1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: Barbara Holland
DIRECTOR OF EDUCATION: Paul A. Picard

SPECIAL REGULAR BOARD MEETING
Thursday, July 9 2015 at 3:45 p.m.
Windsor Essex Catholic Education Centre
Video Conference Room
AGENDA
1.

Call To Order

2.

Opening Prayer

3.

Recording of Attendance

4.

Approval of Agenda

5.

Disclosure of Interest - Pursuant to the Municipal Conflict of Interest Act.

6.

Presentations: None

7.

Delegations:
By-Law 3:09: Any person(s) wishing to appear before the BOARD and speak to an item appearing on
the agenda of the BOARD meeting has until noon the day before the BOARD meeting to make a
request to the SECRETARY. They shall explain briefly the matter on which the presentation is to be
made, the organization or interested parties to be represented, the identity, and if applicable, the
authority of the spokesperson. A Delegation Form, located on the BOARD’s website, must be
completed and forward to the SECRETARY.

8.

Action Items: None

9.

Communications:
a. External (Associations, OCSTA, Ministry): None
b. Internal (Reports from Administration): None

10.

Committee Reports: None

11.

Unfinished Business: None

12.

New Business:
a. Report: Special Education Plan Amendments – 2015 (C. Geml)
b. Report: 2015 Capital Priorities (M. Iatonna)
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13.

Notice of Motion:

14.

Remarks and Announcements: None

15.

Remarks/Questions by Trustees: None

16.

Pending Items: None

17.

Future Regular Board Meetings: Unless stated otherwise, all meetings will be held
on the fourth Tuesday of the month at the Windsor Essex Catholic Education Centre 1325 California Avenue, Windsor beginning at 7:00 p.m.












Tuesday, September 22, 2015
Tuesday, October 27, 2015
Tuesday, November 24, 2015
Tuesday, December 1, 2015 (Organizational Meeting – 7:45 pm start)
Tuesday, December 15, 2015
Tuesday, January 26, 2016
Tuesday, February 23, 2016
Tuesday, March 29, 2016
Tuesday, April 26, 2016
Tuesday, May 24, 2016
MONDAY, June 27, 2016

Committee of the Whole Board In-Camera Meetings will be held on the second
Tuesday of the month at 6:00 pm (closed sessions).
18.

Adjourn to In-Camera meeting, if required:

19.

Closing Prayer

20.

Adjournment

Barbara Holland
Chairperson of the Board

AGENDA Special Regular Board Meeting
Thursday, July 9, 2015

Paul A. Picard
Director of Education & Secretary of the Board
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: Barbara Holland
DIRECTOR OF EDUCATION: Paul A. Picard

BOARD REPORT

Special Meeting
Date:
July 9, 2015

Public

In-Camera

PRESENTED FOR:

Information

Approval

PRESENTED BY:

Senior Administration

SUBMITTED BY:

Paul A. Picard, Director of Education
Cathy Geml, Associate Director of Education

SUBJECT:

SPECIAL EDUCATION PLAN AMENDMENTS 2015

RECOMMENDATION:
That the Board approve the amendments to the Special Education Plan 2015;
and,
That the amendments be submitted to the Ministry of Education.

SYNOPSIS:
The Ministry of Education mandates that each school board develop and maintain a Special
Education Plan, which is to be reviewed annually. Both the Special Education Advisory
Committee (SEAC) and the Board are mandated to approve the amendments to the plan
each year.
BACKGROUND COMMENTS:
In accordance with Regulation 306 under the Education Act, the Ministry of Education
requires that school boards develop and maintain a Special Education Plan. Each board is
required to review annually and amend its Plan to meet the current needs of its students.
FINANCIAL IMPACT:
N/A
COMMENTS:
Pending approval of the 2015 Special Education Plan amendments by the Special
Education Advisory Committee, Trustee approval is requested.
TIMELINES:
July 31, 2015
APPENDICES:
• The Windsor-Essex Catholic District School Board’s Special Education Plan
Amendments 2015 will be posted to the Board’s website on Friday, July 10th, 2015.
“Learning together in faith and service”
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REPORT REVIEWED BY:
EXECUTIVE COUNCIL:
EXECUTIVE SUPERINTENDENT:
DIRECTOR OF EDUCATION:

Review Date:
Approval Date:
Approval Date:
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-June 25, 2015
June 25, 2015
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Windsor-Essex Catholic
District School Board

AMENDMENTS TO THE 2005
SPECIAL EDUCATION PLAN

2015

“Learning together in faith and service”
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Preface:
Regulation 306 of the Education Act requires each school board in Ontario to have
an Annual Special Education Plan. The Plan is subject to an annual review, which
includes a community consultation process. The document Standards for School
Board’s Special Education Plan (Ministry of Education, 2000) is available on the
Ministry website provided below:
http:/www.edu.gov.on.ca.

The Windsor-Essex Catholic District School Board original 2005 Special
Education Plan as well as amendments can be accessed at the Board website
provided below:
http://www.wecdsb.on.ca/board-dept-studentachieve-boardplan.html
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Introduction:
Special Education Programs and Services
Standard
To provide the Ministry and the public with information on the Board’s philosophy
and service-delivery model for the provision of special education programs and
services.
Requirements of the Standard
The School Board’s Special Education Plan must outline in detail the board’s
general philosophy and service-delivery model for the provision of special
education programs and services. The Board’s Special Education Plan must be
designed to comply with the Canadian Charter of Rights and Freedoms, the
Ontario Human Rights Code, the Education Act and regulations made under the
Act, and any other relevant legislation. The Board must include a statement in the
plan confirming that the plan has been designed in accordance with this
requirement.

2
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The Board’s General Model for Special Education
Philosophy of Special Education
The Special Education Philosophy of the Windsor-Essex Catholic District School
Board is to provide meaningful, student-focused educational opportunities for all
students. We will shape our direction using the guiding principles of our Catholic
faith to create a sense of belonging and acceptance. Each student will be included
in the typical classroom environment, supported by parents/guardians, peers, staff
and other members of the school family. We believe that all students should be
empowered to become independent, active members of their community, in an
environment where every person contributes and benefits from living and learning
together.

Mission Statement
Every student is a valued and welcomed member of our Catholic learning
environment. Recognizing individual strengths and addressing the needs of our
students shall enhance growth, development and learning. In this way, all learners
will be given the opportunity to contribute in a meaningful manner.

Vision
In keeping with our Catholic teachings, our vision is a collaborative partnership
consisting of students, parents/guardians, teachers and other professionals.
• By including every student in age appropriate settings as unique and capable
learners;
• Creating an atmosphere of trust and respect;
• Facilitating full participation as contributing members of the school family;
• Fostering friendships in school and community; and
• Developing confidence and self-esteem through shared responsibilities.
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SCHOOLS

Trustees
Director
Associate Director
Superintendents
Principals

Coordinators
Program Specialist

System Support Staff
*Itinerant Teachers of the Deaf/ Hard
of Hearing and Blind/ Low Vision
*Speech Language Pathologists
*Psychology
*Intervener/Interpreter
*Child and Youth Workers

School Based Staff
*Spec Ed Department Heads
*Classroom Teachers
*Learning Support Service Teachers
*Child and Youth Workers
*Educational Assistants

Parents/Guardians
4
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Trustees

Director

Associate Director

Student Support
Services

Speech &
Language
Pathologists

Mental Health
Lead

SEAC

Child & Youth
Workers

Consultant
Student Mental
Health

Special
Education
Coordinators

Principals

Itinerant Teachers of
Deaf/Hard of Hearing &
Blind/Low Vision

Attendance
Counsellor

Psychological
Services

Program
Specialist

5

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 11 of 103

Special Education Staffing
Special Education
Classroom Teachers
Elementary
Secondary
System Support Teachers
Program Planner
Teacher of the Deaf/Hard of Hearing
Educational Audiologist (PDT funding)
Teacher of the Visually Impaired
Para-Professional Support Staff
Educational Assistants (Elem.)
Educational Assistants (Sec.)
Child Youth Workers
Sign Language Interpreters
Intervenor

Staffing
2014/2015

58.45
26.18

1.0
1.0
1.0
2.0

185
83
23.0
5.0
1.0

Professional Support Staff
Psychological Services
Speech Pathologist
Attendance Counselor (Safe Schools)

4.0
6.0
1.0

Administrative Staff
Coordinators
Behavioural Program Specialist
Consultant Student Mental Health
Mental Health Lead

4.0
1.0
1.0
1.0
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Student Achievement K-12 Summary

Initiatives
The Ministry has once again provided additional funding to Board’s to support
Special Education initiatives.
Structured Learning
Through the additional funding provided by the Ministry, the Board has hired a
Program Specialist who has expertise in Applied Behaviour Analysis and structured
learning. These strategies promote structure and individual programming for students
to promote independent and generalize skills across a variety of settings at both the
elementary and secondary panels. Additional Ministry funding for 2015-2016 has
been provided to support training and resources for this program.
Mental Health and Addiction Supports for District School Boards
Funding to build on the effective work being done by school boards to support
students with mental health and addiction needs. A provincial focus on supporting
children and youth will help identify problems and intervene early and appropriately.
Learning for All K-12
Learning for All K-12 supports the Windsor-Essex Catholic District School Boards'
direction in special education. Ontario’s provincial education priorities are:
• High levels of student achievement.
• Reduced gaps in student achievement, particularly for students with special
needs, Aboriginal and English Language Learners (ELL), Boys’ literacy
needs.
• Increased public confidence in publicly, funded education.
Extending from these priorities comes the provincial goal for special
education – to enable students with special learning needs to achieve to
their potential through the provision of special education programs and
services.
• Continued Student Mental Health and well-being.
• IEP and Comment Framework.
• Assessment, Evaluation & Reporting document (update).

7
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Faith Formation
Sacramental Preparation for Students with Special Needs - A Guide for Catholic Educators: This
resource assists educators in providing appropriate preparation for the sacraments to students
with special needs, fosters an attitude of inclusion, raises the awareness of educators in regards to
available resources, and provides support to educators and parish priests for sacramental
preparation at the school level for students with special needs.
Two Retreats were offered for all WECDSB employees – one in Advent and the other in Lent.
The Advent theme was, “. . . and Mary pondered all things in her heart.” The focus was on
taking the time to spend with God and discovering his purpose for our lives. Too often we do
not hear the cries of those who need us the most because we are too busy being busy. We
discovered how we can be truly present to one another.
The theme for the Lenten retreat was “strengthening our faith through prayer.” Employees
were taken on a guided meditation on how to pray and discovered the importance of praying for
others – especially those who are marginalized. They discovered that it was easy to judge
others’ actions but before doing so, it is important to “walk a mile in their shoes.” Mother Teresa
was a primary resource for this retreat.
Student Senate Faith Day – Than Campbell spoke to our student leaders. He emphasized the
importance of listening to what God is calling us to do with our lives – no matter our limitations
or experiences. God calls us to live out our faith in action.
The grade 8 students came together at the University of Windsor for a day of Social Justice. The
theme for the day was “The Power of One,” stressing that each of us can make a difference in the
lives of others by “acting” out our faith through school based projects. Everyone is included
when helping others and those most in need are often the first to give back.
This year we offered retreats to our elementary schools at the grade 5 level at the Holy Family
Retreat House. We were able to fit two schools into the schedule. The theme of the retreat was,
“learning to discern through prayer.” We expect our students to make good decisions, and we
often advise them to pray for an answer. But we do not teach them how to pray. Students were
taken through several mindfulness exercises, preparing them to participate in the prayer process.
The prayer process is a guided meditation that teaches students how to discern through prayer.
A Catholic Compassionate Response Guide for WECDSB School Leaders was completed this
year. It is a guide that principals and other school administrators can refer to when dealing with
death and grief within their school communities. It offers suggestions as to the steps to be taken
when a tragedy occurs within a school and also provides appropriate prayers and scripture
selections.
Together in Faith Day was held September 26, 2015. The keynote speaker was Michael Way
Skinner – addressing the needs of all, particularly the marginalized. Messages focused on
compassion, empathy and inclusion.

8
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Parish School Days – Lessons from the Popes and the Synod on the Family - Inclusion workshop
for all administrators. Salt & Light Executive Director, Fr. Tom Rosica presenting.
Catholic Curriculum Corporation Conference: When Faith Meets Pedagogy workshop presented
by Windsor-Essex Catholic DSB staff.
Engaging Math: strategies that engage all learners by using activities that promote thinking,
movement and collaboration in the grade 7-9 math class.
Adolescent Literacy in the Catholic Learning Environment - Learn about the 5 components of
Adolescent Literacy through hands-on activities that incorporate a Catholic perspective across
the curriculum. Examples will be available from Science, Geography, History, Catholic Studies
and English, as well as general strategies for cross-curricular use.

Elementary
The Windsor-Essex Catholic District School Board will continue to provide in-services and
professional development to support our teachers and support staff as we continue to focus on
the special needs of all students and their special learning needs.
All principals lead professional development sessions included strategies to support the learning
of ALL students.
Family of Schools’ Meetings – Superintendents provide Principals with information to support
the learning and inclusion of ALL students in our school communities.
Learning Sessions for teachers focused on Numeracy instruction and always included the
development of open ended questions and parallel learning tasks to support the learning of ALL
students.
LSST’s participate in ongoing discussions with principals/vice-principals regarding the Primary
and Junior EQAO Assessments.
LSST’s deliver PALS, Remedial PALS and assist with Guided Reading, as well as targeted
supports for individual students.
Special Education Coordinators attended Regional SIM Sessions as well as a Pedagogical
Leadership Session K-3 with the Boards’ Leadership Team.
iPads, iPods, chromebooks and other technological devices and specialized software (i.e. Read
and Write) are used to assist students with special learning needs with their daily programming
needs.

