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SUBJECT:

SPECIAL EDUCATION PLAN AMENDMENTS 2008

RECOMMENDATION:
That the Board approve the amendments to the Special Education Plan;
and, that the amendments be submitted to the Ministry of Education for
approval.

SYNOPSIS: The Ministry of Education mandates that each school board develop and
maintain a Special Education Plan, which is to be reviewed annually. Both the Special
Education Advisory Committee (SEAC) and the Board are mandated to approve the
complete plan or amendments to the plan each year.
BACKGROUND COMMENTS: In accordance with Regulation 306 under the education
Act, the Ministry of Education requires that school boards develop and maintain a Special
Education Plan. Each board is required to review annually and amend its Plan from time to
time to meet the current needs of its students, and to submit the amendments to the
Ministry of Education.
FINANCIAL IMPACT: n/a
COMMENTS: The Special Education Advisory Committee, at its June 12, 2008 meeting,
approved the 2008 Amendments with the following motion:
Motion by Bev Clarke and Tom Aymar that the 2008 Amendments to the
Board’s Special Education Plan be approved and forwarded to the
Board for approval. Carried.

“Learning together in faith and service”
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TIMELINES: The amendments to the special Education Plan are to be forwarded to the
Ministry of Education by July 31, 2008.
APPENDICES:
• Windsor-Essex Catholic District School Board’s Special Education Plan Amendments
2008 (Distributed separately)
REPORT REVIEWED BY:
EXECUTIVE COUNCIL
SUPERINTENDENT
DIRECTOR OF EDUCATION:

Review Date: June 16, 2008
Approval Date: June 17, 2008
Approval Date: June 17, 2008
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, Ontario N9B 3Y6
Tel: (519) 253-2481
Fax: (519) 253-4819 (Director’s Office)
Fax: (519) 253-0620 (Learning Support Services)
Joseph Berthiaume, Director of Education

Fax: (519) 253-8397 (Administration)
Fax: (519) 253-3198 (Human Resources)

John Macri, Chairperson

Board Numbered Memorandum: 2007 - 2008 School Year: #002
To:

Principals/Vice-Principals
Special Education Coordinators
Pat Holland, President - C.U.P.E. Local 1358

From:

Cathy Geml, Superintendent of Education

Date:

August 27, 2007

Re:

PPM 140: Incorporating Methods of Applied Behaviour Analysis
(ABA) Into Programs for Students with Autism Spectrum Disorders
(ASD)

As you may be aware, the Ministry of Education and Geneva Centre for Autism are
currently providing training for school boards across the province to demonstrate how
ABA methods can potentially benefit all students, especially those with ASD.
School boards have been directed to develop a system-wide implementation plan that
includes training of school personnel. As part of the Windsor-Essex Catholic School
Board's implementation plan, the Board support staff, including Educational Assistants,
Speech-Language Pathologists, Behaviour Specialists and Social Workers will be trained
by the Geneva Centre and/or Thames Valley Children’s Centre during the 2007-08 school
year.
Elementary Educational Assistants will be trained on October 26, 2007 AND on January
31, 2008 (system P.D. days). Since October 26th is not a PD day for the secondary panel,
Secondary Educational Assistants will be trained on September 28th and January 31st.
These are full-day, mandatory training dates. Areas of instruction and focus will be:
Social Communication, Anxiety and Sensory Regulation and Processing InformationLearning Differences and Styles.
Details regarding location will be sent closer to the training dates.
/psh/C00sped
c.

J. Berthiaume
Superintendents
Paulette Littlejohns
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PPM 140 Implementation Plan
School Name: __________________ Date: ___________
Principal: ______________________
1.) Principals ensure that an IEP is developed for each exceptional student within 30 days of the start of a student’s placement.
Goals

Strategies / Activities

Indicators of Success

Responsibility

Time Line

The current requirement for
principals within the WECDSB
delivery model for all students with
special needs, including students
with ASD is the development of an
IEP within 30 school days of the
start of a student’s placement.
Principals will ensure that the
learning expectations within the IEP
utilize the language of Applied

Principals continue to adhere
to the 30day requirement as
outlined in the goals.

IEPs to be developed with
30 days of a student’s
placement.
Completion of checklist

School team

30 days
from the
start of
placement

Utilize checklist provided

Goals will be observable,
measurable and coordinate
with curriculum and Ontario

Documented progress

Status Update
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Provincial Report Card

2.) Principals ensure that ABA methods are incorporated into the IEPs of students with ASD, where appropriate.
Goals

Strategies / Activities

Indicators of Success

Responsibility

Time Line

The principal ensures that
information sharing opportunities
between teachers and EA’s serving
students with ASD occur prior to
the development of the first
term/semester IEP.

Board Set dates for planning
per term:
First Term-September
28,2007
Second Term: t.b.a.
Third term Principal to pick
date

School principals have
reviewed their processes
with applicable staff.

Principal

September
28, 2007

Meetings have taken
place and have been
documented

Status
Update
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All aspects of programs and
services to students with ASD are
understood by all administration,
including principals and vice
principals
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Cathy Geml and TVCC to
outline ABA requirements
with the Board’s
implementation plan

At the initial
Principals’
meeting in
September/07

3.)Principals ensure that relevant school board personnel who have previously worked with or are currently working with a student
with ASD are invited to provide input and participate in the IEP process.
Goals

Strategies / Activities

Indicators of Success

In compliance with the Board
implementation plan, principals
ensure that the Board affiliate team
continue to provide input and
participate in the IEP process for all

Participants form ongoing
Documentation Log
evaluation may include:
Speech and Language, Special
Education Coordinators,
Psychology, are included in

Responsibility

Time Line

Status Update

Principal

Minimum Once per
once per
term
year
As needed
Ongoing
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the IEP
Parent meeting

Documentation of Parent
meeting

4.) Principals ensure that relevant community personnel who have previously worked with or are currently working with a student with
ASD are invited to provide input and participate in the IEP process.
Goals

Strategies / Activities

Indicators of Success

Responsibility

The Thames Valley Children’s
Centre’s School support team
continues to partner with WECDSB
as per protocol agreements

Facilitate through coordinator IEP Progress goals are met Principal

Time Line

ongoing

Status Update
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Principals ensure that Board
approved community agencies are
accessed according to the protocol
agreements with these partnership
agencies.
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All community contacts in
conjunction with Special
Education Coordinator

IEP goals met

5.) Principals ensure that when developing a student’s IEP, staff considers special education options that will best take into account the
student’s individual strengths and area of need in the demonstration of learning.
In compliance with the Board
implementation plan, principals
ensure that the Board affiliate team
continue to provide input and
participate in the IEP process for all
students with special needs,
including students with ASD

Documentation of all involved in
the development of the IEP

Documented

Principal
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6.) Principals ensure that the student’s program is based on relevant assessment information that identifies the student’s skills and
needs, instructional level, learning style/modalities and incorporate ABA methods where appropriate.
Goals

Strategies / Activities

Indicators of Success

Responsibility

Principals ensure that all relevant
assessment information is included
in the development and monitoring
of the IEP

Through observable and
measurable goals as per the
IEP
Report Card
Refer to the IEP checklist

Documentation and Data
collection

Principal

Time Line

Status Update
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7.) Planning for transition between various activities and settings involving students with ASD.
Goals

Strategies / Activities

Indicators of Success

Responsibility

Time Line

Ensure that a plan is in place for
student with ASD

Transition planning
Divisional meeting

Documented

Principal

Ongoing

Documentation

Principal

Ongoing

Daily, naturally occurring transitions As identified in IEP

Status Update
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8.) School Boards develop a plan to develop the policy in this memorandum.
Goals

Strategies / Activities

Indicators of Success

Development of a Board Policy
regarding the PPM #140:
Incorporating ABA into programs
for students with ASD.

Board Policy will be
developed in keeping with
PPM #140 of the Ministry of
Education

Development of Board
Policy re. Requirements of
PPM # 140 of the Ministry
of Education.

The Board will consult
annually with the Special
Education Advisory
Committee (SEAC) regarding
the implementation of the
policy and subsequent
implementation plan
regarding PPM #140

Continued to consultation
on all aspects of programs
and services for special
education, including
programs and services for
students with ASD.

Responsibility

Time Line

September
2007,
Ongoing

Status Update
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Elementary Ministry Initiatives
Learning Support Services Overview
April 1, 2008
Cathy Geml
Sharon O’Hagan-Wong
Dr. Erin Picard
Suzanne Garneau
Kelly Power
Board Strategy Team

2008 Special Education Plan Amendments

Page 11 of 264

Learning Support Services
OPA
CODE

OFIP

TO SUPPORT & IMPROVE
STUDENT ACHIEVEMENT

SIP

SEF
BIP
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Learning Support Services Framework

Curriculum

Ontario Focused Intervention
Partnership (O.F.I.P.)

OFIP 2

OFIP 3

Special Education

School Effectiveness
Framework (S.E.F.)

Council of Ontario Directors
of Education (C.O.D.E.)

Ontario Psychological
Association (O.P.A.)

“OFIP 31”

TO SUPPORT & IMPROVE
STUDENT ACHIEVEMENT
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OFIP: Ontario Focused Intervention
Partnership


OFIP 2: schools that have 34-50% of their students achieving
provincial standard in Grade 3 & 6 Reading




OFIP 3: schools that have 50-75% of their students achieving
provincial standard in Grade 3 & 6 Reading




3 schools (+2)

7 schools

“OFIP 31”: all other schools

• Capacity building through “Job-embedded PD”
• Effective instructional strategies
• Assessment for Learning & Monitoring
• Home-School Connections
• Intense support facilitated by Board Strategy Team
• Divisional Meetings for Primary & Junior teachers
• Tutoring Initiative
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SEF: School Effectiveness Framework










Collaborative & inclusive
school improvement
process (SIP)
Well-designed School
Improvement Plan
Comprehensive needs
assessment
Implementing key strategies
Resources (gap analysis)
Monitoring progress
Revising/evaluating
Dr. Stephen White
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SEF: School Effectiveness Framework











Collaborative & inclusive
school improvement
process (SIP)
Well-designed School
Improvement Plan
Comprehensive needs
assessment
Implementing key strategies
Resources (gap analysis)
Monitoring progress
Revising/evaluating
Dr. Stephen White
Ruth Mattingley, MoE
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How we use the
evidence:
• PM Benchmark
• CASI
• EQAO
• Teacher feedback
• Quantitative Data
• Qualitative Data
• School Visits

2008 Special Education Plan Amendments
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OFIP / SEF / Next Steps







Support for schools to “refine” their School
Improvement Plans
Continued dialogue around SMART goals
Board-wide comprehensive needs assessment
to guide our Board Improvement Plan
Family of School “Lunch & Learn”
District Review Process
School Effectiveness Framework sessions
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CODE: Council of Ontario Directors
of Education









Job-embedded professional
development sessions for
teachers
Effective literacy strategies
Use of assistive technology
to support students with
Learning Disabilities
Assessment for Learning
(CASI)
Classroom demonstration
lesson support
Literacy support materials
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CODE: Council of Ontario Directors
of Education









Job-embedded professional
development sessions for
teachers
Effective literacy strategies
Use of assistive technology
to support students with
Learning Disabilities
Assessment for Learning
(CASI)
Classroom demonstration
lesson support
Literacy support materials
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CODE: Council of Ontario Directors
of Education
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teachers
Effective literacy strategies
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CODE: Council of Ontario Directors
of Education
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CODE: Council of Ontario Directors
of Education
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CODE: Council of Ontario Directors
of Education
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CODE evidence
Student:

Gender

Grade 3
Reading
Overall

Grade 6
Reading
Overall

Grade 3
Writing
Overall

Grade 6
Writing
Overall

Student 1

M

Exempt

3

I - Not enough
to score

2

Student 2

F

Blank

1

I – Not enough
to score

2

Student 3

F

1

2

2

3

Student 4

M

Exempt

3

I – Not enough
to score

2

Student 5

M

I – Not
enough to
score

1

I – Not enough
to score

2

Student 6

M

1

2

2

2

Student 7

M

Incomplete

3

I – Not enough
to score

3

Student 8

F

1

2

2

2

Student 9

M

0

3

2

2
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CODE evidence – how we use it

POST - The students in m y class are able to use the w riting
process.

PRE - The students in m y class are able to use the w riting
process.
8

8
6
4
2
0

4
2

1

0

Limited (1)

Some (2)

6

6

Considerable (3)

Extensive (4)

4
2

1

0

0
1

4
2

2

1

0

0
Limited (1)

Some (2)

Considerable (3)

Extensive (4)

# of teachers (out of
7)

# of teachers (out of
7)

8
4

2

3

4

POST - I use a Writing Workshop approach.

PRE - I use a Writing Workshop approach.

6

1

8
5

6
4
2

0

2

1

0
1

2

3

4
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Student Assessment project
Reduce waitlists for
psychological assessments
Early intervention in the
area of Reading (primary)
Peer-Assisted Learning
Strategies (PALS)
Curriculum Based
Measurement (CBM)
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OPA evidence to date:
2008 Special Education Plan Amendments
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Letter Sound
Fluency

Letter sounds per minute

50
45
40
35

Control
Intervention

30
25
20
15
Pre-PALS

Lesson 20 Lesson 20/36

25

Words per minute

Word
Fluency

20
15

Control
Intervention

10
5
0
Pre-PALS

Lesson 20

Lesson20/36
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OPA Next Steps








Continue with Board-wide implementation involving joint
research with the University of Windsor
Continue to use as a support in our OFIP tutoring program
Collect data at set intervals on all primary students in our
board
Introduce “French PALS”
Expansion of Assessment tools that support the program
Analyze and use the data to monitor progress and plan for
additional programming for students
Investigate opportunities to expand it’s use as a remedial tool
into the junior grades
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Messages from our educators…
Regarding OFIP/SEF:

“If we don’t do it who will? That’s what believing is about.”

“My mission is to elevate these children.”

“Believing we were powerless (to change the life chances for children who live
in poverty) was our downfall. We had to believe that we could.”

“We know through the research that there are high yield strategies that will
improve student achievement. How could we not implement them?”
Regarding PALS & CBM:
This program is genius … I have never witnessed students to enthused … PALS
supports all students (weak or strong) and gives LSSTs more time and data to get
to know the students better and recognize their needs, which makes this a highly
sophisticated and effective “learning support” program. PALS is succinct
pedagogy, high yield strategies, etc. at their best ... Thank you for bringing it to
WECDSB.
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Messages from our educators…
O.K. - I have a complaint!!!! I now have teachers who are
wanting to wear jeans every day because they're gutting their
classrooms, ripping everything from the walls, and spending
the day sorting, pitching, and organizing. Seriously, “Jane”
is DRIVEN and she's set a personal deadline to have her
classroom reformed by Monday. She's recruited family and
friends to help over the weekend and she's done a little pep
rally with her students so they know they'll have a new
classroom on Monday - as they sort books, clean shelves,
and organize….I'm afraid the energy level is becoming
dangerous.

2008 Special Education Plan Amendments
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Elementary Ministry Initiatives
Learning Support Services Overview

Together in faith and service …
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CODE Special Education Project - Interim Report
Windsor-Essex Catholic District School Board
January 2008
1. Reflecting on the assessment and evaluation practices used through your CODE Special
Education Project, highlight what you have learned about improved achievement for
students with special needs.
In reflecting on the assessment and evaluation practices used through our CODE Special
Education Project, we have learned that:
• Literacy assessment tools, such as CASI, have a positive effect on student achievement by
providing more detailed information concerning the needs of students (e.g., the need for more
precise language in the teaching of text forms) and facilitating more explicit classroom
instruction, which is of particular benefit to students with special needs
• Student attitudinal surveys and inventories (e.g., Learning Styles Inventory) result in betterinformed instructional decisions (e.g., the effective development of small groups, an increase
in differentiated instruction) by providing information about student attitudes and needs
• Writing samples, from regular classroom writing activities, provide detailed information
about student learning needs, resulting in an increased use of technology in the classroom
(e.g., use of Smart Ideas software for organizing writing) and improved writing, particularly
for students with special needs
• Anecdotal observations of student learning provide valuable information about student
attitudes concerning literacy and the use of technology, resulting in more responsive
instruction
2. Based on the teacher capacity building data collected through your CODE Special
Education Project, highlight what you have learned about improved teacher professional
practice.
Based on the teacher capacity building data collected through our CODE Special Education
Project, we have learned that the following factors have a positive effect on teacher professional
practice:
• Alignment of our CODE Special Education Project with other system initiatives
• Direct support to teachers in developing their understanding of effective literacy strategies
(e.g., use of mentor texts and anchor charts), particularly for students with special needs
• Modeling and support for the integration of literacy and technology (e.g., use of assistive
technology, interactive whiteboards, Ministry- and Board-licensed software, laptops and
CODE-provided data projectors)
• Consistency between PD sessions, in-class modeling and support, and classroom resources
• Responsiveness to teacher needs, as indicated on surveys and through dialogue, with respect to
PD sessions, in-class support, and materials
• Opportunities for teachers to collaborate with other teachers and board strategy team members
• Support to parents in understanding their child’s assistive technology (e.g., parent nights)
• Infusion of the guiding principles of Education for All into professional development and
classroom support
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3. Specific to your CODE project, elaborate on how the knowledge acquired regarding
collection of student achievement data has helped to change teacher professional practice.
The knowledge acquired regarding collection of student achievement data has helped to change
teacher professional practice in the following ways:
• In-service sessions on the use of literacy assessment tools (CASI) have increased teacher
understanding of diagnostic and formative assessment (assessment for learning)
• In-service sessions on the use of assessment data acquired through a variety of large- and
small-scale assessments (EQAO, CASI, in-class assessments) to inform instruction have
facilitated more strategic planning and instruction
• Cooperative/facilitated marking of CASI assessments (teacher moderation) have further
developed Professional Learning Communities
• In-class demonstrations of teaching strategies informed by assessment data have further
developed the use of differentiated instruction strategies to meet student needs identified
through assessment
• The provision of resources to support changed practice has further facilitated teacher
responsiveness to the needs identified through assessment.
4. Specific to your CODE project, elaborate on how the knowledge acquired through the
collection of teacher capacity building data has led to improved student achievement.
The knowledge acquired through the collection of teacher capacity building data has informed
each stage of our project, from the professional development sessions and classroom support
offered, to the assessment tools and classroom materials provided. To date, our anecdotal
observations and feedback have indicated improved student achievement through:
• more focused instruction, which has resulted from an increased understanding of and
responsiveness to the specific requirement of students with special needs, and particularly
students with learning disabilities
• a move towards more effective learning environments (e.g., increase in small-group
instruction, use of technology), which has resulted from professional development,
collaboration, and direct classroom support
• increased responsiveness to student needs, which has resulted from increased teacher use of
student assessment feedback
• a move towards increased student engagement, particularly in our students with special
needs, which has resulted from increased teacher and student use of and comfort with the
technology and other resources provided through our CODE Special Education Project
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OPA STUDENT ASSESSMENT PROJECT
PRESENTATION TO PRINCIPALS

Introduction: C. Geml – Where, Why and How (background)
Step 1/Step 2 Process: Jennifer Ellwood:
describe
put in place 2005/2006 school year
a version of the Continuous Assessment Process described in the Education
for All document
500 Step 2 meeting conducted that year – from there, 160 placed on
assessment waitlist

OPA Assessment Capacity Building Plan
We needed to develop a plan to address growing waitlists for psychological
assessments – a problem that is province wide
The funding provided is a one-time deal – our board – 225,000.00 available
Because it is one time funding, the plan needs to be sustainable
Our approach:
(a) Hire graduate students on contract to help address existing
backlog
(b) Purchase resources/tools to bring practices in line with college
standards, permit assessments to be tailored to individual needs,
broaden scopes of assessments where needed – build capacity within
the system to provide assessments covering the range of childhood
disorders
(c) pilot an early intervention/prevention program, quickly
demonstrate to stakeholders that a Grade 1 prevention program has
the twin virtues of reducing reading problems and pressure on the
diagnostic system – ensure that the delivery of the program is
consistent with the Ministry’s mission of “closing the gap and raising
the bar”
-

-

here’s the thing – we know that there is a whole group of students
who are currently parked on our waitlist who need not have been
there had we intervened early on - if the literature is to be believed,
up to 70% of these children shouldn’t have been there in the first
place
it will take time for this program to take root and for the impact to be
felt – although it won’t have an immediate impact on waitlists, it will
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over the longer term as the absolute numbers of referrals decline (this
is where the sustainability part comes in)

Other points:
Backlog is the result of the old test-treat mindset, we want to
shift this mindset to a more desirable treat then test mindset
we fully expect that there will be a group of so-called resistors
to treatment – we would like to use existing resources wisely
and target those who don’t respond to evidence based and
appropriate interventions
primary LSSTs have been asking for intervention programs
targeting reading skills – we will be introducing such a
program – as well as CBM/progress monitoring tools
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: John Macri
DIRECTOR OF EDUCATION: Joseph Berthiaume
Telephone: (519) 253-2481 FAX: (519) 253-0620

OPA Project Summary & Goals
Although we have always had a vision of what it is we would like to accomplish using the
OPA project funds, the means by which we were to achieve our goals had yet to be clearly
articulated in June 2007. Concerns were expressed at the monitoring meeting in May that
our project goals may be too ambitious given our current resources and staffing levels. Our
story is one of being in the right place at the right time, and having input from the right
people. The history and philosophy of this board has set the stage for the success of this
project.
The Windsor-Essex Catholic District School Board embraces an inclusive philosophy and
subscribes to the tenets of Education for All. The sheer number of Learning Support
Services Teachers (LSSTs) attests to a commitment to supporting children with diverse
needs within the classroom setting. With this as our infrastructure, we intend to shape our
primary Special Education services to conform to an RTI model. Although the psychological
assessment is important in this model, it is no longer used to determine eligibility or access.
Demonstrated need, in the sense that a child is not progressing in response to high quality
instruction (Tier 1), is sufficient grounds for supplementary intervention or access to
resources and services.
Tier 1 in an RTI model is the standard curriculum or the base level of service delivery from
which most students in the classroom are expected to benefit. The PALS reading program
has been chosen as our supplementary intervention – Tier 2, if you will. This is a
classroom-based intervention that meets the needs of all learners and is consistent with the
Ministry’s mission of “closing the gap and raising the bar”. The selection of this particular
program is the result of the input and direction of Drs. Marcia Barnes and Lesly WadeWooley, whose contribution to this project has been pivotal to its success thus far.
Knowing that there is a group of students on our waitlists who need not have been there
had we intervened early on (some 70% according to the literature), the focus of our OPA
plan has been to implement a pilot reading intervention/prevention program as a means of
reducing the numbers on our waitlists. Literacy is being targeted, as reading problems are
the primary presenting reason for referral. Our goal is to demonstrate that such a program
has the twin virtues of reducing reading problems and pressure on the diagnostic system
(that is, psychology). Although this won’t have an immediate impact on waitlists, it will over
the longer term as the absolute number of referrals decline (this is where the sustainability
part comes in). Furthermore, we were advised to model the intervention and assessment
portions of the project in a way that is as close as possible to what would happen when the
project is scaled-up to all schools in the board.
It is anticipated that there will be a group of students who will be “resistors”; they will not
benefit from instruction provided in Tiers 1 and 2. Our goal is to be able to use existing
resources wisely by targeting those children who fail to respond to evidence based
interventions (see below). Our plan now includes adding a Tier 3 intervention, namely the
“Learning together in faith and service”
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by Lovett and colleagues. This is expected to launch
inofthe

Fall of 2008.
Yet another project goal has been to implement Curriculum Based Measurement and
Progress Monitoring within the system. CBM is an alternative to assessments that are too
costly, time consuming, and take away from instruction (Hosp et al., 2007). They provide
exactly the type of information needed to guide instruction and improve student outcomes.
The current practice is to administer the WRAT and the Brigance, measures that are timeintensive, often administered/scored incorrectly, and provide little information to assist with
programming. Our goal is to discontinue this practice effective January 2008.
A decreasing number of referrals and a multi-tiered intervention program will enable us to
use existing resources more effectively by tailoring assessments to individual needs and
broadening the scope of assessments as necessary. This includes building capacity within
the system to provide assessments covering the range of childhood disorders. We expect
to further maximize resources by establishing a dedicated practicum/training partnership
with the University of Windsor.

“Learning together in faith and service”

Page 2 of 2
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Peer-Assisted Learning Strategies
Kindergarten Reading
First Grade Reading
Reading Methods for
Grades 2-6
Reading CBM Tools
Psychological Services
WECDSB
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Peer Assisted Learning Strategies
(PALS) for Beginning Readers
P – Peer
A – Assisted
L – Learning
S – Strategies
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What is PALS?
• Classroom based peer tutoring program where:
– Students work in pairs
– Interactions are highly structured
– Reinforcement is consistent

• Meets needs of beginning readers by targeting:
– Phonological Awareness
– Decoding
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Why Does PALS Work?
• Instructions is differentiated
– Peers meet individual needs
– Teachers target most needy students

• Students practice more
– Structure
– Efficiency

• Students stay on task
– Consistent reinforcement
– Simple Routines
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Why Do It?
• Evidence-based
• Necessary for some, good for all
• Meets Ministry mandate of “raising the bar
and closing the gap”
• Targets key early skills
• Academic failure is difficult to reverse
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PALS Skills
Kindergarten PALS
– Phonological
Awareness
– Sound Symbol
Correspondences
– Decoding

Grade 1 PALS
– Phonological
Awareness
– Sound Symbol
Correspondences
– Decoding
– Fluency

2008 Special Education Plan Amendments

Page 55 of 264

PALS Skills
Grade 2-6 PALS
– Fluency
– Comprehension

2008 Special Education Plan Amendments

Page 56 of 264

Overall Structure of Kindergarten PALS
• Teacher-Led Practice
–
–
–
–
–

Sound Play Activities
Sound Boxes
What Sound
Sight Words
Sentence Reading

• Partner Activities
–
–
–
–
–

What Sound
Sight Words
Sound Boxes
Sentence Reading
Reading Books (39 on)

• Teacher Monitoring During Partner Activities
• Reward System
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Kindergarten Teacher-Led
Activities
• Sound Play (PA Lessons)
–
–
–
–
–
–
–
–

Clap the Syllables
First Sound A (forced choice of 2)
First Sound B (forced choice of 3)
Rhyming
Guess My Word A (word families)
Guess My Word B (words with same 1st letter)
Guess My Word (mix of words)
Last Sound
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Kindergarten Teacher-Led Activities
• Sound Play Game
–
–
–
–
–
–
–
–

Clap the Syllables
First Sound A
First Sound B
Rhyming
Guess My Word A
Guess My Word B
Guess My Word
Last Sound

• Phonological Skill Taught
–
–
–
–
–
–
–
–

Segmentation
First Sound Identification
First Sound Identification
Rhyming
Segmentation/Blending
Segmentation/Blending
Segmentation/Blending
Last Sound
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Sound Play Games
Clap the Syllables

Prompt: “Clap mitten.”
Response: “Mit [clap] ten [clap]”
Correction: Coach claps word
correctly, “Mit [clap] ten [clap].”
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Sound Play Games
First Sound B
Prompt: “Mat, /mmm/. What starts with
/m/? Milk, table, or strawberry?
Response: “Milk”
Correction: Coach says correct word
and first sound, “Milk, /m/”
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Sound Play Games
Rhyming
Prompt: “Cat, mat. What rhymes
with cat and mat? Bat or carrot?
Response: “Bat”
Correction: Coach says correct
word, “Bat”
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Sound Play Games
• Guess My Word B
Prompt: Touch Coach’s Box
at top of page. “/b, ī, k/.
Guess my word.”
Response: Touch Reader’s
Boxes above each picture.
“/ b, ī, k /. Cat”
• Correction: Coach touches
Reader’s Boxes above
picture and says, “/ b, ī, k /

Page 62 of 264
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Sound Play Games
Last Sound
• Prompt: “Cat, /t/, boat,
/t/. What ends with /t/,
apple or foot?”
• Response: “Foot”
• Correction: Coach says
correct word and its last
sound, “Foot, /t/.”
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Kindergarten Teacher-Led
Activities
• Decoding
–
–
–
–
–

New Letter-Sounds
New Sight Words
Singing and Saying Words
Class Sentence Reading (29 on)
Review Book Reading (39 on)
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Kindergarten Partner Activities
• Decoding Worksheets
–
–
–
–
–

Letter-Sounds
Sight Words
Sound Boxes
Sentence Reading
Book Reading
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Teacher Monitoring of Partner
Activities
• Teacher keeps time and gives directions to
students for moving from activity to activity
• During activities, teacher walks around room:
–
–
–
–

assists students
listens to students sound out/read
provides student with specific praise and feedback
awards points for correct implementation and positive
behaviours/cooperation
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Kindergarten Reward
• Marking Happy Faces
• Point sheets
• Teacher announces pairs with 100 points
and others clap
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Kindergarten Lesson Sequences
• Introduction Lessons 1 to 4
– Week 0
– Sound Play only

• Decoding, Lessons 1 to 28
– Weeks 1 to 7
– New letter-sounds, sight words, decodable words
(sound boxes)

• Decoding with Sentences, Lessons 29 to 38
– Weeks 8 to 10

• Decoding, Sentences, and Books, Lessons 38 to 72
– Weeks 11 to 18
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Overall Structure of Grade 1 PALS

•

Teacher-Led Practice
–
–
–
–
–

New Sounds
Hearing Sounds/Sounding Out
Sight Words
Rocket Words
Stories

• Partner Activities Conducted in Pairs
– Sounds and Words
– Speed Game
– Partner Reading (wk. 10)

• Teacher Monitoring During Partner Activities
• Teams and Reward System

Page 69 of 264
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Teacher-Led Practice
• Teacher introduces new sounds in lesson
• Teacher leads class in hearing sounds/sounding
out
– Finger counting and saying sounds in words
– Sounding out words
– Reading words quickly

• Teacher introduces new sight words
• Teacher introduces rocket words for story and
models reading story
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Partner Activities
• Sounds and Words
–
–
–
–

Saying Sounds
Sounding Out
Reading Sight Words
Reading Story

• Speed Game
– Timed reading

• Partner Reading
– Reading from books (begins Week 10)
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Teacher Monitoring of Partner
Activities
• Teacher keeps time and gives directions to
students for moving from activity to activity
• During activities, teacher walks around room:
–
–
–
–
–

assists students
listens to students read
listens for fluency
provides student with specific praise and feedback
awards points for correct implementation and positive
behaviours/cooperation
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Teams and Reward Structure
• Pairs keep point sheets
• Teacher tallies points accumulated by pairs for
each team weekly
• Teacher announces first- and second-place teams
at the end of each week, and students clap for
public recognition
• When students beat their initial score during
Speed Game on multiple occasions, they may earn
small prizes (e.g., PALS bookmark)
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Grade 1 Lesson Sequence
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• Week 1 and Week 2
– Training Lessons 1-4 and 5-8

• Week 3-9
– Teacher-Directed Hearing Sounds
– Sounds & Words
– Speed Game: Sight Words

• Week 10
– Add Partner Reading Training to Week 3-9 activities

• Week 11 and onwards
–
–
–
–

Teacher-Directed Hearing Sounds
Sounds & Words
Speed Game: Stories
Partner Reading
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Tips for Success
• Read scripts and PowerPoint handout
SEVERAL times
• Make the Manual Your Own
– Tab it
– Rearrange it
– Write in it
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Differentiated Instruction
• Reteach Lessons
– Most students should master the lesson, not just
a few
– Do not keep your class moving on for just a
few students who are mastering the lesson
• These students will still benefit from extra practice
• Mastery is more important than moving along in the
sequence for the sake of moving along
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Differentiated Instruction
• Have Struggling Students Reread Earlier Lessons
– Place students who are behind on an earlier lesson
– How it works
• Coach introduces new sounds and words (must know them
well) in an earlier lesson
• Reader reads from earlier lesson
• Coach reads from regular lesson

– Coach will not be getting much support, but will be
getting practice; choose a collaborative, high student for
this role
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Differentiated Instruction
• Rereading Earlier Lessons (cont’d)
• To select the correct lesson
– Determine which letters the student doesn’t know
– Start on the best lesson, using the Lesson Sequence to
help you

• Create custom lesson packets
– Copy the relevant pages for the student
– Make multiple copies of the same lesson, as appropriate
• Student feels successful by turning pages each day
• Student gets appropriate instruction
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Teacher-Directed Lesson
Strategies
• Seating (lower students closer to front)
• Vary time spent on Teacher-Directed vs.
Pair activities according to need
• Vary response patterns once procedures are
well known (girls one row, boys the next)
• Different students come up to coach class
for different lines
• Keep a brisk pace
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PALS 2-6 Reading Activities
• Partner Reading
– Retell

• Paragraph Shrinking
• Prediction Relay
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PALS 2-6 Timeline
• Week 1: Student Training
– PALS roles, Partner Reading and Paragraph Shrinking

• Weeks 2-4: Students work independently
– Partner Reading with Retell
– Paragraph Shrinking

• Week 5: Student Training
– Prediction Relay

• Weeks 6-17: Students work independently
– Partner Reading with Retell
– Paragraph Shrinking
– Prediction Relay
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Partner Reading
• First Reader (stronger reader) reads text
quickly, accurately, and with expression
– 5 minutes

• Second Reader (weaker reader) rereads the
same text quickly, accurately, and with
expression
– 5 minutes
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Retell
Reader Role in Retell
• Immediately follows Partner Reading
• The Second Reader always retells
• 2 minutes retelling the Partner Reading story
Coach Role in Retell
• Asks Second Reader the Retell Questions
– What did you learn first?….next?…. next? (repeats)

• Marks up to 10 points for Retelling the story
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Paragraph Shrinking
• Why?
– To help students improve their understanding
of text as they read

• What?
– Think about who or what the story is about
– Think about how the who or what are important
to the text
– Summarize these thoughts in 10 words or less
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Paragraph Shrinking (cont’d)
• Reader’s Job
– Read new text aloud for 5 minutes
– Stops after each paragraph and
• Identifies most important “who” or “what”
• Identifies most important thing about the “who” or “what”
• States main idea in 10 words or less

• Coach’s Job
–
–
–
–

Listens as the Reader reads
Corrects mistakes as in Partner Reading
Asks Reader Paragraph Shrinking Questions
Marks points
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Prediction Relay
• Why?
– Helps student think about important parts of the text by
making reasonable predictions and checking them
– Improves concentration and memory

• What?
– Readers make predictions
– They read ½ page
– They check their predictions
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Prediction Relay Procedure
• First 5 minutes
• First Reader
–
–
–
–
–

Makes prediction
Reads ½ of a page
Checks the prediction
Makes new prediction
Continues to read

• Second 5 minutes
• Second Reader
–
–
–
–
–

Makes prediction
Reads ½ of a page
Checks the prediction
Makes new prediction
Continues to read
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Curriculum Based Measurement
(CBM)
What is CBM?
• Assessment tools that allow teachers and school
psychologists to monitor students’ progress
throughout the year.
• Frequent, short (typically 1 minute), parallel form
assessments that facilitate timely and responsive
instructional changes based on students’
performance.
• Individually administered
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Uses of CBM
•
•
•
•
•

Individual student monitoring
Instructional grouping
Class-wide progress monitoring
School-wide progress monitoring
Identification of necessary instructional
changes

2008 Special Education Plan Amendments

Page 90 of 264

Monitoring Reading Progress
Monitoring Reading Progress is Part of PALS and
consists of:
• Letter sound fluency (LSF)
– Kindergarten or beginning stages of reading

• Word identification fluency (WIF)
– First grade or early readers

• Passage reading fluency (PRF)
– First grade end-of-year benchmark
– Grades 2-6
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Research on CBM
• Students in special education whose teachers used
CBM to monitor progress tended to make more
growth in reading, compared to students’ whose
teachers did not use CBM.
• Teachers who used CBM were more likely to raise
goals and make instructional changes, compared
to teachers who did not use CBM.
(Stecker & Fuchs, 2000)
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Response to Intervention (RTI)
• Method for identification of learning
disabilities that provides an alternative to
the discrepancy model.
• The discrepancy model has fallen out of
favor in the U.S. due to lack of research
support, inability to identify segments of
low achieving students, and its “wait to fail”
approach.
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RTI Defined
•

Tiered approach to prevention that relies on progress monitoring to
identify students with low academic achievement and slow progress
early in their school career.

