
continuum of supports for Numeracy.

Tier 3 - FEW students will
need intensive interventions
to address more severe and
lasting challenges in
Numeracy:
- Student Specific Planning
- Transition Planning

Tier 2 - SOME students will show signs of
mild to moderate challenges which require
student supports and strategies, as well as
some interventions.:
-Student Specific Planning
-Transition Planning
- Digital supports for classrooms Ex. IXL
Math, Mathletics

Tier 1 - ALL students will gain support from whole school strategies and
programming that enhances numeracy learning:
- Transition Planning
- Numeracy Achievement Project (NAP, mRLC)
- Digital supports for classrooms Ex. IXL Math, Mathletics

4. Report on the following grants:
a) Aboriginal Academic Achievement (AAA)
Aboriginal Academic Achievement is included in the general literacy and numeracy reporting in
section 3 of this report.
b) Literacy and Numeracy
Literacy and Numeracy conclusions regarding early year’s learners are included in the general
literacy and numeracy reporting in section 3 of this report.
c) English as an Additional Language (EAL)
Pupils receiving EAL service are not reported because their aggregate/grade is below 10 students,
which would compromise student confidentiality.
The conclusions regarding EAL learners are included in the general literacy and numeracy
reporting in section 3 of this report.
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Glossary of Terms

Achievement Gap - Disparity between low and high student achievement measures compounded
by race and poverty variables.
Adaptation - a change in the teaching process, materials, assignments or pupil products to assist a
pupil to achieve the expected learning outcomes. (Expected learning outcome means the learning
outcomes consistent with the curriculum. Appropriate Educational Programming Regulation
155/2005).
Bullying – when a person tries to hurt another person and does it more than once. It can be
physical, verbal, or social and can also take place over the internet with emails or text messages.
The bully usually has power over the person being bullied, such as being physically bigger or more
popular. Sometimes a group of students will bully others.
Baseline Data – data collected to determine the starting point from which we measure change
toward a goal.
Career Pathway - A sequence of career courses focused on a mixture of knowledge and applied
learning.
Differentiated Instruction - means a method of instruction or assessment that alters the
presentation of the curriculum for the purpose of responding to the learning diversity, interests and
strengths of pupils.
Disaggregated Data – data that analyzes student performance by demographic groups (eg. males,
females, socioeconomic groups).
Equity - All students have equal access to quality staff, courses, activities, services, and resources
based on their individual needs.
Formative Assessment – Ongoing classroom assessment that guides day-to-day instruction to
improve student performance.
Indicator – A measure that describes performance related to standards of the educational system.
An indicator must meet standards such as measuring what is intended to be measured
(achievement of curriculum outcomes) and measuring consistently.
Rubric – A set of parameters for scoring or rating student performance on tasks related to
curriculum outcomes. Rubrics consist of a fixed measure (e.g., 4-point scale) with clear descriptors
for each point on the scale. Sample responses for each point on the scale support valid inferences
about performances to be made.
Technology Integration - The classroom use of technology as a tool that promotes
the blending of content and technology in lesson design and delivery to accelerate learning.
Standards Based – A descriptor that expresses a clear and direct relationship among any
combination of activities, materials, instructional processes, and assessments that relate to each
other and to identify (standard) provincial curriculum outcomes.
Strategic Plan: A plan to improve student performance, which includes clear goals, indicators,
strategies, relevant data, and roles and responsibilities.
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If you have any feedback on the Strategic Plan, please forward them to rrsd@rrsd.mb.ca
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