9
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Secondary
The Leading Student Achievement (LSA) project continues this year and includes elementary
and secondary principals of the Cardinal Carter, St. Anne’s, St. Joseph’s, F.J. Brennan and
Catholic Central families. The focus of this project is to develop instructional leadership in
elementary and secondary administrators through working with the secondary mathematics
program personnel and Gr. 7, Gr. 8 and Gr. 9 teachers of mathematics.
The Developing Your Potential (DYP) project continues and involves all of our secondary
schools by working with Grade 10 students who may be at risk. Student Success Teachers,
Faculty of Education LEAD students and University of Windsor Human Kinetics students are
involved in the project.
Catholic Central and Assumption Catholic Secondary schools continue to participate in the
Student Success School Support Initiative (SSSSI). Teachers from different subject disciplines
examine pass rates of their students in Gr. 9 and Gr. 10 core compulsory courses. The teachers
from both schools continue to be supported by their principals, the Math and English Consultants
and the DI Literacy and Numeracy Support Teachers.
The implementation of the Individual Pathway Plan (IPP) via Creating Pathways to Success and
Career Cruising continues for all Gr. 7-12 students this year.
The work involved in the Transitions Pathway Collaborative Inquiry (TPCI): Gr. 7-9 in a Family
of Schools’ model consisting of one secondary school, St. Anne’s and two feeder schools, St.
John the Baptist and St. John Evangelist continues to highlight the importance of student
engagement and student voice in the area of Numeracy for all students.
Secondary school principals continue to build their capacity as instructional leaders in their
schools by leading Professional Learning Communities (PLC’s) in the area of Literacy.
The DI Numeracy Support teacher works with individual teachers in the secondary schools on
improving student engagement and refining instructional delivery and assessment practice in the
area of Math.
The Ontario Association of Math Educators (OAME) Pilot Project for Grade 9 Applied Math
consisted of two Grade 9 Applied Math teachers, Special Education Department Head, Student
Success Teacher and the two Principals from two secondary schools, St. Thomas of Villanova
and St. Joseph’s. The focus of this pilot project is to develop a variety of evidence-based
instructional strategies to further enhance the understanding of Mathematical concepts and to
increase student engagement in the area of Math.
Family of Schools meetings for principals – Superintendents provide Special Education input
during PD sessions.
System: “Creating a Culture of Belonging” Equity & Inclusion series of workshops for Teachers,
Elementary & Secondary Principals, Vice-Principals, Department Heads of Special Education,

10
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Catholic Studies and Guidance, Student Success Teacher, Campus Minister, Superintendents,
Clergy.
Parent Engagement: Belonging Leads to Believing presentation.
Special Education In-Service for Principal Mentoring Program, Teacher Leadership Program.
iPad/iPod & use of technology for students with special learning needs.
elearning PD provided by the Board’s elearning specialist.
February 27th and April 27th Professional Development Days: All secondary teachers and
secondary administrators participated in professional learning opportunities with a focus on
“Pedagogy and Supporting Pathways to Success”. Twenty-two subject-specific sessions included
guest speakers and tours throughout Windsor-Essex County. Many of these sessions took place
at St. Clair College. The variety of pathways presented to our educators was highlighted for our
future students entering the workforce and/or post-secondary institutes.

Full Day Kindergarten (FDK)
Extensive work has been done to ensure that the new Full Day Kindergarten sites are equipped
with resources and equipment to support the effective implementation of the FDK Program.
Visits continue to assist staff with programming, organization and resource development.
A Collaborative Inquiry has been completed which explored appropriate assessment and
evaluation of students enrolled in the FDK program.
The Board continues to work closely with FDK teams in order to ensure that FDK classrooms
are designed to support learning opportunities for all students. Emphasis continues to be placed
on structures and strategies that support the development of self regulation.
Collaboration and discussion continue with the community partners to explore and develop an
Integrated Approach of Service Delivery Model, much the same process of the mental health
initiative.

Special Education
Structured learning professional development continued from June 2014. Special education
department heads and teachers were able to access additional supports, and visit school sites to
see the programming implemented. A few staff members new to the program received additional
support by meeting with the Board’s Program Specialist. The emphasis continues to be on
developing and delivering numeracy and literacy initiatives, with a focus on independent
learning and success.
Special Education coordinators attended a Ministry session on November 20, 2014, that focused
on French as a Second Language and students with Special Education Needs. The focus of the

11
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seminar was integrating and supporting students with an IEP in the acquisition of a second
language.
Two meetings were held with special education staff members to collaborate and create a
reporting and reflection template. Educators shared criteria and developed templates that were
forwarded through Google docs. Provided with the categories (literacy, numeracy and
independent life skills) department members were asked what they believe is important in
reporting to parents of students in the Life Skills program. The template is meant to track
progress and initiate a conversation among educators and parents about student growth. During
the professional development session held April 27th, an Apple representative spoke about the
possibility of creating an app for this template. We are in developmental process, with September
2015 as the implementation goal.
Learning for All Initiative – administrators identified teachers in specific grades, courses and
academic streams that would benefit from exploring the Learning for All document more closely.
Coordinators and consultants worked with teachers from each secondary school for two sessions,
discussing strategies, sharing best practices and expanding repertoires for assessment for a
variety of students, including students with special needs and IEPs. Areas of focus included
Differentiated Instruction, Universal Design and a Tiered Approach to learning. Strategies
included scaffolding, chunking material and student choice – all geared toward achieving
independence and student success.
Individual Education Plans (IEP) workshops for parents and community partners are held twice
a year; the same information and format is delivered in one city and one county presentation.
The Accessibility Committee continues to meet to update the Board’s report and plan as it works
towards the new Integrated Accessibility Standards Regulation (IASR) Requirements for School
Boards.
Training sessions in Behaviour Management Systems (BMS) continue for support staff, teachers
and administrators.
Upon principals’ request, information sessions for teachers and educational assistants were
presented by the Board’s Program Specialist and Consultant for Student Mental Health on
executive functioning and anxiety.
Specialized technology and equipment was dispersed to individual students.
The Windsor-Essex Catholic D.S.B. continues to purchase iPads and chromebooks with SEA
funds in order to replace student laptops. Our students have responded very positively to this
new hardware. Teachers have reported that students are utilizing the iPad and chromebooks
much more frequently within the classroom and are able to support learning at home with greater
ease. The new hardware has allowed students greater independence within the school. The
small size of the computer tablet lends itself to maximum portability and has resulted in a
decrease in student identified stigma associated with the use of assistive technology within the
classroom.

12
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The current software used with the iPad (apps) provides students with immediate feedback and
often enhances learning through a high level of student engagement. Students are able use a
variety of built in technology in order to support continuous improvement in academic
achievement. The iPad is used to organize notes, keep track of assignments through the
calendar, access “voice to text” and “text to voice” technology, differentiate assessments and
write using word prediction software. The response from teachers, students and parents
continues to be positive and we continue to explore new apps that provide better service to
students.
Each Special Education Department in our secondary schools was allotted one Chrome book
meant for teacher use for programming, tracking and collaborating with department members.
On April 27th a presentation from CAS was delivered to educational assistants (Duty to Report).
At the same session, confidentiality and legal responsibility was delivered by the Board solicitor.
Transition planning was a focus this year for Special Education staff. Community partners
comprised a panel that shared information on life after high school for students with special
needs.
Transition planning information evenings continue – twice a year; one city and one county
presentation.
Two safeTALK sessions were delivered to educational assistants in the Spring. Voluntary
participation: approximately 60 individuals participated and more have indicated an interest.
Day of Champions for both elementary and secondary students is an annual celebration in the
month of June for our students with special education needs.

Safe Schools
Grade six (6) teachers were trained on the VIP resources. This was a joint effort provided by the
three coterminous boards and the Windsor Police.
The Board was involved in a joint Professional Learning opportunity which involved three
coterminous boards and regional police services. The focus of the training was on legal issues
around search and seizure.
Principals and Vice Principals participated in a one-day rapid deployment/active shooter training
in partnership with Windsor Police Services from October thru December.
Secondary Principals were in-serviced by a member of the anti-terrorist task force regarding
radicalized behaviour among youth.
Members of the school/police liaison committee took part in a presentation by the OPP on
Restorative Practices.
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Safe Schools team to visit alternative model of delivery programming – Pope Francis Centre in
Niagara
Attendance officer, SAL teacher and Safe Schools team will participate in regional attendance
conference in Niagara.
Members of the school/police liaison committee took part in a workshop presented by New
Beginnings on conflict resolution and de-escalation.

Student Support Services Team
Mental Health Lead and Vice Principal of Safe Schools visited all secondary school CARE
Committees to in-service on board protocols, provide introductions to team members, and clarify
questions surrounding Student Support Services Team.
A review of board policies and protocols around mental health and crisis management was
provided to Principals and Vice Principals.
Mental Health Lead, Vice Principal of Safe Schools, and Superintendent attended Family of
Schools meetings with principals to review protocols and answer questions regarding student
mental health concerns.
Presentation “Impact of Anxiety on Sleep” was given to one Grade 11 Physical Education class
in November.
Professional Development was provided to Principals on the interaction between anxiety and
executive functioning skills.
Capacity Building Session #1 – target audience was secondary school CARE Committees
(Administration, Guidance, Special Education Dept. Head, SST, Campus Ministers. Presentation
by Alive! Canada on Suicide, a review of Board’s new Suicide Protocol and a – presentation by
Family Services Windsor/Essex on protocol for accessing services.
Superintendent and Mental Health Lead attended all Secondary CARE Committees to review
suicide protocol, and Family of Schools meetings to further review suicide protocol.
Mental Health Lead and Consultant for Student Mental Health attended a Train the Trainer
session for safeTALK to become certified trainers.
Mental Health Lead attended a Mental Health Fair at secondary schools to provide information
on School Mental Health ASSIST and Board commitments.
Mental Health Lead and Vice-Principal for Safe Schools visited all secondary students where
international students were enrolled to review protocol for accessing services should mental
health concerns arise.

14

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 20 of 103

safeTALK delivered to fifty-seven (57) Educational Assistants, April thru May.
safeTALK delivered to twenty-three (23) Child and Youth Workers by the Mental Health Lead
and the Consultant for Student Mental Health.
Mindfulness presentation delivered to 100 Grade 9 students in conjunction with Mental Health
Awareness Week. Mindfulness Information Session (evening hours) – the Board is exploring a
partnership with a professor at our local University who has been practicing and studying
mindfulness for many years – the information session is to help gauge interest and develop a plan
for implementation during the 2015-2016 school year.
A planning session for all Secondary Physical Education Department Heads to assist in the rollout of new curriculum in September 2015.
Friends for Life, continues to be delivered in all Grade 4 classrooms over a 12-14 week period,
once per week.

15
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TRANSITION
ROOMS

A School-Based
Behavioural
Improvement
Program
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Revised 2015

PROGRAM LOCATIONS
Holy Name
Immaculate Conception
W.J. Langlois
H. J. Lassaline
St. Jules
Our Lady of Lourdes
Our Lady of Perpetual Help
Sacred Heart
St. Angela
St. Bernard (A)
St. Christopher
St. James
St. John (W)
St. John the Baptist
St. John Vianney
St. Louis
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Behaviour Improvement Program
Introduction:
The Transition room was created with the purpose of improving student behaviour through a
multitude of social and behavioural programming. The program, which has its own designated
space, is staffed by a full-time Child and Youth Worker who works in coordination with the
school team (Principal, Vice Principal, LSS Teachers, Classroom Teachers, and Educational
Assistants).
Behavioural interventions such as alternative programs, detentions, pro-active skill building
group sessions, calming area, alternative recess program, positive reinforcement activity centers,
and individual and/or group mediation occur on a regular basis in the transition room. Some
students also receive individualized classroom behaviour management programming. Transition
rooms are intended to be a positive approach to discipline rather than punitive. It focuses on
providing appropriate behaviour alternatives to assist the student in finding social,
behavioural success.

Referral Process:
Students are referred to the Transition room on a situational/individual basis. Classroom
teachers are directed to send students to the office with a communication slip who are
experiencing behavioural difficulties at any time throughout the school day. The Principal
and/or Vice Principal make the decision as to whether the student is referred to the program. The
Child and Youth Worker is directed by the Principal and/or Vice Principal as to the type of
intervention required (as noted above) for the students entering the program. The Child and
Youth Worker plans and prepares behavioural programming based on individual student needs.
A formal written referral may be necessary for long-term interventions since students will be
removed from class on a regular basis. This type of referral is recommended for students who
have ongoing behavioural difficulties whose needs are not being met through other measures.
Parental consent must be obtained for this type of referral.
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Programs
Pro-Active Skill Building Lessons:
This is designed for students who are struggling behaviourally in the classroom and/or on the
playground. Students receive social skill lessons on a regular basis. Lessons are delivered
through the use of role-play, group discussions, activity sheets, and topic-related videos. During
each group session, students are given the opportunity to utilize these social skills through
various activities under the guidance and supervision of the Child and Youth Worker.

Calming/ Relaxation Center
The Transition room provides students with an area to settle following an intense emotional
incident. Relaxation music is played in the room as a means to assist the students in regaining
control of their behaviour.
The use of calming items such as bean bag chair, carpet area or rocker are available in the room
for students to help reduce their level of frustration.

Alternative Recess Program:
Students who experience extreme behavioural difficulties in the schoolyard are put on an
“alternative” recess program. This is a proactive measure used for students who have problems
with self-control during unstructured social situations. The students are allowed to have recess
indoors in the Transition room. Organized activity centers are arranged in the room and all
student interactions are monitored by the Child and Youth Worker. The goal is to slowly
integrate students back into the schoolyard after they have developed some skills and can show
self-control. At times the students are permitted to invite a friend to join them in order to
promote appropriate social interactions.

Positive Reinforcement Activity Centers
Many students are placed on an individual behaviour management program. As an incentive to
work toward personal goals, students receive activity time in the Transition room at a designated
time of day. This is an earned privilege students receive upon achieving behavioural success.

Individual/Group Mediation
Throughout the school day, some students may experience issues which may hamper their ability
to function in a classroom setting. As a result, they are often referred to the Transition room.
The Child and Youth Worker reviews the incident with the students and provides guidance
around problem/ conflict resolution.
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Work Completion Center
Some students have difficulty completing classroom work assignments during class time or at
home. Transition rooms offer a quiet atmosphere for students to get caught up on unfinished
school work. Classroom teachers can make the referral or students can request to come and
work in the room.
All work is assigned and corrected by the student’s classroom teacher. The Child and Youth
Worker monitors the student’s progress.

Detentions:
Some students may be referred by the Principal or Vice Principal to serve their detentions in this
program during recess or lunch hour. Detentions are supervised by the Child and Youth Worker.

Alternative Programming: (formally known as In-School Suspensions)

20

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 26 of 103

Transition Room
Alternative Program Plan
Program Goal
The purpose of this program is to increase appropriate student behaviour and reduce the need for
out of school suspensions.