•

Students are identified as having learning disabilities within RTI when
they demonstrate severe low academic achievement in spite of high
quality instruction.

•

Components of RTI
–
–
–
–

Instruction is evidence-based and high quality.
Instruction is targeted.
Frequent progress monitoring occurs.*
Allows for early intervention when students have academic difficulty
(Compton, 2006)

2008 Special Education Plan Amendments

Page 94 of 264

Letter Sound Fluency
• Assesses students’ speed and accuracy at
identifying letter sounds.
• Typically used in Kindergarten & Grade 1
• May be necessary for other students with
weak skills
• Frequently mispronounced letters:
– F, L, M, N, P, Q, R, S
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Word Identification Fluency
• Assesses students’ fluency at reading lists
of high frequency words.
• Recommended level for progress
monitoring in first grade or early readers
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Passage Reading Fluency
• Assesses students’ fluency at reading grade
level text.
• PRF is not appropriate for early first grade.
However, it could be used as a winter and
spring term benchmark assessment for
students performing at or near grade level.
• Use for progress monitoring in Grades 2-6.
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CBM Guidelines
• Junior Kindergarten and Senior Kindergarten
– LSF administered at:
• Baseline and following Lessons 20, 36, 52, and 68

• Grades 1 and 2
– LSF and WIF administered at:
• Baseline and following Lessons 20, 36, 52, and 68

• Grade 3
– WIF and PSG administered at:
• Baseline and during 5th, 9th, 13th, and 17th weeks
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CBM Guidelines
CBM tools can be used as often as once a
week to monitor the progress of struggling
readers, or as little as 3-4 times per year to
monitor the progress of those who are
progressing as expected
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

1.0 Report on Costs / Activities
Please identify the costs incurred as a result of this project, and describe key implementation activities completed or in
progress to May 31, 2007.

Item

Assessment
Capacity Building
Plan Development

Actual or
Estimated
Costs to
May 31, 2007

Graduate students on contract to provide assessments (approximately 20
completed to date by students) cost: 7,000.00
Training of staff to provide greater coverage to manage assessment of a
broader range of childhood disorders
Purchase of testing materials to permit greater efficiency and tailoring
assessment to individual needs: cost – 20,000.00 (see below)
The continuous assessment process implemented within the system in
2005-2006 school year has already had an impact on wait times
Laying groundwork for implementation of pilot – may be sometime before
benefits are felt system wide
Baseline testing for project pushed to Sept 2007 – tools to be determined
Pilot project plan created – Drs. Marcia Barnes and Lesly Wade-Wooley on
board as collaborators – planning meeting held and plan created - PALS
and CBM/progress monitoring training scheduled for September 2007;
Loulee Yen and Rebecca Zumeta from Vanderbilt to provide training

Approx.
$10,000.00

N/A – See 3.0

Professional
Assessments

Materials /
Resources

Description of Key Implementation Activities 1

$20,000.00

The key change here is the increase in testing resources/materials now
available to permit assessments to be more efficient, conform to professional

1

Please review your Assessment Capacity Building Plan Section 3.1, Plan Implementation Activities, and describe actual activities you have
implemented to date.
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Item

Actual or
Estimated
Costs to
May 31, 2007
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

Description of Key Implementation Activities 1

guidelines, and to be targeted to individual needs. Learning, memory, fluency,
and metacognitive concerns were not being evaluated, thereby limiting the
potential programming recommendations being made.
The most promising development in this area – the implementation of
progress monitoring/CBM tools – is expected to be launched as part of the
pilot reading intervention program this fall.
Professional
Learning Activities
Linked to
Professional
Assessments

2,000.00

Staff expenditures
(e.g. for supply
teaching, etc)

#4School Board Report OPA.doc

Staff trained in FRIENDS for Life group training (a program currently used
within the B.C. school system for prevention of mental health issues by
building resilience in students)
Training of psychological service providers to provide a broader range of
assessment services.
Research into evidence based practices has begun, with information passed
along to those working directly with students
Staff to attend ADOS training in June
The most promising development in this area – the implementation of
progress monitoring/CBM tools – is expected to be launched as part of the
pilot program - training scheduled for September 2007.
The bulk of the budget for supplies and expenditures will be used to purchase
intervention materials (PALS), CBM/progress monitoring tools, and statistical
software package (September 2007).
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Item
Other Contract
Professionals (e.g.
to assist with
implementation of
professional
assessment
recommendations)

Actual or
Estimated
Costs to
May 31, 2007

Travel
$500.00
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

Description of Key Implementation Activities 1
None to date

Funds used to have Drs. Marcia Barnes and Lesly Wade-Wooley come for an
onsite meeting to develop a plan that would work within this system

Other

TOTAL

$32,500.00
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

2.0 Results / Outcomes of Actual Implementation Activities
Please describe the results / outcomes of implementation activities completed or in progress to May 31, 2007 to achieve the
4 project objectives 2 .

Results / Outcomes of Key Implementation Activities

This board is already highly inclusion-focused and has implemented the continuous assessment process model outlined in
Education for All. We are already seeing a reduction in numbers on our waitlist and a gradual shift towards a “treat then
test” mindset system wide. Students with reading difficulties form the largest subset of students remaining on our waitlist,
hence the need to target this group. A large number of these children are behind their peers from the outset of Junior
Kindergarten, with this gap widening over successive years. The research indicates that up to 70% of these children need
not have been on our list had the problem been addressed earlier. An early intervention/prevention program has the
potential to reduce numbers on our waitlist for assessment, with the least amount of impact on resources. Once the gap
between these children has widened, and we enter into the territory of remediation, the costs rise steeply given the
intensity of the interventions then required. Although the benefits will not be felt immediately, over the next few years there
should be reduced pressure on the diagnostic system (that is, psychology).
Not being particularly enamored by the over-reliance on standardized testing by special education teachers within the
system, we are reviewing current practices. Considerable time is being spent administering tests (WRAT, Brigance) that
provide little information to assist with programming. A key component of the pilot program will be to introduce Curriculum
Based Measurement and Progress Monitoring to the system. According to Hosp, Hosp, & Howell (2007):
•
•

2

Every minute spent on assessing takes time away from teaching
Therefore, assessments should be efficient and provide information that will guide instruction and improve student
outcomes

Four project objectives:
1. reduce wait times for students in junior kindergarten to grade IV requiring professional assessments
2. enhance teacher capacity to provide effective programming for students provided with professional assessments
3. improve literacy / numeracy for students provided with professional assessments
4. sustain assessment process improvements for the long term
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•
•
•
•
•
•
•

Page 104 of 264

OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

CBM is not an “add-on”
CBM is an alternative to assessments that are too costly, time consuming, and take away from instruction
Improves student learning in less time with less cost
To set goals, plan, and monitor performance an educator needs information
The quality of the information you have will determine the quality of the work you do
We need to make informed decisions when working to teach important skills like reading and when tackling the
needs of students who have problems learning
CBM provides exactly the type of information needed to inform educational decision making

Although it will take time for the early intervention/prevention program to take root and for the impact to be felt, we expect
that there will be a decrease in the absolute numbers of referrals for assessment over the longer term. The current program
targets literacy, given that reading difficulties are the primary reason for referral. It is also anticipated that there will be a
group of children who will be “resistors”. Our goal is to be able to use existing resources wisely by targeting those children
who fail to respond to evidence based interventions. The program will be sustainable as it makes maximal use of existing
resources and ensure that the pilot resembles as closely as possible a scaled-up version of the program.
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

3.0 Report on Professional Assessments
Please describe the number of professional assessments completed 3 to May 31, 2007 as part of this project.

Type of Assessment

Number of Assessments
Completed to May 31, 2007 as part of
this Project
Approximately 20

Psychological Assessments
N/A
Speech Language Assessments
N/A
Occupational Therapy Assessments
Approximately 20
TOTAL

3

Professional Assessments completed = final assessment report written and results shared
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

4.0 Report on Impact on Wait Times
Please describe the impact on wait times for students JK to Grade 4 as a result of this project.

Impact on Wait Times – students JK to Grade 4

There has been an impact on wait times as a result of the 2005-2006 implementation of the Step1/Step 2 process within the
system (a version of the continuous assessment process described in Education for All). Of 500 Step 2 meetings
completed that year, a total of 120 students were placed on the list for assessment for the 2006-2007 school year. As of
May 2007, we have 40 children remaining on the waitlist for this school year. So far this year, 90 students have been placed
on the list for assessment for the 2007-2008 school year. Referrals for assessment have decreased, the result of more time
and effort being devoted to program planning.
The impact of the intervention program will not be immediate, but will be felt over successive years as the absolute
numbers of referrals continue to fall. A more effective means of instructional decision making for students with learning
difficulties will be introduced to the system as a result of this pilot project. The combined use of CBM/Progress Monitoring
will help educators to determine when instruction is effective and when changes need to be made.

#4School Board Report OPA.doc
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007
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OPA STUDENT ASSESSMENT PROJECT
SCHOOL BOARD REPORT – PHASE II JUN 1, 2007

5.0 Describe the "lessons learned" that will influence your decisions and practices concerning this project during the 20072008 academic year – Phase III.

Lessons Learned

#4School Board Report OPA.doc
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: John Macri
DIRECTOR OF EDUCATION: Joseph Berthiaume
Telephone: (519) 253-2481 FAX: (519) 253-0620

Board Memorandum - 2007-2008 - #48
DATE:

November 15, 2007

TO:

Elementary Principals & Vice-Principals

FROM:

Cathy Geml, Superintendent, Learning Support Services
Paul Picard, Sr. Manager, Human Resources

RE:
Revised Primary LSST Delivery Model
===========================================================
As a result of an ongoing consultative review of the LSS teacher model, the Windsor-Essex
Catholic District School Board will be revising the delivery model in JK- Grade 3.
The primary LSS teachers will be trained in the Peer Assisted Learning Strategy (PALS)
program that is currently being piloted as part of our Board Ontario Psychological Association
(O.P.A.) project. Due to the availability of occasional teachers, we must divide the training into
two groups.
Training for the primary LSS teachers will take place on November 21, 22 and 23, 2007
for the Primary LSST ONLY, and
A second training session will take place on December 13 and 14, 2007 for J/I LSSTs
who provide primary prep time
Please complete the attached template and return to Simone Lira by Monday,
November 19, 2007.
Full implementation is effective January 7, 2008. From this point forward, it will be the Board’s
expectation that the only prep time delivery vehicle in the primary division will be the PALS
program. There will be no exceptions.
Training will take place at Parish of the Atonement Church Hall each day from 8:45 – 3:00
p.m.
LSS teachers must attend all 3 days
Principals need only send the LSS teachers who will be implementing the PALS program
in the primary division
The attachment provided is a sample of the JK/SK program, along with an overview of the
research and theory. Principals are welcome to attend the morning session on November 21st for
further clarification.
/sl
“Learning together in faith and service”
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All Children Can Learn How to READ
Reading provides a key link to endless learning opportunities and is a
necessity to function in Canadian society. There is an unspoken belief
that as a child, if you are sufficiently motivated and come from a home in
which reading is valued, you will learn to read with ease. However, the
assumption that reading comes naturally to children is simply not true. A
substantial number of well-intentioned boys and girls – including very
bright ones, experience significant difficulty in learning to read, through
no fault of their own. New scientific discoveries on reading and results
from reading panels offer practical implications for reading instruction.
We as educators are called to offer all our students the gift of reading.
Our board has many key requirements already in place. Recent steps
towards managing literacy needs continue to move us down the correct
path. There are three basic areas that need to be in addressed in order
to support students with reading challenges. These elements are
outlined in the graphic organizer below. The outstanding needs yet to be
addressed by our school are highlighted in red. By making a few
significant adjustments we can better serve the literacy needs of our
students.
Knowing that it is possible to teach children who experience challenges
in learning to read, compels me to pursue the fulfillment of the necessary
elements to create this possibility for their elementary education.

All Children Can be Taught to
READ
Early
Identification

Intense
Instruction

High Quality

Instruction
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THIS IS A KEY
ELEMENT
•

Preschooler’s phonological
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SYSTEMATIC AND
EXPLICIT

INSTRUCTION

•

aptitude predicts his/her
reading 3yrs later
•

Brain is more plastic at
younger ages

•

•

for teaching reading

Organized

thousands of unread words

•

Comprehensive, thorough,

Kindergarten do an initial
screening (PALS)

June of Kindergarten
complete a second screening.

Initial screening provides a baseline.
Second screening provides pre-reading
skills, hint towards any precursors of
reading difficulties and indicate the
need for further evaluation to define
areas of strength and weakness.

Proven reading programs

skills.
•

Jan/Feb of Senior

•

direct teaching of reading

his/her peers

•

scientifically based methods

Progressive

he/she will miss compared to

•

Trained teachers in

and more explicit instruction
•

IMPORTANT

•

Need for finely calibrated

More difficult to make up the

SCREENING IS

ROCKET SCIENCE

Requirement for more
instruction time

•

TEACHING READING
REALLY IS

Sufficient Duration

Essentials of systematic and direct
instruction include focus in the following
focus areas:
•

Phonemic awareness

•

Phonics

•

Decoding

•

Spelling

•

Reading Sight Words

•

Vocabulary development and

PRINCIPLES TO GUIDE
INSTRUCTION
•

Tailored programming

•

Remediate the phonological
weakness and access
strengths

•

instruction
•

comprehension
•
•

Fluency training

•

Enriched Language
experiences

Integration of special reading
program with the rest of

Practice in applying these
skills to writing

Systematic and explicit

students reg. classroom work
•

Steady monitoring of

student’s progress in reading
– on-going assessment
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Windsor-Essex Catholic District School Board

OFIP Tutoring Program
W.E.C.D.S.B.
Project Time Lines:
Job Posting Ad:
Interviews:
Tutor Training:
Program Begins:

Program Ends:
Program Evaluation:

Friday, February 22, 2008
Feb. 26, 2008
March 1,2008 and March 3, 2008
March 10, 2008 OLPH and LDA
March 17, 2008 – South Essex Community Centre
March 18, 2008 St Clair Beach Community Centre
June 9, 2008
June 29, 2008

Four Sites:
• Windsor, Downtown – Learning Disabilities Assoc. 647 Ouellette
Ave. (supporting Immaculate OFIP1 and St. John OFIP2)
• Windsor, Central – Our Lady of Perpetual Help
• Kingsville – South Essex Community Council (supporting St.Louis
and Queen of Peace OFIP3)
• Tecumseh – St. Clair Beach Community Centre

Project Overview:
Students in Grade Four-Grade Six would be referred to one of the four
tutoring sites listed above. The program would operate between 6:00pm
and 8:00pm two nights each week at each site. Students would receive
small group instruction (ratio of three students per teacher) for 15 weeks.
Students at Our Lady of Perpetual Help and Learning Disabilities
Association, Ouellette Ave., would also be invited to participate in a March
Break program that would run Monday through Friday from 10:00am12:00pm.
Students would receive direct instruction according to their individual
needs for one our. Snack would be provided and the remainder of the class
will include group activities and games that reinforce foundational literacy
skills.
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Each site would be staffed by a lead facilitator, who will provide
instruction, in addition to preparing the lessons for each child in the group.
The facilitator will oversee three tutors at each site, who will work in
groups of two to three students to provide direct instruction and will then
assist with group activities.
There would also be an Adaptive Technology Facilitator at each site, who
will work with two students at a time, providing direct instruction on how
to effectively apply adaptive software in a learning environment. Each site
will be equipped with two student laptops, one facilitator laptop, one
printer/scanner, and one data projector.
All of the facilitators and tutors will be provided a ten-hour training
session in which they will be trained to teach PALS as well as a variety of
literacy tools, strategies and games to promote literacy skill acquisition.
The Adaptive Technology Facilitators will be provided 6 hours of
technology training.
We will be in consultation with LDA and our Psychologist to determine an
effective method to collect data (pre and post assessment) as well as to
determine the most effective prescriptive literacy program.
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SPECIAL EQUIPMENT AMOUNT (SEA) CLAIMS

Year

Number of
Students

Total of
Individual
Claims

2005-2006

147

$701,471.75

Ministry Final Allocation
Amount
Equipment Amount:

$583,871.75
Technician Amount:

$38,813.82

2006-2007

137

$614,323.63

Equipment Amount:

$504,723.63

Technician Amount:

$37,970.00

* Not Finalized

2007-2008

188

$752,929.94

Equipment Amount:

$602,529.94

Technician Amount:

$38,318.00

* Not Finalized

SEA CLAIMS

Total of Claims

$800,000.00
$700,000.00
$600,000.00
$500,000.00
$400,000.00
$300,000.00
$200,000.00
$100,000.00
$0.00

2005-2006

2006-2007

2007-2008
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Educational Assistant Allocation Committee
May 7 and 8, 2008
EA Allocation Committee consisted of 14 members, including Elementary and
Secondary Principals, Vice-Principals, Secondary Department Head, Special
Education Coordinators and the Superintendent of Learning Support Services.
1. The allocation of the number of EAs assigned to schools will be
determined by the Educational Assistant Allocation Committee (EAAC).
This committee will base their decision on school’s:
-existing need within the school
-additional student needs as reported to the special education coordinator
-number of students with need exiting the school
2. Learning Support Services will notify each school in writing of the number
of EA’s assigned for the next school year.
3. Human Resources staff will notify the surplus staff and review the
reassignment process with them.
4. The Superintendent of Special Education will identify for Human
Resources:
a. System EA vacancies
b. Specific school needs
5. The Superintendent, Supervisor and Special Education Coordinators will
work together to reassign staff based on:
a. Needs of students
b. Needs of schools
By collective agreement it is mandatory that surplus and permanent staff be
placed before any consideration is given to placing temporary staff. Wherever
possible, principals are consulted.
6. Any outstanding vacancies are posted and any EA in the system can
apply.
7. Allocations of EAs staffing will be reviewed in late September to consider
new students entering the system as well as other changes in
student/school needs.

The EAAC mandate is to meet each spring to:
Review system needs for EA support
Make recommendations for EA assignments for the following school year
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The EAAC consists of:
1.
2.
3.
4.
5.

Superintendent of Learning Support Services
Special Education Coordinators
Principals
Vice-Principals
Secondary Department Heads

Resource: Human Resources Department

Process:
The EAAC will review the status of each school profile
i. Each of the school profiles have been reviewed with the
school staff and verified by the coordinator
ii. Includes incoming, outgoing and existing needs
Criteria for Assignments
EAs are assigned to assist students with physical care, behaviour
management and academic skill development and to ensure their personal
safety.
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Ministry of Education
Special Education Policy
and Programs Branch
th
Suite 710, 7 Floor
2 Carlton Street
Toronto ON M5B 1J3
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Ministère de l'Éducation
Direction des politiques et des
programmes de l’éducation
de l’enfance en difficulté
e
7 étage, Bureau 710
2 2, rue Carlton
T Toronto ON M5B 1J3

MEMORANDUM TO:

Directors of Education
Secretary-Treasurers of School Authorities
Director, Provincial Schools Branch
Director, French Language Policy and Programs Branch

FROM:

Bruce Drewett
Director
Special Education Policy and Programs Branch
Bill Bryce
Regional Office Manager
London Regional Office

DATE:

October 2, 2007

SUBJECT:

Regional Professional Development Sessions for Shared
Solutions: A Guide to Preventing and Resolving Conflicts
Regarding Programs and Services for Students with
Special Education Needs

In early October, 2007, all school boards, school authorities and provincial and
demonstration schools will be receiving copies of Shared Solutions: A Guide to
Preventing and Resolving Conflicts Regarding Programs and Services for Students with
Special Education Needs. This resource guide provides insight, strategies and practical
examples of effective communication, positive school climates, conflict prevention and
conflict resolution. The guide is designed to be a hands on resource for parents and
educators that provides information about programs and services for students with special
education needs, and functional conflict prevention and resolution strategies and tips.
Each school board, school authority and provincial and demonstration school will receive
an initial allocation of the resource guide, including 40 copies for school board
administrative staff and three copies for each school. I would request that upon receipt of
these copies, that you please distribute them to your schools. If you require extra copies
please request them from Publications Ontario on the Ministry of Education’s public
website located at http://www.publications.serviceontario.ca/ecom/.
The resource guide is currently available on the Ministry of Education’s website at:
http://www.edu.gov.on.ca/eng/general/elemsec/speced/shared.pdf
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I would request that each member of your Special Education Advisory Committee
(SEAC) be provided with a copy of the resource guide in addition to those provided to
school board staff.
In order to maximize the effective use of Shared Solutions by parents and educators, the
Ministry will be providing one day professional development sessions for parents and
educators hosted by each of the Ministry’s Regional Offices. One provincial French
language session has also been arranged. The professional development sessions will
include a keynote speaker on effective communication, and conflict prevention and
resolution. The sessions will include presentations on the key strategies found in the
guide, along with facilitated discussion and role-playing exercises for educators and
parents. All of the sessions will take place during October and November, 2007. The
date and location for your regional session is:
Date:

Monday, October 29th

Time:

8:45 a.m. to 4:00 p.m.

Location:

Four Points Sheraton,
150 Wellington Road,
London, ON
(519)681-0600

Cut off date to book hotel rooms: 14/10/2007
In order to maximize the potential of these sessions to influence the integration of conflict
resolution strategies in school boards into each classroom, it is requested that each school
board send the following representatives to the regional sessions:
•
•
•
•
•
•

two parents nominated by their Special Education Advisory Committee (SEAC)
a representative from the Parent Involvement Committee at your school board
an educator responsible for professional development in your school board
a Principal or Coordinator of Special Education
the Superintendent responsible for special education
a member of a community agency involved in providing services to your school
board

Provincial and Demonstration Schools and school authorities may send two delegates per
location.
Reasonable travel and accommodation expenses will be reimbursed in accordance with
Government of Ontario policies and procedures. Please see the attached reimbursement
guidelines.
If you have any questions, please speak to Janet Penner in your regional office. Janet can
be reached at 1-800-265-4221 or janet.penner@ontario.ca. Please submit your
registration form by Monday, October 15, 2007 to janet.penner@ontario.ca .

2
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Thank you for your ongoing efforts to support students, including those with special
education needs.

Original signed by

Bruce Drewett

Bill Bryce

Attachments

3
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Ministry of Education

Ministère de l’Éducation

Mowat Block
Queen’s Park
Toronto ON M7A 1L2
Telephone (416) 325-2600
Facsimile (416) 327-9063

Édifice Mowat
Queen’s Park
Toronto ON M7A 1L2
Téléphone (416) 325-2600
Télécopieur (416) 327-9063
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MEMORANDUM TO:

Directors of Education
Supervisory Officers of School Authorities
Director, Provincial Schools Branch
Supervisory Officer, Centre Jules-Leger

FROM:

George Zegarac
Assistant Deputy Minister
Strategic Planning and Elementary/Secondary Programs Division
Dominic Giroux
Assistant Deputy Minister
French Language Education and Educational Operations Division

DATE:

October 4, 2007

SUBJECT:

Shared Solutions: A Guide to Preventing and Resolving Conflicts
Regarding Programs and Services for Students With Special
Education Needs

We are pleased to provide you with a copy of the Ministry of Education’s publication Shared
Solutions: A Guide to Preventing and Resolving Conflicts Regarding Programs and Services for
Students With Special Education Needs.
Special Education Transformation: The Report of the Co-Chairs with the Recommendations of the
Working Table on Special Education, released in May 2006, recommended that the Ministry require
school boards to develop informal dispute resolution processes for issues regarding programs and
services for students with special education needs. As a result of these recommendations, the Ministry
committed to provide a resource guide for parents and educators with recommended approaches to
prevent and resolve conflict regarding special education programs and services.
Shared Solutions provides insight, strategies and practical examples of good communication, positive
school climates, conflict prevention and conflict resolution. The guide is designed to be a hands on
resource for parents and educators that provides information about programs and services for students
with special education needs, and functional conflict prevention and resolution strategies and tips.
The resource guide is currently available on the Ministry of Education’s website at:
http://www.edu.gov.on.ca/eng/general/elemsec/speced/shared.pdf
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Each school board, school authority and provincial and demonstration school will receive an initial
allocation of the resource guide, including 40 copies for school board administrative staff and three
copies for each school. We would request that upon receipt, you distribute copies to your schools and
one copy to each member of your Special Education Advisory Committee. If you or your schools
require additonal copies please request them from Publications Ontario on the Ministry of Education’s
public website located at http://www.publications.serviceontario.ca/ecom/.
As you are aware, the Ministry will be providing one day professional development sessions for
parents and educators hosted by each of the Ministry’s Regional Offices in support of the release of
Shared Solutions. The sessions will include presentations on the key strategies found in the guide,
along with facilitated discussion and role-playing exercises for educators and parents. All of the
sessions will take place during October and November, 2007.
Thank you for your ongoing efforts to support all students, including those with special education
needs.

George Zegarac

Dominic Giroux

2
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Ministry of Education

Ministère de l'Éducation

Special Education Policy
and Programs Branch
th
24 floor
900 Bay Street
Toronto ON M7A 1L2

Direction des politiques et des
programmes de l’éducation
de l’enfance en difficulté
e
24 étage, 900, rue Bay
Toronto ON M7A 1L2
T

MEMORANDUM TO:

Directors of Education
Secretary-Treasurers of School Authorities
Director, Provincial Schools Branch

FROM:

Barry Finlay
Director
Special Education Policy and Programs Branch
Bill Bryce
Regional Office Manager
London Regional Office

DATE:

April 30, 2008

SUBJECT:

Regional Consultation Sessions for the development of a
resource guide for Education for All K – 12

The Ministry of Education is currently developing an Education for All K – 12 resource
document, designed to build on the recommendations found in Education for All: The
report of the Expert Panel on Literacy and Numeracy Instruction for Students with
Special Education Needs, Kindergarten to Grade 6. The Ministry will be inviting school
boards, school authorities, provincial schools and education stakeholder groups to
participate in consultation sessions on the development of the resource guide in May,
2008.
The development of the resource guide is based on the following principles:
•
•
•
•
•

builds on the foundational piece of Education for All K – 6 that is aimed at all
students;
presents a scope beyond literacy and numeracy in a K – 12 context;
appeals to all educators with a strong focus on supporting classroom teachers at
both the elementary and secondary levels;
aligns with other key ministry initiatives (Literacy Numeracy Secretariat, Student
Success/Learning to 18); and
focuses on providing educators with effective tools to close the student
achievement gap.
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The Ministry of Education will be holding consultation sessions in English and French in
May, 2008. The purpose of these consultation sessions is to allow parents and educators
to provide input into the development of the resource guide by discussing:
•
•
•
•
•

The changes in the education sector since the release of Education for All K-6 in
2005
The key components of Education for All K-6 that can be extended to a K-12
document
The strengths of Education for All K-6
Changes and additions to Education for All K – 6
Precise strategies for students with special education needs.

The date and location for your regional session is:
Date:

May 21, 2008

Time:

Breakfast
Meeting

Location:

Four Points by Sheraton Hotel and Suites, London
1150 Wellington Rd. South, London ON N6E 1M3
Phone (519) 681-0600 Fax: (519)-681-2975

8:15 a.m. – 9:00a.m.
9:00 a.m. – 3:30 p.m.