Objectives
•
•
•
•
•
•
•

To provide the student with structured programs that address multiple issues in a
setting away from the student’s classroom that is specific to the student’s individual
needs.
To offer individualized behavioural intervention.
To assist the student in choosing personal goals and objectives.
To provide social skill building lessons.
To support student’s re-entry to their regular classroom program.
To work in conjunction with the classroom teachers to meet the needs of the students to
achieve success.
To follow-up on student progress.
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School Team Members
Roles and Responsibilities
Principal/ Vice Principal
•
•
•
•
•
•
•

Coordinator of the Alternative Program Team.
Initial contact with student.
Assesses the need for entry into the Alternative program.
Makes parental contacts: phone, school meetings, letters.
Consults with the Child and Youth Worker as to the need or concern of the student
prior to entering the Transition room.
Follows student progress throughout the program.
Determines need for future action.

Child and Youth Worker
The role of the Child and Youth Worker is to facilitate and coordinate activities within the
Transition room. The specific duties include:
•
•
•
•
•
•
•
•

Supervise the Alternative Program.
Provide behavioural intervention through: verbal mediation, social skills training,
individual behaviour program planning, conflict resolution, alternative recess, incentive
programs, and supervise detentions.
Plans and prepares student behaviour packages.
Consultation with Principal, Vice Principal, classroom teachers, Learning Support
Service teachers, and all support staff.
Parental correspondence when necessary: phone contacts, meetings.
Follow-Up of student’s progress upon re-entry to regular classroom setting.
Maintain documentations; program statistics, behaviour logs, file and maintain
communication slips.
Manage and supply all resources, equipment, program material, and tools to run
the program efficiently.

Classroom Teacher
•
•
•
•
•

Assessment of student behaviour.
Makes referral to office by completing communication slip.
Teaches student academic lessons and provides work for their Alternative Program.
Follows student’s progress through visits to the Transition room and
consultation with the Child and Youth Worker.
Parental Correspondence through: phone contacts, and school team meetings.
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Learning Support Service Teacher
•

Consultation with school team to assist with student action plan upon request when
necessary.

Educational Assistants
•
•

Provides student support and guidance when necessary.
Follow up on student progress throughout their Alternative Program day.
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Intervention and Referral Process
Steps
Student Infraction Occurs

STEP # 1 Initial Problem
•
•
•
•
•
•
•

Classroom teacher makes referral to office.
Principal/Vice Principal meets with student and teacher.
A determination of need for an Alternative Program is put into place.
Formal letter is prepared by Principal/ Vice Principal to notify Parents/Guardians of their
child’s Alternative Program.
Principal/Vice Principal phones the students parents/guardians.
Student engaged in their Alternative Program.
Follow-Up student progress.

STEP # 2 Repeated Problems
(For repetitive individual student infractions)
•

Step #1 occurs with the following additions:
a. Parental Conference: School Meetings, Phone contacts.
b. Individual Behaviour Program Plan
c. Referral and Consent to see Child and Youth Worker.
d. Possible referral to Learning Support Services staff.

STEP # 3 Problems requiring a formal suspension
•

Out of School Suspension may be required for some students for the following
reasons: Non compliance in the Transition room, repetition of same issue, behaviour
deemed “severe” at the discretion of the Principal, Vice Principal.

•

Student returns to school and must complete at least half a day in the Transition room for
Alternative Programming before returning to class. (this is to avoid students purposely
acting out to go home. They often will think twice if they know they still have to
make up the time upon returning to school.

For further information regarding this program please contact your school
principal.
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Windsor-Essex Catholic District School Board
Board Mental Health Strategy – 3-year view
Working Template
Overview Statement

Mental Health Strategy Pillars
Mission
The Windsor-Essex Catholic District School Board (WECDSB) is dedicated to being an active member of the service collaboration process by
working with children and youth, their families, school staff and community partners. The intention is to promote student well-being within a
Catholic education context.

Vision
All students will have the opportunity to reach their academic, emotional, physical and spiritual potential in a safe, caring and inclusive school
environment.

Values/Commitments
In keeping with the WECDSB’s proactive, preventative and supportive approach, the Board will strive to:
•
•
•
•
•

reduce stigma associated with mental illness
promote positive mental health
build student social-emotional learning skills
identify students in need
build pathways to care and treatment
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Goals (Short, Medium, Long)
Despite their Cohort 3 status, the WECDSB has been working to develop the infrastructure to support the Ministry’s mental health initiative for the past 3 years.
During this time, the board has made considerable headway towards achieving the priorities of establishing organizational conditions, building capacity within the
system, and implementing evidence-based mental health promotion and prevention programming.
Though our work is by no means done, the groundwork is
firmly in place. The following chart depicts our achievements to date:

Year 1 (2010-11)

Year 2 (2011-12)

Year 3 (2012-13)

System PD day: Dr. Cortese webcast

System PD day: Panel webcast
(board, community, legal)

New service delivery model

Mental health symposium

Mental health symposium

PD Day: Supporting students who
struggle with anxiety – awareness,
strategies, resources

SSLI membership

SSLI membership

Mental health symposium

Werkidsmentalhealth.ca

Friends for Life (all grade 4 students)

SSLI membership

MYhealth online magazine

Werkidsmentalhealth.ca: update and
expansion

Werkidsmentalhealth.ca: refresh

Friends for Life (pilot)

YOUMagazine revived as MYHealth
magazine

PD training for secondary CARE teams:
anxiety, depression, executive function,
suicide

Support cards (all staff, police,
agencies)

Professional Learning Community for
Educator Mental Health Literacy

PD training for elementary principals

Getting Along Digitally (GAD)

Making a Difference: resource placed
on board website

Staff: Dr. Robert Clark (Mental Health
Lead, Community/School support)

Staff: System CYWs and Consultant
Student Mental Health

A professional toolkit: “Mental
Health Behavior and Education

13 additional CYWs (system and BOT)

Triple P for parents
Triple P for educators
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As can be seen from the chart above, considerable professional development has been provided to many different stakeholders to create awareness
and decrease the stigma associated with mental health. In the upcoming years, the plan is to continue to build capacity at all levels. Community
partnerships are being established to help ease pressure on front-line professionals.
Our experience has been that, until we implemented our new service delivery model, staff at all levels within the system were unaware of the quantity
and complexity of presenting needs in our schools. It has become apparent that it takes a team to assist a system. Our community partners are key to
providing support in their various areas of expertise. We remain concerned that the needs of our Tier 3 students are not being met and are placing
increasing stress on the system. Our schools are promoting proactive mental health through mental health literacy and, as a result of the
programming/in-servicing provided, are feeling increasingly confident in their ability to manage the range of difficulties being seen within their
schools.
Administrators and teachers have a deeper understanding of their students and are taking ownership when it comes to day-to-day
management.
Short Term 2010-11 School Year
Initially, efforts were directed towards increasing awareness of the existence of student mental health issues and the impact of these on student wellbeing and student achievement. This was spearheaded by the Associate Director with the assistance of the Consultant in Student Mental Health. By
means of assessment of initial capacity, it was identified that the focus would be upon the predominant presenting issues of anxiety and depression
(see chart above). Efforts were made to increase awareness of the new direction in regard to student mental health and well-being (Open Minds,
Healthy Minds). An internal steering committee was established (that has since become our mental health leadership team “Student Support Service
Team”).
Medium Term 2011-12 School Year
The next step in the plan was to continue to build awareness by reinforcing messages heard and extending the audiences to which this information
was presented. Several core messages were delivered to audiences, in a bid to ensure unity in purpose and a shared vision. The key messages
delivered consisted of emphasizing the relationship between mental health and student achievement and outlining the difference between mental
illness, mental health disorders and typical mental health development. Literacy and expertise work began in earnest during this timeframe. This
was accomplished by the distribution of resources, system-wide professional development, continued capacity building, and the implementation of
proactive and preventative programming.
LongTerm 2012-13 School Year
Systems and protocols emerged from the work accomplished during the previous two years. A service delivery model was developed, which was
intended to maximize the use of available resources and provide much needed clarification of roles within the system. Pathways to care were
clarified. Recognizing the value of the work being done, and the need to further the discussion, a Mental Health Lead position was developed at the
board level. This individual was to assist with literacy and expertise work, and foster linkages with the community. It was hoped that this would
provide some continuity moving forward.
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Where we are Now (2013-2014 School Year): Keeping our Heads Above
Considerable staffing upheaval during this school year has not kept us from making steady progress toward the goals of shared purpose and vision.
Working collaboratively, we have achieved an even better understanding of system needs and a greater appreciation of the work yet to be done.
Protocols have been implemented, and relationships built. Continuity from a staffing perspective has yet to be achieved, but is anticipated for the
2014-2015 school year.
This year, we have expanded the focus of messages delivered to include self-regulatory skills based on the work of Dr. Stuart Shanker and his book,
“Calm, Alert and Learning…Classroom Strategies for Self-Regulation”. The link between self-regulation and executive function has been
highlighted, given that this has been subject of considerable discussion within our board for many years. The goal is to build capacity and
understanding among administrators, teachers, support staff (both school and system-based) of the impact of weak or undeveloped self-regulation
skills on behaviour and academic performance. Like any other skill set, these skills need to be taught systematically and explicitly.
Our most immediate goal is to ensure that administrators are able to navigate the resources/supports available to them. Continued work on role
clarification will be needed to avoid duplication of services and team members working at cross purposes.
Long Term 2014-15 School Year
To continue to define roles and solidify processes/protocols. Consistency in staffing will go a long way towards easing pressures within the system and
building confidence in the Student Support Services Team.
To ensure organizational conditions are firmly in place. While many have been met, some require tweaking. In particular, there remains room for
improvement in the areas of standard processes, protocols for professional development, broad collaboration, and ongoing quality improvement.
To ensure that Board staff understand processes and procedures, and are confident in what steps need to be taken in response to the range of
potential scenarios that present within their schools.
With stabilization of our Mental Health Lead and the pending new Core Services Model, the WECDSB team will work in-conjunction with
community partners, ministry, school staff, student and parents to build capacity. We will work on developing new relationships within in the
community to assist with the growing internal needs.
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Findings from Board Scan and Resource Mapping Process1,2
Areas of Strength identified through the Board Scan and Resource Mapping Process
1. Audiences that have been in-serviced
• Trustees-Mental Health awareness and implementation plan, invited to all community events and board PD
• Senior Administration – Mental Health awareness, implementation plan, high-risk student protocols in conjunction with CAS
and community partners
• School Administration – anxiety, depression, suicide, QPR, Safe Talk, Asist, self-regulation, PEER Pals, PALS, Diversion
Training, Eating disorders, cutting and addictions
• Classroom staff and support staff – anxiety, depression, self-regulation, PEER Pals, PALS, WITS, Friends for Life, system-wide
webcast with a panel of community and board experts focusing on awareness of student mental health and well-being
• Mental health professionals -– anxiety, depression, suicide, QPR, Safe Talk, Asist, self-regulation, PEER Pals, PALS, Diversion
Training, Eating disorders, cutting and addictions
• Parents – Mental health awareness, two mental health symposiums held on Saturdays, presentation to SEAC and Parent
Involvement Committee (PIC)
• Students – Friends for Life, PEER Pals, PALS, guest speakers to entire school and individual classrooms, diversity training,
Getting Along Digitally (GAD)
2. Areas of in-service
• anxiety, depression, QPR, Safe Talk, Asist, Community panel discussions, mental health symposium (4), self-regulation, eating
disorders, cutting, addictions, adolescent risk-taking, Friends for Life, Getting Along Digitally, ConnectEd, WITS, Values,
Influences and Peers (VIP), PEER Pals, Peer Assisted Learning Strategies (PALS),Diversion training
3. Embedded Evidence-Based Practices
• PEER Pals, Friends for Life, Peer Assisted Learning Strategies (PALS)

Areas of Need identified through the Board Scan and Resource Mapping Process
The results of a surveys completed over the past few years (Parent and Board Survey 2012-13; Student Survey 2013-14) indicated that information
was being sought in the areas of anxiety, depression, eating disorders, non-suicidal self-injury, and addictions.
When we began this process in 2010-11, there was a definite need to provide clarity as to the roles of the new mental health steering committee and
how the mental health and addiction strategy would align with other board strategies.
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Areas of Priority for the Strategy identified through the Board Scan and Resource Mapping Process
•
•
•

developing a model of service delivery and pathways to care
building capacity within the system
implementing evidence-based mental health promotion and prevention programming

Core Elements of the 3- Year Strategy:
•

see above

Educator Mental Health Capacity-Building3
The WECDSB will continue to build on the work of the past 3+ years in direct response to school-based input and need. To date, the Board has
offered system-wide professional development and in-servicing directed to specific audiences, i.e. Secondary school CARE committees, psychological
services, and administrators. In order to ensure engagement of mental health professionals within the board, a representative is part of the leadership
team.
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Implementation of Mental Health Promotion and Prevention Programming4
(see chart above and documents attached)

2014-2015 Action Plan
Priority Areas /
Strategic Themes

Standard Processes

Ongoing Quality
Improvement

Initial Scan
Rating/Rationale
for Area of Focus
Lack of consistency
in team response;
confusion re: roles

Key Activities

Needed Resources

Timeline

Organizational Conditions
Job descriptions

Responsibility

Leadership team led by
Cathy Geml, Associate
Director

SMH ASSIST to
provide consistent
measures
Capacity Building

Administrators

Administrators
Community
Partnerships

Friends for Life
oversight
Classroom-based
support in response to
need
Suicide Prevention
programming

Lack of certainty
regarding supports
available, processes
in place

Meetings with
principals

Social Media
(digital
citizenship?)
Amount of students
presenting with
needs

Inservicing

In response to areas
of need identified

Tailoring of Friends
for Life program

End of 2013/2014
school year;
Beginning of
2014/2015 school
year
May 2014

E. Picard
A. Facchineri
J. Ellwood

A. Facchineri

Developing
End of 2013/2014
E. Picard
Partnership with U. of
school year;
Windsor, Dept. of
2014/2015 school
Psychology
year
Implementation of Evidence-Based Mental Health Promotion and Prevention Programming
Some service
D. Tope-Ryan
delivery gaps

Materials review

Ongoing

D. Tope-Ryan
M. Cortese

Mental Health
Leadership Team

31

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 37 of 103

District Mental Health Leadership Team5

Cathy Geml, Associate Director
Dr. Erin M. Picard, Interim Mental Health Lead, Chief Psychologist
Jennifer (Ellwood) Klassen, Mental Health Lead effective August 2014
Amy Facchineri, Vice Principal Safe Schools
Marylou Cortese, Consultant in Student Mental Health
Diane Tope-Ryan, Program Specialist (Behaviour/ABA)
Maria DeRubeis, Attendance Counsellor
Rosemary LoFaso, Superintendent of Safe Schools

Signature:________________________

Signature: _________________________________

Mental Health Lead

Responsible Superintendent
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Windsor-Essex Catholic District
School Board

Learning Together in Faith and Service
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Mission/Vision/Purpose
Windsor-Essex Catholic District School Board

Mission Statement
Every student is a valued and welcomed member of our Catholic learning
environment. When students’ individual strengths and needs are addressed their
growth, development and learning shall be enhanced. All learners will be given
the opportunity to contribute in a meaningful manner within an inclusive
environment.

Vision
Following the teachings and examples of Jesus Christ, our vision is a
partnership consisting of students, parents/guardians, teachers and other
professionals.

Purpose
This handbook was designed for the Educational Assistants of the
Windsor-Essex Catholic District School Board. It is the goal of this handbook to
provide information and guidelines regarding the roles and responsibilities of
the Educational Assistant.

35

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 41 of 103

Roles of the Special Education
Resource Team Members
The Special Education Resource Team is composed of a variety of persons, each having a unique
role to play in developing strategies and plans for students with special learning within our
Board. The in-school team of Principal, Learning Support Services Teacher (LSST), Classroom
Teacher and Educational Assistant are supported by parents, Special Education Coordinators,
Speech-Language Pathologists, Social Workers, Behaviour Specialists, Program Specialists and
Psychology staff, as well as resource staff from outside agencies that may provide additional
support services for students within our Board. By using a team approach, staff is able to gain a
broader insight into strategies and techniques that could be used to support the students.
Participants will vary to match each situation.

Parents/Guardians:
•
•

•
•
•

•
•

are the primary educators of the children entrusted in their care;
provide input into their child’s educational programme by working with Teachers,
Educational Assistants, Principals/Vice-Principals to ensure that their child will grow to
his/her potential;
communicate with school staff and advocate on their child’s behalf;
provide up-to-date medical information about their child;
provide important information about their child’s likes, learning styles, interests and
reactions to situations, and about the talents and skills their child demonstrates in the home
and community;
reinforces and extends the educational efforts of the school team by providing opportunities
to practise and maintain skills in the home;
to collaborate in the Individual Education Plan (I.E.P.) process.

Classroom Teacher:
•
•
•
•
•

communicates with the parents/guardians;
is responsible for the instructional programme, assessment and evaluation, order and
discipline of each student in his/her charge;
designs and implements adaptive programmes;
develops programmes for students with special needs with input from the other members of
the in-school team;
develops the I.E.P. with input from parents/guardians and members of the in-school team.
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Educational Assistant:
•
•
•
•

assists to implement the adapted instructional programmes;
is cognizant of the goals of the I.E.P.;
provides physical support and behaviour management;
communicates necessary input and feedback to the teacher.

Learning Support Services Teacher:
•
•
•
•
•
•

assists classroom teachers in the design of the adapted programmes and the I.E.P. for
students with special learning needs;
works with individual students or groups of students to support their programmes;
assesses and evaluates students;
updates educational data to support the development of the programmes;
meets regularly with Special Education Coordinator and other members of the School-Based
Team.
Provide direct programming

Life Skills Teacher (Secondary):
•
•
•
•
•
•

provides programme planning and instruction for students with special needs;
assists classroom teachers with modifications for individual students;
assists with the development of I.E.P.s;
assists with student scheduling;
works with the Educational Assistants to design and facilitate the schedule for E.A.
assignments;
develops and coordinates transition planning for the student and family.

Special Education Department Head (Secondary):
•
•
•
•
•
•
•

ensures and delivers curriculum that has the necessary modifications/adaptations;
schedules meetings with stakeholders (parents, in-school team, agencies, etc.);
acquires necessary instructional materials from the departmental budget;
assists with student scheduling;
is responsible for the I.P.R.C. process with approval of the Principal;
works with the Principal to design schedules and assignments of Educational Assistants;
works with students.
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Principal/Vice Principal:
•
•
•
•

provides supervision, leadership and support to all staff and students;
ensures the needs of all students are met within the school;
leads the Special Education School-Based Team re: meetings with parents, agencies, etc.;
is responsible for ensuring that members of the Special Education School-Based Team are
fully aware of their duties and responsibilities.

Special Education Coordinator:
•
•
•

•
•
•

serves as an educational resource to classroom teachers and the Learning Support Services
Teacher;
is the coordinator of the Family of Schools team to which he/she is assigned;
serves as a liaison between school personnel, Learning Support Services staff and/or outside
resource services, in order to facilitate smooth delivery of programmes for students with
special learning needs;
participates in ongoing curriculum development;
assists in the development, implementation and assessment of programmes for pupils with
special learning needs;
coordinates and participates in specialized teams that focus on areas of exceptionality.
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Job Function of the Educational Assistant
The Educational Assistant is assigned to a school and reports to the Principal of the school. An
E.A. will:
• assist with the personal and hygienic care of students such as toileting and life skills;
• understand and assist with the physical needs of the student, i.e., allergies, medication,
mobility, lifting, feeding;
• carry out assigned therapeutic, behavioural management or training programmes;
• assist with student activities and supervision;
• assist with the implementation of instructional programmes;
• participate in Identification, Placement and Review Committee (I.P.R.C.) meetings,
case conferences, team meetings, etc., as required;
• assist with the loading and unloading of school busses and taxis as directed;
• administer medication in accordance with Board Policy and Administration
Regulations;
• assist in the preparation of instructional materials and equipment as directed;
• participate in Professional Development activities and BMS training and apply the
knowledge gained from this training;
• maintain current E.A. supply notes, record keeping of logs, charts, etc. as directed;
• assist and encourage student independence;
• be knowledgeable on Board and school philosophy, procedures, and policies (i.e.,
incident reports, medication, etc.).
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Duties and Responsibilities
The Occupational Health and Safety Act of Ontario and the prescribed Regulations apply to all
educational facilities in the province. Both employers and workers have responsibilities for the
health and safety of their workplace.
Under the Act, workers have a duty to report to their Supervisor all hazards and any known
violations of the Act. Likewise, under the Act, employers under Section 25(2) (h) “must take
every precaution reasonable in the circumstances for the protection of the worker.”

Worker Rights:
The Occupational Health and Safety Act gives three basic rights to workers. All workers have
the right to know about hazards in the workplace, including any hazardous material to which
they may be exposed. WHMIS (Workplace Hazardous Materials Information System) is an
example of this right. This right also includes training and information on working conditions.
Employees also have a right to know about violence hazards such as the potential of violent
outbursts and behaviours.
All employees have the right to participate in the health and safety of their workplace.
All Educational Assistants have the right to refuse provided that they follow the steps outlined
on page 12 of this guideline.

Duties of the Employer:

(Section 25, Occupational Health and Safety Act of Ontario)

The employer shall,
•
•
•
•
•
•
•
•
•

Ensure that the measures and procedures prescribed by this Act and the regulations are
carried out in the workplace.
The equipment, materials and protective devices as prescribed are provided and are
maintained in good condition.
The equipment, materials and protective devices provided by the employer are used as
prescribed.
Provide information, instruction and supervision to a worker to protect the health or safety
of the worker.
Instruct, inform and supervise workers to protect their health and safety.
Inform a worker or a person in authority over the worker, about any hazard in the workplace
and train that worker in the handling, storage, and use of any equipment.
Help the Joint Health and Safety Committee or a Health and Safety Representative to carry
out their duties.
Where so prescribed, provide a worker with written instructions as to the measures and
procedures to be taken for the protection of the worker.
Take every precaution reasonable in the circumstances for the protection of the worker.

41

Enclosures for the Special Regular Board Meeting of July 9, 2015

Duties of Supervisor:
•

Page 47 of 103

(Section 27, Occupational Health and Safety Act of Ontario)

The act sets out specific duties for workplace Supervisors (Principals).

A Supervisor shall,
•
•
•
•
•

Ensure that a worker works in the manner and with prescribed devices, measures and
procedures required by this Act and its Regulations.
Ensure that any equipment, protective devices or clothing required by the employer is used or
worn by the worker.
Advise a worker of the existence of any potential or actual danger to the worker of which the
Supervisor is aware.
Where prescribed, provide a worker with written instructions about the measures and
procedures to be taken for the worker’s protection.
Take every precaution reasonable in the circumstances for the protection of the worker.

Duties of the Worker:
A worker shall, (Section 28, Occupational Health and Safety Act of Ontario)
•
•
•

Work in compliance with the provisions of this Act and its prescribed Regulations.
Use or wear equipment, protective devices and clothing that the employer requires.
Report to the employer or Supervisor (Principal) any contravention of the Act or its
Regulations or any health and safety hazard that the worker is aware of.
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Joint Health and Safety Committee
A Joint Health and Safety Committee is an advisory group of worker
and management representatives. It meets regularly to discuss health
and safety concerns, reviews progress and makes recommendations to
the employer.
General Safety Practices
Best Practices for Lifting and Transfers:
The Educational Assistant will be trained in safe lifting and handling by a qualified
professional. Only persons, who have been properly trained, should operate any lift equipment.
In addition, the professional will assess lifting and transferring practices regularly or upon
specific request, for the safety of both staff and student. Should an individual have any
questions regarding lifting, transferring and positioning, they should consult the guide for
caregivers and/or their Supervisor.

Universal Precautions refers to a strategy for protecting health care workers or first aiders
from the transmission of blood-borne organisms. This is done by using barriers to avoid known
means of transmission. The WECDSB trains its Special Education employees in universal
precautions by using the Canadian Red Cross programme entitled, “Yes You Can Prevent
Disease Transmission.” Should you have any questions regarding universal precautions, please
consult the Red Cross manual and/or contact your Supervisor.

Cleaning Solutions approved and provided by the Board must be used in housekeeping
situations such as change tables, feeding trays and tables. In areas where food is prepared, a
specific cleaning solution is provided and must be used. If you are not sure of how to use the
product, please consult with your Supervisor.
Hazard Reporting It is the responsibility of every worker to report all hazards to their
Supervisor. If corrective action has not taken place within a reasonable time, a report should be
submitted to the on-site safety representative.

WHMIS refers to the Workplace Hazardous Materials Information System. On an annual
basis, all WECDSB employees should receive the WHMIS training. If you have not received
your WHMIS training, please contact your Supervisor.
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Work Refusal Procedures
A worker may refuse to work where he/she has reason to believe that,
a) any equipment, machine, device or thing the worker is to use or operate is likely to
endanger himself/herself or another worker;
b) the physical condition of the workplace in which he/she works is likely to endanger
himself/herself.
c) workplace violence is likely to endanger himself or herself or
d) any equipment, machine, device or thing he or she is to use or operate or the physical
condition of the workplace or the part thereof in which he or she works or is to work
in the contravention of this Act or the regulations and such contravention is likely to
endanger himself, herself or another worker. R.S.O. 1990, c O.1 s. 43(3); 2009,
c.23,s. 4 (2).
Upon refusing to work or do particular work, the worker shall promptly report the
circumstances of the refusal to worker’s employer or Supervisor who shall forthwith investigate
the report in the presence of the worker and in the presence of one of the following:
1)
a committee member who represents the worker;
2)
a health and safety representative; or
3)
a worker who because of knowledge, experience and training is selected by
a trade union to represent its workers.
Until the investigation is completed, the worker shall remain in a safe place. Following the
investigation, the worker may continue to refuse work if he/she has reasonable grounds. The
employer, the worker or a person representing the worker shall cause an inspector to be called.
The inspector shall, following the investigation, decide whether the machine, device, thing or
workplace is likely to endanger the worker. The inspector shall give his/her decision in writing,
as soon as possible, to the employer, the worker and the worker representative. Pending the
investigation and decision of the inspector, no worker shall be assigned to use or operate the
equipment, machine, device or thing or to work in the workplace being investigated unless, in
the presence of the worker representative, the worker has been advised of other’s work refusal.
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Behaviour Tracker
All incidents between the Educational Assistant and student with special learning needs
(including incidents involving physical intervention, physical contact, or non-physical contact)
are to be recorded in order to track a pattern of behaviour.
The board has developed a Behaviour Tracker application that is available through the board’s
public web site. Through the Behaviour Tracker, an Educational Assistant is responsible for
reporting all incidents of concerning behaviour where there was physical contact between the
Educational Assistant and the student, as well as those incidents where there was no physical
contact.
The Educational Assistant is also responsible for maintaining monthly behaviour logs detailing
concerning behaviour. The log is to be submitted to the Principal at the end of each month. The
school-based team will use the information provided in the Behaviour Log and the incident
reports to inform discussion and determine best strategies and next steps for a behaviour
management intervention plan for the individual student. The Behaviour Log is to be kept at the
school site for reference at team meetings.

Accident Report
All employee injuries must be reported immediately to the Principal. (Accident/Injury report).
Forms are filled out by the Principal and sent to the Human Resources Department
electronically.

Physical Intervention
“Physical intervention refers to a preventative procedure employed in exceptional circumstances
where there is a realistic concern that a student may injure himself/herself or others or cause
significant damage.” All staff members shall resolve disruptive or out of control behaviour by
using their BMS training and employing the least intrusive means possible. All such
interventions shall be reported through the Board’s Behaviour Tracker application.

Student Profile
This is a confidential document that gives the Teacher, Educational Assistant and supply staff a
quick, concise understanding of the student and their needs.
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Violence Prevention in the Workplace
(H:19 Violence Prevention in the workplace/H:08 workplace harassment/ST:05 Student Discipline Policy).

1.

The Windsor-Essex Catholic District School Board shall support and endorse the provision
of a safe, secure and orderly environment in which people may learn, work and participate
in an atmosphere of mutual respect in accordance with the Board’s Mission, Vision and
Goals.

2.

The Board shall not tolerate violence involving staff, students or others while on Board
property and at Board sponsored programmes.

3.

The Board shall inform all students, staff, parents and members of the community of their
responsibility for the creation of an environment that is safe, harmonious and respectful.

4.

The Board shall provide appropriate and ongoing intervention measures and, when deemed
necessary, shall administer disciplinary action.