In order to maximize the potential of these sessions to influence the development of the
resource guide, it is requested that each school board send the following representatives
to the regional sessions, keeping in mind that participants should have a thorough
knowledge of Education for All K-6:
•
•
•
•
•
•
•
•
•
•

One member of the school board’s Special Education Advisory Committee
(SEAC) or one school board Trustee or one member of the school board’s Parent
Involvement Committee
Superintendent responsible for Special Education
One Special Education Coordinator/Consultant
One Student Success Leader (SSL)
One Literacy and Numeracy Secretariat School Effectiveness Lead
One Elementary Principal
One Secondary Principal
3 Secondary Teachers (including 1 Grade 9-10 Teacher, 1 Grade11-12 Teacher
and 1 special education Teacher)
3 Elementary Teachers (including 1 Grade K-6 Teacher, 1 Grade7-8 Teacher and
1 special education Teacher)
One teacher’s assistant.

Provincial and Demonstration Schools and School Authorities may send one
representative per location.
2
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Reasonable travel, supply teacher costs and accommodation expenses will be reimbursed
in accordance with Government of Ontario policies and procedures. Please see the
attached reimbursement guidelines.
If you have any questions, please speak to Joan Fallis in your regional office. Joan can be
reached at 519-667-1440 (ext 222) or by e-mail at joan.fallis@ontario.ca. Please provide
your registration form by May 9th, 2008 to Joan in your regional office.

Original signed by

Original signed by

Barry Finlay

Bill Bryce

Attachments
cc.

Assistant Deputy Minister, Strategic Planning and Elementary/Secondary
Programs Division
Assistant Deputy Minister, French-Language Education and Educational
Operations Division
Ann Perron, Chief Executive Officer (Interim), The Literacy and Numeracy
Secretariat
Director, French-Language Policy and Programs Branch
Director, Curriculum and Assessment Policy Branch
Director, Field Services Branch
Director, Student Success/Learning to 18 Strategic Policy Branch
Director, Student Success/Learning to 18 Implementation, Training and
Evaluation Branch

3
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Ministry of Education

Ministère de l'Éducation

Special Education Policy
and Programs Branch
th
24 floor
900 Bay Street
Toronto ON M7A 1L2

Direction des politiques et des
programmes de l’éducation
de l’enfance en difficulté
e
24 étage, 900, rue Bay
Toronto ON M7A 1L2
T

MEMORANDUM TO:

Directors of Education

FROM:

Barry Finlay
Director
Special Education Policy and Programs Branch
Bill Bryce
Regional Manager
London Regional Office

DATE:

May 28, 2008

SUBJECT:

Consultation Session for the Development of a
Resource Guide Education for All K – 12
Professional Support Staff – June 17, 2008

As you are aware, the Ministry of Education is currently developing an Education for All
K – 12 resource document designed to build on the recommendations found in Education
for All: The report of the Expert Panel on Literacy and Numeracy Instruction for
Students with Special Education Needs, Kindergarten to Grade 6.
The development of the resource guide is based on the following principles:
•
•
•
•
•

builds on the foundational piece of Education for All K – 6 that is aimed at all
students;
presents a scope beyond literacy and numeracy in a K – 12 context;
appeals to all educators with a strong focus on supporting classroom teachers at
both the elementary and secondary levels;
aligns with other key ministry initiatives (Literacy Numeracy Secretariat, Student
Success/Learning to 18); and
focuses on providing educators with effective tools to close the student
achievement gap.
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The Ministry has invited school boards, school authorities, provincial schools and
education stakeholder groups to participate in consultation sessions on the development
of the resource guide during May and June, 2008. The purpose of these consultation
sessions is to allow parents and educators to provide input into the development of the
resource guide by discussing:
•
•
•
•
•

The changes in the education sector since the release of Education for All K-6 in
2005
The key components of Education for All K-6 that can be extended to a K-12
document
The strengths of Education for All K-6
Changes and additions to Education for All K – 6
Precise strategies for students with special education needs.

Directors of Education are invited to send two professional support staff (such as
psychologists, psychological associates, psychometrists, psychoeducational consultants,
speech language pathologists, occupational therapists, physiotherapists, etc.) to a separate
consultation in Toronto (session to be delivered in English with simultaneous French
translation). Professional support staff selected should be involved in working with
teachers on assessment and teaching strategies based on the principles outlined in
Education for All K-6.
Date and location for this session:
Date:
Time:
Location:

Tuesday, June 17, 2008
10:00am – 3:30am (Registration at 9:30am)
Courtyard by Marriott Hotel
475 Yonge St. Toronto ON

RESERVATIONS
Forty (40) guest rooms have been blocked for reservations.
Participants are to call directly Marriott reservations at 1-800-847-5075 by Thursday, June 5,
2008 and indicate that they are with the Ministry of Education - code GJKG to ensure the group
rate of $189.00 per night.

Reasonable travel, supply teacher costs and accommodation expenses will be reimbursed
in accordance with Government of Ontario policies and procedures. Please see the
attached reimbursement guidelines.
If you have any questions, please contact to Janet Penner or Joan Fallis, education
officers, at janet.penner@ontario.ca or joan.fallis@ontario.ca . Please provide the names
of your representatives by June 9, 2008 to the London Regional Office.

Original signed by

Original signed by

Barry Finlay

Bill Bryce

Attachments
2
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5/16/20082008
1Simone
Special Lira
Education Plan Amendments

From:
Subject:
To:

Attachments:
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Simone Lira

Thursday, May 22, 2008 4:33:11 PM

National Access Awareness Week - June 1 - 7, 2008
Joseph Berthiaume
Executive Assistants

SEAC Members

WEPVPA

National Access Awareness Week - June 1-7.pdf

Coordinators-Sp.Ed.

117K

Please find attached information on National Access Awareness Week - June 1 - 7,
2008 and extending courtesy to people with disabilities. Included is a document on
Disability Etiquette to share with your staff.
Simone Lira
Executive Assistant to
Cathy Geml - Superintendent
Learning Support Services
WECDSB
(519) 253-2481 Ext. 1233
The information in this e-mail is intended solely for the addressee(s) named, and is
confidential. Any other distribution, disclosure or copying is strictly prohibited. If you
have received this communication in error, please reply by e-mail to the sender and
delete or destroy all copies of this message and any attachments.
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, Ontario N9B 3Y6
Tel: (519) 253-2481
Fax: (519) 253-4819 (Director’s Office)
Fax: (519) 253-8397 (Administration)
Fax: (519) 253-0620 (Learning Support Services) Fax: (519) 253-3198 (Human Resources)
Joseph Berthiaume, Director of Education

John Macri, Chairperson

Board Numbered Memorandum: 2007 – 2008 School Year: - # 054
To:

Principals (Elementary & Secondary), Federation/Union Leaders.

From: Joseph Berthiaume, Director of Education
Date:

December 14, 2007

Re:
Draft Policies for Consultation
_______________________________________________________________________
DRAFT POLICIES/PROCEDURES RESULTING FROM AMENDMENTS TO
THE SAFE SCHOOLS PROVISIONS OF THE EDUCATION ACT:
On June 4, 2007, the Education Amendment Act (Progressive Discipline and School
Safety) was passed by the Ontario Legislature, to come into force February 1, 2008.
After consideration of the requirements of the legislation and the recommendations of the
Ministry of Education, Administration has worked with the Safe Schools Committee to
develop the following draft policies/procedures,
Draft Policy ST:05 Student Discipline
Draft Procedure Pr ST: 05 Student Discipline Procedures
Draft Policy SC: 18 Bullying Prevention and Intervention
Draft Procedure Pr SC: 18 Strategies for Bullying Prevention and Intervention
Draft Policy SC: 15 Code of Conduct
Principals and Vice Principals please print a copy of the drafts for your School Council
Chairs. Input from our School Councils is always of great assistance in the policy
development process, and the Ministry of Education has directed that they must be
consulted in the development of these policies.
DRAFT POLICIES/PROCEDURES ARISING OUT OF THE REGULAR POLICY
REVIEW/DEVELOPMENT PROCESS:
The following draft policies/procedures are being proposed by Administration after
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consideration within the Board’s regular policy review/development process:
ST: 13 Safe Arrival
Pr ST: 13 Safe Arrival Procedures for Elementary Schools
A: 19 Communicable Diseases
Pr A: 19 Communicable Diseases
Pr A: 19A Fifth Disease
Principals and Vice Principals could you please also provide copies of these drafts to
your School Council Chairs.
We would appreciate any feedback you could provide on any or all of the attached drafts.
Your suggestions and comments should be forwarded by January 14, 2008 to the Board
Office, attention: Colleen Norris, Coordinator of Policy Development.
The drafts are attached. They can also be found on the Board’s website at
www.wecdsb.ca as Board Policies Drafts.

Thank you
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POLICY:

ST: 05
Jan. 29,
2008

EFFECTIVE:

AMENDED:

RELATED POLICIES:

Detailed in
references
section 6.0

REPEALS:

1.0

Objectives
1.1

2.0

3.0

REVIEW DATE:

2010-2011

To meet the goal of creating a safe, caring, and accepting school environment by
supporting the use of positive practices as well as consequences for inappropriate
behaviour, including progressive discipline, which includes suspension and expulsion
where necessary.

Guiding Principles
2.1

The Provincial Code of Conduct, the Windsor-Essex Catholic District School Board
Code of Conduct and the Education Act create expectations for behaviour for all
persons on school property.

2.2

It is important that all pupils have a safe, caring and accepting school environment in
order to maximize their learning potential and to ensure a positive school climate for
all members of the school community.

2.3

Pursuant to the Education Act, principals are required to maintain proper order and
discipline in schools, and pupils are responsible to the principal for their conduct and
are required to accept such discipline as would be exercised by a reasonable, kind,
firm and judicious parent.

2.4

The Board does not support discipline measures that are solely punitive. Schools are
encouraged to implement proactive positive practices and corrective supportive
practices when necessary.

Specific Directives
Positive Practices:
3.1

In order to promote and support appropriate and positive pupil behaviours that
contribute to creating and sustaining safe, comforting and accepting learning and
teaching environments that encourage and support students to reach their full
potential, the Board supports the use of positive practices for: (1) prevention, and (2)
positive behaviour management.
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Preventative practices include:
• Anti-bullying and violence prevention programs;
• Mentorship programs;
• Student success strategies;
• Catholic Character education;
• Citizenship development;
• Student leadership; and
• Healthy lifestyles.

3.3

Positive behaviour management practices include:
• Program modifications or accommodations;
• Class placement;
• Positive encouragement and reinforcement;
• Individual, peer and group counseling;
• Conflict resolution;
• Mentorship programs;
• Sensitivity programs;
• Safety Plans;
• School, Board and community support programs; and
• Student success strategies
.

3.4

The Board recognizes that, in some circumstances, positive practices might not be
effective or sufficient to address inappropriate pupil behaviour. In such
circumstances, the Board supports the use of consequences.

3.5

In circumstances where a pupil will receive a consequence for his/her behaviour, it is
the expectation of the Board that the principle of progressive discipline, consistent
with Ministry of Education direction and PPM 145, will be applied, if appropriate.

Progressive Discipline:
3.6

The goal of this policy, with respect to progressive discipline, is to support a safe
learning and teaching environment in which every pupil can reach his or her full
potential. Appropriate action must consistently be taken by schools to address
behaviours that are contrary to provincial and Board Codes of Conduct.

3.7

Progressive discipline is an approach that makes use of a continuum of interventions,
supports, and consequences, building upon strategies that promote positive
behaviours. The range of interventions, supports, and consequences used by the
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Board and all schools must be clear and developmentally appropriate, and must
include learning opportunities for pupils in order to reinforce positive behaviours and
help pupils make good choices. For pupils with special education and/or disability
related needs, interventions, supports and consequences must be consistent with the
expectations in the student’s IEP and/or his/her demonstrated abilities.
3.8

The Board, and school administrators, must consider all mitigating and other factors,
as required by the Education Act and as set out in Ontario Regulation 472/07.

3.9

Progressive discipline may include early and/or ongoing intervention strategies, such
as:
• Contact with the pupil’s parent(s)/guardian(s);
• Verbal reminders;
• Review of expectations;
• Written work assignment with a learning component;
• Volunteer service to the school community;
• Peer mentoring;
• Referral to counselling;
• Conflict mediation and resolution; and/or
• Consultation.

3.10

Progressive discipline may also include a range of interventions, supports and
consequences when inappropriate behaviours have occurred, with a focus on
improving behaviour, such as one or more of the following:
• Meeting with the pupil’s parent(s)/guardian(s), pupil and principal;
• Referral to a community agency for anger management or substance abuse
counseling;
• Detentions;
• Withdrawal of privileges;
• Withdrawal from class;
• Restitution for damages;
• Restorative practices; and/or
• Transfer

3.11

When addressing inappropriate behaviour, school staff should consider the particular
pupil and circumstances, including any mitigating and other factors as set out in the
Student Discipline Procedures, the nature and severity of the behaviour, and the
impact on the school climate.
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The Board also supports the use of suspension and expulsion as outlined in Part XIII
of the Education Act where a pupil has committed one or more of the infractions
outlined below on school property, during a school-related activity or event, and/or in
circumstances where the infraction has an impact on the school climate.

Suspension:
3.13

The infractions for which a suspension may be imposed by the principal include:
1. Uttering a threat to inflict serious bodily harm on another person;
2. Possessing alcohol, illegal and/ or restricted drugs;
3. Being under the influence of alcohol;
4. Swearing at a teacher or at another person in a position of authority;
5. Committing an act of vandalism that causes extensive damage to school
property at the pupil’s school or to property located on the premises of the
pupil’s school;
6. Bullying;
7. Any act considered by the principal to be injurious to the moral tone of the
school;
8. Any act considered by the principal to be injurious to the physical or mental
well-being of members of the school community; or
9. Any act considered by the principal to be contrary to the Board or school Code
of Conduct.

3.14

A pupil may be suspended only once for an infraction and may be suspended for a
minimum of one (1) school day and a maximum of twenty (20) school days.

Mitigating and Other Factors:
3.15

Before imposing a suspension, the principal, as required by the Education Act, must
consider any mitigating and other factors as set out in the Student Discipline
Procedures. For the purpose of the Student Discipline Procedures, the Board
interprets the provisions of the Education Act and Regulations in a broad and liberal
manner consistent with the Human Rights Code.

Expulsion:
3.16

The infractions for which a principal may consider recommending to the Board that
a pupil be expelled from the pupil’s school or from all schools of the Board include:
1. Possessing a weapon, including possessing a firearm;
2. Using a weapon to cause or to threaten bodily harm to another person;
3. Committing physical assault on another person that causes bodily harm
requiring treatment by a medical practitioner;
4. Committing sexual assault;
5. Trafficking in weapons, illegal, or restricted drugs;
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6. Committing robbery;
7. Giving alcohol to a minor;
8. An act considered by the principal to be significantly injurious to the moral tone
of the school and/or to the physical or mental well-being of others;
9. A pattern of behaviour that is so inappropriate that the pupil's continued
presence is injurious to the effective learning and/or working environment of
others;
10.

Activities engaged in by the pupil on or off school property that cause the
pupil's continuing presence in the school to create an unacceptable risk to the
physical or mental well-being of other person(s) in the school or Board;

11.

Activities engaged in by the pupil on or off school property that have caused
extensive damage to the property of the Board or to goods that are/were on
Board property;

12.

The pupil has demonstrated through a pattern of behaviour that s/he has not
prospered by the instruction available to him or her and that s/he is persistently
resistant to making changes in behaviour which would enable him or her to
prosper; or

13. Any act considered by the principal to be a serious violation of the Board or
school Code of Conduct.
Mitigating Factors and Other Factors:
3.17

Before imposing a suspension pending an investigation to determine whether to
recommend expulsion, the principal must consider any mitigating factors as set out
in the Student Discipline Procedures.

3.18

If the principal imposes a suspension pending an investigation to determine
whether to recommend expulsion, the Principal must consider any mitigating and
other factors as set out in the Student Discipline Procedures in determining whether
to recommend an expulsion from the pupil’s school or from all schools of the
Board, as required by the Education Act. If the principal determines it is not
appropriate to recommend an expulsion, the principal must consider mitigating and
other factors in deciding whether to shorten the length of the suspension.

3.19

For the purpose of the Student Discipline Procedures, the Board interprets the
provisions of the Education Act and Regulations in a broad and liberal manner
consistent with the Human Rights Code.

Principal Investigation:
3.20

Before recommending an expulsion from the pupil’s school or from all schools of
the Board, the principal must complete an investigation, as required by the
Education Act, which is consistent with the expectations for principal investigations
outlined in the Board’s Student Discipline Procedures.
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Appeal:
3.21

Where a pupil’s parent/guardian or the pupil, if 18 or older, or 16 or 17 and has
removed him/herself from parental control, disagrees with the decision of a
principal to suspend the pupil that pupil’s parent/guardian or the pupil, if 18 or
older, or 16 or 17 and removed from parental control, may appeal the principal’s
decision to suspend the pupil, in accordance with the Board’s Student Discipline
Procedures and Suspension Appeal Guidelines.

3.22

Suspension appeals will not be conducted in accordance with or be subject to the
Statutory Powers Procedure Act.

Superintendent Responsible for Student Discipline:
3.23

The Superintendent Responsible for Student Discipline shall have the powers and
duties outlined in the Student Discipline Procedures.

Discipline Committee:
3.24

The Board authorizes the creation of two Discipline Committees. Committee “A”
shall decide appeals of principal suspensions and principal recommendations for
expulsion arising out of county schools. Committee “A” shall be composed of three
(3) Trustees elected within the City of Windsor to the WECDSB. Committee “B”
shall decide appeals of principal suspensions and principal recommendations for
expulsion arising out of schools located in the City of Windsor. Committee “B”
shall be composed of three (3) Trustees elected within the County of Essex to the
WECDSB. For these purposes, the Discipline Committees will conduct the
suspension appeals and expulsion hearings in accordance with the Student
Discipline Procedures, Suspension Appeal Guidelines, Expulsion Hearing
Guidelines and Rules.

3.25

In all cases where consequences might be imposed, teachers, administrators and the
Board will consider the safety and dignity of all pupils, and the impact of the
activity on the school climate.

3.26

The Discipline Committee shall have the powers as set out in the Education Act and
any other powers to implement any appropriate Order.

Authorization for Creation of Procedures:
3.27

This policy authorizes the creation of procedures for implementation, which shall
be considered guidelines pursuant to the Education Act.

Review and Development of Programs for Expelled Students and Those on Long-Term
Suspension:
3.28

Programs for expelled students or for those on a long-term suspension shall be
reviewed and developed to allow students an opportunity to continue their
education while they are away from their home school. The programs shall address
the needs of all students across the jurisdiction equitably. They shall take into
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account local needs and circumstances such as geographical considerations,
demographics, cultural needs and availability of board and community support
services.

4.0

3.29

The programs shall provide an academic component for any student that is serving a
suspension of 6 days or more and shall provide an academic and non-academic
component to any student that is serving a suspension of 11 days or more, or is on a
full expulsion.

3.30

The board shall access evidence-based practices that promote positive student
behaviour.

3.31

A Student Action Plan shall be developed for every student who makes a
commitment to attend a board program for suspended students or a program for
expelled students (as applicable).

3.32

The program will maintain a comprehensive and on-going connection with the
home school and provide for parental/guardian involvement whenever possible.

Responsibility
4.1

5.0

6.0

The Director of Education shall be responsible for the implementation of this
policy.

Review and Evaluation
5.1

The programs for students under long-term suspension and for expelled students
shall be monitored, reviewed and evaluated for effectiveness on an annual basis.

5.2

This policy shall be reviewed during the 2010 –2011 policy review cycle.

References
Education Act R.S.O. 1990, c. E.2 Part XIII Behaviour, Discipline and Safety
Ontario Regulation 472/07 Suspension and Expulsion of Pupils
Ontario Regulation 474/07 Access to School Premises
Ministry of Education Policy/Program Memorandum No. 141School Board Programs for
Students on Long-Term Suspension
Ministry of Education PPM No. 142 School Board Programs for Expelled Students
Ministry of Education PPM No. 145 Progressive Discipline and Promoting Positive Student
Behaviour
Ministry of Education PPM No. 128 The Provincial Code of Conduct and School Board Code
of Conduct
Ministry of Education PPM No. 144 Bullying Prevention and Intervention
Related Board Policies/Procedures:
A: 14 Antiracism and Ethno Cultural Equity
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A: 20 Transportation Policy/Procedures
B:06 Access to School Premises
B:01 Smoke Free Schools and Sites
B:05 Property Damage/Vandalism/Theft
H:19 Violence Prevention in the Workplace and Program for Violence Prevention
SC: 03 Acceptable Use of the Internet (students)
SC:04 Field Trips Policy/Procedure
SC: 15 Code of Conduct
SC: 18 Bullying Prevention and Intervention Policy /Procedure
ST: 04 Attendance and Punctuality
Pr ST: 05 Student Discipline Procedure
ST: 18 Physical Intervention
ST: 19 Appropriate Dress
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Pr ST:05
Feb. 1,
2008

EFFECTIVE:

AMENDED:

RELATED POLICIES:

(see
references
Policy
ST:05)

REPEALS:

1.0

Definitions
1.1

REVIEW DATE:

2010-2011

The following definitions apply for the purposes of pupil discipline:

Adult Pupil – is a pupil who is 18 years or older, or 16 or 17 and has removed
him/herself from parental control.
Board Expulsion – is an expulsion from all schools of the Board.
Bullying – is typically a form of repeated, persistent, and aggressive behaviour
directed at an individual or individuals that is intended to cause (or should be known
to cause) fear and distress and/or harm to another person’s body, feelings, selfesteem, or reputation. Bullying occurs in a context where there is a real or perceived
power imbalance.
Daily Care – a person with daily care is an adult person (18 years or older) who is not
the custodial parent/guardian of a pupil who is less than 18 years old, but is a person
who cares for the pupil on a daily basis and is known by the school to provide daily
care, for example a grandparent, aunt, uncle, older brother or sister.
Discipline Committee – a committee of three (3) or more Trustees designated to
determine suspension appeals and recommendations for expulsion.
Harassment – words, conduct or action that is directed at an individual and serves no
legitimate purpose and which annoys, alarms or causes that individual emotional
distress.
Parent/guardian – where there is a reference to involving or informing a
parent/guardian it means the custodial parent or guardian of a minor child who is not
an Adult Pupil.
Impact on School Climate - an incident or activity, which has a negative impact on
the school community.
School Climate – the sum total of all of the personal relationships within a school. A
positive climate exists when all members of the school community feel safe,
comfortable and accepted.
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School Community - the school community is composed of staff, pupils, parents, and
pupils of the school and feeder schools / family of schools, as well as the community
of people and businesses that are served by or located in the greater neighborhood of
the school.
School Expulsion – is an expulsion from the school of the Board that the pupil was
attending at the time of the incident.
Weapon – is any object or thing used to threaten or inflict harm on another person and
includes, but is not limited to, knives, guns, replica guns and animals.

2.0

Progressive Discipline
2.1

Progressive discipline is a non-punitive, whole-school approach that uses a
continuum of corrective and supportive interventions, supports and consequences to
address inappropriate behaviour and to build upon strategies that promote positive
behaviours. Consequences include learning opportunities for reinforcing positive
behaviour and assisting pupils to make good choices.

2.2

Prevention and early intervention are important for assisting pupils to achieve their
potential and for maintaining a positive school environment. A positive school
environment is effected through programs and activities that focus on building
healthy relationships, character development, and civic responsibility, which
encourage positive participation of the school community in the life of the school.

2.3

Each school is required to develop and implement a school-wide progressive
discipline policy, consistent with the Board Student Discipline Policy and Student
Discipline Procedures.

2.4

The teacher, principal or designate should select the most appropriate response to
address the pupil’s behaviour. Where a pupil has special education and/or disability
related needs, the interventions, supports and consequences must be consistent with
the expectations for the pupil, including those in the pupil’s Individual Education
Plan or Behaviour Management Plan.

2.5

Progressive discipline includes the use of early and ongoing intervention strategies
and strategies to address inappropriate behaviour. Pupils’ parent(s)/guardian(s)
should be actively engaged in the progressive discipline approach.

Early and Ongoing Intervention Strategies
2.6

A teacher or the principal or designate, as appropriate, may utilize early and/or
ongoing intervention strategies to prevent unsafe or inappropriate behaviours. These
may include:
• Contact with pupil’s parent(s)/guardian(s);
• Oral reminders;
• Review of expectations;
Page 2 of 43

Procedure Pr ST: 05 Student Discipline Procedures
2008 Special Education Plan Amendments

Page 157 of 264

• Written work assignment addressing the behaviour, that have a learning
component;
• Volunteer services to the school community;
• Conflict mediation and resolution;
• Peer mentoring;
• Referral to counseling; and/or
• Consultation.
2.7

In all cases where ongoing intervention strategies are used, the pupil’s
parents/guardians should be consulted.

2.8

The teacher, principal or designate should keep a record for each pupil with whom
intervention strategies are utilized. The record should include:
1. Name of the pupil;
2. Date of the incident or behaviour;
3. Nature of the incident or behaviour;
4. Progressive discipline approach used;
5. Outcome; and/or Contact with the pupil’s parent/guardian (unless the pupil is an
adult pupil).

Addressing Inappropriate Behaviour
2.9

If a pupil has engaged in inappropriate behaviour the principal or designate may
utilize a range of interventions, supports, and consequences that are (1)
developmentally appropriate, and (2) include opportunities for pupils to focus on
improving their behaviour.

2.10

Inappropriate behaviour includes any behaviour that disrupts the positive school
climate and/or has a negative impact on the school community.

2.11

Inappropriate behaviour may also include, but is not limited to, one of the following
infractions for which a suspension may be imposed:
1. Any act considered by the principal to be injurious to the moral tone of the school;
2. Any act considered by the principal to be injurious to the physical or mental wellbeing of any member of the school community; and
3. Any act considered by the principal to be contrary to the Board or school Code of
Conduct.

2.12

If a pupil has committed an infraction listed above and it is the first time that the pupil
has committed that infraction, the principal or designate may choose to use a
progressive discipline strategy to address the infraction.

2.13

Interventions may include:
• Meeting with the pupil’s parent(s)/guardian(s), pupil and principal;
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• Referral to a community agency for anger management or substance abuse,
counseling/intervention;
• Detentions;
• Withdrawal of privileges;
• Withdrawal from class;
• Restitution for damages;
• Restorative practices; and
• Transfer with support.
2.14

In some cases, short-term suspension may also be considered a useful progressive
discipline approach.

Factors to Consider Before Deciding to Utilize a Progressive Discipline Approach to Address
Inappropriate Behaviour
2.15

In all cases where progressive discipline is being considered to address an
inappropriate behaviour, the principal or designate must:
1. Consider the particular pupil and circumstances, including considering the
mitigating or other factors;
2. Consider the nature and severity of the behaviour;
3. Consider the impact of the inappropriate behaviour on the school climate; and
4. Consult with the pupil’s parent(s)/guardian (unless the pupil is an adult pupil).

Mitigating Factors
2.16

The mitigating factors to be considered by the principal before deciding whether to
use a progressive discipline approach to address the inappropriate behaviour are:
1. Whether the pupil has the ability to control his or her behaviour;
2. Whether the pupil has the ability to understand the foreseeable consequences of his
or her behaviour; and
3. Whether the pupil’s continuing presence in the school does or does not create an
unacceptable risk to the safety of any other individual at the school.

2.17

Other Factors to be Considered:
1.
2.

3.

4.
5.

The pupil’s academic, discipline and personal history;
Whether other progressive discipline has been attempted with the pupil, and if
so, the progressive discipline approach(es) that has/have been attempted and
any success or failure;
Whether the infraction for which the pupil might be disciplined was related to
any harassment of the pupil because of race, ethnic origin, place of origin,
religion, creed, disability, gender or gender identity, sexual orientation or
harassment for any other reason;
The impact of the discipline on the pupil’s prospects for further education;
The pupil’s age;
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Where the pupil has an IEP or disability related needs,
a) Whether the behaviour causing the incident was a manifestation of the
pupil’s disability;
b) Whether appropriate individualized accommodation has been provided;
and
c) Whether a suspension is likely to result in aggravating or worsening the
pupil’s behaviour or conduct or whether a suspension is likely to result in
a greater likelihood of further inappropriate conduct; and
Whether or not the pupil’s continuing presence at the school creates an
unacceptable risk to the safety of anyone in the school. If the pupil’s
continuing presence in the school creates an unacceptable risk to the safety of
others in the school, then a progressive discipline approach may not be
appropriate.

Record
2.18

The principal or designate should keep a record for each pupil with whom progressive
discipline approach(es) are utilized. The record should include:
1. Name of the pupil;
2.Date of the incident or behaviour;
3.Nature of the incident or behaviour;
4.Considerations taken into account;
5.Progressive discipline approach used;
6.Outcome; and
7.Contact with the pupil’s parent/guardian (unless the pupil is an adult pupil).

3.0

Suspension of Pupils
Suspension Infractions
3.1

When a principal’s investigation of an incident, which should include consultation
with the adult pupil or the pupil’s parent/guardian and pupil, determines that a pupil
has committed one or more infractions outlined below on school property, during a
school-related activity or event, and/or in circumstances where the infraction has an
impact on the school climate, a principal will consider whether that pupil should be
suspended, taking into account any mitigating and other factors that might be
applicable in the circumstances.

3.2

The principal will also contact the police consistent with the Police and School
Response Protocol if the infraction the pupil is suspected of committing requires such
contact. When in doubt, the principal will consult with his or her Superintendent.

3.3

The infractions for which a suspension may be imposed by the principal include:
1. Uttering a threat to inflict serious bodily harm on another person;
2. Possessing alcohol or illegal and/or restricted drugs;
3. Being under the influence of alcohol;
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4. Swearing at a teacher or at another person in a position of authority;
5. Committing an act of vandalism that causes extensive damage to school property at
the pupil’s school or to property located on the premises of the pupil’s school;
6. Bullying;
7. Any act considered by the principal to be injurious to the moral tone of the school;
8. Any act considered by the principal to be injurious to the physical or mental wellbeing of any member of the school community; or
9. Any act considered by the principal to be contrary to the Board or school Code of
Conduct.
3.4

A pupil may be suspended only once for an infraction and may be suspended for a
minimum of one (1) school day and a maximum of twenty (20) school days.

Factors to Consider Before Deciding to Impose a Suspension
3.5

Before deciding whether to impose a suspension, or some other form of discipline, a
Principal will make every effort to consult with the pupil, where appropriate, and the
pupil’s parent/guardian to identify whether any mitigating or other factors might
apply in the circumstances.

Mitigating Factors
3.6

The mitigating factors to be considered by the principal before deciding whether to
impose a suspension are:
1. Whether the pupil has the ability to control his or her behaviour;
2. Whether the pupil has the ability to understand the foreseeable consequences of his
or her behaviour; and
3. Whether the pupil’s continuing presence in the school does or does not create an
unacceptable risk to the safety of any other individual at the school.

3.7

If a pupil does not have the ability to control his or her behaviour or does not
understand the foreseeable consequences of his/her behaviour, the principal will not
suspend the pupil. Alternative discipline and/or other intervention may be considered
by the principal in such circumstances. If the pupil poses an unacceptable risk to the
safety of others in the school, the principal will consult with his/her Superintendent
regarding appropriate accommodations and/or strategies that might be instituted to
ensure pupil and staff safety.