Reporting Workplace Violence:
All incidents of violence, real or threatened, must be reported to the Principal immediately. The
Principal will investigate and act as required in accordance with the appropriate Board
policy/procedure.
Any employee of the board who becomes aware that a student at a school may have engaged in
an activity for which suspension or expulsion must be considered, must report the matter to the
principal as soon as reasonably possible. The employee must consider the safety of others and
the urgency of the situation in reporting the incident, but, in any case, must report it to the
principal no later than the end of the school day. In cases where an immediate action is required,
a verbal report to the principal may be made, but a written report must be made within the
prescribed form when it is safe to do so.
Board employees who work directly with students, including administrators, teachers, nonteaching staff including Educational Assistants, must respond as required under the Education
Act and regulations to student behaviour that is likely to have a negative impact on the school
climate. Such behaviour includes all inappropriate and disrespectful behaviour at any time at
school and at any school-related event if, in the employee’s opinion, it is safe to respond to it.
Such inappropriate behaviour may involve swearing, homophobic or racial slurs, sexist
comments or jokes, graffiti, or vandalism, and behaviour identified under sections 306 and 310
of the Education Act.
If an incident occurs which causes injury to another student the Principal or designate will fill
out the electronic OSBIE form.
If an incident occurs involving staff and the staff member requires medical treatment or lost time,
the Principal will be informed immediately and will file an “Incident/Injury Report” found in the
Board forms folder and submit to the Board’s WSIB specialist.
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Incident Follow-up:
Incident follow-up occurs after the incident has been investigated and recommendations made.
Training programmes may need to be re-designed to meet the needs of all employees. Incident
follow-up allows closure and assures that all the lessons that can be learned from a situation are
applied to preventing future incidents. The credibility of any workplace violence prevention
programme depends on how quickly and effectively reports and actions are handled.

Conducting Review:
An annual review of this handbook will be conducted by management in consultation with
representation from CUPE and the Joint Health & Safety Committee representative.
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BEHAVIOURAL INTERVENTION
GUIDELINES
The following are proactive interventions utilized by the Windsor-Essex Catholic District School
Board to ensure the safe environment of staff and students:
•

Annual Behaviour Management Systems Training (BMST) of all Educational
Assistants is provided – Human Resources Department tracks and upgrades
certification.

•

Principals and Learning Support Services Teachers have had training in BMS.

•

There is ongoing annual professional development for Educational Assistants.
When a supply Educational Assistant or supply teacher arrives at the school, student
profiles are available at the office for their review. Employees are informed about
the Code of Conduct and other applicable workplace safety policies.

•

In the event that an Educational Assistant is absent, it is the Principal’s practice to
place, at his/her discretion, another Educational Assistant from the school who is
familiar with the needs of the student with the child who has behaviour challenges,
and to place the supply Educational Assistant with a student who has fewer needs.

•

The classroom teacher has an emergency plan readily available to inform the
substitute teacher of the potential of a student with aggressive behaviour.

•

Educational Assistants shall report through the Behaviour Tracker and monthly
behaviour logs to track patterns of behaviour that can invite discussion on behavior
management.

•

Students with behavioural needs may have an I.E.P. and /or a Behaviour Plan and /or
a Safety Plan to address their needs.

•

An intercom is available in each room so the staff can immediately call the office
when necessary.

•

Some schools may develop a code word to indicate an emergency.

•

Walkie-talkies are supplied to staff as required by the Principal.
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•

If necessary, the Special Education Coordinator will facilitate a team meeting with
school personnel to review and assist with specific situations.

•

If necessary, the Principal may suggest to the parents to have the child receive an
updated physical from the doctor.

•

Protective clothing is provided as required.

•

As a last resort, Principals call 911.
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Definitions
CCAC:

The Community Care Access Centre provides services for
students with special needs. These include speech, physiotherapy
and occupational therapy.

Children First:

The Children First provides diagnostic and treatment services to
pre-school children from ages two to six who experience social,
emotional, and learning difficulties. A day Treatment Programme
and an Integrated Programme attempt to facilitate each child’s
optimal growth, development and integration within the family and
into the community-at-large. The Integrated Programme consists
of children of treatment status as well as normative status children
from the community.

CEC:

The Council for Exceptional Children is an organization which
provides support and information through various publications to
parents, teachers and other professionals who work with students.

EA:

Educational Assistants provide support for specially designed
student programmes which are outlined in their Individual
Education Plans. They also provide input into the development
of the IEP.

Glengarda:

Glengarda is an agency school (part of RCC) which provides
specialized programmes for the treatment of behavioural and
learning problems. Access is through a Central Intake Process in
the community.

IEP:

An Individual Education Plan is designed to meet the individual
needs of students, which cannot be met through regular class
programming. The plan is made following the identification of the
skill areas requiring additional programming.

IPRC:

This Identification, Placement and Review Committee is made
up of the Superintendent of Learning Support Services or designate
(Special Education Coordinator), a team of two Principals (one as
chairperson and another Principal to act as a team member). Other
members that should attend are the parent(s)/guardian(s),
Principal/Vice Principal, Learning Support Services Teacher
and/or Classroom Teacher, and student if applicable.

JMC:

The John McGivney Children’s Centre provides services for
students with severe physical disabilities.

50

Enclosures for the Special Regular Board Meeting of July 9, 2015

Learning Disability:

Page 56 of 103

The Ministry of Education defines learning disability as one of a
number of neurodevelopmental disorders that persistently and
significantly has an impact on the ability to learn and use academic
and other skills and that:
• affects the ability to perceive or process verbal or non-verbal
information in an effective and accurate manner in students who have
assessed intellectual abilities that are at least in the average range;
• results in (a) academic underachievement that is inconsistent with the
intellectual abilities of the student (which are at least in the average
range) and/or (b) academic achievement that can be maintained by
the student only with extremely high levels of effort and/or with
additional support;
• results in difficulties in the development and use of skills in one or
more of the following areas: reading, writing, mathematics, and work
habits and learning skills;
• may typically be associated with difficulties in one or more cognitive
processes, such as phonological processing; memory and attention;
processing speed; perceptual-motor processing; visual-spatial
processing; executive functions (e.g., self-regulation of behaviour
and emotions, planning, organizing of thoughts and activities,
prioritizing, decision making);
• may be associated with difficulties in social interaction (e.g.,
difficulty in understanding social norms or the point of view of
others); with various other conditions or disorders, diagnosed or
undiagnosed; or with other exceptionalities;
• is not the result of a lack of acuity in hearing and/or vision that has
not been corrected; intellectual disabilities; socio-economic factors;
cultural differences; lack of proficiency in the language of
instruction; lack of motivation or effort; gaps in school attendance or
inadequate opportunity to benefit from instruction.

LSST:

The Learning Support Services Teacher was formerly referred to
as the Learning Enrichment Teacher. LSSTs have direct contact
with students, participate in the development of their programmes,
and support the classroom teacher.

Maryvale:

Maryvale is an agency school that provides programmes designed
to assist elementary and secondary students with behavioural
problems that interfere with their ability to learn and function
within the classroom setting. Access is through a Central Intake
Process in the community.

Peer Helpers:

Peer Helpers are students enrolled in a Catholic Studies course or
a special Peer Helper course in a secondary school. In addition to
the course requirements, the students may volunteer to act as
buddies or companions for students within a school. Peer Helpers
do not duplicate duties provided by the Educational Assistants.
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RCC:

The Regional Children’s Centre provides services for students
experiencing both learning and behaviour/emotional problems.
Access is through a Central Intake Process in the community.
Referrals to intake can be made directly by parents.

SEA:

The Special Equipment Amount provides Ministry funding for
equipment for students with special needs.

SEAC:

Special Education Advisory Committee.
A committee of Board officials and local parent representatives of
provincially chartered organizations who advise the Board on
issues relating to education of students with special needs in the
system.

SEPPA:

The Special Education Per Pupil Amount is a grant from the
Ministry of Education and Training based on the number of
students enrolled in a school board. It provides basic special
education funding for each school board.

SIP:

Special Incidence Portion is Ministry funding for extra staff
support to ensure the health and safety both of students who have
extraordinarily high needs related to their disabilities and/or
exceptionalities and of others at school.

Special Education
Team:

The Special Education Team is composed of personnel
from the Learning Support Services department.

Student Support Services The Student Support Services Team is a multi disciplinary team
Team:
that supports students well being, academic achievements, safe
schools, mental health and well being, equity and inclusivity and
special education initiatives in our schools.
Students with
Special Needs:

Students with Special Needs include those who are intellectually
gifted as well as those with developmental, intellectual,
communication, physical disabilities and behavioural needs.
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Policies/Procedures/Forms
Board employees should be familiar with all Board policies and procedures. The following
may be of particular relevance to the Educational Assistant:
A:14 Promoting and Supporting Equity and Inclusion within a Catholic Community
A:30 Privacy
A:31 Accessibility Standards for Customer Service
PrA:31 Accessibility Standards for Customer Service
H:06 Workplace Health & Safety
H:08 Workplace Harassment
H:10 Employee Injuries/Illness
H:18 Internet Acceptable Uses - Employees
H:19 Violence Prevention in the Workplace
SC:08 Child Abuse Reporting
Pr SC:08 Procedures for Reporting Suspected Child Abuse
SC:15 Code of Conduct
ST:05 Student Discipline Policy
Pr ST:05 Student Discipline Procedure
ST:11 Student Health Support (including Medication Administration at School)
Pr ST:11 Student Health Support (including Medication Administration at School)
Pr ST:11 FORM A - Request and Authorization for Administration of Medication at School
Pr ST:11 FORM B - Student Health Support Plan
Pr ST:11 FORM C - Record of Medication Administration at School
External Resource Document: Windsor-Essex County Health Unit - Diabetes Resource Package
ST:11A Anaphylaxis Policy
Pr ST:11A Anaphylaxis Procedure (Including Administration of Emergency Medication)
Pr ST:11A FORM A - Individual Anaphylactic Plan (With Plan for Emergency Treatment)
Pr ST:11A FORM B - Request and Authorization for Administration of Epinephrine Auto-Injectors at School
(including Epi-Pen®/Epi-Pen Jr. ®/Twinject®) (with Fact Sheet)
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Pr ST:11A FORM C - Anaphylaxis Education Training - Attendance Record
ST:18 Physical Intervention
External Resource Document: Windsor-Essex County Health Unit - A Checklist for Elementary Schools
External Resource Document: Windsor-Essex County Health Unit - A Checklist for Secondary Schools

PLEASE NOTE:
**All policies/procedures may be accessed through the Board’s public website
under “BOARD POLICIES”. Specific forms may also be available through the
Board’s First Class System.
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Psychological Assessment: Approaches and Tools
The psychological services staff members at the Windsor-Essex Catholic District
School Board use a variety of psychological assessment tools to help identify areas
of strength and need among students referred for assessment. To be eligible for
assessment, a student must first have been brought forward and discussed at both
Step 1 and Step 2 meetings. Psychological Services staff members are to be
present at Step 2 meetings and, with input provided by school personnel and
parents, must decide whether there are sufficient grounds to move forward to
assessment. Once added to the assessment list, students will be seen in priority
sequence.
Data is key to making decisions about a student’s need for assessment. To
determine whether appropriate interventions have been implemented and whether
instruction is responsive to individual needs, the WECDSB has moved away from
using summative measures for decision making purposes. These summative
measures include traditional tests such as the WRAT and the Brigance. These socalled mastery measures are meant to be used infrequently and are not suited to
monitoring of student progress over time. Formative assessment tools are
currently being used. These Curriculum Based Measurement (CBM) tools are
more appropriate to the goals of monitoring student progress and making decisions
about the timeliness and appropriateness of interventions recommended. As these
are quick and easy-to-administer, these do not take away from valuable
intervention time.
Currently, a flexible battery approach to assessment is being used by Psychological
Services staff members. At the core of this battery are tests of cognitive ability and
academic achievement. Additional tests are used on an as-needed basis and are
driven by the referral question and the findings from the core test battery. The
most recent versions of tests are being used, and a Canadian norm base referenced
wherever possible. The following provides a summary of tests available for use by
material specific domain. Questionnaires completed by teachers and sent home to
parents are intended to assess a student’s coping and adjustment and determine
whether there are behaviours present that have the potential to interfere with
learning. This is consistent with research to suggest the presence of such concerns
among the overwhelming majority of students who struggle in school.
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Core Battery
Age-Appropriate Wechsler scale:
• Wechsler Preschool and Primary Scale of Intelligence – Third Edition
• Wechsler Intelligence Scale for Children – Fourth Edition
• Wechsler Adult Intelligence Scale – Fourth Edition
Academic Achievement
• Wechsler Individual Achievement Test – Second Edition
• Gray Oral Reading Tests – Fourth Edition
Emotions and Behaviour
•
•
•
•

Behavior Assessment System for Children – Second Edition
Behavior Assessment System for Children – Second Edition
Achenbach System of Emprically Based Assessment
Behavior Rating Inventory of Executive Function

Supplementary Measures
•
•
•
•
•
•
•
•
•
•
•
•

Wechsler Nonverbal Scale of Ability
Reynolds Intellectual Assessment System
California Verbal Learning Test – Children’s Edition
Beery Buktenica Developmental Test of Visual Motor Integration
NEPSY-II
Delis-Kaplan Executive Function System
Children’s Memory Scale or Test of Memory and Learning – Second Edition
Peabody Picture Vocabulary Test – Fourth Edition
Expressive Vocabulary Test – Second Edition
Sentence Memory Test
Grooved Pegboard
Test of Everyday Attention for Children
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Assistive Technology Trial Training Checklist – J/I
Student Name:
School:
Trial Start:

Teacher:
Grade:
Trial Completion:

Computer Hardware and File Management:
Skill

Date of
Training

Comments

Date of
Training

Comments

Identify computer peripherals and function
Correctly turn on and off the computer
Proper care and safety management of a computer system
Create subject files in a specific location.
Open and save files in specific location.
Able to use a memory key to open and save files.
Proper use of file organization techniques (naming files)

Kurzweil 3000
Skill
Open a saved file (text or scanned) in Kurzweil.
Scan text using Kurzweil.
Save scanned text into a subject specific folder.
Adjust the voice, reading rate, reading segment and speed.
Highlight text and erase highlights.
Insert text notes and sticky notes.
Insert text notes manually and with the icon button.
Erase text notes and learn to change font and colour.
Extract highlights, text notes and sticky notes.
Use the Kurzweil dictionary. (Also introduce cut and paste).
Open a text file for word processing.
Use Word Processing Tools – Spell Check and Word
Prediction
Tile two documents. (Window – Tile Vertically)
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CoWriter
Skill

Date of
Training

Comments

Date of
Training

Comments

Open CoWriter with Write Outloud.
Use CoWriter with another application or program.
(Word Processor)
Adjust the settings: prediction and speech

Write Outloud
Skill
Use the talking word processor.
Use the Speak function to read typed text.
Use the spell check and dictionary.
Properly save work.

Teacher Training Offered

Yes

No

OBSERVABLE CHANGES IN STUDENT – CHECK ALL THAT APPLY – TEACHER COMPLETES
Quantity/ Initiative

Quality

Independence

Accuracy

Productivity

Efficiency

Increased access to curriculum

Attitude

Other:

RATE THE STUDENT’S PERFORMANCE IN THE FOLLOWING AREAS – TEACHER COMPLETES
Computer Usage:

Computer software is utilized consistently.
Computer is used to access curriculum.
Positive student attitude towards computer.

Yes
Yes
Yes

No
No
No

Principal Signature:_______________________________________

Teacher Signature:________________________________________
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IPRC - Elementary 7 Year Trend

59

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 65 of 103

IPRC - Secondary 7 Year Trend
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Model of Service Delivery – Student Support Services

Home
ELEMENTARY
CARE
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SAFE SCHOOLS

TEAM
REVIEW
CENTRAL
INTAKE
PRINCIPAL/ VICE
PRINCIPAL INPUT

PLAN OF
ACTION
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LEARNING
SUPPORT

Mental Health
Lead

SERVICES

Chief
Psychologist

CONSULTANT
SMWB

DOCUMENTED
CONSULTATION

EQUITY &
DIVERSITY
SECONDARY
CARE
COMMITTEE

DIRECT ROUTE
FAITH
FORMATION

Community
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Provincial and Demonstration Schools
• Robarts school for the deaf
http://www.psbnet.ca/eng/schools/robarts/general_information.html
• Child and Parent Resource Institute (C.P.R.I.)
http://www.cpri.ca/content/home/home.aspx
• Amethyst Demonstration School
http://www.psbnet.ca/eng/schools/amethyst/index.html
• W.Ross Macdonald
http://www.psbnet.ca/eng/schools/wross/index.html
• Ernest C. Drury School
http://www.psbnet.ca/eng/schools/ecd/index.html
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Special Equipment Amount (SEA)
The Ministry of education provides funding to school boards to assist with the cost
of equipment essential to support students with special education needs. The
Windsor-Essex Catholic District School Board pays the first $800 of each claim.

Year
2011-2012

Number of
Students
154

Total of Individual Claims
$250,659

2012-2013

208

$178,297

2013-2014

201

$227,204

2014-2015

281

$189,000

Board Policy: ST:24 Special Education Equipment
Please access through the Board website provided below:
http://www.wecdsb.on.ca/pdf/policies/ST24.pdf
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The per pupil amount has significantly improved access to computers and related software this
school year. More students than ever before are accessing their SEA technology regularly and
using assistive technology to improve their school achievement. Beginning in September of
2014, the WECDSB began the purchase of Chromebooks as the primary source of hardware
purchase with SEA funds. This represented a change in purchase strategy from Apple iPads
which were the primary hardware purchase in 2013-14. The main reason for the change in
strategy was due to a board wide move to a Google Chrome platform. The WECDSB now has
its own domain within Google Drive called mytools2go. This allows students to complete their
school work on one of the applications available in Google Drive, with the primary word
processing tool now being Google Docs. As a result, we needed a piece of software that would
integrate well with Google Docs so that students with special education needs would have access
to word processing tools while completing written assignments. Read&Write (by Texthelp) is
that tool. This piece of software integrates directly into Google Docs and allows students access
to tools such as speech to text, text to speech, a vocabulary builder, word predictor and more. It
also provides accessibility tools for both the internet and PDFs. We are happy to report that this
move has been a success. Our feedback from schools this year has shown us that students who
are using their assistive technology, purchased with SEA funds, are making positive gains in
several areas. A segment of the actual data from the school response forms are illustrated below.
The faded number on the right represents the percentage of students who have improved in this
area.

Observable Changes in Student
Choose all items that apply to student
Improvement in initiative

51

60.7%

Improvement in quality of work

56

66.7%

Increased independence

58

69%

Improved attitude

46

54.8%

Increased access to curriculum

60

71.4%

There are no observable changes

12

14.3%

Overall, the student is using the Chromebook and assistive technology effectively
Yes

68

81%

No

16

19%
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Accessibility of School Buildings
Purpose of the Standard
To provide the ministry with further details of the board’s multi-year plan, which
was previously submitted to the ministry, for improving accessibility for students
with physical and sensory disabilities, and to provide the public with this
information.
A summary of the board’s multi-year capital expenditure plan for improving
accessibility to its school buildings, grounds, and administration offices,
including resources dedicated to providing barrier-free access in the coming
school years.
Capital projects that improve accessibility for students within the board are funded
by the Ministry for students with special needs.
Projects are undertaken as required when students move to schools that require
improvements that will meet the unique needs of the students. Schools within the
Board have had improvements made to accommodate students and these
improvements stay with the school and provide improved accessibility for all.
Board Policy A:31 Accessibility Standards for Customer Service
Administrative Procedure PR A:31 Accessibility Standards for Customer
Services
Please access through the Board website provided below:
http://www.wecdsb.on.ca/pdf/policies/A31.pdf
http://www.wecdsb.on.ca/pdf/policies/PrA31.pdf

New schools are built to meet the new standards of practice in place for
educational institutions in Ontario.
At the Accessibility committee meetings the following items were discussed:
• Volunteers coming into the schools will be trained regarding WIMIS.
• Committee is investigating if there is a generic template for general
information for emergencies and have it in place for this school year. This
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information should be proved in an orientation package for school
volunteers that are regulars in the school setting.
• Update the Board website on an ongoing bases with new information.
• Evacuation chairs have been installed in all necessary buildings with second
and third floors and training has been completed.

Windsor-Essex Catholic District School Board’s Multi-Year Accessibility Plan for
the period December 2012 to December 2017.
Please access through the Board website provided below:
http://www.wecdsb.on.ca/pdf/board/Accessplan12-17.pdf
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Transportation
Types of Students who are eligible to receive transportation
1. Students in special education programs (including students who are in
regular classrooms) with developmental disabilities, cognitive delays,
physical challenges, behaviour, and/or multiple exceptionalities.
2. Students in education programs in care, treatment or correctional facilities.
3. Students attending provincial and demonstration schools.
The Special Education Coordinator, in cooperation with the Superintendent of
Special Education and the transportation department will consider the unique needs
of each student and determine the best mode of transportation required to meet the
safety needs of the student. This may dictate specially equipped vehicles with
limited seating, special attachments and specially trained staff. This may include
students who are diabetic, have severe allergic reactions, have seizures or severe
behavioural or other health disorders.
Any special requirements for the safe transportation of students with special needs
are developed in coordination with advice given by the parents to the board
personnel, and reports from qualified professionals (ie. Occupational Therapists)
and the transportation consortium (consisting of the Windsor-Essex Catholic
District School Board, the Greater Essex County District School Board, and
Conseil scolaire de district des école catholiques de Sud-Ouest) along with any
other medical information that may be necessary.
Board Policy A:20 Transportation Procedures
Please access through the Board website provided below:
http://www.buskids.ca/policies.html
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Partnerships with External Agencies
Partnerships with external agencies for provision of services by regulated health
professions, regulated social service professionals and paraprofessionals (PPM
149).
Please access through Ministry website provided below:
http://www.edu.gov.on.ca/extra/eng/ppm/ppm149.pdf
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Teen Health Centre
Windsor Regional Children’s Center
Community Living Windsor-Essex
Autism Ontario
Canadian Hearing Society
Canadian Mental Health Association
Canadian National Institute for the Blind
Learning Disabilities Association Windsor-Essex
Learning Disabilities Association of Ontario
John McGivney Children’s Centre
Maryvale
New Beginnings
United Way
VIEW
Windsor Essex Children’s Aid Society
Windsor Essex County Health Unit
Windsor Down Syndrome Association

Board Policy: PrF:01A Procedure for Partnerships with External Agencies:
Supplemental Student Services.
Please access through the Board website provided below:
http://www.wecdsb.on.ca/pdf/policies/PrF01A.pdf
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Partnerships - Student Placements
St. Clair College
• Child and Youth Workers (CYW) Program
• Educational Assistant (EA) Program
• Early Childhood Educators (ECE) Program
University of Windsor
• Faculty of Nursing Program
• Practicum in Developmental Psychology
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ADDITTIONAL RESOURCES
A Parent’s Guide to Special Education
Please access through the Board website provided below:
http://www.wecdsb.on.ca/pdf/lsst/ParentGuide-SpecEd.pdf
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Community Support Services
Please access through the websites provided below:
We R Kids Mental Health - http://werkidsmentalhealth.ca/
The Easter Seal Society - http://www.easterseals.org/
Canadian Down Syndrome Society - http://www.cdss.ca/
Learning Disabilities Association of Ontario - http://www.ldao.ca/
Learning Disabilities Association of Windsor-Essex - http://www.ldawe.ca/Autism Count Us In (JK, SK and Grade 1) - http://web4.uwindsor.ca/countusin
Windsor Community Living -http://www.clwindsor.org/
Essex County Community Living - http://communitylivingessex.org/ecom.asp?
Maryvale -http://www.maryvale.ca/
Integration Action for Inclusion - http://www.integration-inclusion.com/

Ministry of Education/Public website about Special Education.
Please access through the Ministry website provided below:
www.edu.gov.on.ca/eng/parents/speced.html
Ministry of Education/ The Individual Education Plan (IEP) A resource guide
2004.
Please access through the Ministry website provided below:
http://www.edu.gov.on.ca/eng/general/el emsec/speced/guide/resource/iepresguid.pdf

Ministry of Education/Transition Planning. A resource guide 2002.
Please access through the Ministry website provided below:
http://www.edu.gov.on.ca/eng/general/elemsec/speced/transiti/transition.html
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SPECIAL EDUCATION ADVISORY COMMITTEE (SEAC)
FOR THE TERM DECEMBER 1, 2014
TO NOVEMBER 20, 2018
ASSOCIATION

MEMBER

ALTERNATE

Community Living Windsor/Essex

John McMahon

No appointment

Easter Seals

Joanne Zeiter

No appointment

Windsor Down Syndrome Association

No appointment

Cindy Tracey

Learning Disabilities Association

Shelley Lavoie

No appointment

Autism Ontario Windsor-Essex

Rose Lamug

No appointment

VIEWS - Support for the Families of
Blind & Visually Impaired Children

Melanie Allen

No appointment

Principal’s Association

John Riberdy
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SEAC MEETING SCHEDULE 2015 – 2016
The following are the proposed dates for the SEAC meetings for the 2015-2016
school year.
SEAC meetings are held on the third Thursday of each month as in previous years.
SEAC will not hold meetings in the months of December and March, unless
required.

Thursday September 17, 2015
Thursday October 15, 2015
Thursday November 19, 2015
December – NO MEETING
Thursday January 21, 2016
Thursday February 18, 2016
March – NO MEETING
Thursday April 21, 2016
Thursday May 19, 2016
Thursday June 16, 2016
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Appendix 1

Windsor-Essex Catholic
DISTRICT SCHOOL BOARD
_______________________________________

MULTI-YEAR
ACCESSIBILITY PLAN
FOR THE PERIOD DECEMBER 2012 TO DECEMBER 2017
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

MULTI-YEAR ACCESSIBILITY PLAN
WINDSOR-ESSEX CATHOLIC
DISTRICT SCHOOL BOARD
December 2012 – December 2017†
Prepared by
Accessibility Planning Committee

In accordance with
Accessibility for Ontarians with Disabilities Act
Integrated Accessibility Standards Regulation

December 2012
Reviewed and revised

August 25, 2014
This publication is available through the Windsor-Essex Catholic District School
Board’s


website (www.wecdsb.on.ca → BOARD → Accessibility)



Catholic Education Centre



School Libraries



In accessible formats upon request*
*Contact the Catholic Education Centre

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

TABLE OF CONTENTS
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Section
1.
Aim
2.
Objectives
3.
Commitment to Accessibility Planning
4.
Description of the WINDSOR-ESSEX CATHOLIC District
School Board
5.
Members of “Accessibility Planning Committee”
6.
Strategy for prevention and removal of barriers
7.
Barrier-Identification Methodologies
8.
Recent Barrier Removal Achievements
9.
Barriers to be addressed in 2012-2017 Multi-Year Plan
10.
Review and Monitoring Process
11.
Communication of the Plan

4
4
4
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7
7
8
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10-15
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Glossary of Terms
AODA – Accessibility for Ontarions Disabilities Act
SEAC – Special Education Advisory Committee
OASBO – Ontario Association of School Business Officials
OCSBOA - Ontario Catholic School Business Officials Association
ODA – Official Development Assistance
IASR – Integrated Accessibility Standards Regulation
WSIB – Workplace Safety and Insurance Board
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

1.0

Aim
This multi-year Accessibility Plan is developed in accordance with the
Integration Accessibility Standards Regulation under the Accessibility for
Ontarians with Disabilities Act, 2005. It incorporates the intentions of the
Board to meet its obligations under the Ontarians with Disabilities Act, 2001.
The Plan describes the measures that the Board will take over the five year
period from 2012-2017 to identify, remove and prevent barriers to people
with disabilities who work, learn and participate in the School Board
community and environment including students, staff, parents and guardians,
volunteers and visitors to the Board and its schools. The plan will be guided
by the Board’s Accessibility Standards-Policy Statement (Policy Referencelink).

2.0

Objectives
This Plan:

3.0

1.1

Describes the process by which the WINDSOR-ESSEX CATHOLIC District
School Board will identify, remove and prevent barriers;

1.2

Reviews recent efforts of the WINDSOR-ESSEX CATHOLIC District
School Board to remove and prevent barriers;

1.3

Describes the measures the WINDSOR-ESSEX CATHOLIC District School
Board will take in the period 2012-2017 to identify, remove and prevent
barriers;

1.4

Makes a commitment to provide an annual status report on the Board’s
implementation of the multi-year accessibility plan;

1.5

Makes a commitment to review and update the multi-year accessibility
plan at least once every 5 years;

1.6

Describes how the WINDSOR-ESSEX CATHOLIC School Board will make
this accessibility plan available to the public.

Commitment to Accessibility Planning
The Director of Education has authorized the Accessibility Committee to
prepare an accessibility plan that will enable the Windsor-Essex Catholic
District School Board to meet these commitments.

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

The WINDSOR-ESSEX CATHOLIC District School Board is committed to:
3.1

Maintaining an Accessibility Planning Committee;

3.2

Continuing the process of consulting with the Special Education
Advisory Committee and with persons with disabilities;

3.3

Ensuring, wherever practicable, that Board policies, procedures and
practices are consistent with the principles of accessibility and
inclusive/universal design. The Accessibility Planning Committee will
provide input re: accessibility issues, where appropriate, with regard to
new policies and procedures and to those under review;

3.4

Improving access to facilities, policies, programs, practices and services
for students, staff, parents/guardians, volunteers and members of the
community. Consideration of ongoing identification of barriers will be
the responsibility of the Accessibility Committee and will, wherever
practicable, be incorporated in the multi-year plan.