Other Factors to be Considered
3.8

Where the pupil is able to control his/her behaviour and is able to understand the
foreseeable consequences of his/her behaviour, the principal will consider whether
the following factors mitigate the length of a suspension or the decision to apply a
suspension as a form of discipline for the pupil:
1. The pupil’s academic, discipline and personal history;
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2. Whether progressive discipline has been attempted with the pupil, and if so, the
progressive discipline approach(es) that has/have been attempted and any success or
failure;
3. Whether the infraction for which the pupil might be disciplined was related to any
harassment of the pupil because of race, ethnic origin, religion, creed, disability,
gender or gender identity, sexual orientation or harassment for any other reason;
4. The impact of the discipline on the pupil’s prospects for further education;
5. The pupil’s age;
6. Where the pupil has an IEP or disability related needs,
a. Whether the behaviour causing the incident was a manifestation of the pupil’s
disability;
b. Whether appropriate individualized accommodation has been provided; and
c. Whether a suspension is likely to result in aggravating or worsening the
pupil’s behaviour or conduct or whether a suspension is likely to result in a
greater likelihood of further inappropriate conduct; and
7. Whether or not the pupil’s continuing presence at the school creates an
unacceptable risk to the safety of anyone in the school.
Progressive Discipline
3.9

In reviewing whether progressive discipline approach(es) has/have been attempted
with the pupil, and if so, the progressive discipline approach(es) that has/have been
attempted and any success or failure, the principal will consider the following:
1.Whether the teacher, principal or designate has utilized early and/or ongoing
intervention strategies to prevent unsafe or inappropriate behaviours, such as:
•
•
•
•
•
•
•
•
•

contact with the pupil’s parent(s)/guardian(s);
oral reminders;
review of expectations;
written work assignments with a learning component;
assigning the pupil to volunteer services to the community;
conflict mediation and resolution;
peer mentoring;
referral to counseling; and/or
consultation.

2. Whether the principal or designate has used a progressive discipline approach to
address inappropriate behaviour for which a suspension could have been imposed,
such as:
•
•
•
•
•
•
•

meeting(s) with the pupil’s parent(s)/guardian(s), pupil, and principal;
referral of pupil to a community agency for anger management or substance
abuse counseling;
detentions;
withdrawal of privileges;
withdrawal from class;
restitution for damages;
restorative practices; and/or
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transfer

Factors Mitigating the Decision to Suspend
3.10

In circumstances where one or more of the factors above mitigate the decision to
apply a suspension as a form of discipline for the pupil, the principal may consider
whether alternative discipline and/or other intervention is appropriate in the
circumstances.

Consultation
3.11

Before imposing a suspension of six (6) or more school days, the principal will
consult with the Superintendent of Education and/or the administrator of safe schools
regarding:
1. The investigation undertaken;
2. The circumstances of the incident;
3. Whether or not one or more of the factors outlined above are applicable in the
circumstances; and
4.The appropriate length of the suspension.

School Work
3.12

A pupil who is subject to a suspension of five (5) or fewer school days must be
provided with schoolwork to complete at home while serving the suspension. The
Principal shall make reasonable efforts to have the schoolwork available to the adult
pupil’s designate or the pupil’s parent/guardian or designate the day the pupil is
suspended, if the pupil is suspended for one (1) school day. If this is not possible, the
pupil must be given an opportunity to catch-up on missed schoolwork when the pupil
returns. Where the pupil has been suspended for two (2) or more school days the
principal will ensure that the schoolwork provided to the pupil will be available the
day the pupil is suspended or the following school day.

3.13

In addition to receiving schoolwork for the first five (5) school days of suspension, a
pupil who is subject to a suspension of six (6) or more school days must be assigned
an alternative program for pupils subject to lengthy suspension (ASP). A pupil
participating in an ASP is not considered to be engaging in school or school-related
activities.

Procedural Steps When Imposing a Suspension
3.14

Where a principal has determined that it is appropriate in the circumstances to impose
a suspension, the principal is required to effect the following procedural steps:
1. Within 24 hours of the decision, the principal must make all reasonable efforts to
orally inform the adult pupil or the pupil’s parent/guardian of the suspension;
2. The principal must inform the pupil’s teacher(s) of the suspension;
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3. The principal in conjunction with the pupil’s teacher(s) must organize school work
to be provided for the pupil to be completed during the duration of the pupil’s
suspension;
4. The principal must provide written notice of the suspension to the pupil, the pupil’s
parent/guardian (unless the pupil is an adult pupil) and the Superintendent of
Education;
5. The written notice of suspension will include:
a) The reason for suspension;
b) The duration of the suspension;
c) Information about the ASP the pupil is assigned to, where the pupil is
suspended for six (6) or more school days;
d) Information about the right to appeal the suspension, including the relevant
policies and guidelines and the contact information for the Superintendent
Responsible for Student Discipline;
(see suspension letter template attached as Appendix 1)
6.Every effort should be made to include the schoolwork with the letter of suspension
to the pupil and the pupil’s parent/guardian (unless the pupil is an adult pupil) on
the day the pupil is suspended if the letter is provided to the pupil to take home. If
it is not possible to provide the letter because the pupil and/or his/her
parent/guardian is not available, the letter should be mailed, couriered, faxed or
emailed to the home address that day and school work should be made available for
the adult pupil’s designate or pupil’s parent/guardian or designate to pick-up from
the school the following school day.
•

If notice is sent by mail or courier, it will be deemed to have been received on
the fifth school day after it was sent.

•

If notice is sent by fax or e-mail, it is deemed to have been received the first
school day after it was sent.

7.Where the incident is a serious violent incident, including a credible threat to inflict
serious bodily harm or vandalism causing extensive damage to Board property or
property located on Board property, consideration should be given to filling out and
filing a Violent Incident Form in the pupil’s Ontario Student Record.
(see the Board’s Violent Incident Form attached as Appendix 2)
Alternative Suspension Program
3.15

Where a pupil has been suspended for six (6) or more school days the pupil will be
provided with schoolwork for the first five (5) school days, or until the Student
Action Plan is implemented, and will be assigned an alternative program for pupils
subject to lengthy suspension (Alternative Suspension Program or ASP).

3.16

A pupil cannot be compelled to participate in an ASP. Should the adult pupil or a
pupil’s parent/guardian choose not to have the pupil participate in an ASP, the pupil
will continue to be provided with school work consistent with the Ontario curriculum
or that pupil’s modified or alternative curriculum to be completed at home for the
duration of his/her suspension. This schoolwork will be available at the school for
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pick-up by the adult pupil’s designate or the pupil’s parent/guardian or designate at
regular intervals during the suspension period. Where schoolwork has not been
picked up, the school should contact the adult pupil or the pupil’s parent/guardian to
determine whether the schoolwork will be picked up. The principal should record the
follow-up and response.
3.17

A Student Action Plan (SAP) will be developed for every pupil subject to a
suspension of six (6) or more school days who agrees to participate in an ASP.

3.18

Agreement or refusal to participate in an ASP may be communicated to the school
orally by the adult pupil or the pupil’s parent/guardian. Where the adult pupil or
pupil’s parent/guardian declines the offer to participate in an ASP, the principal shall
record the date and time of such refusal.

Planning Meeting
3.19

For pupils subject to a suspension of six (6) or more school days who choose to
participate in an ASP, the principal of the school or designate will hold a planning
meeting for the purpose of developing the SAP.

3.20

The adult pupil or pupil’s parent/guardian and the pupil (where appropriate) as well
as any appropriate teaching and support staff will be invited to participate in the
planning meeting.

3.21

The planning meeting will be scheduled to occur within two (2) school days of the
adult pupil or the pupil’s parent/guardian informing the school that the pupil will
participate in an ASP.

3.22

If the adult pupil or the pupil’s parent/guardian are not available to participate in the
planning meeting, the meeting will proceed in their absence and a copy of the SAP
will be provided to them following the meeting.

3.23

During the planning meeting the principal or designate will review the issues to be
addressed in the pupil’s SAP.

Student Action Plan
3.24

A pupil subject to suspension for eleven (11) or more school days will be provided
with both academic and non-academic supports, which will be identified in the
pupil’s SAP. Pupils subject to a suspension of fewer than eleven (11) school days
may be offered non-academic supports where such supports are appropriate and
available.

3.25

The SAP will be developed under the direction of the principal of the school with
assistance, as appropriate, from the principal of alternative programs, vice-principal
of the school, guidance counselor, special education teacher, classroom teacher, CYW
and/or social worker.

3.26

The principal will make every effort to complete the SAP within five (5) school days
following the adult pupil or the pupil’s parent/guardian informing the school that the
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pupil will participate in an ASP. This timeline will be communicated to the adult
pupil and/or the pupil’s parent/guardian if they are unable to attend the planning
meeting for the purpose of providing input. The Principal must ensure that the pupil
is provided with schoolwork until the SAP is in place.
3.27

Once completed, the SAP will be shared with the adult pupil, or the pupil’s
parent/guardian and the pupil and all necessary staff to facilitate implementation.

3.28

A copy of the SAP will be stored in the pupil’s Ontario Student Record until such
time as it is no longer conducive to the improvement of instruction of the pupil.

3.29

The SAP will identify:
1. The incident for which the pupil was suspended;
2. The progressive discipline steps taken prior to the suspension, if any;
3. Any alternative discipline measures imposed in addition to the suspension;
4. Any other disciplinary issues regarding the pupil that have been identified by the
school;
5. Any learning needs or other needs that might have contributed to the underlying
infraction resulting in discipline;
6. Any program(s) or service(s) that might be provided to address those learning or
other needs;
7. The academic program to be provided to the pupil during the suspension period
and details regarding how that academic program will be accessed by the pupil;
8. Where the pupil has an IEP, information regarding how the
accommodations/modifications of the pupil’s academic program will be provided
during the period of suspension;
9. The non-academic program and services to be provided to the pupil, if applicable,
during the suspension and details regarding how that non-academic program and
those services will be accessed; and
10. The measurable goals the pupil will be striving to achieve during the period of
suspension.

Suspension Appeal Process
3.30

The adult pupil or the pupil’s parent/guardian may appeal a suspension.

3.31

All suspension appeals will be received by the Superintendent Responsible for
Student Discipline.

3.32

An appeal of a suspension does not stay the suspension.

3.33

A person who intends to appeal a suspension must give written notice of his/her
intention to appeal the suspension within ten (10) school days of the
commencement of the suspension.

3.34

The board must hear and/or determine the appeal within fifteen (15) school days of
receiving the notice of intention to appeal (unless the parties agree to an extension).
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Upon receipt of written notice of the intention to appeal the suspension, the
Superintendent Responsible for Student Discipline:
1. Will promptly advise the school principal of the appeal;
2. Will promptly advise the adult pupil or the pupil’s parent/guardian that a
review of the suspension will take place and invite the appellant to contact the
Superintendent Responsible for Discipline to discuss any matter respecting the
incident and/or appeal of the suspension; (see the template letter at Appendix 3)
3. Will review the suspension (reason, duration, any mitigating or other factors);
4. May consult with the principal and Superintendent of Education regarding
modification or expunging the suspension;
5. Will request a meeting with the adult pupil or the pupil’s parent/guardian and
the principal to narrow the issues and try to effect a settlement, and arrange a
date for the appeal before the Discipline Committee;
6. Will, where a settlement is not effected, provide notice of the review decision
to the adult pupil or pupil’s parent/guardian. (see the template letter at
Appendix 4)

3.36

Where the suspension is upheld on review and the adult pupil or pupil’s
parent/guardian chooses to continue with the appeal, the Superintendent
Responsible for Student Discipline will:
1. Coordinate the preparation of a written report for the Board. This report will
contain at least the following components:
a) A report of the incident and rationale for suspension prepared by the
principal;
b) A copy of the original suspension letter;
c) A copy of the letter requesting the Suspension Appeal; and
d) A copy of the correspondence with respect to the decision of the
Superintendent Responsible for Student Discipline regarding the
suspension review.
2. Inform the adult pupil or the pupil’s parent/guardian of the date of the
Suspension Appeal, provide a guide to the process for the appeal, and a copy of
the documentation that will go to the Discipline Committee. (see the letter
template attached as Appendix 5)
3. Ensure that the item is placed on the Discipline Committee’s agenda.

3.37

The parties in an appeal to the Discipline Committee shall be:
1. The principal; and
2. The adult pupil or the pupil’s parent/guardian, if they appealed the decision.
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Suspension Appeal Before the Discipline Committee of the Board
3.38

Suspension appeals will be heard orally, in camera, by the Discipline Committee of
Trustees. The Discipline Committee may grant a person with daily care authority to
make submissions on behalf of the pupil.
1. The appellant and/or the person with daily care will proceed first by making oral
submissions and/or providing written submissions regarding the reason for the
appeal and the result desired.
2. The pupil will be asked to make a statement on his/her own behalf.
3. The Superintendent of Education for the school and/or the principal will make oral
submissions on behalf of the administration, including a response to any issues
raised in the appellant’s submissions. The Superintendent/principal may rely on
the report prepared for the Discipline Committee.
4. The appellant may make further submissions addressing issues raised in the
administration’s presentation that were not previously addressed by the appellant.
5. The Discipline Committee may ask any party, or the pupil, where appropriate,
questions of clarification.

3.39

Legal counsel for the Board may be present at the appeal if the appellant is
represented by legal counsel or an agent.

3.40

The Discipline Committee may make such orders or give such directions at an appeal,
as it considers necessary for the maintenance of order at the appeal. Should any
person disobey or fail to comply with any such order and/or direction, a Trustee may
call for the assistance of a police officer to enforce any such order or direction.

3.41

Where any party who has received proper notice of the location, date and time of the
appeal fails to attend the appeal or comply with the necessary time lines, the appeal
may proceed in the absence of the party and the party is not entitled to any further
notice of the proceedings.

3.42

The Discipline Committee will consider, based on the written and/or oral submissions
of both parties, whether the decision to discipline and the discipline imposed was
reasonable in the circumstances, and shall either:
1. Confirm the suspension and its duration; or
2. Confirm the suspension but shorten its duration and amend the record, as
necessary; or
3. Quash the suspension and order that the record be expunged; or
4. Make such other appropriate order.

3.43

The decision of the Discipline Committee is final. The decision shall be
communicated to the appellant in writing. (see the template letter at Appendix 6)
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Re-Entry
3.44

4.0

Following a suspension of six (6) or more school days, a re-entry meeting will be held
with appropriate staff, the pupil, and the pupil’s parent/guardian if possible, to
provide positive and constructive redirection for the pupil. Where the pupil has
participated in an ASP, the pupil’s success in achieving the goals outlined in the SAP
will be reviewed with the adult pupil or the pupil’s parent/guardian and pupil.
Further programs and services might be recommended by the principal for the
purpose of achieving additional or greater success in meeting the goals outlined in the
SAP.

Expulsion of Pupils
4.1

Subject to the Factors to Consider Before Deciding to Impose a Suspension below,
when a principal has reasonable grounds to believe that a pupil has committed one or
more infractions outlined below on school property, during a school-related activity
or event, and/or in circumstances where the infraction has an impact on the school
climate, the principal will suspend the pupil.

4.2

The principal will also contact the police consistent with the Police and School
Response Protocol if the infraction the pupil is suspected of committing requires such
contact. When in doubt, the principal will consult with his or her Superintendent.

4.3

The enumerated activities are:
1. Possessing a weapon, including possessing a firearm;
2. Using a weapon to cause or to threaten bodily harm to another person;
3. Committing physical assault on another person that causes bodily harm requiring
treatment by a medical practitioner;
4. Committing sexual assault;
5. Trafficking in weapons or illegal and/or restricted drugs;
6. Committing robbery;
7. Giving alcohol to a minor;
8. An act considered by the principal to be significantly injurious to the moral tone of
the school and/or to the physical or mental well-being of others;
9. A pattern of behaviour that is so inappropriate that the pupil's continued presence is
injurious to the effective learning and/or working environment of others;
10. Activities engaged in by the pupil on or off school property that cause the pupil's
continuing presence in the school to create an unacceptable risk to the physical or
mental well-being of other person(s) in the school or Board;
11. Activities engaged in by the pupil on or off school property that have caused
extensive damage to the property of the Board or to goods that are/were on Board
property;
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12. The pupil has demonstrated through a pattern of behaviour that s/he has not
prospered by the instruction available to him or her and that s/he is persistently
resistant to making changes in behaviour which would enable him or her to
prosper; or
13. . Any act considered by the principal to be a serious violation of the Board or
school Code of Conduct.
Factors to Consider Before Deciding to Impose a Suspension
4.4

When deciding whether or not to impose a suspension pending a possible
recommendation for expulsion, the principal will make every effort to consult with
the pupil, where appropriate, and the pupil’s parent/guardian, if the pupil is not an
adult pupil, to identify whether any mitigating factors might apply in the
circumstances.

Mitigating Factors
4.5

The mitigating factors to be considered by the principal before deciding whether to
impose a suspension are:
1. Whether the pupil has the ability to control his or her behaviour;
2. Whether the pupil has the ability to understand the foreseeable consequences of his
or her behaviour; and
3. Whether the pupil’s continuing presence in the school does or does not create an
unacceptable risk to the safety of any other individual at the school.

4.6

If a pupil does not have the ability to control his or her behaviour and does not
understand the foreseeable consequences of his/her behaviour, the principal will not
suspend the pupil. Alternative discipline and/or other intervention may be considered
by the principal in such circumstances.

4.7

If the pupil does not have the ability to control his or her behaviour and does not
understand the foreseeable consequences of his/her behaviour, but poses an
unacceptable risk to the safety of others in the school, the principal will consult with
his/her Superintendent regarding appropriate accommodations and/or strategies that
might be instituted to ensure pupil and staff safety.

Suspension Pending Recommendation for Expulsion
4.8

If the pupil is to be suspended pending an investigation, the pupil should be
suspended for (20) twenty school days. If the pupil has been suspended pending an
investigation to determine whether the pupil will be recommended for expulsion, the
principal must assign the pupil to a program for suspended pupils (ASP).

4.9

If the pupil has been suspended for twenty (20) school days, the principal must
undertake an investigation to determine whether to recommend to the Discipline
Committee that the pupil be expelled.
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Procedural Steps When Imposing a Suspension
4.10

When imposing a suspension the principal is required to effect the following
procedural steps:
1. Within 24 hours of the decision, the principal must make all reasonable efforts to
orally inform the adult pupil or the pupil’s parent/guardian of the suspension;
2. The principal must inform the pupil’s teacher(s) of the suspension;
3. The principal must provide written notice of the suspension to the adult pupil or the
pupil’s parent/guardian and pupil and the Superintendent of Education. The
written notice of suspension will include:
a) The reason for suspension;
b) The duration of the suspension;
c) Information about the program for suspended pupils the pupil is assigned
to;
d) Information about the investigation the principal is conducting to
determine whether to recommend expulsion;
e) A statement that there is no immediate right to appeal the suspension.
Any appeal must wait until the principal decides whether to recommend
an expulsion, and if the principal decides not to recommend an expulsion,
a statement that the suspension may be appealed to the Discipline
Committee, and if the principal decides to recommend an expulsion that
the suspension may be addressed at the expulsion hearing.
(see the template letter at Appendix 7)
4. Every effort should be made to include the schoolwork with the letter of
suspension to the pupil and the pupil’s parent/guardian (unless the pupil is an
adult pupil) on the day the pupil is suspended if the letter is provided to the pupil
to take home. If it is not possible to provide the letter because the pupil and/or
his/her parent/guardian is not available, the letter should be mailed, couriered,
faxed or emailed to the home address that day and school work should be made
available for the adult pupil’s designate or the pupil’s parent/guardian or
designate to pick-up from the school the following school day.
If notice is sent by mail or courier, it will be deemed to have been received on
the fifth school day after it was sent.
If notice is sent by fax or e-mail, it is deemed to have been received the first
school day after it was sent.

4.11

Where the incident is a serious violent incident, such as possession of weapons,
physical assault causing serious bodily harm, sexual assault, robbery, extortion or
hate motivated violence, consideration should be given to filling out and filing a
Violent Incident Form in the pupil’s Ontario Student Record. (see the Board’s
Violent Incident Form attached as Appendix 2)
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Alternative Suspension Program
4.12

Where a pupil has been suspended pending an investigation to determine whether to
recommend an expulsion, the pupil will be assigned an alternative program for pupils
subject to lengthy suspension (ASP).

4.13

A pupil cannot be compelled to participate in an ASP. Should the adult pupil or the
pupil’s parent/guardian choose not to have the pupil participate in an ASP, the pupil
will be provided with school work consistent with the Ontario curriculum or that
pupil’s modified and/or alternative curriculum to be completed at home for the
duration of his/her suspension. This school work will be available at the school for
pick-up by the adult pupil’s designate or the pupil’s parent/guardian or a designate at
regular intervals during the suspension period beginning the school day after the adult
pupil or the pupil’s parent/guardian refuses to participate in an ASP.

4.14

A Student Action Plan (SAP) will be developed for every pupil who agrees to
participate in an ASP.

4.15

Agreement or refusal to participate in an ASP may be communicated to the school
orally by the adult pupil or the pupil’s parent/guardian. Where the pupil or his/her
parent/guardian declines the offer to participate in an ASP, the principal shall record
the date and time of such refusal.

Planning Meeting
4.16

For pupils subject to a suspension pending an investigation to determine whether to
recommend an expulsion who choose to participate in an ASP, the principal of the
school or designate will hold a planning meeting for the purpose of developing the
SAP.

4.17

The adult pupil or the pupil’s parent/guardian and pupil (where appropriate) as well
as any appropriate teaching and support staff will be invited to participate in the
planning meeting.

4.18

The planning meeting will be scheduled to occur within two (2) school days of the
adult pupil or the pupil’s parent/guardian informing the school that the pupil will
participate in an ASP.

4.19

If the adult pupil or the pupil’s parent/guardian are not available to participate in the
planning meeting, the meeting will proceed in their absence and a copy of the SAP
will be provided to them following the meeting.

4.20

During the planning meeting the principal or designate will review the issues to be
addressed in the pupil’s SAP.

Student Action Plan
4.21

A pupil subject to suspension pending an investigation to determine whether to
recommend an expulsion will be provided with both academic and non-academic
supports, which will be identified in the pupil’s SAP.
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4.22

The SAP will be developed under the direction of the principal of the school with
assistance, as appropriate, from the principal of alternative programs, vice-principal
of the school, guidance counselor, special education teacher, classroom teacher, CYW
and/or social worker.

4.23

The principal will make every effort to complete the SAP within five (5) school days
following the adult pupil or the pupil’s parent/guardian informing the school that the
pupil will participate in an ASP. This timeline will be communicated to the adult
pupil or the pupil’s parent/guardian if they are unable to attend the planning meeting
for the purpose of providing input.

4.24

Once completed, the SAP will be shared with the adult pupil or the pupil’s
parent/guardian and pupil and all necessary staff to facilitate implementation.

4.25

A copy of the SAP will be stored in the pupil’s Ontario Student Record until such
time as it is no longer conducive to the improvement of instruction of the pupil.

4.26

The SAP will identify:
1. The incident for which the pupil was suspended;
2. The progressive discipline steps taken prior to the suspension, if any;
3. Any alternative discipline measures imposed in addition to the suspension;
4. Any other disciplinary issues regarding the pupil that have been identified by the
school;
5. Any learning needs or other needs that might have contributed to the underlying
infraction resulting in discipline;
6. Any program(s) or service(s) that might be provided to address those learning or
other needs;
7. The academic program to be provided to the pupil during the suspension period
and details regarding how that academic program will be accessed by the pupil;
8. Where the pupil has an IEP, information regarding how the
accommodations/modifications of the pupil’s academic program will be provided
during the period of suspension;
9. The non-academic program and services to be provided to the pupil during the
suspension and details regarding how that non-academic program and those
services will be accessed; and
10. The measurable goals the pupil will be striving to achieve during the period of
suspension.

Principal’s Investigation
4.27

The principal will conduct an investigation promptly following the suspension of the
pupil to determine whether to recommend to the Discipline Committee that the pupil
be expelled. As part of the investigation, the principal will consult with the
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Superintendent of Education and/or Superintendent Responsible for Student
Discipline regarding any issues of process and/or timing for conducting the
investigation, which must be completed at the earliest opportunity as well as the
substantive decision whether or not to recommend that the pupil be expelled. Should
the decision be made to refer the pupil to the Discipline Committee with a
recommendation for expulsion, the pupil must be referred to and dealt with by the
Discipline Committee within twenty (20) school days from the date of suspension
(unless timelines are extended on consent).
4.28

Any police investigation will be conducted separately from the principal's inquiry.

4.29

As part of the investigation, the principal will:
1. Make all reasonable efforts to speak with the adult pupil or the pupil’s
parent/guardian and the pupil;
2. Include interviews with witnesses who the principal determines can contribute
relevant information to the investigation;
3. Make every reasonable effort to interview any witnesses suggested by the pupil, or
the pupil’s parent/guardian; and
4. Consider the mitigating and other factors when determining whether to recommend
to the Discipline Committee that the pupil be expelled.

Mitigating Factors
4.30

The mitigating factors to be considered by the principal before deciding whether to
recommend an expulsion are:
1. Whether the pupil has the ability to control his or her behaviour;
2. Whether the pupil has the ability to understand the foreseeable consequences of his
or her behaviour; and
3. Whether the pupil’s continuing presence in the school does or does not create an
unacceptable risk to the safety of any other individual at the school.

Other Factors to be Considered
4.31

Where the pupil is able to control his/her behaviour and/or is able to understand the
foreseeable consequences of his/her behaviour, the principal will consider whether
the following factors mitigate the length of a suspension and whether the pupil should
be referred to the Discipline Committee on a recommendation for expulsion.
1. The pupil’s academic, discipline and personal history;
2. Whether progressive discipline has been attempted with the pupil, and if so, the
progressive discipline approach(es) that has/have been attempted and any success
or failure;
3. Whether the infraction for which the pupil might be disciplined was related to any
harassment of the pupil because of race, ethnic origin, religion, creed, disability,
gender or gender identity, sexual orientation or to related harassment for any other
reason;
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4. The impact of the discipline on the pupil’s prospects for further education;
5. The pupil’s age;
6. Where the pupil has an IEP or disability related needs,
a) Whether the behaviour causing the incident was a manifestation of the
pupil’s disability;
b) Whether appropriate individualized accommodation has been provided;
and
c) Whether a suspension is likely to result in aggravating or worsening the
pupil’s behaviour or conduct or whether a suspension is likely to result in
a greater likelihood of further inappropriate conduct; and
7.Whether or not the pupil’s continuing presence at the school creates an
unacceptable risk to the safety of anyone in the school.
Progressive Discipline
4.32

In reviewing whether progressive discipline approach(es) has/have been attempted
with the pupil, and if so, the progressive discipline approach(es) that has/have been
attempted and any success or failure, the principal will consider the following:
1. Whether the teacher, principal or designate has utilized early and/or ongoing
intervention strategies to prevent unsafe or inappropriate behaviours, such as:
• contact with the pupil’s parent(s)/guardian(s);
• oral reminders;
• review of expectations;
• written work assignments with a learning component;
• assigning the pupil to volunteer services to the community;
• conflict mediation and resolution;
• peer mentoring;
• referral to counseling; and/or
• consultation.
2. Whether the principal or designate has used a progressive discipline approach to
address inappropriate behaviour for which a suspension could have been imposed,
such as:
•
•
•
•
•
•
•
•

meeting(s) with the pupil’s parent(s)/guardian(s), pupil, and principal;
referral of pupil to a community agency for anger management or substance
abuse counseling;
detentions;
withdrawal of privileges;
withdrawal from class;
restitution for damages;
restorative practices; and/or
transfer.
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Consultation
4.33

Before making a decision the principal will make every effort to consult with the
pupil and the pupil’s parent/guardian (unless the pupil is an adult pupil).

Decision Not to Recommend Expulsion
4.34

Following the investigation and consideration of the mitigating and other factors, if
the principal decides not to recommend to the Discipline Committee that the pupil be
expelled, the principal must:
1. Consider whether alternative discipline is appropriate in the circumstances;
2. Uphold the suspension and its duration;
3. Uphold the suspension and shorten its duration and amend the record accordingly;
or
4. Withdraw the suspension and expunge the record.

4.35

If the principal has decided not to recommend an expulsion of the pupil, the principal
will provide written notice of this decision to the adult pupil or the pupil’s
parent/guardian and pupil. The notice shall include:
1. A statement of the principal’s decision not to recommend expulsion to the
Discipline Committee;
2. A statement indicating whether the suspension has been upheld, upheld and
shortened, or withdrawn;
3. If the suspension has been upheld or upheld and shortened, information about the
right to appeal the suspension to the Discipline Committee, including:
a) A copy of the Board policies and guidelines regarding suspension appeals;
b) Contact information for the Superintendent Responsible for Student Discipline;
c) A statement that written notice of an intention to appeal must be given within
five (5) school days following receipt by the party of notice of the decision not
to recommend expulsion; or
d) If the length of the suspension has been shortened, notice that the appeal from
the shortened length of the suspension.
(see the template letter at Appendix 8)

Recommendation to the Board For an Expulsion Hearing
4.36

If a principal, in consultation with the Superintendent of Education, determines that a
referral for expulsion is warranted, the principal must refer the recommendation for
expulsion to the Discipline Committee to be heard and dealt with within twenty (20)
school days from the date the principal suspended the pupil, unless the parties to the
expulsion hearing agree upon a later date.
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For the purposes of the expulsion proceeding, the principal will:
1. Prepare a report to be submitted to the Discipline Committee and provide the report
to the pupil and the pupil’s parent or guardian (unless the pupil is an adult pupil)
prior to the hearing. The report will include;
a) A summary of the findings the principal made in the investigation;
b) An analysis of which, if any, mitigating or other factors might be
applicable;
c) A recommendation of whether the expulsion should be from the school or
from the Board; and
d) A recommendation regarding the type of school that would benefit the
pupil if the pupil is subject to a school expulsion, or the type of program
that might benefit the pupil if the pupil is subject to a Board expulsion.
2. Inquire with the Superintendent Responsible for Discipline as to the date and
location of the hearing and provide written notice of the expulsion hearing to the
adult pupil or the pupil’s parent/guardian and pupil. The notice shall include:
a) A statement that the pupil is being referred to the Discipline Committee to
determine whether the pupil will be expelled for the activity that resulted
in suspension;
b) A copy of the Board’s guidelines and rules governing the hearing before
the Discipline Committee;
c) A copy of the Board Code of Conduct and school Code of Conduct;
d) A copy of the suspension letter;
e) A statement that the pupil and/or his or her parent/guardian has the right to
respond to the principal’s report in writing;
f) Information about the procedures and possible outcomes of the expulsion
hearing, including that:
1. If the Discipline Committee does not expel the pupil they will
either confirm, confirm and shorten, or withdraw the suspension;
2. Parties have the right to make submissions with respect to the
suspension;
3. Any decision with respect to the suspension is final and cannot
be appealed;
4. If the pupil is expelled from the school, they will be assigned to
another school;
5. If the pupil is expelled from the Board, they will be assigned to a
program for expelled pupils;
6. If the pupil is expelled there is a right of appeal to the Child and
Family Services Review Board.
7. The name and contact information for the Superintendent
Responsible for Student Discipline.
(see the template letter at Appendix 9)
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The Superintendent of Education will:
1. Advise the Superintendent Responsible for Student Discipline and the
Trustee(s) for the school involved of the general details of the incident,
including actions taken or pending; and
2. Submit the principal’s Report for the Discipline Committee to the
Superintendent Responsible for Student Discipline.

4.39

The Superintendent Responsible for Student Discipline may:
1. Arrange a meeting with the adult pupil or the pupil’s parent/guardian and pupil
and the principal, as appropriate.
a. If a meeting is arranged, the Superintendent Responsible for Student
Discipline will review the Discipline Committee process for expulsion
hearings, as well as respond to any questions or concerns the pupil or
the pupil’s parent/guardian may have regarding the process or incident;
and
b. If a meeting is arranged, during the meeting the Superintendent
Responsible for Student Discipline may assist to narrow the issues and
identify agreed upon facts.
2. Will ensure that the item is placed on the Discipline Committee agenda for the
date and time set out on the notice to the adult pupil or the pupil’s
parent/guardian and co-ordinate the attendance of the Trustees.
3. Will prepare a package of documents for the Discipline Committee, which will
include at least the following components:
a.

A copy of the Principal’s Report; and

b.

A copy of the notice of expulsion sent to the adult pupil or pupil’s
parent/guardian.

4. Will confirm with the adult pupil or the pupil’s parent/guardian the date and
location of the expulsion hearing, will provide a copy of the Expulsion
Hearing Rules, and a copy of the package to go to the Discipline
Committee.
Hearing Before the Discipline Committee
4.40

If the principal recommends expulsion, the Discipline Committee shall hold a
hearing.