The Director of Education has authorized the Accessibility Committee to
review and update the Multi-Year Accessibility Plan that will enable the
WINDSOR-ESSEX CATHOLIC District School Board to meet these
commitments.
4.0

Description of the Windsor-Essex Catholic District School Board
The Windsor-Essex Catholic District School Board is an inclusive English-language
Catholic school board, with a projected daily enrolment of 20, 506 in 2014-15. It operates
36 elementary and 9 secondary schools. French Immersion is available at 4 elementary
and 4 secondary schools.

Mission Statement and Visions and Goals of the Windsor-Essex Catholic District
School Board
MISSION STATEMENT
"We will strive, as a partnership of school, family and parish, to provide our
students with a quality Catholic education rooted in Gospel teachings, enabling all
to grow to their potential."

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
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VISION & GOALS

Faith Development


We seek to make Catholic faith integral to all aspects of our lives and
learning.



We provide meaningful and ongoing Catholic faith formation for all students
and employees.



We foster, through "Our Journey to Holiness"*, a spirit of kindness,
compassion and service to the community.



We create, in all our places of learning and labour, welcoming, inclusive and
safe environments in which the dignity and worth of each individual is valued
as being in the image and likeness of Christ.



We embrace the "Ontario Catholic School Graduate Expectations"* as the
desired outcomes for all our students as they pursue educational excellence.

Student Achievement


We challenge all our students to become critical thinkers, effective
communicators and problem-solvers through the development of literacy and
numeracy skills.



We nurture well-rounded, faith-filled and contributing citizens by developing
knowledge, understanding and skills in sciences, arts, humanities, languages
and technologies.



We enrich intellectual, physical, emotional, spiritual and health and wellbeing.



We encourage effective communication among all partners in Catholic
education to enhance students' achievement and spiritual growth.



We support the professional development of all employees through training,
mentoring and sharing best practices, enabling them to enrich the educational
experiences of our students.

* Our Journey to Holiness. Windsor-Essex Catholic District School Board
* The Ontario Catholic School Graduate Expectations. Institute for Catholic
Education

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

5.0

Members of Accessibility Committee

Working Group
Member
Tish Hedderson
Cathy Geml
Lorne Rocheleau
Gary McKenzie
Tony Gebrail
Colleen Norris

Department
Secondary School Principal
Chairperson
Associate Director
Student Support Services
Manager of Maintenance &
Risk Assessment
Elementary School Principal
Senior Manager HR & Policy
Development

Contact Information
Phone: 519-735-3326
e-mail: tish_hedderson@wecdsb.on.ca
Phone: 519-253-2481 ext. 1202
e-mail: cathy_geml@wecdsb.on.ca
Phone: 519-253-2481ext. 1155
e-mail: lorne_rocheleau@wecdsb.on.ca
Phone: 519-253-2481 ext. 1137
e-mail: gary_mckenzie@wecdsb.on.ca
Phone:519-945-7501
e-mail: tony_gebrail@wecdsb.on.ca
Phone:519-253-2481 ext. 1122
e-mail: colleen_norris@wecdsb.on.ca

The Accessibility Planning Committee held 3 meetings between August 27,
2013, December 9, 2013 and April 14, 2014 to update/review the Multi-Year
Accessibility Plan for 2012-17.
The Multi-Year plan was reviewed at the meeting on August 25, 2014.
Meetings will also be held on September 25, 2014, December 8, 2014 and
and April 13, 2015.
(Note: The above list is based on typical composition of Accessibility
Committee.)
6.0

Strategy for prevention and removal of barriers
Beginning in September 1, 2001, the principles of inclusionary practice,
freedom from barriers and accessible environments have informed all
WINDSOR-ESSEX CATHOLIC District School Board policies, programs,
procedures and services. Through the annual accessibility plan status report
process implemented under the Ontarians with Disabilities Act, 2001, the
WINDSOR-ESSEX CATHOLIC District School Board’s programming, policies
and practices have been assessed to ensure continuous improvement in
accessibility. This process will continue through the establishment of a multiyear accessibility plan which places particular emphasis on the provisions of
the regulations made under the AODA with regard to customer service,
information and communications, employment and school transportation.

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

7.0

Barrier Identification Methodologies
The Accessibility Planning Committee uses the following barrier-identification
methods:
Group
Students

Staff

Public

Board Wide

Method
Barriers to accessibility are identified by
students, parents and school staff. Facilities,
Special
Education
and
Transportation
departments
work
with
stakeholders
to
remove/prevent
barriers
and
develop
accommodation plans.
Staff, WSIB/Disability/Management Specialist,
and
Human
Resources
identify
barriers,
restrictions
and
limitations
and
develop
accommodation plans.
Barriers to accessibility are identified by
individuals accessing programs and services
offered by the school board. Members of the
public may bring concerns to the attention of
the school or the Catholic Education Center. The
Board website also provides an opportunity for
feedback. Barriers identified by members of the
public are referred to the Board’s Accessibility
Committee.
Development of the Multi-Year
Accessibility Plan Committee. Development of
the Multi-Year Accessibility Plan and the ongoing
feedback opportunities are additional important
methods to identify barriers to accessibility.
Ongoing liaison with bargaining partners,
provincial associations, school boards, and
public sector agencies provides updates on
emerging barriers to accessibility.
SEAC,
OASBO, OACSBO, ODA, AODA, IASR, and the
Customer Service Regulation are examples of
some of the resources used for barrier
identification. Review of our facilities provides
up-to-date identification of barriers and permits
planning to remove/prevent such barriers.

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17

81

8

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 87 of 103

Windsor-Essex Catholic District School Board
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For the years December 2012 – 2017
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8.0

Recent Barrier Removal Achievements
The most recent Annual Accessibility Plan developed in accordance with the
Ontarians with Disability Act (ODA) identified a range of barriers and
appropriate strategies for their removal. The detailed achievements are set
out in the following chart:
Type of Barrier
Physical

Location
Corpus Christi

Physical

Corpus Christi

Physical

Corpus Christi

Physical

St. Gabriel

Physical

St. Gabriel

Physical

L. A. Desmarais

Information and
Communication

Board-Wide

Information and
Communication
Information and
Communication

Board-Wide
Secondary schools

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17

Action Taken
Widening of doors to
accommodate
wheelchair accessibility
Installation of a ramp at
school entrance
Installation of hold open
devices on doors.
Sidewalks have been repaved.
Retrofit washroom to
accommodate mobility
needs of students.
Installation of a ramp at
the rear door for method
of egress
Provision of sign
language interpreter:
i) where necessary for
student to access
curriculum programming
ii) upon request of
parent/guardian, in
order to enable
communication with staff
respecting student's
education
Expansion of the Mental
Health Model
Continuation of the BRAD program in grade 9
– addressing bullying,
relationships, alcohol
and drug awareness
82
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
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Information and
Communication

Elementary schools

Information and
Communication

Elementary schools

Continuations of Getting
along Digitally, a peer
model delivery method
to grade 7 & 8 students
on proper netiquette
Continuation of VIP
(values, influence and
peers) program to grade
6 students on good
decision making.

New school construction has adhered to the current building code and
includes level access to schools, automatic door openers, elevators in schools
of more than one floor, accessible washrooms.
9.0

Barriers to be addressed under the Multi-Year Accessibility Plan
The Integrated Accessibility Standards Regulation 191/11 filed in June, 2011
pursuant to the Accessibility for Ontarians with Disabilities Act, 2005 identified
specific requirements to achieve accessibility in the areas of:
 Information and Communications
 Employment
 Transportation
These requirements build on the Accessibility Standards for Customer Service
which came into force in 2007.
WINDSOR-ESSEX CATHOLIC Board intends, through this Multi-year
Accessibility Plan for the period 2012-2017, to take action to address barriers
to accessibility related to the Standards areas of current Regulations. This is
in addition to ongoing work the Board is undertaking with regard to
identification and removal of barriers in the Board’s physical environment.

2012-2013
Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________
Type of Barrier
Systemic

Location
Board-wide

Action
Develop Accessibility
Policy Statement

Effective Date
January 1, 2013

Attitudinal –
Information and
Communications

Board-wide

Develop a Procedure
re: Accessible
Information and
Communications

January 1, 2013

Attitudinal –
Employment

Board-wide

Develop Procedure re:
Accessible
Employment

January 1, 2013

Systemic

Board-wide

Review procurement
practices to
incorporate
accessibility criteria
for goods, services,
facilities

January 1, 2013

Information and
Communication

Board-wide

Provide accessibility
awareness training for
all
educators/ classroombased staff on
accessible instruction
and program delivery

Ongoing 2012-2013

Information and
Communication

Board-wide

Review practices to
ensure readiness to
provide educational
resources or
materials, student
records and
information on
program requirements
in accessible formats
upon request

January 1, 2013

Type of Barrier

Location

Action

Effective Date

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________
Physical
Various Sites
Installation
of Ongoing 2012-2013
accessibility features
(Note: Board would
include information
that was typically
included re building
upgrades
in
the
Annual Accessibility
Plan under ODA –
Details could be set
out in an Appendix)

2013-2014
Type of Barrier
Systemic - attitudinal

Location
Board-wide

Action
Provide training to all
staff, volunteers on
accessibility standards
requirements and on
Human Rights Code
provisions re:
disabilities and ensure
third-party providers
have similar training

Effective Date
Ongoing 2013-2014

Information and
Communication

Board Offices

Review process for
receiving/responding
to feedback to ensure
accessibility to persons
with disabilities and
readiness to provide
accessible formats and
communication
supports upon
request.
Notify the public re:
above.

January 1, 2014

Information and
Communications

Board-wide

Review Board and
school websites to
assess level of
accessibility. Ensure
that new sites and web
content published after
Jan 1, 2012 meet
WCAG 2.0, Level A
standards.

January 1, 2014

Type of Barrier

Location

Action

Effective Date

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________
Systemic Board-wide
Review and update
January 1, 2014
Employment
Human Resources
procedures and
practices with regard
to recruitment, job
accommodations,
alternative accessible
formats and
communication
supports, individual
accommodation plans,
return to work,
performance appraisal,
career or professional
development,
redeployment
Information and
Board-wide
Consult with parents
January 1, 2014
Communication –
(Student
and develop individual
Student Transportation Transportation and
school transportation
Special Education)
plans for students with
disabilities, clarifying
roles and
responsibilities
Information and
Schools
Review the readiness
Ongoing 2013-2014
Communication
of schools to provide
in anticipation of the
accessible or
2015
compliance
conversion-ready
date
formats of print
resources upon
request
Physical
Various Sites
Installation of
Ongoing 2013-2014
accessibility features

2014-2015
Type of Barrier
Information and
Communication

Location
Board-wide

Action
Identify and have
ready access to
resources that enable
the Board to provide
information and
communication
supports upon request
and in a timely
manner to persons
with disabilities.

Effective Date
January 1, 2015

Type of Barrier

Location

Action

Effective Date

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________
Information and
Schools
Ensure readiness of
January 1, 2015
Communication
schools to provide
accessible or
conversion-ready
formats of print
resources upon
request
Information and
Board-wide
Review accessibility
Ongoing preparation
Communication
features of all updates for 2021 deadline
and purchases related
to board and school
websites in
anticipation of WCAG,
2.0, Level AA
standards
Physical

Various Sites

Installation of
accessibility features

Ongoing 2014-2015

Type of Barrier
Systemic

Location
Board-wide

Effective Date
Ongoing

Information and
Communication

Schools

Information and
Communication

Board-wide

Physical

Various Sites

Action
Review status of
accessibility awareness
training to ensure new
staff has been trained.
Review status of
capacity of schools to
provide accessible or
conversion-ready
formats of digital or
multimedia resources
upon request in
anticipation of 2020
deadline
Review accessibility
features of all updates
and purchases related
to board and school
websites in
anticipation of WCAG,
2.0, Level AA
standards
Installation of
accessibility features

2015-2016

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17

Ongoing preparation
for 2020 deadline

Ongoing preparation
for 2021 deadline

Ongoing 2015-2016

87

14

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 93 of 103

Windsor-Essex Catholic District School Board
Multi-Year Accessibility Plan
For the years December 2012 – 2017
______________________________________________________________________________________________________

2016-2017
Type of Barrier
Systemic

Location
Board-wide

Systemic

Board-wide

Information and
Communication

Schools

Information and
Communication

Board-wide

Physical

Various Sites

Action
Review status of
accessibility awareness
training to ensure new
staff have been
trained
Review status of Board
accessibility policies
and procedures and
update as required
Review status of
capacity of schools to
provide accessible or
conversion-ready
formats of all
resources upon
request. Inform
principals of the
common system
approach.
Review accessibility
features of all updates
and purchases related
to board and school
websites in
anticipation of WCAG,
2.0, Level AA
standards
Installation of
accessibility features

Effective Date
Ongoing 2016-2017

Ongoing 2016-2017

Ongoing preparation
for 2020 deadline

Ongoing preparation
for 2021 deadline

Ongoing 2015-2016

10.0 Review and Monitoring Process
The Accessibility Planning Committee meets regularly during the year to
review progress and evaluate the effectiveness of implementation of barrierremoval and prevention strategies and to plan for increased accessibility
throughout the Board.
The Accessibility Planning Committee will ensure that in respect of the MultiYear Accessibility Plan the following steps take place:
(a) An annual status report on the progress of the measures taken to
implement the plan is prepared.

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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(b)

At least once every 5 years the plan is reviewed and updated in
consultation with persons with disabilities, with the Board’s Special
Education Advisory Committee and other relevant committees.

11.0 Communication of the Plan
In addition to the public availability of the plan as referenced earlier on Page
2, WINDSOR-ESSEX CATHOLIC District School Board will post an annual
status report on the progress of the Multi-year Accessibility Plan on the
Board’s website. The Board will accommodate requests for accessible formats
of the Plan.
Questions, comments or feedback regarding the Accessibility Plan may be
directed to:
Chair
Accessibility Committee
Windsor-Essex Catholic District School Board
Or
board_mail@wecdsb.on.ca

Windsor-Essex Catholic District School Board Multi-Year Accessibility Plan 2012-17
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Policy/Program
Memorandum
No. 8

Date of Issue:

August 26, 2014

Effective: Until revoked or
modified

Subject:

IDENTIFICATION OF AND PROGRAM PLANNING FOR STUDENTS
WITH LEARNING DISABILITIES

Application:

Directors of Education
Supervisory Officers and Secretary-Treasurers of School Authorities
Superintendents of Schools
Principals of Elementary Schools
Principals of Secondary Schools

Reference:

This memorandum replaces Policy/Program Memorandum No. 8, “Learning
Disabilities”, revised 1982.