4.41

Parties before the Discipline Committee will be:
1. The principal; and
2. The adult pupil or the pupil’s parent/guardian.
If a pupil is not a party, s/he has the right to be present at the expulsion hearing and
to make submissions on his/her own behalf. The Discipline Committee may grant
a person with daily care authority to make submissions on behalf of the pupil.
Page 23 of 43

Procedure Pr ST: 05 Student Discipline Procedures
2008 Special Education Plan Amendments

4.42

Page 178 of 264

The hearing will be conducted in accordance with the Rules of the Discipline
Committee and the Guideline for Expulsion Hearings:
1. The Discipline Committee shall consider oral and written submissions, if any, of
all parties;
2. The Discipline Committee shall solicit and consider the views of all parties with
respect to whether, if an expulsion is imposed, the expulsion should be a school
expulsion or a Board expulsion;
3. The Discipline Committee shall solicit and consider the views of all parties with
respect to whether, if an expulsion is not imposed, the suspension should be
confirmed, shortened or withdrawn; and
4. Such other matters as the Discipline Committee considers appropriate.

4.43

In determining whether to impose an expulsion the Discipline Committee shall
consider the following factors:
1. The mitigating and other factors:
a. Whether the pupil has the ability to control his or her behaviour;
b. Whether the pupil has the ability to understand the foreseeable
consequences of his or her behaviour;
c. Whether the pupil’s continuing presence in the school does or does not
create an unacceptable risk to the safety of any other individual at the
school;
d. The pupil’s academic, discipline and personal history;
e. Whether progressive discipline has been attempted with the pupil, and if
so, the progressive discipline approach(es) that has/have been attempted
and any success or failure;
f. Whether the infraction for which the pupil might be disciplined was
related to any harassment of the pupil because of race, ethnic origin,
religion, creed, disability, gender or gender identity, sexual orientation
or to related harassment for any other reason;
g. The impact of the discipline on the pupil’s prospects for further
education;
h. The pupil’s age;
i. Where the pupil has an IEP or disability related needs,
i. Whether the behaviour causing the incident was a manifestation
of the pupil’s disability;
ii. Whether appropriate individualized accommodation has been
provided; and
iii.

Whether an expulsion is likely to result in aggravating or
worsening the pupil’s behaviour or conduct or whether an
expulsion is likely to result in a greater likelihood of further
inappropriate conduct; and
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j. Whether or not the pupil’s continuing presence at the school creates an
unacceptable risk to the safety of anyone in the school.
2. The submissions and views of the parties.
3. Any written response to the principal’s report provided before the completion of
the hearing; and
4. Such matters, as the Discipline Committee considers appropriate.
4.44

Where there is a conflict in the evidence presented by the parties on the issue of
whether the pupil committed the infraction, the Discipline Committee may request
further evidence as set out in the Expulsion Hearing Rules, subject to the
requirement that the hearing take place within twenty (20) school days, or the
Discipline Committee may assess the evidence and determine whether, on a balance
of probabilities, it has been established that it is more probable than not that the
pupil committed the infraction.

No Expulsion
4.45

If the Discipline Committee decides not to expel the pupil, the Discipline
Committee shall take the submissions of the parties into account, including
mitigating and other factors, in determining whether to:
1. Consider whether alternative discipline is appropriate in the circumstances;
2. Uphold the suspension and its duration;
3. Uphold the suspension and shorten its duration and amend the record
accordingly; or
4. Quash the suspension and expunge the record such that no record of the
suspension remains in the Ontario Student Record.
5. Make such other orders, as the Discipline Committee considers appropriate.

4.46

The Discipline Committee shall give written notice to all parties of the decision not
to impose an expulsion and the decision with respect to the suspension.

4.47

The Discipline Committee’s decision with respect to the suspension is final.

Expulsion
4.48

In the event the Discipline Committee decides to impose an expulsion on the pupil,
the Discipline Committee must decide whether to impose a Board expulsion or a
school expulsion. In determining the type of the expulsion, the Discipline
Committee shall consider the following factors:
1.

The mitigating and other factors:
a.

Whether the pupil has the ability to control his or her behaviour;

b.

Whether the pupil has the ability to understand the foreseeable
consequences of his or her behaviour;
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c.

Whether the pupil’s continuing presence in the school does or does not
create an unacceptable risk to the safety of any other individual at the
school;

d.

The pupil’s academic, discipline and personal history;

e.

Whether progressive discipline has been attempted with the pupil, and
if so, the progressive discipline approach(es) that has/have been
attempted and any success or failure;

f.

Whether the infraction for which the pupil might be disciplined was
related to any harassment of the pupil because of race, ethnic origin,
religion, creed, disability, gender or gender identity, sexual orientation
or to related harassment for any other reason;

g.

The impact of the discipline on the pupil’s prospects for further
education;

h.

The pupil’s age;

i.

Where the pupil has an IEP or disability related needs,
i. Whether the behaviour causing the incident was a manifestation
of the pupil’s disability;
ii. Whether appropriate individualized accommodation has been
provided; and
iii.

j.

Whether a school or Board expulsion is likely to result in
aggravating or worsening the pupil’s behaviour or conduct or
whether it is likely to result in a greater likelihood of further
inappropriate conduct; and

Whether or not the pupil’s continuing presence at the school creates an
unacceptable risk to the safety of anyone in the school;

2.

All submissions and views of the parties;

3.

Any written response to the principal’s report provided before the completion
of the hearing; and

4.

Such other matters as the Discipline Committee considers appropriate.

4.49

Where the Discipline Committee decides to impose a school expulsion, then the
Discipline Committee must assign the pupil to another school.

4.50

Where the Discipline Committee decides to impose a Board expulsion, then the
Discipline Committee must assign the pupil to a program for expelled pupils.

4.51

The Discipline Committee must promptly provide written notice of the decision to
expel the pupil to all parties, and the pupil, if he or she was not a party. The
written notice shall include:
1. The reason for the expulsion;
2. A statement indicating whether the expulsion is a school expulsion or a Board
expulsion;
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3. Information about the school or program to which the pupil has been assigned;
and
4. Information about the right to appeal the expulsion, including the steps to be
taken.
(see the template letter at Appendix 10)
4.52

Once the principal of alternative programs has received notice that a pupil has been
expelled, s/he must create a SAP in a manner consistent with the Board’s policy and
procedures for programs for expelled pupils.

4.53

An expelled pupil is a pupil of the Board, even where s/he attends a program for
expelled pupils at another school board, unless s/he does not attend the program or
registers at another school board.

Re-entry Requirements Following an Expulsion
4.54

A pupil who is subject to a Board expulsion is entitled to apply in writing for readmission to a school of the Board once s/he has successfully completed a program
for expelled pupils and has satisfied the objectives required for completion of the
program, as determined by the person who provides the program. The Board shall
re-admit the pupil and inform the pupil in writing of the re-admission.

4.55

A pupil who is subject to a school expulsion may apply in writing to the Board to be
re-assigned to the school from which s/he was expelled.
1.

The Board will consider whether re-attendance will have a negative impact on
the school climate, including on any victims, where applicable;

2.

The pupil will be required to demonstrate that they have learned from the
incident and have sought counseling, where appropriate;

3.

The pupil will be required to sign a Declaration of Performance form provided
by the Board (Appendix 11);

4.

The Board, in its sole discretion, may determine that a different school than
the one from which the pupil was expelled is a more appropriate placement
for the pupil.

Appeal of Board Decision to Expel
4.56

The adult pupil or the pupil’s parent/guardian may appeal a Board decision to expel
the pupil to the Child and Family Services Review Board.

4.57

The Child and Family Services Review Board is designated to hear and determine
appeals of school Board decisions to expel pupils.

4.58

The decision of the Child and Family Services Review Board is final.
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Review and Development of Programs For Expelled Students and Those on Long-Term
Suspension
Academic Component in Programs for Students on Long- Term Suspension or Expulsion
5.1

Specific locations shall be assigned so that all students in every jurisdiction will have
an opportunity to continue their education. Teaching staff and educational assistants
shall be allocated to provide instruction and support.

5.2

Every effort shall be made to continue a student’s regular academic course work
throughout the suspension or expulsion period. This will include assignments,
homework and any other work that is normally evaluated in their regular class. The
academic component will include, but is not limited to, the provision for distance
learning, e-learning, remedial help in literacy and numeracy, individual instruction,
and/or other opportunities within the board. The program will follow the curriculum
as outlined in Ontario curriculum policy documents.

5.3

Students that require special education needs will be provided with a program that
will be consistent with their Individual Education Plan.

Non-Academic Component in Programs for Students on Long-Term Suspension or Expulsion
5.4

The purpose of the non-academic component is to assist students on a long-term
suspension of more than 10 days in the development of positive attitudes and
behaviours. Identifying and addressing the underlying causes of the student’s
behaviour will help reduce the risk that the student might re-offend in the future. The
board shall consider what type of support, if any, that a student might require if they
are suspended for a length of 6 to 10 days and shall assist in making that support
available.

5.5

The board shall shall make appropriate support available and/or facilitate a student’s
referral to community agencies and/or provide support through other methods. Board
social workers will be also be utilized to assist in this process.

5.6

The board will implement protocols with community agencies to facilitate the referral
process and the provision of services to help support students and their parents and
families.

5.7

Programs and agencies that are currently place will be reviewed and every attempt
will be made to increase the board’s capacity to respond to the needs of students on
long-term suspension.

Discipline and Safety in Programs for Students on Long-Term Suspension or Expulsion
5.8

There shall be clear, written guidelines and rules with respect to discipline and safety
in Board programs. These shall include provisions setting out what constitutes
unacceptable behaviour, consequences of such behaviour, and what measures will be
taken to ensure a safe learning and teaching environment.

5.9

Students and parents will be provided with copies of the guidelines and rules prior to
entry in a Board program.
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Appendix 1
Suspension Letter
[on the Letterhead of the School]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]
Dear [Adult Pupil’s Name/Parent’s/Guardian’s Name]:
Re: Suspension of [Pupil's Name], [DOB] from [Name of School]
[You/Pupil's Name] [have/has] been suspended from [Name of School] and from engaging in all school
related activities from [Effective Date of Suspension] to [Last Day of Suspension] inclusive, i.e. [number]
school days. This suspension applies to all school buildings, grounds, school buses, school functions,
activities and trips. [You/Pupil's Name] may return to school on [Date]. [You/Pupil's Name] must report to
the office before returning to school.
This suspension is imposed in accordance with the Education Act, the Board's Safe School Policy and [Name
of School] Code of Conduct.
The reason for the suspension is [use infraction applicable]. Namely, my findings indicate that [you/pupil's
name] [describe incident with particulars].
School work [has been delivered to you/will be available; please make arrangements to have it picked up].
[*If suspension is 6 school days or longer] In addition [you/pupil’s name] [have/has] been assigned an
Alternative Suspension Program, a program for suspended pupils. This Alternative Suspension Program will
provide an opportunity for continued academic work and support for self-management to assist with the reentry to school.
Please confirm [your/pupil’s] participation in an Alternative Suspension Program at your earliest opportunity
by contacting the School. As soon as notice of [your/pupil’s] participation is received a planning meeting will
be scheduled.
Should you wish to discuss this matter, please call the school and make arrangements to meet with the
principal.
To discuss the appeal process, please contact the Board Office at 519-253-2481 ext. 1117.
Should you wish to appeal this suspension, you must provide written notice of your intention to appeal to the
Superintendent Responsible for Student Discipline, Cathy Geml at the Windsor-Essex Catholic District
School Board, located at 1325 California Avenue, Windsor, ON N9B 3Y6 within 10 school days of the
commencement of the suspension, i.e. before [Insert Date]. Please be aware that an appeal does not stay the
suspension.
A copy of the Board’s Student Discipline Policy, Procedure and Suspension Appeal Guideline are available
on the board website at www.wecdsb.on.ca/. If you are unable to access the documents via the website,
please contact the Board Office to obtain copies.
Sincerely,
[Principal]
cc
Superintendent of Education
Superintendent Responsible for Student Discipline
Ontario Student Record

Attendance Counselor
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Appendix 2A
Windsor – Essex Catholic District School Board
Violent Incident Report
Student Name: __________________________ Date of Incident: _______________
School:

___________________________

A. Description of Violent Incident
______
______
______
______
______

Possession of weapons (e.g., guns, knives)
Threats of serious physical injury
Physical assaults causing serious bodily harm _______ Sexual assault
Robbery and extortion
Any hate-motivated violence ( e.g. incidents involving racism, homophobia)
Vandalism causing extensive damage (school property or located on school premises)

Description:

_________________________________________________________________________________
B. Police Contact

Date of Contact:

Date of police investigation at school:

Name of Investigating Officer:

C. School/Board Response
1. _______ Suspension (# of days ____)
Date of inclusion in OSR:

2. ______ Expulsion

3. _____ Other

Signature of Principal/Designate:

Follow-up strategies/consequences:

Removal of Information from OSR
The information relating to suspension for violent behaviour shall not be removed from the OSR unless 3 consecutive years
have passed during which no further suspensions for serious violent incidents have taken place.
The information relating to expulsion shall be removed 5 years after the date on which the school board expelled the student.
Where an expelled student has been readmitted to school by a school board, and is expelled again, the information relating to
the expulsions shall not be removed from the OSR until 5 consecutive years have passed without any further expulsions.
Where the student has not been suspended or expelled, the Violent Incident Form shall be removed after 3 years if no further
serious violent incident is reported to the police during that time.

December 2007

c. Attendance Counselor
Appropriate Superintendent

Learning together in faith and service’
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Appendix 2B
Student Response Form – Violent Incident

Student Name:

Date:

Describe the incident that occurred:

List the name of the students involved:

Was your behaviour acceptable? If yes, explain:

If no, explain how you should have behaved:

Student signature: ______________________

Grade: ___________

Parent signature: _______________________

Date received: _________________________

Principal/Designate: ________________

Learning together in faith and service’
December 2007
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Appendix 3
Notice of Suspension Review
[on the letterhead of the Board]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]

Dear [Adult Pupil's Name/ Parent's/Guardian’s Name]:
Re: Suspension of [Pupil's Name], [DOB] from [Name of School]
I am in receipt of your notice of intention to appeal [your/Pupil’s Name] suspension from [Name of
School], dated [insert date]. [You/Pupil’s Name] [were/was] suspended for [insert number] school
days for [insert infraction applicable].
I will be conducting a review of the suspension. At the conclusion of my review, I will, in
consultation with Principal [Name], either confirm, modify or expunge the suspension.
As part of the review process, I would like to speak to you. My office will be contacting you.
Please also do not hesitate to contact me at [contact info].
Sincerely,
Superintendent Responsible for Student Discipline
cc

Superintendent of Education
Principal
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Appendix 4
Suspension Review Decision
[on the letterhead of the Board]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]

Dear [Adult Pupil's Name/ Parent's/Guardian’s Name]:
Re: Suspension Review of Suspension of [Pupil's Name], [DOB] from [Name of School]
I have completed my review of [your/pupil’s name] suspension from [Name of School]. As a result
of my review I have decided to [expunge/modify/uphold] the suspension.
I will contact you to discuss the results of my review and your appeal.
Sincerely,
Superintendent Responsible for Student Discipline
cc:

Superintendent of Education
Principal
Ontario Student Record
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Appendix 5
Notice of Suspension Appeal
[on the letterhead of the Board]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]

Dear [Adult Pupil's Name/ Parent’s/Guardian’s Name]:
Re: Appeal of Suspension of [Pupil's Name], [DOB] from [Name of School]
You have appealed the decision of Principal [Name] to suspend [you/pupil’s name] from [Name of
School].
The Appeal will be heard by the Discipline Committee of the Board of Trustees at [insert time and
date] at [insert location].
Enclosed is a copy of the Information Package that will be relied on by the administration for the
Board and will be provided to the Discipline Committee. The Information Package includes a copy
of the suspension letter, your letter requesting the appeal, correspondence with respect to the
suspension review and the Principal’s Report of the Incident. Also enclosed is a copy of the Board’s
Suspension Appeal Guidelines.
Please advise me at your earliest opportunity if you intend to bring legal representation to the appeal.
Please be advised that if you fail to attend on time, the Discipline Committee will wait for 30
minutes and may then proceed to decide the matter in your absence.
Should you have any questions about the appeal process, please contact me [contact information].
Sincerely,
Superintendent Responsible for Student Discipline
cc:
Superintendent of Education
Principal
Ontario Student Record
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Appendix 6A
Suspension Appeal Decision
[on the letterhead of the Board]

[Date]
[Adult Pupil/Parent/Guardian]
[Address]
Dear [Adult Pupil's Name/ Parent’s/Guardian's Name]:
Re:

Decision of Discipline Committee
Suspension Appeal of [Pupil Name], [DOB]
[Name of School]

Attached is a copy of the Decision of the Discipline Committee regarding your suspension appeal,
dated [insert date].
The decision of the Discipline Committee is final and is not subject to further appeal.
Should you have any questions, please contact me at [insert contact information].
Sincerely,
Superintendent Responsible for Student Discipline
Encl.
cc:
Superintendent of Education
Principal
Ontario Student Record
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Appendix 6B
Suspension Appeal Decision of the Discipline Committee
[on the letterhead of the Board]
SUSPENSION APPEAL DECISION
IN THE MATTER OF Section 309
of the Education Act, as amended
-andIN THE MATTER OF an appeal by
[Name of Appellant], of the suspension
of [Pupil Name], a pupil of [School Name]
Decision
UPON being satisfied that the Discipline Committee has jurisdiction to conduct the appeal pursuant
to section 309 of the Education Act;
AND UPON being satisfied that the proper parties to the appeal are [Name of Appellant and
relationship to pupil] and [Principal Name] as Principal of [School Name];
AND UPON being satisfied that the parties received reasonable notice of the appeal;
AND UPON having provided an opportunity to the appellant to make submissions, having heard the
submissions of the Principal, having read the materials submitted by the parties, and having retired
to consider the matter;
THE DISCIPLINE COMMITTEE does hereby [confirm the suspension / confirm the suspension but
shorten its duration to [number] school days and amend the record accordingly / quash the
suspension and expunge the record].
THE DECISION OF THE DISCIPLINE COMMITTEE is final.
DATED this [day] of [Month], [Year] and signed on behalf of the Discipline Committee and Board
of Trustees by the Chair of the Discipline Committee.
[Board Name]
By_________________
Chair
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Appendix 7
Suspension Pending Possible Recommendation for Expulsion
[on the letterhead of the School]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]
Dear [Adult Pupil’s Name/Parent’s/Guardian’s Name]:
Re: Suspension of [Pupil's Name], [DOB] from [Name of School]
[You/Pupil’s Name] [have/has] been suspended from [Name of School] and from engaging
in all school related activities from [Effective Date of Suspension] to [Last Date of Suspension]
inclusive, i.e. twenty (20) school days. This suspension applies to all school buildings, grounds,
school buses, school functions, activities and trips.
Please be advised that this suspension is made in accordance with the Education Act, the Board's
Safe School Policy and [Name of School] Code of Conduct.
The reason for the suspension is [use the infraction applicable]. Namely, my findings indicate that
[you/Pupil's Name] [describe incident with particulars].
Please be advised that I am continuing my investigation of this matter in order to determine whether
to recommend to the Discipline Committee of the Board of Trustees that [you/Pupil’s Name] be
expelled. The investigation may include [... refer to Checklist and identify your next steps...]. An
expulsion may be from [Name of School] or from all schools of the Board. You will be informed of
the results of my investigation in writing.
The Board is committed to the education and future of its pupils. [You/Pupil’s name] [have/has]
been assigned to an Alternative Suspension Program, a program for suspended pupils. An
Alternative Suspension Program provides pupils with the opportunity to continue academic work
and receive support for self-management. Enclosed is information about Alternative Suspension
Programs. Please contact the School at your earliest opportunity to confirm [your/pupil’s
participation] in an Alternative Suspension Program. As soon as notice of [your/pupil’s]
participation is received a planning meeting will be scheduled.
You do not have the right to appeal the suspension at this time. Should it be determined at the
conclusion of the investigation that a recommendation for expulsion will not be made, you will be
entitled to appeal the suspension to the Discipline Committee of the Board of Trustees. Should it be
determined that a recommendation for expulsion is warranted, then you may address the suspension
before the Discipline Committee at the expulsion hearing.
Sincerely,
[Principal]
Encl.
cc:
Superintendent of Education
Superintendent Responsible for Discipline
Ontario Student Record
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Appendix 8
Decision Letter Not to Recommend Expulsion
[on the letterhead of the School]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]

Dear [Adult Pupil’s Name/Parent’s/Guardian’s Name]:
Re: [Pupil's Name], [DOB] [Name of School] - Expulsion Not Recommended
I am writing to you to report the result of my investigation following [your/ pupil’s name]
suspension. I have decided not to recommend to the Discipline Committee that [you/pupil's name]
be expelled.
As part of my investigation, I have reviewed [your/pupil’s name] suspension, and I have determined
that the suspension should be [confirmed / confirmed but shortened to [INSERT NUMBER] school
days and the record amended accordingly / withdrawn and the record expunged].
[*Unless the suspension is withdrawn:] Should you wish to appeal the suspension, you must
provide written notice of your intention to appeal the suspension to the Superintendent Responsible
for Student Discipline, [contact information], within 5 school days of the receipt of this notice, i.e.
before [insert date - by courier or mail is 10 school days from date of this letter; by e-mail or fax is 6
school days from date of this letter].
If you provide notice of your intention to appeal, you may contact the Superintendent Responsible
for Student Discipline to discuss the appeal. If the suspension has been reduced in length, the appeal
is from the reduced suspension. Please be aware that an appeal does not stay the suspension.
A copy of the relevant excerpts of the Board’s Student Discipline Policy, Procedures and Suspension
Appeal Guideline are enclosed. The full text of the policy and procedure can be found on the
Board’s website at www.wecdsb.on.ca.
Sincerely,
[Principal]
Encl.
cc:

Superintendent of Education
Superintendent Responsible for Student Discipline
Ontario Student Record
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Appendix 9
Notice of Recommendation for Expulsion
[on the letterhead of the School]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]

Dear [Adult Pupil’s Name/Parent’s/Guardian’s Name]:
Re: [Pupil's Name], [DOB], [Name of School] Investigation
I am writing to you following my investigation to determine whether to recommend an expulsion.
As a result of my investigation, I have decided to recommend to the Discipline Committee of the
Board of Trustees that [you/pupil’s name] be expelled.
A copy of my Report to the Discipline Committee Recommending Expulsion is enclosed. You
may respond to this Report in writing to the Discipline Committee or to me. A copy of your
written submissions should be provided to the Superintendent Responsible for Student
Discipline [insert contact information].
The hearing by the Discipline Committee to decide whether [you/pupil’s name] should be expelled
will be held on [date] at [location]. Enclosed please find copies of the Board’s Student Discipline
Policy, Student Discipline Procedures, Expulsion Hearing Guidelines and Discipline Committee
Rules.
You will be provided with an opportunity to make a presentation to the Discipline Committee about
whether [you/pupil’s name] should be expelled, and whether, if [you/pupil’s name] [are/is] expelled,
[you/s/he] should be expelled from [School Name] or from all schools of the Board and, if no
expulsion is imposed, your position with respect to the suspension.
The Discipline Committee will determine whether [you/pupil’s name] should be expelled, and
whether [your/pupil’s name] expulsion should be from [School Name] or from all of the schools of
the Board.
If [you/pupil’s name] [are/is] expelled from [School Name], the Discipline Committee will assign
[you/pupil’s name] to a program provided at another school of the Board. If [you/pupil’s name]
[are/is] expelled from all schools of the Board, the Discipline Committee will assign [you/pupil’s
name] to a program for expelled pupils.
Information about both the program that will be provided at another school and the program for
expelled pupils is enclosed. Both the program that will be provided at another school and the
program for expelled pupils will provide [you/pupil’s name] with an opportunity to pursue academic
work and receive additional supports.
Should the Discipline Committee decide not to expel [you/pupil’s name], the Discipline Committee
will review the suspension. The Discipline Committee may confirm the suspension, confirm but
shorten the suspension and amend the record accordingly, or withdraw the suspension and expunge
the record. The decision of the Discipline Committee with respect to the suspension is final and is
not subject to appeal.
You may bring legal counsel to represent you before the Discipline Committee, which might be
funded by Legal Aid, depending upon your circumstances. If you intend to bring legal counsel,
please provide the Superintendent Responsible for Student Discipline with notice at your earliest
opportunity.
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Please note that the Discipline Committee will wait for thirty (30) minutes for your arrival on
[Month], [Day], [Year] and, should you fail to attend in a timely manner, the Discipline Committee
may proceed in your absence.
The Superintendent Responsible for Student Discipline, [Name and Contact Information], will
contact you to review the hearing process and answer any questions that you might have.
Sincerely,
[Principal]
Encl.
cc:
Superintendent of Education
Superintendent Responsible for Student Discipline
Ontario Student Record
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Appendix 10A
Expulsion Decision
[on the letterhead of the Board]
[Date]
[Adult Pupil/Parent/Guardian]
[Address]
Dear [Adult Pupil's Name/ Parent’s/Guardian's Name]:
Re:

Decision of Discipline Committee
Expulsion Hearing – [Pupil Name], [DOB]
[Name of School]

Re: Expulsion Decision
Attached is the Decision of the Discipline Committee, dated [insert date].
Should you wish to appeal this decision, you may contact the Child and Family Services Review
Board at 416-327-4673 or 1-888-728-8823 within 30 days of receipt of this notice.
If the pupil has been expelled: Also attached is the information regarding the educational program
offered by the Board at [insert name of alternative school / program for students expelled from all
schools of the Board].
Should you have any questions, please contact the undersigned at [insert contact information].
Sincerely,
Superintendent Responsible for Student Discipline
Encl.
cc:
Superintendent of Education
Principal
Ontario Student Record
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Appendix 10B
Recommendation for Expulsion Decision of the Discipline Committee
[on the letterhead of the Board]
RECOMMENDATION for EXPULSION DECISION
[School Board Name]
IN THE MATTER OF Section 311.3
of the Education Act, as amended
-andIN THE MATTER OF a recommendation by
[Name of Principal], [School Name] for the expulsion of
[Pupil Name], a pupil of [School Name]
Decision
UPON being satisfied that the Discipline Committee has jurisdiction to conduct the hearing pursuant
to section 311.3 of the Education Act;
AND UPON being satisfied that the proper parties to the hearing are [Name of Appellant and
relationship to pupil] and [Principal Name], Principal of [School Name];
AND UPON being satisfied that the parties received reasonable notice of the hearing;
AND UPON having provided an opportunity to the Appellant to make submissions, having heard the
submissions of the Principal, having read any materials submitted by the parties, having considered
the facts and any mitigating and/or other factors referred to by the parties, and having retired to
consider the matter;
THE DISCIPLINE COMMITTEE does hereby impose an expulsion from [School Name] and assign
the pupil to an educational program at [School Name] for the following reasons:[INSERT
REASONS FOR EXPULSION]
*OR
THE DISCIPLINE COMMITTEE does hereby impose an expulsion from all schools of the Board;
assign the pupil to the program for expelled pupils; and require that the pupil successfully complete
and meet the objectives of the program for expelled pupils before being re-admitted to a regular day
school program in Ontario for the following reasons:[INSERT REASONS FOR EXPULSION].
*OR
THE DISCIPLINE COMMITTEE does not hereby impose an expulsion; and does hereby [confirm
the suspension imposed by [Principal Name] / confirm the suspension imposed by [Principal Name]
but shorten its duration to [number] school days and amend the record accordingly / quash the
suspension and expunge the record].
DATED this [day] of [Month], [Year] and signed on behalf of the Discipline Committee and Board
of Trustees by the Chair of the Discipline Committee.
[Board Name]
By_________________
Chairperson
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Appendix 11
Declaration of Performance
[on the Letterhead of the School]
[Date]
[Pupil Name]
I agree to comply with the following expectations on my return as a student to [insert the name of
School]:
1.
I agree to comply with the expectations of the [insert name of school] Code of Conduct and
the [insert board] Code of Conduct.
2.
I agree to work diligently in a positive manner and to be attentive to my teachers and
classmates in an effort to accomplish the goals of my educational program.
3.
I agree to be punctual and prepared for class.
4.
I agree to be active and participate in the extra-curricular life of the School.
5.
[insert if applicable] I agree to seek guidance and ask for help from School staff when I feel
overwhelmed or anxious.
6.
[insert if applicable] I agree to seek assistance from School staff when needed in order to
assist me to solve problems in a constructive manner.
7.
[insert if applicable] I agree to refrain from [insert one or more: using violence/restricted
substances to solve my problems].
___________________________________________
Signature [Insert name of student]

____________________
Date
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Policy SC: 18
Bullying Prevention and
Intervention

POLICY:

Page 198 of 264

EFFECTIVE:

SC: 18
Jan. 29,
2008

AMENDED:

RELATED POLICIES:

(references
detailed in
section 7.0)

REPEALS:

1.0

2.0

Objectives

REVIEW DATE:

2010-2011

1.1

To ensure that the school environment is one of respect, dignity and trust, consistent
with the Gospel Values.

1.2

To develop and implement comprehensive board-wide bullying prevention strategies.

1.3

To develop and implement comprehensive board-wide intervention strategies to
address incidents of bullying.

1.4

To empower all students and the entire school community to create schools free from
bullying.

Definitions
2.1

Bullying is typically a form of repeated, persistent, and aggressive behaviour directed
at an individual or individuals that is intended to cause (or should be known to cause)
fear and distress and/or harm to another person’s body, feelings, self-esteem, or
reputation. Bullying occurs in a context where there is a real or perceived power
imbalance.
Students may attain or maintain power over others in the school through real or
perceived differences. Some areas of difference may be size, strength, age,
intelligence, economic status, social status, solidarity of peer group, religion,
ethnicity, disability, need for special education, sexual orientation, family
circumstances, gender, and race.
Bullying is a dynamic of unhealthy interaction that can take many forms. It can be
physical (e.g. hitting, pushing, tripping), verbal (e.g., name calling, mocking, or
making sexist, racist, or homophobic comments), or social (e.g., excluding others
from a group, spreading gossip or rumours). It may also occur through the use of
technology (e.g., spreading rumours, images, or hurtful comments through the use of
e-mail, cell phones, test messaging, Internet websites, or other technology).
Children who suffer prolonged victimization through bullying, as well as children
who use power and aggression as bullies, may experience a range of psychosocial
problems that may extend into adolescence and adulthood.
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School Climate is the sum total of all of the personal relationships within a school.
When these personal relationships are founded in mutual acceptance and inclusion,
and modeled by all, a culture of respect becomes the norm. A positive school climate
exists when all members of the school community feel safe, comfortable, and
accepted. A positive school climate is a crucial component of bullying prevention.

Guiding Principles
3.1

Bullying behaviours contradict the Gospel values, which are centered in the teachings
of Christ. Accordingly the Board believes that all forms of bullying are unacceptable
behaviours.

3.2

Bullying adversely affects students’ ability to learn.

3.3

Bullying adversely affects healthy relationships and the school climate.

3.4

Bullying adversely affects a school’s ability to educate its students.

3.5

Bullying will not be accepted on school property, at school-related activities, on
school buses, or in any other circumstances (e.g., online) where engaging in bullying
will have a negative impact on the school climate.

Specific Directives
4.1

The Board shall ensure that a comprehensive bullying prevention strategy is
developed and implemented that includes expectations for appropriate student
behaviour.

4.2

The Board shall ensure that a comprehensive intervention strategy is developed and
implemented to address incidents of bullying, including appropriate and timely
responses. Intervention should be done in ways that are consistent with a progressive
discipline approach as set out within the Board’s Student Discipline Policy.

4.3

The Board shall ensure that procedures are developed and implemented that allow
students and members of the school community to report incidents of bullying
behaviour safely and in a way that will minimize the possibility of reprisal.

4.4

The Board shall ensure that support is provided for students and members of the
school community who have felt bullied, for students who have bullied others, and
for students and members of the school community who have been affected by
observing bullying.

4.5

The Board shall put in place training strategies for all Principals, Vice-Principals,
teachers, and educational assistants on prevention of bullying behaviour and
intervention, including training on cultural sensitivity and on respect for diversity and
special education needs.
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The Board shall actively communicate its policy and procedures on bullying
prevention and intervention to students, parents, teachers and other school staff,
school councils, volunteers, and school bus operators/drivers. The roles and
responsibilities of all members of the school community shall be clearly articulated
and understood.

Responsibility
5.1

The administration of the Bullying Prevention and Intervention Policy is the
responsibility of the Director of Education or designate(s).

5.2

It is the responsibility of trustees, senior administration, principals, vice-principals,
supervisors, staff and the school community to foster an environment of respect,
dignity and trust.

5.3

All policies, procedures, guidelines, and practices of the Board shall promote the
principles of bullying prevention.

Review and Evaluation
6.1

Schools shall conduct an analysis of the school climate through surveys of students,
staff members, and parents every three years.

6.2

Performance indicators shall be utilized for monitoring, reviewing, and evaluating the
effectiveness of the Board’s Bullying Prevention and Intervention policy and
procedures.

6.3

This policy shall be reviewed during the 2010 –2011 review cycle.

References
Education Act R.S.O. 1990, c. E.2 Part XIII Behaviour, Discipline and Safety
Ontario Regulation 472/07 Suspension and Expulsion of Pupils
Ministry of Education PPM No. 145 Progressive Discipline and Promoting Positive Student
Behaviour
Ministry of Education PPM No. 128 The Provincial Code of Conduct and School Board
Code of Conduct
Ministry of Education PPM No. 144 Bullying Prevention and Intervention
Related Board Policies/Procedures:
A: 12 Code of Ethics
A: 14 Antiracism and Ethno Cultural Equity
A: 20 Transportation Policy/Procedures
SC: 03 Acceptable Use of the Internet (students)
SC:04 Field Trips Policy/Procedure
SC: 07 Safe Schools (Violence Free)
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2010-2011

Principals Roles and Responsibilities
1.1

Windsor- Essex Catholic District School Board schools and staff are expected to
provide a supportive environment that upholds Gospel values and encourages positive
relationships between students, staff and parents.

1.2

Each school must have in place a safe schools team responsible for school safety that
is composed of at least one student (where appropriate), one parent, one teacher, one
support staff member, one community partner, and the Principal. The team must have
a staff chair. An existing school committee (e.g. healthy schools committee) can
assume this role.

1.3

Each school must develop and implement school-wide bullying prevention and
intervention plans as part of their School Improvement Plan. Components of these
plans must include the following:
•
•
•
•
•
•

The definition of bullying as set out in Board Policy SC: 18
Prevention strategies
Intervention strategies
Training strategies for members of the school community
Communication and outreach strategies
Monitoring and review processes to include an analysis of the school climate
according to Board Policy SC: 18

1.4

Schools shall assess the type of bullying behaviour reported and select bullying
prevention and intervention programs that effectively address the unique situation in
each school.

1.5

Principals shall be trained in identifying and responding to the different
characteristics of bullying.

1.6

Principals or designates shall conduct a prompt, thorough and complete investigation
of alleged incidents of bullying. The investigation should be documented. The
incidents shall be tracked for frequency. This will assist in determining effectiveness
of the school’s bullying prevention and intervention strategies.

.

__________________________________________________________________________________
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1.7

The Principal may be required to contact the police in certain instances of bullying
behaviour. In those instances, the police will be contacted pursuant to the Police and
School Response Protocol.

1.8

Principals shall encourage students to report incidents of bullying and assist in
creating a safe atmosphere for reporting bullying incidents.

1.9

The school shall provide a process that empowers students, parents, and members of
the school community to confidentially report incidents of bullying to teachers and
school administrators.

1.10

The Principals shall follow the progressive discipline principles detailed within the
Student Discipline Policy when addressing bullying behaviours. Discipline may
include the suspension of a pupil if he or she engages in bullying behaviour while at
school, at a school-related activity or in other circumstances where engaging in the
activity will have an impact on the school climate. In considering whether to suspend
a pupil, the Principal must consider the mitigating factors as detailed within the
Board’s Student Discipline Policy and Part XIII of the Education Act.

1.11

The Principal shall ensure that all members of the school community are aware of the
types of bullying behaviour and the skills and strategies associated with the
intervention of bullying, including the promotion of character building, respect, and
positive interaction.

1.12

Schools must provide support for students and members of the school community
who have felt bullied, students who have bullied others, and students and members of
the school community who have been affected by observing bullying.

1.13

Principals shall model appropriate language and actions for students.

Teachers/School Staff Roles and Responsibilities
2.1

Staff must be trained in identifying, responding to, and preventing different kinds of
bullying behaviours.

2.2

Staff shall participate in school climate surveys and have good lines of
communication with the Principal to support a Bullying Prevention and Intervention
Plan that meets the needs of the school community.

2.3

Staff must address bullying issues immediately and help all students recognize and
respond appropriately to incidents of bullying behaviour.

2.4

All staff must report bullying incidents to the Principal or designate as soon as
possible.

2.5

When teachers and staff identify bullying issues, it is essential that Principals and
Vice- Principals consider the appropriate support needed. The Principal’s and VicePrincipal’s support reinforces a message to the school community that bullying
prevention action is being taken.
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3.0

2.6

Teachers shall implement proactive and anti-bullying strategies and/or programs in
their classrooms as directed by the Principal to prevent bullying behaviour.

2.7

In all possible ways, bullying prevention must be embedded into daily classroom
teaching. A reading list, for instance, could include books that deal appropriately
with bullying.

2.8

Teachers shall use resources that will assist in developing appropriate social skills,
positive relationships and discourage bullying as unacceptable behaviours.

2.9

Staff shall encourage students to report incidents that the student perceives to be
bullying and support them in dealing with conflict resolution.

2.10

Staff shall follow the progressive discipline principles detailed within the Student
Discipline Policy when addressing bullying behaviours.

2.11

Staff shall model appropriate language and action for students.

Students Roles and Responsibilities
3.1

Students are expected to:
•
•
•
•
•

4.0

Page 204 of 264

Promote a positive and caring environment for all by developing an awareness
of bullying issues.
Refuse to bully others or to be a bystander to acts of bullying.
Report all acts bullying that they may experience or observe to appropriate
school personnel.
Assist and co-operate in the implementation of school-wide anti-bullying
initiatives.
Participate in school climate surveys that will assist in evaluating the
effectiveness of the school’s Bullying Prevention and Intervention Plan.

Parents Roles and Responsibilities
4.1

Parents are expected to:
•
•
•
•
•

Promote a positive and caring environment for all by developing an awareness
of bullying issues.
Inform the school if bullying is suspected.
Encourage their children to discuss any incidents of bullying and reinforce the
need to speak about their feelings with an adult they trust.
Partner with the school to assist in the resolution of identified incidents of
bullying behaviour.
Support the school through Catholic School Councils, in promoting local
school anti-bullying initiatives.
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POLICY:

SC: 15
Jan 29,
2008

EFFECTIVE:

AMENDED:

RELATED POLICIES:

(references
detailed in
section 7.0)

REPEALS:
REVIEW DATE:

1.0

Objectives
1.1

To ensure that the Code of Conduct of the Windsor-Essex Catholic District School
Board promotes the mission and vision of the Board and provides a framework for
individual schools to follow when reviewing their existing local, school-based codes
of conduct.

1.2

The objectives of the Provincial Code of Conduct established by the Ministry of
Education and the Board’s Code of Conduct are the same and include the following:
a.
b.
c.
d.
e.
f.

2.0

To ensure that all members of the school community, especially people
in positions of authority, are treated with respect and dignity;
To promote responsible citizenship by encouraging appropriate
participation in the civic life of the school community;
To maintain an environment where conflict and difference can be
addressed in a manner characterized by respect and civility;
To encourage the use of non-violent measures to resolve conflict;
To promote the safety of people in the Board’s schools;
To discourage the use of alcohol and illegal drugs.

Definitions
2.1

3.0

2010-2011

School Climate – the sum total of all of the personal relationships within a school. A
positive climate exists when all members of the school community feel safe,
comfortable and accepted.

Guiding Principles
3.1

The Board shall remain faithful to its Vision and Mission Statement, which call
students, parents, teachers, staff and the community to work together as a partnership
of school, family and parish to provide an education that is rooted in the teachings of
Jesus in the Gospel.

3.2

A school should be a place that promotes responsibility, respect, civility, and
academic excellence in a safe learning and teaching environment. A positive school
climate exists when all members of the school community feel safe, comfortable, and
accepted.
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3.3

All students, parents, teachers, and staff members have the right to be safe, and to feel
safe, in their school community. With this right comes the responsibility to
contribute to a positive school climate. The promotion of strategies and initiatives
such as Student Success and character development, along with the employment of
prevention and intervention strategies to address inappropriate behaviour, fosters a
positive school climate that supports academic achievement for all students.

3.4

Responsible Christian citizenship involves appropriate participation in the faith and
civic life of the school community. Active and engaged citizens are aware of their
rights, but more importantly, they accept responsibility for protecting their rights and
the rights of others.

Specific Directives
4.1

The Principal of each school shall review their school’s local code of conduct and
modify it where necessary to ensure that it is consistent with the Provincial Code of
Conduct and the Board’s Code of Conduct.

4.2

Appendix A is the WECDSB Code of Conduct. It sets out minimum requirements for
each school ‘s local Code of Conduct. These are mandatory for inclusion in each
school’s local code of conduct and are based on requirements of the Ministry of
Education.

4.3

The provincial Code of Conduct and the Board’s Code of Conduct set clear standards
of behaviour that shall be incorporated into each school’s local Code of Conduct and
shall be applied not only to students, but also to all individuals involved in the
publicly funded school system – parents, volunteers, teachers, and other staff
members, whether they are on school property, on school buses, at school-related
events or activities, or in other circumstances that could have an impact on the school
climate.

4.4

In reviewing and developing the school’s local Code of Conduct, the principal must
take into consideration the views of the school council. In addition, he or she should:
•
•
•

Seek input from students, staff, parents, and members of the school
community;
Include procedures and timelines for review. The School’s Code of Conduct
shall be reviewed annually;
Develop a communications plan that outlines how these standards of
behaviour and the Code of Conduct will be made clear to everyone.

4.5

Each school’s code of conduct shall encourage members of the school community to
develop knowledge of God and the teachings of Jesus Christ in a faith atmosphere.

4.6

The Principal of a school shall maintain a Principal’s Handbook that shall include the
School’s Code of Conduct.

4.7

The local codes of conduct shall be communicated to all members of the school
community.
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4.8

5.0

The Director of Education and the Principal of each school shall be responsible for
the implementation of this policy.

Review and Evaluation
6.1

7.0

The Principal shall file with the Superintendent of Education a current copy of the
school’s local Code of Conduct.

Responsibility
5.1

6.0
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This policy and the Board’s Code of Conduct shall be reviewed at least every three
years and shall be scheduled for review during the 2010-2011 policy review cycle.

References
Education Act R.S.O. 1990, c. E.2 Part XIII Behaviour, Discipline and Safety
Ontario Regulation 472/07 Suspension and Expulsion of Pupils
Ontario Regulation 474/07 Access to School Premises
Ministry of Education Policy/Program Memorandum No. 141School Board Programs for
Students on Long-Term Suspension
Ministry of Education PPM No. 142 School Board Programs for Expelled Students
Ministry of Education PPM No. 145 Progressive Discipline and Promoting Positive Student
Behaviour
Ministry of Education PPM No. 128 The Provincial Code of Conduct and School Board
Code of Conduct
Ministry of Education PPM No. 144 Bullying Prevention and Intervention
Related Board Policies/Procedures:
A: 12 Code of Ethics
A: 14 Antiracism and Ethno Cultural Equity
A: 20 Transportation Policy/Procedures
B:06 Access to School Premises
B:01 Smoke Free Schools and Sites
B:05 Property Damage/Vandalism/Theft
H:19 Violence Prevention in the Workplace and Program for Violence Prevention
SC: 03 Acceptable Use of the Internet (students)
SC:04 Field Trips Policy/Procedure
SC: 18 Bullying Prevention and Intervention Policy/Procedure
ST: 04 Attendance and Punctuality
ST: 05 Student Discipline Policy/Procedure
ST: 18 Physical Intervention
ST: 19 Appropriate Dress
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Appendix “A”
CODE OF CONDUCT WINDSOR-ESSEX CATHOLIC DISTRICT SCHOOL BOARD
The following is mandatory for inclusion in each WECDSB school’s local code of conduct and is
based on the requirements established by the Ministry of Education:

1.0

2.0

Guiding Principles and Purposes of the Code
1.1

The standards of behaviour set out within this code apply not only to students, but
also to all individuals involved in the publicly funded school system – parents,
volunteers, teachers, and other staff members – whether they are on school property,
on school buses, at school-related events or activities, or in other circumstances that
could have an impact on the school climate.

1.2

All members of the school community are to be treated with respect and dignity,
especially persons in positions of authority.

1.3

To promote responsible citizenship by encouraging appropriate participation in the
civic life of the school community.

1.4

To maintain an environment where conflict and difference can be addressed in a
manner characterized by respect and civility.

1.5

To encourage the use of non-violent means to resolve conflict.

1.6

To promote the safety of people in the schools.

1.7

To discourage the use of alcohol and illegal drugs.

Roles and Responsibilities
2.1

Parents
Parents play an important role in the education of their children, and can support the
efforts of school staff in maintaining a safe and respectful learning environment for
all students. Parents fulfill their role when they:
•
•
•
•
•
•
•
•

show an active interest in their child’s school work and progress;
communicate regularly with the school;
help their child be neat, appropriately dressed and prepared for school;
ensure that their child attends school regularly and on time;
promptly report to the school their child’s absence or late arrival;
show that they are familiar with the provincial Code of Conduct, the board’s
code of conduct, and school rules;
encourage and assist their child in following the rules of behaviour;
assist school staff in dealing with disciplinary issues involving their child.
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Students
Students are to be treated with respect and dignity. In return, they must demonstrate
respect for themselves, for others and for the responsibilities of citizenship through
acceptable behaviour. Respect and responsibility are demonstrated when a student:
•
•
•
•

2.3

comes to school prepared, on time and ready to learn;
shows respect for themselves, for others and for those in authority;
refrains from bringing anything to school that may compromise the safety of
others;
follows the established rules and takes responsibility for his or her own action.

Principals
Principals, under the direction of their school board, take a leadership role in the daily
operation of a school. They provide this leadership by:
•
•
•
•

2.4

demonstrating care for the school community and a commitment to academic
excellence in a safe teaching and learning environment;
holding everyone, under their authority, accountable for their behaviour and
actions;
empowering students to be positive leaders in their school and community;
communicating regularly and meaningfully with all members of their school
community.

Teachers and School Staff
Teachers and school staff, under the leadership of their principals, maintain order in
the school and are expected to hold everyone to the highest standard of respectful and
responsible behaviour. As role models, staff uphold these high standards when they:
•
•
•
•
•
•

2.5

help students work to their full potential and develop their self-worth;
empower students to be positive leaders in their classroom, school, and
community;
communicate regularly and meaningfully with parents;
maintain consistent standards of behaviour for all students;
demonstrate respect for all students, staff, parents, volunteers, and the
members of the school community;
prepare students for the full responsibilities of citizenship.

The Campus Ministers
The campus ministers in the secondary school of the Windsor-Essex Catholic District
School Board, under the leadership of their principals, assist in fostering a safe
environment when they:
•
•

coordinate activities to promote school unity;
facilitate communication among varied partners within the school
community;
Page 5 of 7
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organize worship celebrations, which include Eucharist and Paraliturgies;
make available the reception of the sacraments;
facilitate retreats for staff and students;
liaise with local parishes;
provide pastoral counseling for individual staff and students;
make referrals to other school and community resources;
witness to the Good News and strive to incorporate Gospel values in the life
of the school community;
initiate justice and peace issues and coordinate action plans;
contribute as a member of each local school’s Crisis Response Team

School Board
School Boards provide direction to their schools that ensure opportunity, excellence
and accountability in the education system. School boards:
•

•
•
•

•
•
•

2.7

develop policies that set out how their schools will implement and enforce the
Provincial Code of Conduct and all other rules that they develop that are
related to the provincial standards that promote and support respect, civility,
responsible citizenship, and safety;
seek input from school councils, their Parent Involvement Committee, their
Special Education Advisory Committee, parents, students, staff members, and
the school community;
review these policies regularly with students, staff, parents, volunteers and the
community;
establish a process that clearly communicates the Provincial Code of Conduct
and school board codes of conduct to all parents, students, staff members, and
members of the school community in order to obtain their commitment and
support;
ensure an effective intervention strategy and response to all infractions related
to the standards for respect, civility, responsible citizenship and safety;
provide opportunities for all staff to acquire the knowledge, skills and
attitudes necessary to develop and maintain academic excellence in a safe
learning and teaching environment;
Wherever possible, boards should collaborate to provide coordinated
prevention and intervention programs and services, and should endeavour to
share effective practices.

Police, Parish and Community Partners
•

•

Through outreach, partnerships already in place may be enhanced and new
partnerships with community agencies and members of the community may
also be created. Community agencies are resources that the Board can use to
deliver prevention or intervention programs. Protocols are effective ways of
establishing linkages between the Board and community agencies and of
formalizing the relationship between them.
The police play an essential role in making our schools and communities
safer;
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Police investigate incidents in accordance with the protocol developed with
the Board. These protocols are based on a provincial model developed by the
Ministry of the Solicitor General and the Ministry of Education.

Standards of Behaviour
3.1

Respect, Civility & Responsible Citizenship
All members of the school community must:
•
•
•
•
•
•
•
•
•
•
•
•

3.2

respect and comply with all applicable federal, provincial and municipal laws;
demonstrate honesty and integrity;
respect differences in people, their ideas and opinions;
treat one another with dignity and respect at all times, and especially when
there is disagreement;
respect and treat others fairly, regardless of, for example, race, ancestry, place
of origin, colour, ethnic origin, citizenship, religion, gender, sexual
orientation, age, or disability;
respect the rights of others;
show proper care and regard for school property and the property of others;
take appropriate measures to help those in need;
respect all members of the school community, especially persons in positions
of authority;
respect the need of others to work in an environment that is conducive to
learning and teaching;
seek assistance from a member of the school staff, if necessary, to resolve
conflict peacefully;
not swear at a teacher or at another person in a position of authority.

Safety
All members of the school community must not:
•
•
•
•
•
•
•
•
•
•
•
•

be in possession of any weapon, including firearms;
cause injury to any person with an object;
use any object to threaten or intimidate another person;
be in possession of, or under the influence of, or provide others with, alcohol
or illegal drugs;
inflict or encourage others to inflict bodily harm on another person;
engage in bullying behaviours;
commit sexual assault;
traffic weapons or illegal drugs;
give alcohol to a minor;
commit robbery;
engage in hate propaganda and other forms of behaviour motivated by hate or
bias;
commit an act of vandalism that causes extensive damage to school property
or to property located on the premises of the school.
Page 7 of 7
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Windsor-Essex Catholic District School Board Safe Schools Strategy

Windsor-Essex-Catholic District School Board has developed polices and procedures that
meet Ministry of Education requirements in supporting the new Safe Schools Strategy.
These policies and procedures, which came into effect February 1, 2008, can be found on
our board website; www.wecdsb.on.ca/. The key components of the Board’s Safe
Schools Strategy are listed below.
Code of Conduct
The Windsor Essex-Catholic District School Board’s Code of Conduct is aligned
with the new Provincial Code of Conduct. All members of the school community are
expected to:
• Respect and comply with all applicable federal, provincial and municipal
laws;
• Demonstrate honesty and integrity;
• Respect differences in people, their ideas, and their opinions;
• Treat one another with dignity, and respect at all times, and especially
when there is disagreement;
• Respect and treat others fairly, regardless of, for example, race, ancestry,
place of origin, colour, ethnic origin, citizenship, religion, gender, sexual
orientation, age or disability;
• Respect the rights of others;
• Show proper care and regard for school property and the property of
others;
• Take appropriate measures to help those in need;
• Seek assistance from a member of the school staff, if necessary, to
resolve conflict peacefully;
• Respect all members of the school community, especially persons in
position of authority;
• Respect the needs of others to work in an environment that is conducive
to learning and teaching;
• Use appropriate language (for example, not swearing) at a teacher or at
another person in a position of authority.
Progressive Discipline
The new policies support a progressive discipline approach that applies an
appropriate course of action for inappropriate behaviour. The policies promote a
whole school approach that includes a series of preventative, interventive and followup strategies designed to reinforce positive student behaviour while helping students
make good choices.
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Bullying Prevention
As a result of the new polices the Windsor-Essex Catholic District School Board will
implement bullying prevention procedures that include:
• Training strategies for all administrators, teachers, and educational assistants;
• Teaching strategies that support the school-wide bullying prevention policies;
• Opportunities for students to participate in bullying prevention and leadership
initiatives. During the month of February training will be provided for our
students in grades 7 through 12;
• Establishing a Safe Schools Team at each school.
School Board Programs for Students on Long-Term Suspension and Expulsion
Students who are on a long-term suspension, (6 days or more), or are expelled from the
board will be provided an opportunity to continue their education with academic support.
In addition, students will have access to non-academic support to address issues such as
anger management, substance abuse counselling, and career counselling as required.
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CROSSROADS - Suspension Program

Program Overview
•

To provide students with a supervised
setting away from their home school in
which to serve suspensions.

•

To provide students with the
opportunity to examine the reason for
the suspension and to develop a more
appropriate way of addressing a
similar problem in the future.

•

To assist students in the maintenance
of academic work.

•

To provide an opportunity for students
to develop/modify social interaction
skills.

•
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WHY CROSSROADS?

Hours of Service

•

Monday to Friday

•

8:30am-2:30pm

•

*Break and lunch time will be provided*

•
•

•

To provide students with the
opportunity to possibly reduce their
time out of school.

•
•

Please feel free to contact :
Bruno Limarzi
Vice-Principal of
Safe Schools
(519) 253-2481
Ext. 1117
www.wecdsb.on.ca

Access to ministry and board curriculum
(and computer programs) for J.K up to
grade 8.
Differentiated instruction methods to
meet individual learning styles.
Tactile/ visual materials for learning
activities.
Access to teacher, behaviour specialist
and social worker.
Designed activities to enhance coping
skills, peer relationships, conflict resolution, self esteem, organization, study
habits, personal responsibility and accountability (role playing, reflections).
Provides a transition plan for successful
re-entry to home school.
Positive reinforcement to encourage
appropriate behaviour.
One on one instruction for academic
and non academic components.
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VIA E.C. ROW EXPRESSWAY
E.C. ROW EXPRESSWAY TO
JEFFERSON.
LEFT TURN AT QUEEN
ELIZABETH STREET
RIGHT TURN ON RIVARD
VIA TECUMSEH ROAD

TO DEVELOP OR IMPROVE:
•
•

SOCIAL SKILLS

•

COOPERATION

•

•
•

•

TECUMSEH ROAD EAST

STUDENT SELF ESTEEM

RIGHT TURN ON RIVARD
WHEN DROPPING OFF YOUR CHILD,
PLEASE

PROBLEM SOLVING AND
COPING SKILLS

IMMEDIATELY REPORT TO
THE OFFICE WHERE A STAFF MEMBER
WILL GREET YOU

PEER RELATIONSHIPS
PUPIL / TEACHER
RELATIONSHIPS

MENA VINCELLI ( BEHAVIOUR SPECIALIST )
JANE GAGNON ( SOCIAL WORKER )
ROSS SISCO ( TEACHER )

CONTINUATION OF HOME
SCHOOL CURRICULUM
P
I
L
E
T
T
E

TECUMSEH RD. E..
R
I
V
A
R
D

W.J. LANGLOIS

QUEEN ELIZABETH

EC ROW EXPRESSWAY

CROSSROADS
AN ALTERNATIVE
FOR
LONG TERM SUSPENSIONS

LOCATED AT

J
E
F
F
E
R
S
O
N

W.J LANGLOIS CATHOLIC
ELEMENTARY SCHOOL
3110 RIVARD AVE.
WINDSOR, ONTARIO
N8T 2J2
PHONE:(519) 974-4108
FAX (519) 974-4108
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CROSSROADS PROGRAM REFERRAL
BEHAVIOURAL CHECKLIST
(TO BE COMPLETED BY HOME SCHOOL PRINCIPAL)

Student Name: _______________________________________________________
Home School: ________________________________________________________
Home School Principal: _____________________ Date: _____________________
Reason for suspension: ________________________________________________
Please check persistent/ repetitive hehaviours/ qualities that apply to this student.
___ engages in physical bullying of others
___ engages in verbal bullying of others
___ threatens others with bodily harm
___ willfully destroys property
___ lies
___ steals
___ truancy
___ leaves school premises without permission
___ shows intolerance/ lack of empathy for others
___ exhibits problems with anger management
___ makes suicidal statements, gestures, attempts
___ poor frustration tolerance
___ substance / alcohol abuse
___ self-injurious behaviours
___ involved in extra curricular school activities
___ previous suspensions for similar reasons

___ athletic
___ achieving good grades
___ extroverted
___ introverted
___ postive peer influences
___ good communication skills
___ postive self image
___ problem solving skills
___ resolves conflict effectively
___ optimistic
___ postive outlook towards school
___ self advocate
___ helps others
___ exhibits self-control
___ consistent attendance
___ access to positive role models

Please rate the following with respect to the Student's Viewpoint of Behaviour:
Student understands the severity of the behaviour

Yes
___

Unsure
___

No
___

Student understands the role that personal behaviour
and feelings contributed to the behaviour

___

___

___

Student accepts some responsibility for the behaviour

___

___

___

Student is motivated and willing to make changes to
improve behaviour

___

___

___

PRINCIPAL'S SIGNATURE _________________________ DATE ________________
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CROSSROADS
FREQUENTLY ASKED QUESTIONS
What forms do I need to complete prior to sending a student to Crossroads?
There are 4 forms that are required:
– Referral Form – to be filled out by Principal and signed by a parent/guardian.
– Principal Checklist – to be filled out by home school Principal
– Social Work Consent Form – to be signed by parent.
– Work Assignment Form – to be completed by home school teacher(s).
How can I obtain these forms?
The forms are available in the Principals' Folder via the BBS.
How do I send the forms to Crossroads?
Upon completion, please fax the forms to Crossroads at 974-4108. Alternatively, signed
forms may be sent with the student on the first day.
What is the minimum/maximum amount of time a student may spend at
Crossroads?.
Students can spend three to twenty consecutive days at Crossroads. In addition, students
can return to Crossroads to serve subsequent suspensions.
Who are the Crossroads Staff members?
Bruno Limarzi - Vice Principal of Safe Schools
Mena Vincelli – Behavioural Specialist
Jane Gagon – Social Worker
Ross Sisco - Teacher
Can a parent/ suspended student decline to sign the Social Work Consent Form,
and still attend Crossroads?
Yes, although it is highly recommended that the suspended student participate in social
work as part of their behavioural improvement plan.
What materials does the student need to bring to Crossroads.
Students are required to bring all necessary textbooks, notebooks, and school supplies,
such as calculators, pencils, etc.
What time does the day begin / conclude at Crossroads?
Students are welcome to arrive at 8:15 a.m. Students are dismissed by 3:15 p.m. .
Parents may pick their child up any time before 3:15, if necessary. Students are
responsible for their own transportation to and from the Crossroads site.
What are the lunch time procedures?
Students will eat in the room and they are asked to bring their own lunch and snacks.
Students are permitted to leave the site for lunch with a parent/ guardian.
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What happens in the event that a suspended student does not show up at
Crossroads?
On that day, a Crossroads staff member will notify the home school by 9:15 a.m.
Is there interaction with other suspended students while at Crossroads?
Students are seated at individual work stations, and supervised at all times by a
Crossroads staff member. Students are permitted to interact with one another in a
positive, productive and respectful manner regarding academics. Students are invited to
eat lunch with the group, to encourage and reinforce appropriate social skills.
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Windsor-Essex Catholic District School Board Referral Form
for
CROSSROADS Suspension Program
Please fax all pages to CROSSROADS upon completion
(519) 974 -4108
Student ID#

Surname

First Name

___________

____________________

____________________

Home School

Grade

_______________________

_____

Parent/Guardian(s)

D.O.B.
_______________

Home School Administrator
_______________________________

Relationship(s)

Home Address

______________________

__________________

_________________________

Phone Number (Home)

Phone Number (Work)

Phone Number (Cell)

____________________

_____________________

_____________________

Special Education Documents:

IEP
__

ALOG
__

Behavioural Plan
__

Safety Plan
__

Medical Allergy Information:
__________________________________________________________________________
Reason for Suspension

Length

Start Date

____________________________

______

______________

Signature of Home School Administrator

________________________________
Signature Parent / Guardian
___________________________________
In order to maximize student success, I give consent to the staff
at CROSSROADS to be informed about my child's reason for
suspension, and to have access to my child's IEP, ALOG,
Behavioural Plan, and/or Safety Plan. I also give consent for
them to report pertinent information to the home schoo

Date

___________
Date
____________

End Date
______________

Date of and Attendees at
Planning Meeting
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CROSSROADS
WORK/ASSIGNMENT FORM
Date:________________________ School:____________________________
Teacher:_____________________ Subject:___________________________
___________________________ has been suspended and has been referred to
Crossroads for __________ days.
On the sheet below please outline the work/assignments which the student must complete
during his/her stay at Crossroads. Indicate the textbook(s) the student is using, along with
specific pages and exercises to be completed. If a test is being conducted during the
student’s absence, you may fax the test to Crossroads. They will have the student
complete the test and fax it back to you. The original copy will be sent to you via the
courier.
Contact Information:
Ross Sisco, Teacher,

Mena Vincelli, Behaviour Specialist,

Jane Gagnon, Social Worker

Phone / Fax: 519- 974-4108
Language Arts ___________________________________________________
Mathematics

___________________________________________________

History

___________________________________________________

Geography

___________________________________________________

Science

___________________________________________________

Religion

___________________________________________________

Art

___________________________________________________

Health/Guidance

___________________________________________________

Other

___________________________________________________

Tests

___________________________________________________

French

___________________________________________________

(Special Instructions) ___________________________________________________
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WINDSOR-ESSEX CATHOLIC DISTRICT SCHOOL BOARD
Parent/Guardian Consent for Social Work Intervention

Dear Parent(s):
Re:
Date of Birth:
School:
As part of the Crossroads: An Alternative for Long-term Suspensions Program, social
work services are provided to participating students.
After receiving the signed permission form, I would like to discuss the concerns with you
as soon as possible so that we can decide on what service will be provided. I also ask
permission to see the Ontario Student Record and permission to consult with other school
board personnel. Following the completion of my involvement, I will provide the school
principal with a Social Work Summary Report.
Please sign this form which will give me permission to work with ________________
_______________________, to review the Ontario Student Record and to complete a
Social Work Report. Please return the completed form to the school principal.
If you have any questions, please contact me at 519 - 974-4108.
Sincerely,
Jane Gagnon, M.S.W., R.S.W.
School Social Worker

________________________________
Student Name
____________________
Home Phone

________________________________
Parent / Guardian Signature

________________________
Cell/ Business Phone

____________________
Date
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Referral To Alternative Suspension Program
(Turning Point - Grades 7 – 12)
Please print off and fax referral to one of the Turning Point sites:
□ 519-974-9985 (Windsor site)
□ 519-776-8609 (Essex site)
Date:
Last name:

First Name:

Date of Birth:

Sex:

Exceptionality:
The following documents have been attached to the referral form:
□ Yes □ N/A - IEP Accommodation page
□ Yes - Student Timetable (Secondary only)
□ Yes □ N/A - Behaviour Plan
□ Yes □ N/A - Safety Plan
Sending School:
Grade:
Administrator:
Parent/Guardian Name and Address:

Home Phone:
Work Phone:
Cell Phone:

Reason for Suspension:
Length of Suspension:
Start Date:
End Date:
Return date to school:
Number of sessions requested: _______□ am □ pm
Start Date:
□ all day (Essex only)
Do we need to be aware of any medical concerns, allergies or medications?
Signature of Sending Administrator:
Parent/Guardian/ Student Consent
In order to maximize student success, I give consent for the staff at Turning Point to be informed about
___________’s reason for suspension and to ask questions which may assist in improving ___________’s behaviour.
I give consent to the staff at Turning Point to access ___________’s IEP accommodation page, Behaviour Plan
and/or Safety Plan. I also give permission for them to report pertinent information to the staff at the sending school.
Signature of Parent/Guardian or Adult Student: ________________________________Date: __________________
Verbal consent by: _______________________________________________________Date:___________________
Please fax all work that is to be completed by the student.
Non-academic Component
(This section must be completed for suspensions that are between 11 and 20 days.)
(Please check the following modules that should be completed by the student.)
___Suspension, Why?
___Anger management ___Understanding Conflict
___Bullying Prevention
___Managing Your Life ___Other __________________
This information is collected under the authority of the Education Act and is in compliance with Section 14, Section 32 and Subsection 29 (2) of
the Municipal Freedom of Information and Protection of Privacy Act. It will be used for the on-going administration of appropriate placement
and intervention of The Greater Essex County District School Board’s suspended students.
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Windsor Essex Catholic District School Board
Student Action Plan
Student’s Name: ___________________________ D.O.B. _________________
Male: ______
Female: ______
Grade: ________
Date of Planning Meeting: _____________________
Incident for which the student is suspended
________________________________________________________________
________________________________________________________________
Number of days: _________ Start date: ___________ End date: ____________
Parties in attendance at the Planning Meet (please include name and position).
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
Other disciplinary issues that the student has been involved in at the school.
(Please attach the student’s disciplinary record to date this year).
Please check the following progressive disciplinary steps taken to date this year:
Meeting with student
Meeting with parents/guardians
Meeting with school-based team
Meeting with Special Education Coordinator
Referral to special services (social work, psychological services, speech and language)
Referral to community agencies (Glengarda, RCC, Children’s Health Care Network,
Children’s First, Help Link, Hiatus House etc.)
Peer Mediation
Detention (s)
Think Sheets
Community Service Projects
Referral to “Back on Track”
Alternate Programming
Change in curricular programming
Change in designated support
Implementation of a behaviour/safety plan
Referral to Turning Point/Crossroads
Other
_______________________________________________________________________
_______________________________________________________________________

Please list any other contributing factors that resulted in discipline:
_____________________________________________________________________________
_____________________________________________________________________________
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Program(s) or service(s) that must be forwarded to the ASP (please attach):
Standard grade level curriculum
IEP
Behaviour Plan
Safety Plan

Other supports to be accessed through community agencies:
RCC
Glengarda
Children’s First
Maryvale
Help Link
Hiatus House
New Beginnings
Other: _________________________________________________________________

(This section must be completed for a suspension 11 to 20 days in length)
Note: Any student suspended 11 to 20 days and agrees to access the
Alternative Suspension Program must agree to non-academic support.
Programs to be completed by the student:
Suspension, Why?
Understanding Conflict
Bullying Prevention
Anger Management
Managing Your Life
Other: _________________________________________________________________

Measurable goals that the student will be striving for during the suspension
period:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Attach all pertinent correspondence that will be forwarded from the ASP at the conclusion
of the suspension. Store a copy of this Student Action Plan in the pupil’s O.S.R. until such
time as it is no longer conducive to the improvement of instruction to the pupil.
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, June 7, 2007 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor

MINUTES
Present:

Bev Clarke
Lisa Soulliere
Mary DiMenna
Tom Aymar
Michelle Mastellotto
Cas Graham-Stuart
Rita Raniwsky
Cathy Geml

Learning Disabilities Association (Chair)
Trustee member (Vice-Chair)
Trustee member
Maryvale Adolescent & Family Services
Down Syndrome Parents (alternate)
Autism Ontario Windsor-Essex
Principals' Association
Superintendent of Education

1.