INTRODUCTION
The ministry is committed to fostering a caring and safe learning environment in Ontario schools to
support the success and well-being of all students, including students with learning disabilities.
This memorandum sets out requirements for school boards 1 for the identification of and program
planning for students who have learning disabilities. It provides the ministry’s definition of the term
learning disability, which must be used by an Identification, Placement, and Review Committee (IPRC)
in the identification of students who have learning disabilities. 2
Information in the “Program Planning” section on pages 4–6 of this memorandum also applies to any
other students who demonstrate difficulties in learning and who would benefit from special education
programs and/or services that are appropriate for students with learning disabilities.

DEFINITION OF THE TERM LEARNING DISABILITY
The Ministry of Education defines learning disability as one of a number of neurodevelopmental
disorders that persistently and significantly has an impact on the ability to learn and use academic and
other skills and that:
• affects the ability to perceive or process verbal or non-verbal information in an effective and
accurate manner in students who have assessed intellectual abilities that are at least in the average
range;

1. In this memorandum, school board(s) and board(s) refers to district school boards and school authorities.
2. Subsection 8(3) of the Education Act gives the Minister of Education the authority to define exceptionalities of students
and to require boards to employ such definitions.
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results in (a) academic underachievement that is inconsistent with the intellectual abilities of the
student (which are at least in the average range) and/or (b) academic achievement that can be
maintained by the student only with extremely high levels of effort and/or with additional support;
results in difficulties in the development and use of skills in one or more of the following areas:
reading, writing, mathematics, and work habits and learning skills;
may typically be associated with difficulties in one or more cognitive processes, such as
phonological processing; memory and attention; processing speed; perceptual-motor processing;
visual-spatial processing; executive functions (e.g., self-regulation of behaviour and emotions,
planning, organizing of thoughts and activities, prioritizing, decision making);
may be associated with difficulties in social interaction (e.g., difficulty in understanding social
norms or the point of view of others); with various other conditions or disorders, diagnosed or
undiagnosed; or with other exceptionalities;
is not the result of a lack of acuity in hearing and/or vision that has not been corrected; intellectual
disabilities; socio-economic factors; cultural differences; lack of proficiency in the language of
instruction; lack of motivation or effort; gaps in school attendance or inadequate opportunity to
benefit from instruction.

RECOGNITION AND IDENTIFICATION OF LEARNING DISABILITIES
Many students with learning disabilities have already shown precursors or signs of learning disabilities
before they enter school – such as language delays; difficulties with rhyming, counting, or fine-motor
skills; or behavioural manifestations. However, for most students with learning disabilities, difficulties
in learning may not be noticed until the early school years. After a period of instruction that has taken
into account individual students’ strengths and needs, it will become evident that some students who are
experiencing difficulties in learning may potentially have a learning disability.
Learning disabilities range in severity. Their impact may vary depending on the environmental and
cognitive demands on the student, the instructional strategies employed, and the individual student’s
profile and age.
Early and Ongoing Screening
School boards are required to implement procedures for early and ongoing identification of the learning
abilities and needs of students. 3 These procedures are part of a process of continuous assessment and
program planning that should begin when a student is first enrolled in school and should continue
throughout a student’s school life.
Early screening and interventions are important in determining whether a student’s difficulties in
learning may be due to learning disabilities. Although learning disabilities are more commonly evident
in primary grades, they may become evident at any stage in a student’s development. For some students,

3. See clause 8(3)(a) of the Education Act.
91

Enclosures for the Special Regular Board Meeting of July 9, 2015

Page 97 of 103

learning disabilities may only become apparent as the students progress through the later elementary or
early secondary grades when academic work and social demands increase in complexity.
Assessments
If assessment and instruction, including early intervention strategies, have been tailored over a period of
time to a student’s strengths and needs; if the student’s progress has been closely monitored and
assessed; and if the student persistently demonstrates key characteristics of potential learning
disabilities, the student should be considered for more in-depth assessments.
Identifying learning disabilities requires the use of information from multiple sources. School boards are
encouraged to use a multidisciplinary approach to assessing and identifying learning disabilities.
Assessments typically should include the following:
• information provided by the parent(s), 4 the student, and the educator(s) (e.g., the language spoken at
home, developmental history, observations in the classroom)
• educational history
• medical information (e.g., information on vision, hearing, and physical condition)
• educational assessments and/or other professional assessments (e.g., psycho-educational and/or
psychological assessments, other assessments by health professionals)
Assessment measures should be based on Canadian norms, where possible; be culturally sensitive; and
be provided to the student in accessible format, as required (e.g., sign language, Braille, large print).
Assessment results should be conveyed using standard scores instead of grade levels or age and/or
grade-level equivalencies.
All psycho-educational and psychological assessments must be performed by or under the supervision
of a qualified member of the College of Psychologists of Ontario, with informed consent from the
parent(s).
The results of the assessments must inform the development of the student’s Individual Education
Plan (IEP).
Various factors and conditions (e.g., physical limitations, gender, cultural differences) that are not
aspects of learning disabilities should also be taken into account when determining whether a student
has a learning disability. Such factors and conditions may further complicate the recognition and
identification of learning disabilities, and they may contribute to or exacerbate the challenges that
students with learning disabilities may face.

4. In this memorandum, parent(s) refers to parent(s) and guardian(s).
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PROGRAM PLANNING
This program planning section applies to the following students:
• students who have been identified as exceptional by an IPRC
• any other students who demonstrate difficulties in learning and who would benefit from special
education programs and/or services that are appropriate for students with learning disabilities
The determining factor for the provision of special education programs or services is not any specific
diagnosed or undiagnosed medical condition, but rather the needs of individual students based on the
individual assessment of strengths and needs.
Assessment results should inform the description of a student’s strengths and needs and be used to
determine special education programs and/or services for the student. The school principal may decide
to develop an IEP for a student who demonstrates difficulties in learning and who would be likely to
benefit from a special education program and/or services appropriate for students with learning
disabilities.
If a student has been identified as exceptional by an IPRC, the school principal shall take into
consideration the following:
• the recommendations on identification and/or placement made by an appeal board to the school
board
• the recommendations of the IPRC, the school board, or the Ontario Special Education Tribunal
regarding the exceptional student’s special education program and/or services 5
Special education programs may be delivered through a range of placements. Students may benefit from
assessment and instruction that is personalized, precise, explicit, and intensive, as required. Special
education programs and/or services should be made available by the school board to help students with
learning disabilities to access the Ontario curriculum expectations. Since students who have learning
disabilities have at least average intellectual abilities, the special education program and/or services they
receive should reflect and nurture these abilities.
The IEP reflects the unique learning profile (e.g., cognitive processes) of the student and the severity
of the student’s learning disability or disabilities. Principals should ensure that parents, students (where
appropriate), and relevant school personnel are invited to participate in the IEP development process.
School boards, schools, and educators may put intervention strategies in place to support students with
learning disabilities through a tiered approach, 6 in which high-quality, evidence-based assessment and
instruction are systematically provided and respond to an individual student’s strengths and needs. The
nature, intensity, and duration of interventions are always determined on the basis of evidence gathered
through frequent and systematic monitoring of the student’s progress. Systematic, sequential

5. For further details, see clause 6(6)(b) and subsection 16(2) of Regulation 181/98.
6. For more information on the tiered approach, see Learning for All: A Guide to Effective Assessment and Instruction for
All Students, K–12, 2013.
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instructional approaches use specific instructional interventions of increasing intensity to address
targeted learning needs of students with learning disabilities.
The following assessment and instructional approaches and intervention strategies, which can be used
along with a tiered approach with greater personalization and precision, should be considered in
supporting the learning and teaching of students with learning disabilities:
•

Universal Design for Learning. The principles of Universal Design for Learning (UDL) 7 should be
applied to assist educators in designing products and environments (e.g., teaching strategies;
pedagogical materials and tools, including technologies) to support students with learning disabilities
in accessing the Ontario curriculum.

•

Differentiated instruction. Students with learning disabilities may particularly benefit from
assessment and instruction that are differentiated to take into consideration their strengths, interests,
learning styles, and readiness to learn. Any of the following elements can be differentiated: the
content of learning (what students are going to learn, and when); the process of learning (the types of
tasks and activities); the products of learning (the ways in which students demonstrate learning); and
the affect/environment of learning (the context and environment in which students learn and
demonstrate learning). 8

The IEP of students with learning disabilities may include the following special education program
strategies, with the goal of providing a program that maximizes the student’s ability to access the
curriculum:
• Instructional, environmental, and assessment accommodations should be provided, as appropriate, so
that the student is able to access grade-level curriculum expectations and to demonstrate learning.
• Modification of learning expectations may include the use of expectations at a different grade level
and/or an increase or decrease in the number and/or complexity of expectations. Modified learning
expectations that are drawn from a lower grade level will only be considered if the student cannot
demonstrate learning with the aid of any of the approaches and/or strategies described above.
• Alternative expectations and/or courses that are not derived from an Ontario curriculum policy
document (e.g., expectations focused on social skills, self-advocacy, transition planning, study skills)
will be developed as needed.
Transition planning must be considered as part of the IEP development process when developing
programs for students with learning disabilities, in accordance with Ontario Regulation 181/98 and
Policy/Program Memorandum No. 156, “Supporting Transitions for Students with Special Education
Needs”, February 1, 2013, and Creating Pathways to Success: An Education and Career/Life Planning
Program for Ontario Schools – Policy and Program Requirements, Kindergarten to Grade 12, 2013.
Transitions for students with learning disabilities occur in a variety of contexts: upon entry to school;
7. The goal of UDL is to create a learning environment that is open and accessible to all students, regardless of age, skills,
or situation. Instruction based on principles of universal design is flexible and supportive, can be adjusted to meet different
student needs, and enables all students to access the curriculum as fully as possible.
8. For more about these elements, see Learning for All: A Guide to Effective Assessment and Instruction for All Students,
K–12, 2013.
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between grades; from one program area or subject to another; when moving from school to school or
from an outside agency/facility to a school; from elementary to secondary school; and from secondary
school to the next appropriate pathway (e.g., work, further education, apprenticeship).

IMPLEMENTATION
The requirements set out in this memorandum will take effect January 2, 2015. School boards and the
ministry will monitor the implementation of the requirements of this memorandum through existing
accountability mechanisms.

RESOURCES
The field of learning disabilities is constantly evolving as new strategies, tools, and technologies become
available. School boards are encouraged to make use of a growing body of knowledge about educational
practices, tools, and strategies that are effective for students with learning disabilities. Boards may seek
community partners who can provide support for students with learning disabilities and their families.
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SUBJECT:

2015 CAPITAL PRIORITIES

RECOMMENDATION:
That approval be given to the 2015 Capital Priorities and to submission of
these priorities and business cases to the Ministry of Education by July 15,
2015.

SYNOPSIS:
The Ministry of Education has requested all school boards to submit their updated capital
priorities by July 15, 2015. This report provides a recommended update to the Board’s
capital priorities and recommends submission of these priorities and associated business
cases to the Ministry by the noted date.
BACKGROUND COMMENTS:
By Memorandum B12 dated May 26, 2015, the Ministry of Education requested school
boards to update their capital priorities for projects that need to be completed up to and
including the 2018-19 school year. School boards have been asked by the Ministry to
submit funding requests and associated business cases by July 15, 2015.
To be considered for this round of funding, the Ministry has identified eligibility for projects
meeting one or more category descriptions as follows:
Accommodation Pressure
Projects to accommodate pupils where enrolment is currently or is projected to
persistently exceed capacity at a school or within a group of schools and students
are currently housed in non-permanent space (e.g. portables).
School Consolidations
Projects that reduce excess capacity in order to reduce operating and renewal costs
and address renewal needs backlogs. These projects may also provide other
benefits such as improved program offerings, accessibility or energy efficiency.
“Learning together in faith and service”
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Projects linked to an accommodation review must have final trustee decisions on the
outcome of the pupil accommodation review by July 15, 2015.
Facility Condition
Projects to replace schools that have high renewal needs relative to the cost of an
appropriately-sized facility.
French Language Accommodation
Projects to provide access to French-language facilities where demographics
warrant. Such projects will only be considered eligible if the Board can demonstrate
that there is sufficient French-language population not being served by an existing
French-language school facility.
The Ministry has modified its previous restrictions on eligibility by specifically stating that
projects matching the following descriptions should not be submitted as Capital Priorities:
• Projects related to only addressing an accommodation pressure of a specialized
or alternative program such as French Immersion;
• Projects that have been previously funded by either the Ministry or the Board;
• Projects that should be funded through renewal funding, including program
enhancements and projects related to only addressing current and/or proposed
changes to the Accessibility for Ontarians with Disabilities Act.
Based on the above parameters, the identified Board Capital Priority projects are
summarized as follows:
1. Catholic Central - New School Building
This project is being recommended for immediate funding. It has been the Board’s
number 1 capital priority for the most recent past submissions to the Ministry.
2. Christ the King - Renovations and Addition
It is proposed to renovate the current gymnasium for 3 classrooms and to add a new
gymnasium. The significant accessibility issues with the current gymnasium may
assist in obtaining Ministry funding approval, although accessibility only projects are
not eligible for capital priority funding.
3. Holy Names Secondary - Addition
An 8 classroom addition is being recommended to replace some of the 12 portables
currently on site.
4. St. Peter - Addition
Based on projected increases in enrolment, a 4 classroom addition is being
recommended.
5. L. A. Demarais - Addition
Based on projected increases in enrolment, a 2 classroom addition is being
recommended.
6. H. J. Lassaline - Addition
Based on projected increases in enrolment, a 2 classroom addition is being
recommended.
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It is being recommended that the identified capital priorities and required business cases be
submitted to the Ministry of Education by July 15, 2015.
FINANCIAL IMPACT:
Ministry funding approval is required to proceed with the identified projects. The next
funding announcement from the Ministry is expected to occur in the fall of 2015.
TIMELINES:
Business cases for the identified projects, consistent with the templates provided in the
Ministry’s School Facilities Inventory System (SFIS), are due to the Ministry of Education by
July 15, 2015.
APPENDICES:
N/A
REPORT REVIEWED BY:
EXECUTIVE COUNCIL:
EXECUTIVE SUPERINTENDENT:
DIRECTOR OF EDUCATION:

Review Date:
Approval Date:
Approval Date:

-July 6, 2015
July 6, 2015
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