Call to order – Bev Clarke, Chair

2.

Opening Prayer - SEAC prayer together

3.

Welcome/Introductions
Cas Graham-Stuart was welcomed as the new member representing Autism
Ontario Windsor-Essex.

4.

Recording of Attendance
Regrets were received from Paula Nantais-Murphy and Dave Beresford.

5.

Approval of Agenda
Motion by Lisa Soulliere and Michelle Mastellotto that the Agenda be
approved as printed and circulated. Carried.
Michelle Mastellotto will have questions concerning the following under New
Business:
Meeting Schedule
Uniforms
Representation for physical challenges
Status of psychologists

6.

Agenda Questions from Observers - none.
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7.

Disclosure of Pecuniary Interest - none.

8.

Approval of Minutes – April 26, 2007
Bev Clarke requested the following change to the April 26th Minutes under
Association Reports:
"Learning Disabilities Ontario conducted research based on census data."
Motion by Mary DiMenna and Lisa Soulliere that the Minutes of the April
26, 2007 meeting be approved as amended. Carried.

9.

Business Arising - none

10.

Information Items
SEAC Chairs received a letter from the Ministry concerning initiatives to expand
supports for students with Autism Spectrum Disorders. The Policy and Program
Memorandum (PPM) on Applied Behavioural Analysis (ABA) directs school
boards to consult with SEACs regarding the implementation and monitoring of the
PPM. Superintendent Geml will report on the Board's plan at the next SEAC
meeting.

11.

Report from Chair - nothing to report

12.

Report from Trustees
Trustee DiMenna reported the following from the May 22, 2007 Board meeting:
• Delegations were received from Autism Services Windsor Essex, Core
City Hoops, and Riverside Sports.
• The appointment and transfer of Principals, Vice-Principals, Department
Heads and other staff members was announced.
• Elaine Carr presented a model of the Basilian Fathers commemorative
sculpture she has been commissioned to create.
• The Board deferred the policy for community use of schools.
• The trustees approved the appointment of Cas Graham-Stuart to SEAC
representing Autism Ontario, and Bill Spadafora as the alternate member.

13.

Report from Superintendent
• On June 6th Superintendent Geml and the Coordinators attended a training
session for implementation of the Policy and Program Memorandum
(PPM) on Applied Behaviour Analysis (ABA) regarding students with
Autism Spectrum Disorders. The plan is simple but there is difficulty
explaining to parents the difference between intensive behaviour
intervention and ABA. One of the main criteria with ABA is that it has to
be data driven with a detailed plan that includes school, home and the
community. Staff will put together a comprehensive rollout plan,
hopefully for presentation in the fall to Principals, Trustees and SEAC. As
the Ministry requires regular reporting to SEAC, information will be sent
by email in preparation for the fall presentation.

2008 Special Education Plan Amendments

•

•

•
•
•

14.

Page 230 3
of 264

CODE will fund one position only for the third and final year of the grant.
In the 2006-07 school year four staff members were involved in the
project.
There is still no funding model for Special Education, but the Minister has
indicated she wants a new model outlined in 2007 for implementation in
2008. The new funding model will determine how much money each
board will receive. Funding is presently based on Net New Needs, with a
4% funding increase over the previous year.
The Board continues to experience an influx of children with needs, some
being very complex.
The Ministry wants every child in the classroom, with some students
removed for group sessions, but not for the majority of the day.
Staff will be working on the ABA over the summer and will send
information to SEAC members.

New Business
• Special Education Plan Amendments 2007 (separate enclosure)
Superintendent Geml explained the Ministry of Education's requirements for the
Special Education Plan and Amendments. After this year the Plan will be
combined with the Board Improvement Plan. The Board will receive further
direction from the Ministry in the fall.
Several questions were responded to.
The Board's Strategic Plan is included in the Special Education Plan because it
applies to all students, including those with special needs.
The Coordinators identify students for placement in Provincial and Demonstration
schools and make recommendations, but it is difficult to get into these programs,
and many parents are not willing to send their child. The various programs are:
• Robarts School for the Deaf - deaf/hard of hearing
• CPRI – London (Child Parent Research Institute) – students with dual
diagnosis – mental and developmental
• Amethyst Demonstration School – severe learning disabilities
• W. Ross Macdonald – blind
• Ernest C. Drury – blind and deaf
The Special Equipment amount reduces over the years because the equipment
belongs to the Board, so when the child leaves the Board the equipment stays.
The Plan Amendments are inserted into the Special Education Plan.
The Behaviour Management Systems program is proactive and teachers are not to
make decisions about mental health issues/behaviour. Through data collection the
determination is made by experts. It is in compliance with the revisions of the
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Safe Schools Act, which will take effect in February 2008.
Regarding the Safe Schools alternative program, all Principals have had training,
are professionals, and work with families to best serve them. There is some
change in the legislation to keep children in school under certain conditions, but
this applies to all students, not specifically to students with special needs.
Attempts have been made to recruit an association member to the Accessibility
Committee, but no one has volunteered.
Concerning the LSST Model, the classroom is the first placement but when
students need to be taken out for periods of time, teachers are responsible for the
students.
The "gifted" program is now called "enriched", and involves students who have
other interests outside of classroom. For example, students and parents have been
meeting at Holy Cross on a filmmaking project. One student who participated in
the program wants to come back next year as a helper. These students may come
to SEAC in the fall to show movie clips. Students are also participating in the
Math Olympiad, and we are looking at expanding an additional activity.
Secondary teachers are offered the same workshops as elementary teachers
regarding learning disabilities, and they seek out information they need. The new
IEP can now be sent to teachers electronically and there is a one-page summary
for secondary teachers. SpedAssist will also help.
Physical/coordination issues concerning uniforms are addressed with the
individual student's parents.
Anna Marie Drkulec joined the meeting at 7:05 p.m.
•

2007/2008 Budget Consultation
Any ratepayer, including SEAC and School Councils, can provide input or make a
presentation regarding budget. SEAC has made presentations to the Board in the
past. Superintendent of Business, Mario Iatonna, will be asked to send the Special
Education portion of the budget to SEAC members when it's finalized.
Brief discussion was held on future SEAC meeting dates to avoid conflicts with
parent interview dates. The first meeting will be September 20, 2007 at 6:00 p.m.
15.

Association Reports
Brief discussion was held on access to information for new SEAC members.
The September meeting will include a summary of the previous year's activities.
LDAO has on-line information for SEAC members, and the Board's web site
includes the Ministry's eLearning program for SEAC members, along with the
previous year's SEAC Minutes and Agendas, which are part of the Board's Special
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Education Plan.
Michelle Mastellotto reported that the Down Syndrome parent association is
involved in group activities with children. There are three groups representing
different age categories and the children are enjoying the sports and activities.
The association has also submitted requests for funding to provide books and
training for teachers and parents.
Bev Clarke noted that the LDAO's SEAC Circular includes information for SEAC
members and is sent to our members by email. LDAO is requesting a Board
policy on taking equipment home. Superintendent Geml noted that there is a form
to be signed when equipment is removed, but accountability is still difficult.
Some equipment is not returned, and there is no replacement money for lost,
stolen or damaged equipment. The Board is now putting the Deep Freeze
program on every machine.
Copies of the Sudbury Catholic School Board's SEAC newsletter were distributed.
One member has received called from secondary parents who indicate they are
having difficulty accessing accommodation in the classroom. Superintendent
Geml noted that Special Education staff are assisting teachers, who are expected
to follow their recommendations with the Principal's support. The member was
asked to speak with Superintendent Geml about specific concerns.
Motion by Michelle Mastellotto and Anne Marie Drkulec that the 2007
Amendments to the Board's Special Education Plan be approved and
forwarded to the Board for its approval. Carried.
16.

Closing Prayer - Hail Mary - together

17.

Adjournment
The meeting adjourned at 8:40 p.m. at the call of the Chair.

NEXT MEETING
CATHOLIC EDUCATION CENTRE
Patricia Hickmott
Recorder.
/psh/M06seac/06 29 2007

THURSDAY, SEPTEMBER 20, 2007
6:00 P.M.
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, October 4, 2007 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor

MINUTES
Present:

Bev Clarke
Lisa Soulliere
Mary DiMenna
Tom Aymar
Michelle Mastellotto
Anne Marie Drkulec
Cas Graham-Stuart
Claudio Del Duca
Rita Raniwsky
Cathy Geml

Learning Disabilities Association (Chair)
Trustee member (Vice-Chair)
Trustee member
Maryvale Adolescent & Family Services
Down Syndrome Parents (alternate)
Integration Action for Inclusion
Autism Ontario Windsor-Essex
High School Council
Principals' Association
Superintendent of Education

1.

Call to order – Bev Clarke, Chair

2.

Opening Prayer – SEAC prayer together

3.

Welcome/Introductions
Cathy Geml welcomed everyone to a new school year. She introduced the Special
Education Coordinators and made welcome the candidates from the Principals’
Course and the CYW students from St. Clair College who were present in the
audience.

4.

Recording of Attendance
Regrets were received from David Beresford and Paula Nantais-Murphy.

5.

Approval of Agenda
Motion by Anne Marie Drkulec and Michelle Mastellotto that the Agenda be
approved as printed and circulated. Carried.

6.

Agenda Questions from Observers - none.

7.

Disclosure of Pecuniary Interest - none.

2008 Special Education Plan Amendments

Page 234 2
of 264

8.

Approval of Minutes – June 7, 2007
Motion by Mary DiMenna and Cas Graham-Stuart that the Minutes of June
7, 2007 meeting be approved as printed. Carried.

9.

Business Arising
Michelle Mastellotto asked whether letters had gone out to invite more
representation to the SEAC committee, as there is presently no representative for
students with physical disabilities. She was informed by Cathy Geml that another
group of letters had gone out, but there had been no response. The Board would
continue to seek representation.

10.

Information Items
Bev Clarke reported on the Webcast training event, which took place September
15, 2007. No one from the committee attended, however she heard from a
representative from the LDAO who said that it was interesting, but would still
prefer face-to-face training.

11.

Report from Chair - none

12.

Report from Trustees
Mary DiMenna reported that the Walks in Boundaries report is delayed until
sometime in October 2007.

13.

Report from Superintendent
Superintendent Geml reported on the Year at a Glance or overview of Special
Education at the Windsor-Essex Catholic District School Board, with the
assistance of a handout to the committee. She reported on the following:
A.B.A. (Applied Behaviour Analysis) Training (PPM 140). The Board
team of twelve personnel attended the intense training by the Geneva
Centre on August 21, 22 and 23, 2007 in London, Ontario. Subsequently,
the principals were trained on September 19 and school staffs on the
September 28, 2007 Professional Development Day. The Secondary
Educational Assistants were trained September 28 and again on January
31st. The Elementary EA s will be trained on October 26 and again on
January 31, 2008. Applied Behaviour Analysis involves using good
strategies which are put into place by gathering data on students’
behaviour and this is especially good practice for behaviours that are
extreme, volatile and in need of a plan. The coordinators have done a
superb job putting plans into place and using teaching strategies, which
must be measured and focused on the positive to change behaviours. The
Ministry has directed school boards to put a policy into place and Ms.
Geml is working on that.
OPA Project (Ontario Psychological Association). Dr. Picard, Jennifer
Ellwood and Laurie Ferguson have this project well under way with the
assistance of the University of Windsor, Wayne State University, the
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University of Guelph and school board staff. School and Team Training
took place September 19, 20 and 21, 2007. It is a project that works on
capacity building and concentrates on full-class teaching. It involves
curriculum based monitoring and the intent is to catch all students who are
in need at a very young age.
IEP (Individual Education Plan) Review. The IEPs must be related to the
provincial report card. The Ministry of Education has put out a template
as reference for Boards. At present, Cathy Geml meets with the
coordinators every Monday and they do an internal review of five cases at
each of these meetings.
Safe Schools (PPM 130) – Effective February 2008. Bullying is addressed
in the new PPM and there is a clear responsibility on principals.
Superintendents Linda Staudt and Cathy Geml are working on this
together and are in the process of putting a committee together. Once a
plan is in place it will be brought to the Board and SEAC.
M. Mastellotto, SEAC member expressed a concern regarding the former
Safe Schools legislation. She felt that it unfairly targeted those students
with special needs and visible minorities. The question was asked whether
this would be addressed in terms of suspensions, etc. Cathy Geml does not
see principals abusing the authority. There will be a need for Principal and
Vice-Principal training, but at present we are using our incident reports
and other tracking devices, which give a heads-up to the coordinators. As
always, mitigating factors would have to be reviewed regarding
behaviours.
Shared Solutions (Ministry) – A Guide to Preventing and Resolving
Conflicts Regarding Programs and Services for Students with Special
Education Needs. This resource guide provides insight, strategies and
practical examples of effective communication, positive school climates,
conflict prevention and conflict resolution and is designed to be a hands-on
resource for parents and educators. It provides information about
programs and services for students with special education needs. The
Ministry Memorandum was sent out to the principals and SEAC will
receive a copy of the memorandum electronically early next week. It
involves a one-day professional development day for parents and
educators, which would include a member of SEAC. The training is on
Monday, October 29, 2007 from 8:45 a.m. to 4:00 p.m. in London,
Ontario. Those interested must confirm with Cathy Geml’s office by the
end of next week.
Maryvale Project. The Good Shepherd closed at Maryvale effective the
end of August. As a result, Maryvale contacted the GECDSB and the
WECDSB to form a partnership with them in order to allow more student
placements in the Maryvale day school program. This program assists
children between the ages of 10 and 15 who exhibit aggressive behaviour,
severe mental health issues and autism/severe behaviour. There are
presently 6 students in the program. We, as a Board are very grateful to
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Connie Martin at Maryvale for this wonderful opportunity for our children
and their families. We have a one-year agreement with a one-year
renewal.
CNIB (Canadian National Institute for the Blind). We have entered into
an agreement with them for Orientation and Mobility for both elementary
and secondary students. A review of the training is being made to the
parents.
CHS (Canadian Hearing Society). We have an open position due to a one
-year Leave of Absence by the Itinerant Teacher of the Deaf and Hard of
Hearing. The position has been posted, but to date have had only one
applicant. CHS has assisted us in providing temporary staff to help meet
the immediate needs.
14.

New Business –
Anne Marie Drkulec handed out a flyer regarding a presentation and
discussion on Individual Education Plans (IEPs), taking place Monday,
October 22, 2007 from 7 – 9 p.m. at Place Concorde. This event is
sponsored by the Enhancing Family Support for Education Project, c/o the
Windsor Essex Family Network.
Michelle Mastellotto brought up the High School Plus After School
Program, and asked whether it would continue this year. Last year’s pilot
program at St. Anne High School, which was initiated through SEAC with
a grant from Green Shield was an overwhelming success. This program
provided after school activities for students in high school with special
needs. It proved to be a win-win situation for all students, in that it
provided volunteer opportunities for other students. She felt the program
was of great importance to the students whose social needs change and
become more challenging as they proceed to high school. It is the first of
its kind in Ontario, and Michelle thought perhaps it might be beneficial to
present the idea to other Boards. Transportation can be an issue at times,
as no bussing is provided, and parents are responsible for transporting their
own children. It was mentioned that St. Anne High School has recently
initiated a bus for after-school activities, whereby students are taken to the
parking lot at Sobeys by 5:30 p.m. for pick-up by parents if necessary.
Cathy Geml is in the process of investigating whether Green Shield plans
to extend the grant.
Discussion was held regarding Educational Assistant placements and the
questions parents have regarding the shortage of these staff members. The
question was whether the staffing situation had stabilized at this point in
the new school year. Cathy Geml reported that 17 Educational Assistants
were laid off in the spring, but all were brought back and working; most of
them having taken long-terms for maternity and personal leaves. This
considered however, we did reduce the number by 17. She reported that
the Board has 147 LSS teachers in the system, which is double what we
had 2 years ago. As well, the Board employs 269.5 Educational Assistants
and 9 Behaviour Specialists, who are all Child and Youth Workers. She
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mentioned that student support can come in the form of the LSS teacher,
the classroom teacher, life skills teacher, and support from Thames Valley
and the Geneva Centre. The Educational Assistants are placed based on
the students’ needs and the funding we receive from the Ministry.
Michelle Mastellotto initiated discussion around concerns and feedback
from parents at various locations in the system regarding Educational
Assistants and their effectiveness as individual employees. She mentioned
that there are exceptional individuals in the system, but because not all of
them meet these high standards, parents fret when they don’t get an
exceptional E/A. She thought a potential solution might be to motivate
Educational Assistants to strive for exceptional performance through role
recognition and award presentation for model employees. Discussion
ensued, including realistic expectations for parents. Cathy Geml reminded
the committee that despite the fact that E/As are valuable to the system and
should be appreciated, the student programs are the responsibility of the
teachers and school principal, who are the only personnel reporting and
communicating with parents. Paulette Littlejohns, Manager of Human
Resources has been working with Warren Sheppell, our EAP provider to
provide PD workshops on relationships, communication and stress
management through Human Resources here at the Board. Through the
Council for Exceptional Children, we already have an award system,
whereby we have most recently honoured 4 Educational Assistants. It was
mentioned that parents may not be aware of the nomination process and
visibility should be raised about what is presently being done. A
suggestion was made to advise members at the SEAC meeting when
nominations take place, which can then be forwarded to parents. Cathy
Geml will work on a report involving last year’s nomination form and
criteria, and report to the Board. The issue will be put on the agenda for
the next meeting.
Motion by Michelle Mastellotto and seconded by Tom Aymar that
initiatives be examined to improve the relationship of Educational
Assistants in the school community, by examining initiatives and
making existing initiatives more visible to parents. Withdrawn after
discussion.
15.

Association Reports
Tom Aymar briefly reported on how pleased he was with Maryvale’s
program for students, especially those with high needs when inclusion
does not work. Maryvale provides other options, whereby the student can
go to day school and still go for treatment, including before and after
school programs. The staff includes social workers and CYWs on a 1 to 3
or 4 student ratio, who plan, monitor and control behaviour. Cathy Geml
mentioned that there is a waiting list of 6 students at present, but that more
parents want to keep their children in the classroom. Parents have good
intentions, but when the family falls apart or things begin to happen at
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school, fortunately they have another option. There is an even longer
waiting list for Glengarda.
Cas Graham-Stuart reported on her attendance of a meeting by the
Ministry of Community and Social Services. The invitation went out to
the Autism Society to inform the Ministry of how they wanted to spend the
money allotted through funding for respite and after-school programs. She
said that despite it being interesting, it seemed to be a forum for
frustrations, and somewhat political in nature, having much brought up
about suspensions and problems in the schools. Cathy Geml mentioned
there is now a waiting list for respite workers in the province. We don’t
have the people to do the work, although the money is available. To the
CYW audience at the SEAC meeting, Michelle threw out a plea for respite
workers for the Windsor Family Respite Services and Community Living.
She asked that if there was interest, they were to contact Shannon at
WFRS.
Bev Clark reported on LDAs two-day conference September 26 and 27.
Feedback from participants was positive, particularly with regard to the
panel discussion. Dr. Erin Picard represented the WECDSB on the
September 26 panel discussion.

16.

Closing Prayer – Our Father

17.

Adjournment
Motion to adjourn by Mary DiMenna. The meeting adjourned at 7:15 p.m.
NEXT MEETING
CATHOLIC EDUCATION CENTRE
/sl

THURSDAY, NOVEMBER 8, 2007
6:00 P.M.
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Tuesday, November 20, 2007 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor

MINUTES
Present:

Bev Clarke
Lisa Soulliere
Mary DiMenna
Tom Aymar
David Beresford
Claudio Del Duca
Anne Marie Drkulec
Paula Nantais-Murphy
Cas Graham-Stuart
Cathy Geml

Learning Disabilities Association (Chair)
Trustee member (Vice-Chair)
Trustee member
Maryvale Adolescent & Family Services
Community Living
High School Council
Integration Action for Inclusion
Downs Syndrome ParentsCas Graham-Stuart
Autism Ontario Windsor-Essex
Superintendent of Education

1.

Call to order – Bev Clarke, Chair

2.

Opening Prayer – SEAC prayer together

3.

Welcome/Introductions

4.

Recording of Attendance
Regrets were received from Rita Raniwsky

5.

Approval of Agenda
Motion by Mary DiMenna and seconded by Lisa Soulliere that the Agenda
be approved as printed and circulated. Carried

6.

Agenda Questions from Observers - none

7.

Disclosure of Pecuniary Interest - none

8.

Approval of Minutes – October 4, 2007
Motion by Mary DiMenna, seconded by Cas Graham-Stuart that the
Minutes of October 4, 2007 be approved. Carried
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Business Arising - none
Information Items
1) Karen Kessler and Ryan Coristine did a presentation on the Day of
Champions. There were 85 life skills students from all the high schools.
A presentation was done for the Board, and they stepped forward and
agreed to pay for the transportation. Over the years, the numbers grew and
resulted in over 130 participants. This is a real community event and it
would be beneficial to extend it to the elementary schools.
2) Diane Tope-Ryan, Autism Spectrum Disorder Consultant, Thames Valley
Children’s Centre gave a presentation and overview of Thames Valley,
which is a service provide to educators. There are different components to
their services, which include classroom consultations, working closely
with teachers, PD development during and after school and board
planning. Resources come through Cathy Geml to the Special Education
Coordinators and are board specific. Thames Valley has done numerous
presentations and after-school series. They will be doing a full day with
Educational Assistants on the Applied Behaviour Analysis. There has
been positive feedback on their work and it is well received within the
schools, because they provide a service to support them. Staff work
collaboratively, and are moving forward. The services are being embraced
and educators want more of these workshops, which speaks volumes to the
interest of this Board. It amounts to directive for going into the future
positively. This is their fourth year with our Board and it has proved
exciting.

11.

Report from Chair –None

12.

Report from Trustees
Mary DiMenna reported from the Board that at the October 23 Board
Meeting, the Trustees approved the 2007-2008 Capital Renewal Program
of $3.1 million to address priority-based facility needs in the system.
At the November 13 Board Meeting, Trustees received a presentation on
the Day of champions event that is currently hosted by Cardinal Carter for
secondary students in the Life Skills program. This year, they plan to
expand the event to include elementary students in grades 6 – 8.
The Board has approved the purchase of 1440 refurbished Dell Pentium
IV computers totalling $395,625.60. At the present time, Board ratios for
computers range from 15:1 to 2:1. We are working toward an equitable
goal of 5:1 across the system.
The Board of Trustees wish to remind parents that full board meeting
documentation and board policies are available on the Board’s website at
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www.wecdsb.on.ca.
13.

Report from Superintendent
Information was supplied on Shared Solutions. A copy of the booklet
was distributed to everyone and if discussion is necessary, it will take place
at the next SEAC meeting.
Role Recognition of Educational Assistants for Exceptional Performance:
Cathy Geml has requested and received information regarding this type of
role recognition in the form of an e-mail message from a parent regarding
nominations for Catholic School Systems Achievement Award. As well,
she has information from City of Windsor regarding the Proclamation
Process for Employee Group and proclaiming an appreciation and
information from the Council for Exceptional Children Award. She asked
anyone interested in receiving the information to request it from her office.
Crossing Cultural Barriers – Is a program involving students where
English is not a first language. There could be special education issues and
difficulties acquiring services in languages such as French, Italian,
Portuguese, or Spanish. Where people have submitted requests, we
monitor what the need is and send it out to the schools.
Cathy Geml spoke about the LSST Model Revision and the PALS
program, whereby we are expanding it and will do a presentation next
meeting.

14.

New Business – None

15.

Association Reports - None

16.

Closing Prayer – Our Father

17.

Adjournment
The meeting adjourned at 6:40 p.m. at the call of the Chair.
NEXT MEETING: Thursday, January 17, 2008 at 6:00 p.m. and the (2nd
Thursday of the month thereafter) – Thursday, February 14, 2008

/sl
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, January 17, 2008 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor

MINUTES
Present:

Bev Clarke
Lisa Soulliere
Tom Aymar
David Beresford
Paula Nantais-Murphy
Cas Graham-Stuart
Rita Raniwsky
Cathy Geml

Learning Disabilities Association (Chair)
Trustee member (Vice-Chair)
Maryvale Adolescent & Family Services
Community Living
Downs Syndrome ParentsCas Graham-Stuart
Autism Ontario Windsor-Essex
Principals’ Association (Ex-officio)
Superintendent, Learning Support Services

1.

Call to order – Bev Clarke, Chair

2.

Opening Prayer – SEAC prayer together

3.

Welcome/Introductions

4.

Recording of Attendance
Regrets were received from Mary DiMenna and Anne Marie Drkulec.

5.

Approval of Agenda
Motion by Lisa Soulliere and seconded by Cas Graham-Stuart that the
Agenda be approved as printed and circulated. Carried

6.

Agenda Questions from Observers - None

7.

Disclosure of Pecuniary Interest – None

8.

Approval of Minutes – November 20, 2007
Motion by David Beresford and seconded by Paula Nantais-Murphy that the
Minutes of November be approved. Carried

9.

Election of SEAC Executive
Nominations were called for the position of Chair. Lisa Soulliere was nominated
and accepted the nomination. There were no other nominations. Lisa Soulliere was
acclaimed as Chair of SEAC for the 2008 calendar year.
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Nominations were called for the position of Vice-Chair. Bev Clarke was
nominated and accepted the nomination. There were no other nominations. Bev
Clarke was acclaimed as Vice-Chair of SEAC for the 2008 calendar year.
10.

Business Arising - None

11.

Information Items
Report on the Budget by Mario Iatonna, Superintendent of Business –
This year Mario would like to make a change, whereby ample opportunity
for public and SEAC input is provided regarding the Special Education
budget before the final meeting in June. It is hopeful that he will have a
draft in the next 6 – 8 weeks to submit to SEAC and provide numbers for
funding. Comments and advice will be welcome for the allocation of these
fixed funds. Mario has suggested that a draft copy of the Special
Education budget be brought forth for the upcoming year at an early
meeting in April for discussion and input.
Although there is a mandate on how to spend the Special Education
allocation, Mario wants to make apparent and transparent just how the
money is being used within a report so that the SEAC committee can
understand and get a clear picture of the budget.

12.

Report from Chair –
Bev Clarke shared a handout at the meeting from the Association for
Bright Children. The Board supports differentiated instruction workshops
for teachers, which includes training for instruction of gifted/ enriched
students. Rita Raniwsky discussed the strategies used at St. Bernard in
Amherstburg, which include independent studies, using students as peer
coaches and having students do presentations to the class or to small
groups. These techniques have proven effective in motivating gifted
students.

13.

Report from Trustees
Lisa Soulliere requested that we hand out a copy of a letter to the
committee from the District School Board of Niagara to our Board Chair
regarding their funding formula for Special Education and request of
endorsement of a motion by that Board to the Assistant Deputy Ministry of
Special Education.

14.

Report from Superintendent
Safe Schools Update – Cathy Geml briefly explained the mandate of the
PPM on Safe Schools. A new pilot program for students suspended 6 or
more days will be stationed at W. J. Langlois. A behaviour specialist and
teacher will be available to help students with work provided by their
teachers, along with non-academic support from a social worker assigned
to the program. However, the program is optional as directed by Ministry
regulation. Bruno Limarzi was appointed Vice-Principal of Safe Schools,
who will oversee the project. At the secondary level, we will maintain the
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programs we are presently working with, which includes Turning Point for
long-term suspensions.
Schools will continue to work on developing progressive discipline
procedures in our schools. We must now show documented evidence of
progressive discipline. Principals must consider all mitigating
circumstances regarding an infraction. We are looking to non-academic
counselling, psychological assistance, social work and community links as
supports.
The Safe Schools PPM 112 must be mandated quickly and the two pilots,
elementary and secondary must be in place by February, 2008. The new
legislation must be strictly adhered to and we will review how it goes from
Feb. to June of this year.
Coaching to Inclusion 2007 – Educator of the Year Award. We sent
SEAC a copy of the congratulatory letter to Mena Vincelli for winning the
award, which was well received by the committee.
Cathy spoke to the committee regarding a change in location for the SEAC
meetings to the Blessed Marie Rose Durocher Conference Room. The
next meeting is February 14, 2008. There will be no meeting in March,
due to the March Break. There will be a working budget meeting on April
10 and a meeting with Mario Iatonna on April 24. The following month,
the meeting will be held on Thursday, May 15 and Thursday, June 12. We
will notify all members of these dates via e-mail.
15.

New Business –
Lisa Soulliere asked Cathy Geml for an update on the PALS Training.
Cathy reported that 117 out of 147 LSSTs have been trained and the
sessions went very well. Teachers are very impressed and enthused about
the PALS program. We were also able to train the speech pathologists,
coordinators and ESL teachers. All 41 schools have implemented PALS
as of January 2008. Rita Raniwsky commented that she felt this would
prevent students falling through the cracks as there is more linkage over
grades and it allows for building on skills from one grade to the next. The
PALS program is a great support for literacy reinforcement. Cathy would
like to invite a few teachers to the last meeting in June to report on their
classroom experiences with the PALS program.
Cathy Geml reported on another support to start soon, which involves
working with the Learning Disabilities Association to help tutor students
in the junior level who require intervention to move ahead. Along with
support from Sharon O’Hagan-Wong, Supervisor – School Effectiveness
Lead, we are about to enter a partnership offering another support outside
of school time.

16.

Association Reports For the LDAO Bev Clarke reported on Henry Winkler, an author and
celebrity speaker with Adult dyslexia coming in October of 2008. There is
no set date yet, but they believe it will be held at the St. Clair Centre for
the Arts.
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Bev also reported on the LDAO working with University of Windsor
professors who will take students on internships to do assessments on
students, a service usually amounts to between $1800 and $2500, for $300.
This is a wonderful service, but they cannot advertise it, so that it ensures
anyone in great need financially is considered first. It will involve a
clinical assessment committee offering an internship to provide
assessments 10 months of the year. Assessments will be varied and
involve children, youth and adults. This is being initiated because there
are LD children not obtaining services, or behavioural support, because
they require an assessment. The agency gets $50 for administration and
$250 goes into University fund for graduate students working with the
learning disabled. They will also do the feedback (meetings in the schools
etc.), and a valid, legitimate and helpful report. Many of these assessments
have been from our Board.
17.

Closing Prayer – Our Father

18.

Adjournment – Motion to adjourn from Lisa Soulliere
The meeting adjourned at 7:25 p.m.
-Date of next meeting – Thursday, Feb. 14, 2008

/sl
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, February 14, 2008 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor
MINUTES
Present:

Lisa Soulliere
Bev Clarke
Paula Nantais-Murphy
Rita Raniwsky
Cathy Geml
Anne Marie Drkulec
Sonia Sovran (Alternate)
Claudio Del Duca
Mary DiMenna

Trustee Member (Chair)
Learning Disabilities Association (Vice-Chair)
Downs Syndrome Parents
Principals’ Association (ex-officio)
Superintendent, Learning Support Services
Integration Action for Inclusion
Learning Disabilities Association
Secondary School Council
Trustee Member

1.

Call to order – Lisa Soulliere, Chair

2.

Opening Prayer – SEAC prayer together

3.

Welcome/Introductions

4.

Recording of Attendance
Regret received from Cas Graham-Stuart, Autism Ontario Windsor-Essex.

5.

Approval of Agenda
Motion by Anne Marie Drkulec and seconded by Claudio Del Duca that the Agenda
be approved as printed and circulated. Carried

6.

Agenda Questions from Observers - None

7.

Disclosure of Pecuniary Interest – None

8.

Approval of Minutes – January 17, 2008
Motion by Bev Clarke and seconded by Paula Nantais-Murphy that the Minutes of
January be approved. Carried

9.

10.

Business Arising –
None
Information Items
Lisa provided a copy of the Special Education Budget Report received at the
Board Meeting last week. Lisa asked everyone to review the report and if they
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have any questions to bring them to the next meeting. There were no immediate
questions on the report.
Lisa mentioned that the SEAC draft budget will be released at the April 1st Board
Meeting. Mario Iatonna will attend the April 10th meeting to go over the draft
budget for SEAC. Cathy Geml will invite Mario to both SEAC meetings in
April.
Lisa is still expecting a reconciliation from the Business Department on the
Special Education Reserves.
11.

Report from Chair –
Same as above.

12.

Report from Trustees
None

13.

Report from Superintendent
Cathy spoke to the committee about the Special Education Department putting
together the April 1st report to the Board for Code, Turnaround, PALS, etc. After
it goes to the board, she would like to propose that this be put on the SEAC
agenda after the budget meeting. During Cathy’s school visits, the feedback from
PALS program has been overwhelmingly a very positive response. Cathy would
like to include some of the positive testimonials in the Board presentation.
Cathy, Sharon and Bev have come to an agreement to offer OFIP tutoring for
Ministry schools with JK-6 main focus and grade 4-6. The Board received
$109,000 in the fall to offer tutoring for OFIP and the Board would like to expand
community partnerships to offer parents and students extra help after school as
well. Four (4) sites will be offered - 2 hours each session on voluntary basis to
take them to each of the 4 sites. This has been done in the Toronto area but is a
first for Windsor area. Bev advised that 25 people are being hired for the site – 1
lead (teacher) and the rest tutors. There will be 10-12 students trained per day.
Sharon will send out criteria for the students. The program will begin during
March Break (Monday to Friday for 2 hours per day). After March Break - 2
nights per week 2 hours per night. There is limited space and teachers will
identify the need with letters to be sent home to parents with feedback being
given. The Program will not be advertised to the general public as it’s only for
our Board. The four sites include Our Lady of Perpetual Help, L.D.A.O. Office
(downtown Windsor), Kingsville and Tecumseh with possibly the Teen Action
Centre.
Lisa asked about the possibility of media coverage but Cathy stated we may get
more people than we can handle. Lisa stated that having more community
partnerships would be wonderful. Cathy has also met with someone from
Autism and will be working with them to get more support for their summer
program. Claudio mentioned that it was an excellent idea to promote the
partnership. Rita was glad to hear there will be a site in the Kingsville/
Leamington area.
Cathy discussed Literacy Links - a program to help communities where English is
a second language. On March 18th a meeting is scheduled for families in the
Kingsville area for literacy with promised books, handouts, monies, schools for
participating, etc. to buy more books for their schools.
Safe Schools Update – The site is ready to open and we are also utilizing Turning
Points for students with long term suspensions and the Langlois site. Cathy is
being proactive by putting packages, posters together to give parents the option to
attend the non-academic as well.
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14.

New Business –
None

15.

Association Reports Paula Nantais-Murphy will be having Buddy Walk in June and is waiting for the
date and location to be announced. The Downs Syndrome Gala will be held on
Nov. 7th, 2008. She will still have the resource materials/books for the schools
and if any of the schools are interested, they should contact Paula.
Bev advised the Learning Disabilities Association of Ontario is posting some
Educator Workshops (handouts were distributed). York University sent
information on preparing for post secondary education (ADVANCE Program).
Any of the LD students looking for orientation with others that have similar
disabilities at University of Windsor University is called BUILD Program.
Cathy Geml will notify the Secondary principals.
Bev confirmed the Henry Winkler date is August 21st. The public board also
wants to bring him in and is willing to pay half of his expenses. SEAC will be
able to provide complementary tickets to certain organizations. As he is an
author, there will be books available and a book signing as well. The cost will be
$10 for students and $15 for all others. Due to the number of sponsors, ticket
prices are reduced. Aug. 21st is during the Summer Institute so hopefully teachers
from both boards will attend. In the evening the presentation will be at the
Caboto Club. Joe Casey will discuss “What is a Learning Disability”. Randolph
Sealy, a member of athletic team on a full ride scholarship for track, will do a
presentation – “What it means to be successful with a Learning Disability”.
Lisa read a note from Cas – Autism Society of Ontario AGM will be held on May
9th. Nominations for Educator of the Year and Educational Assistant of the Year
– please contact the office at 250-1893 or e-mail axo_we@yahoo.ca for more
details on the specifications on the nominees. The annual “Give your Heart to
Autism Gala” will be held at Caboto Club on Feb. 23rd – Windsor tickets are still
available. Please contact the office if interested (250-1893).

16.

Closing Prayer – Our Father

17.

Adjournment – Motion to adjourn from Lisa Soulliere
The meeting adjourned at 6:45 p.m.
-Date of next meeting – Thursday, April 10th, 2008

/dg
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, April 10, 2008 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor
MINUTES
Present:

Lisa Soulliere
Bev Clarke
Mary DiMenna
Cathy Geml
Rita Raniwsky
Paula Nantais-Murphy
Anne Marie Drkulec
Tom Aymar
Claudio Del Duca
Sonia Sovran

Trustee Member (Chair)
Learning Disabilities Association (Vice-Chair)
Trustee Member
Superintendent, Learning Support Services
Principals’ Association (ex-officio)
Downs Syndrome Parents
Integration Action for Inclusion
Maryvale
Secondary School Council
Learning Disabilities Association

1.

Call to order – Lisa Soulliere, Chair

2.

Opening Prayer
In memory of David Beresford

3.

Welcome/Introductions
We welcomed a new Alternate SEAC Member – Sonia Sovran from the Learning
Disabilities Association

4.

Recording of Attendance
No regrets taken

5.

Approval of Agenda
Motion by Paula Nantais-Murphy and seconded by Mary DiMenna that the Agenda
be approved as printed and circulated. Carried

6.

Agenda Questions from Observers - None

7.

Disclosure of Pecuniary Interest – None

8.

Approval of Minutes – February 14, 2008
Motion by Anne Marie Drkulec and seconded by Bev Clarke that the Minutes be
approved. Carried

9.

Business Arising
We welcomed Mario Iatonna, Superintendent of Business, and Ken Gignac, Controller of
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Finance who presented a Draft Budget Report
Ken handed out to the committee and presented the Draft 2008-2009 Special
Education Budget, and compared it to that of 2007-2008. Mario and Ken are
soliciting comments from this committee for recommendations and or
adjustments to 08-09 Budget.
The categories include Classroom Teachers (LSST and Secondary), System
Support Teachers (LSST), Coordinators, Supply Teachers, Para-Professional
Support Staff, Professional Support Staff, Special Equipment, Transportation,
Learning Materials and Staff Development/ Travel & Mileage for the total
Special Education expenditures. Expected for the next school year is a decrease
of 5 LSS teachers. The 37 secondary LSS teachers will remain the same. System
Support teachers include the Program Planner, 1 teacher of deaf and hard of
hearing and this year we found an audiologist who worked half-time, with the
assistance of the Canadian Hearing Society. Vision teachers, 1 full-time and 1
half-time are projected to remain, as well as the 5 Special Education
Coordinators. We hope to maintain the same number of Education Assistants as
this current school year. The Educational Assistant allocations will take place in
May. Projected for the 2008-2009 school year are 9 Behavioural Specialists and
1 Intervener but this could change at the end of April. Psychological staff is to
remain constant. The speech personnel who were included in the PALS training
and have become a bridge for us, are expected to remain the same for the coming
year. The social worker projections are being reviewed.
Under Special Equipment, we received reimbursement back from the Ministry of
Education for 2005-2006 and the Board is working at making adjustments for this
year. Transportation figures will remain the same for the coming year. Learning
Materials include anything not covered under the Special Equipment Amount
(SEA), is centrally controlled and is discretionary. That figure will remain the
same.
The CODE grant is in its final year and is not available next year. The OPA grant
ends in August, 2008. End Notes indicated that casual absences are not charged
to the department.
95% of Educational Assistant hours and 80% of Behaviour Specialist hours are
charged to the Special Education budget. Only 20% of Social Worker hours are
charged to Special Education, since they are not exclusive to children with
special needs.
Note #5 indicated that Special Equipment can never be predicted and the figure in
the 2008-09 Budget for this area has been adjusted to present a balanced budget
for the upcoming year.
Revenues are still unknown for the program. We are looking at last year’s
allowance and taking into consideration the effect of a 500-student drop in
enrolment last year. The Ministry has a projected figure for Special Education in
the province and once we know our revenue, the Board can better report on this
area of the budget. The Board is projecting 800 fewer students or $390,000 less
to this budget.
Mario reported that we must submit our Budget by the end of June. Any
unspent funding must be placed in a reserve to be used in subsequent years for
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special education expenditures. Cathy reported that the figures are quite fixed,
but general recommendations to the Chair would be welcome by SEAC members
for the next meeting. She felt we were fortunate to have a balanced budget for
2008-2009.
There was a question of salary savings with 5 fewer LSSTs this coming school
year. It was explained that they work for the entire classroom. The concern was
that LSSTs were spending more time doing teacher relief and not servicing
children directly. It was explained that PALS is system-wide with LSSTs in
every classroom, not just classes that have students with special needs. Lisa
asked how the current numbers are allocated to the schools. Cathy explained that
school profiles are based on need and enrolment. There is one LSST per division,
and anything above is based on need. This is reviewed each year. It is not
necessarily the number of students that is growing, but the severity of the needs.
We encourage parents who are registering their children to let us know in January
or February so we have a better idea of their child’s needs and how we can work
with the community services to assist the child. Some parents are reluctant to
advise the school for fear they will be turned away, which is not the case.
Mario and Ken would like the recommendations from SEAC for the May 15
meeting. After discussion, it was decided that it is not necessary to have another
budget meeting on April 24. By the May 15th meeting, we can consider any
recommendations made and discuss the budget further.
Ken reported that the Special Education Reserve Reconciliation Report was
presented at the last Board Meeting. This report is being deferred to the May 15,
2008 SEAC meeting, and members of the committee will receive a copy
beforehand.
Motion to defer this item to the next SEAC meeting was moved by Paula NantaisMurphy and seconded by Mary DiMenna. Carried.

10.

Information Items - none

11.

Report from Chair – none

12.

Report from Trustees
Mary DiMenna reported that the School Year Calendar for 2008-09 was received
and approved at last Board Meeting on April 1, 2008, pending Ministry approval.

13.

Report from Superintendent
Cathy reported that at the May 15th SEAC meeting, there would be a presentation
on initiatives within our school system. This presentation will take about 20
minutes with 4 presenters and will require the use of the upper half of the Board
Room. It will include information on CODE, OPA, and PALS. This presentation
was done at the last Board meeting on April 1, 2008.
Halifax Presentation - Good News! Our Board was invited to present our OPA
project to Supervisors and Principals in Halifax. Cathy, Sharon O’Hagan-Wong,
Paul Picard and Dr. Erin Picard will attend and present our project. There have
been many inquiries and reviews requested.
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E/A Allocation – This year, May 7 and 8 we look at allocating our Educational
Assistants. The committee of 14 members includes Principals, Vice-Principals,
Coordinators, and personnel from Human Resources. It is an intense 2-day
process, where we look at all needs and numbers based on the budget. This is the
fourth year it has been done in this manner. The results are seen to be the
outcome of a fair and equitable process.
Declining Enrolment – Cathy reported that we will experience a decline of just
over 800 and this will effect all areas in both elementary and secondary schools
and programs.
Electronic Version of Minutes & Agendas - As opposed to mailing out agendas
and minutes of SEAC meetings, it was agreed upon that Simone would send out
electronic files to all SEAC members at the appropriate times for this purpose.
The Ministry of Education has reported there will be a dedicated Professional
Development Day for Special Education next year.
14.

New Business – None

15.

Association Reports Bev Clarke reported that the LDAO has moved to Suite 101 (down the hall at
their present location)
Paula Nantais-Murphy reported on The Buddy Walk to benefit It’s Up About
Down, which will take place June 8 at 1 p.m. at the Riverside Sportsmen’s Club
She reported that there is no Gala to be held this year

16.

Closing Prayer – Hail Mary in Memory of David Beresford and Christopher Lenehan, a
St. Thomas of Villanova student who passed away April 2, 2008.

17.

Adjournment –
Motion to adjourn from Lisa Soulliere and seconded by Cathy Geml. The meeting
adjourned at 7:10 p.m.
Date of next meeting – Thursday, May 15, 2008

/sl
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Windsor-Essex Catholic District School Board
1325 California Ave., Windsor, ON N9B 3Y6
Phone: (519) 253-2481
Fax: (519) 253-0620

SPECIAL EDUCATION ADVISORY COMMITTEE MEETING
Thursday, May 15, 2008 – 6:00 P.M.
Windsor Essex Catholic Education Centre
1325 California Avenue, Windsor
MINUTES
Present:

Lisa Soulliere
Mary DiMenna
Cathy Geml
Rita Raniwsky
Anne Marie Drkulec
Cas Graham-Stuart
Claudio Del Duca
Sonia Sovran

Trustee Member (Chair)
Trustee Member
Superintendent, Learning Support Services
Principals’ Association (ex-officio)
Integration Action for Inclusion
Autism Ontario Windsor-Essex
Secondary School Council
Learning Disabilities Association

1.

Call to order – Lisa Soulliere, Chair

2.

Opening Prayer

3.

Welcome/Introductions
We welcomed Learning Support Service staff who were presenting the Elementary
Ministry Initiatives Overview

4.

Recording of Attendance
No regrets taken

5.

Approval of Agenda
Motion by Anne Marie Drkulec and seconded by Cas Graham-Stuart that the
Agenda be approved as printed and circulated. Carried

6.

Agenda Questions from Observers – None

7.

Disclosure of Pecuniary Interest – None

8.

Approval of Minutes – April 10, 2008
Motion by Anne Marie Drkulec and seconded by Sonia Sovran that the Minutes be
approved. Carried

9.

Business Arising
The Elementary Ministry Initiatives Presentation – Learning Support Services
Overview was presented by Sharon O’Hagan-Wong (Assistant Superintendent School Effectiveness Framework), Dr. Erin Picard (Psychologist), Suzanne
Garneau (Literacy/Numeracy Consultant) and Kelly Power (Assessment &
Evaluation Consultant) for the Board Strategy Team.
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The following initiatives are underway within the Learning Support Services:
-C.O.D.E. – Council of Ontario Directors of Education
-O.P.A. – Ontario Psychological Association
-O.F.I.P. – Ontario Focused Intervention Partnership
-S.I.P. – School Improvement Plan
-B.I.P. – Board Improvement Plan
-S.E.F. – School Effectiveness Framework
Both portfolios, Curriculum and Special Education make up the Learning Support
Services Framework. They work collaboratively. C.O.D.E. and O.P.A. work
with Special Education, and O.F.I.P. and S.E.F. encompass Curriculum, although
both areas work toward the same goal.
Kelly Power reported on O.F.I.P., explaining the O.F.I.P 2, 3 and the 31 schools,
which are all other schools not classified as 2 or 3, but working on good teaching
practices. Specifically, interventions include a collaborative and inclusive school
improvement process, a well-designed plan, comprehensive needs assessment,
implementing key strategies, resources, monitoring progress, revising and
evaluating and working with Dr. Stephen White over the past 3 years. Working
closely with staff on a casual basis and holding PD at the school makes the
intense focus job-embedded. There are 4 board strategy team members in the
schools providing the PD through model lessons.
Sharon O’Hagan-Wong reported on the Tutoring project working with the LDAO
and the $104,000 funding from the Ministry of Education. This tutoring must
take place outside of the school day and therefore is held in the evenings, 2 nights
of the week at 4 sites. There are a total of 48 students in grades 4-6 working with
a facilitator, tutors and technical support personnel. Sharon explained that some
of the tutors who have had learning disabilities themselves have been wonderful
in their ability to share how to teach the students because they have experienced
being taught themselves. They have embedded the PALS program within the
tutoring program and it runs from March to mid-June, 2008.
Sharon explained that the School Effectiveness Framework (S.E.F.) is simply
school improvement. She oversees and coordinates the project, whereby all
schools put together a needs assessment for their school with the use of High
Yield Strategies. Using “Lead and Learn”, Dr. Stephen White works closely with
the Ministry of Education and has worked with our principals on attainable goals.
Ruth Mattingley from the Ministry comes in to work with OFIP 3 schools, and
looks at the differentiated instruction to benefit students with special needs.
S.E.F creates a chance to celebrate change and success. They are working on
building the capacity of principals at Family of Schools meetings as well.
Suzanne Garneau reported that C.O.D.E. overlaps with other initiatives, but its
focus is literacy in the junior division and is carefully aligned with literacy
promoted by Ministry, based on solid evidence of how students learn. This
project is job-embedded professional development sessions for teachers and
hands-on direct support for students. The focus is on learning disabilities and
technology. Suzanne works closely with the program planner, using CASI as a
programming tool. It requires the use of qualitative and quantitative data on
students over time.
Dr. Erin Picard reported on the O.P.A. Project, which is a student assessment
project, using grant money to address waitlists for psychological assessments and
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to develop a long-term sustainable plan. It is based on the premise of early
intervention in the area of primary reading, using Peer-Assisted Learning
Strategies (PALS), and is a one-time funding project that terminates August
2008. PALS is a standardized program for K- 3 students. Evidence is showing
that with control and intervention, schools are seeing positive results. Asked how
we are assured it is being used in all schools and classrooms, Dr. Picard advised
that data would prove if it is being used and studied. If there is a discrepancy, the
Psychology Department will go out and check out any problems, using guidelines
to assist the individual teachers. The Board trained as many teachers as was
feasible and they seem to be following the program to the letter. There has been
nothing but positive feedback from both teachers and principals. We will
continue to use, monitor and do joint research with the University of Windsor,
and by showcasing our project and results, we are hoping for more independent
funding.
Cathy gave much credit to the personnel involved and to the Board Strategy
Team for their efforts in implementing the Ministry Initiatives. The messages we
are receiving from our educators are positive, and teachers are using PALS
extensively as a learning tool. They are finding their strengths and weaknesses,
seeing patterns and developing a culture of sharing and communicating, which is
moving us forward. Teachers are able to see what works and does not work and
they are moving forward as educators for the benefit of our students. Students
using the technology will never lose the knowledge when they move on to high
school.
Spec. Ed. Reserve Reconciliation Report
This report was sent out to the members today via email. As background from
Lisa Soulliere, 95% of Educational Assistant wages, 80% of Behaviour Specialist
wages and 20% of Social Worker wages are charged to Special Education. As a
result of a review of lunchtime supervision, we initiated savings, but by the end
of this school year, we will have used up any reserve that resulted. Lisa
requested any recommendations and responded to any concerns that were brought
forth, as was promised at the last meeting.
10.

Information Items – none

11.

Report from Chair –
Lisa mentioned having watched The Agenda on May 2nd. The topic of discussion
was Children’s Mental Health Issues, which involved an interview with Michael
Kirby, from the National Strategy on Children’s Mental Health. Michael is a
retired Canadian Senator. He spoke about Canada and our provinces providing
services for children with mental health needs. The next 45 minutes of the
program, teachers, parents and social workers discussed the topic. The program
was very enlightening. She suggested we visit tvo.org to view the program on
video replay.
Lisa announced that before the June 12 SEAC meeting, we will share a light
dinner here at the Catholic Education Centre.
Report from Trustees –
Mary DiMenna reported that at the April 22nd Board Meeting, trustees were
introduced to Nils Lau, who was elected along with present Student Trustee
Chynna Resendes, to the position of 2008-2009 Student Trustee. Nils Lau will
participate as 2008-2009 Designate until his official term begins on August 1,
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2008.
Deputy Chief of Police Al Frederick, Former Chief of Police Glenn Stannard, and
Constable Geoff Stotts, representatives from the Organizing Committee for the
2009 Special Olympics Provincial Summer Games were present at the April 22nd
Board Meeting to provide an overview of the event that will be co-hosted by the
Windsor Police Services and the City of Windsor from July 23 to July 26, 2009.
Schools are invited to be involved by volunteering for the event and hosting a
“Torch Run” Walk for their school. They are also invited to create a “tag line”
for the 2009 Provincial Games and a Provincial Games logo, with prizes for the
winning schools.
Paul Boots and Chris Stollar, coordinators for the board’s new Opportunity
Diploma and Continuous Intake Coop programs provided an overview of the new
program that offers an opportunity to assist students, regardless of their age, who
have left the secondary school system, obtain a high school diploma through
cooperative education in a workplace environment. Since September 2007, 122
students have enrolled in the program. Of those students, approximately 40 have
now earned their diplomas by participating in this program.
The SEAC meeting Minutes of February 14, 2008 were received as information
by the trustees.
13.

Report from Superintendent –
Cathy Geml reminded the committee of the upcoming Elementary Day of
Champions, on May 21 at the Noveletto Centre. This is an expansion to the
Secondary Day of Champions, which has taken place the past few years.
Cathy reported that St. Gabriel School was awarded the Bea DeBernardi Award
for Inclusive Education from Windsor Community Living. The staff and students
at St. Gabriel Catholic School were recognized for their remarkable efforts in
building a school community that welcomes and supports all students to learn,
contribute, and participate with their same-age peers in regular classrooms and in
all aspects of school life.
Cathy advised that the Special Education Board Plan will encompass
amendments only for this year. She has no information to date on the extent of
the plan for next year, but it will be aligned with Board Improvement plans and
she will advise the SEAC committee at a later date when we have been informed.

14.

New Business – None

15.
16.

Association Reports – None
Closing Prayer
For our closing prayer, we said the Hail Mary and were asked to remember those
employees who are ill, especially Rosemary Limarzi our Communications Co-Ordinator.

17.

There being no further business, the SEAC meeting of May 15, 2008 adjourned at
7:10 p.m.
Date of next meeting – Thursday, June 12, 2008

/sl
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SPECIAL EDUCATION ADVISORY COMMITTEE
FOR THE TERM DECEMBER 1, 2006 TO NOVEMBER 20, 2010

ASSOCIATION

MEMBER

ALTERNATE

Integration Action for Inclusion

Anne Marie Drkulec

Michelle Friesen

Community Living Windsor/Essex

David Beresford

no appointment

Windsor Down Syndrome Association

Paula Nantais-Murphy

Michelle Mastellotto

Learning Disabilities Association

Bev Clarke

Sonia Sovran

Autism Ontario Windsor-Essex

Cas Graham-Stuart

Bill Spadafora

High School Council

Claudio Del Duca

Michelle Del Duca

Maryvale Adolescent & Family Services

Tom Aymar

no appointment
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: John Macri
DIRECTOR OF EDUCATION: Joseph Berthiaume
Telephone: (519) 253-2481 FAX: (519) 253-0620

April 15, 2008

Ms. Bertha Beresford & Family
1547 Buckingham Drive
Windsor, Ontario
N8T 2A3
Dear Ms. Beresford:
David Beresford: March 16, 2008
As a tribute to David’s many years of service to the Special Education Advisory
Committee here at the Windsor-Essex Catholic District School Board, we wish to
enclosed a copy of the prayer said in his honour at our April 10 S.E.A.C. Meeting.
David had deep empathy and interest in improving life for children with special needs,
especially through Community Living, Windsor-Essex. This compassion for exceptional
children will be his legacy, and we wish you and his family to have a copy of our prayer
in his memory.
Sincerely,

Lisa Soulliere, Chair
Special Education Advisory Committee
Windsor-Essex Catholic District School Board

Cathy Geml, Superintendent
Learning Support Services
WECDSB

/sl

“Learning together in faith and service”
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1325 California Avenue
Windsor, ON N9B 3Y6
CHAIRPERSON: John Macri
DIRECTOR OF EDUCATION: Joseph Berthiaume
Telephone: (519) 253-2481 FAX: (519) 253-0620

April 4, 2008

Bev Clarke
Executive Director
Learning Disabilities Association
Of Windsor-Essex County
647 Ouellette Avenue, Suite 106
Windsor, Ontario
N9A 4J4
Dear Ms. Clarke:
This is to advise that, at the regular Board meeting of April 1, 2008, the trustees
approved the appointment of Sonia Sovran as your Association’s alternative
representative to the Board’s Special Education Advisory Committee (SEAC) for the
remainder of the four-year term that began December 1, 2006.
We welcome Sonia, and look forward to working with her on the Committee.
Sincerely,

Cathy Geml
Superintendent of Education
Learning Support Services
/sl

“Learning together in faith and service”
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For Immediate Release
May 14, 2007

1st ANNUAL ELEMENTARY DAY OF CHAMPIONS
On Wednesday, May 21, 2008, Windsor-Essex Catholic District School Board will host
the 1st Annual Elementary Day of Champions for students in grades 6, 7 and 8 who will
be entering the Life Skills programs in high school. This “crazy Olympics” style event
promotes a sense of community among elementary students, staff members, and
volunteers from our Life Skills programs in local Catholic high schools. Participating
elementary schools this year include Christ the King, Holy Cross, Holy Name, H.J.
Lassaline, L.A. Desmarais, Notre Dame, Our Lady of the Annunciation, Our Lady of
Perpetual Help, Queen of Peace, Sacred Heart, Stella Maris, St. Angela, St. Bernard
(Windsor), St. Francis, St. Gabriel, St. Gregory, St. James, St. John, St. John the
Baptist, St. John the Evangelist, St. Joseph, St. Louis, St. Pius X, and St. William.
All media are welcome to attend this event. Students and staff will be available for
interviews.
DATE:

May 21, 2008

SCHEDULE: 10:00 – 10:15
10:15 – 10:30
10:30 – 11:45
11:45 – 12:10
12:10 – 12:40
12:40 – 1:00
LOCATION:

Registration
Opening Ceremonies
Team Games
Parade of Banners and Cheers
Lunch
Presentation of Medals and Dismissal to Buses

Novelletto Rosati Sports & Recreation Complex, 3939 Carmichael
(MicMac Park), Windsor

Thank you for your consideration.
For further information contact:
Karen Kessler, Special Education Coordinator, 519-253-2481 ext. 1113
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Please join us . . .
WINDSOR-ESSEX CATHOLIC DISTRICT SCHOOL BOARD
is hosting the

First Annual

Elementary DAY OF
CHAMPIONS
Wednesday, May 21, 2008

Approximately 85 future Life Skills students from grades 6, 7 and 8 in our
Catholic elementary schools, along with their teachers and support staff, will
be participating in a day of “Crazy Olympics” style games and activities.
Location:

Novelletto Rosati Sports & Recreation Complex
3939 Carmichael Drive (Mic Mac Park)
Windsor, ON
Schedule of Events
10:00 – 10:15
10:15 – 10:30
10:30 – 11:45
11:45 – 12:10
12:10 – 12:40
12:40 – 1:00

Registration
Opening Ceremonies
Team Games
Parade of Banners and Cheers
Lunch
Presentation of Medals and Dismissal

For more information, please contact Karen Kessler, Special Education
Coordinator, 253-2481 ext. 1113.
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Greetings,
Just a reminder that the 5th annual Secondary Day of Champions takes
place at Cardinal Carter on Thursday, June 12 (rain date: June 13).
We would be honoured to have someone from Senior Administration and/or
the Board of Trustees to bring greetings from the Board. Opening
ceremonies begin sometime between 9:30-10:00 (depending on the arrival of
the city buses).
If you are able to attend at this time, and would be willing to say a few
words to the participants during opening ceremonies, please let me know so
that we can include this in the script.
Hope to see you there! Thank you for your support.
Karen Kessler
Special Education Co-ordinator, WECDSB
(519) 253-2481 ext. 1113
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Please join us . . .
CARDINAL CARTER CATHOLIC SECONDARY SCHOOL
is hosting the

Fifth Annual

DAY OF CHAMPIONS
Thursday, June 12, 2008

Approximately 125 students from the Life Skills classes in our Catholic
secondary schools, along with their teachers and support staff, will be
participating in a day of “Crazy Olympics” style games and activities.
Location:

Cardinal Carter Catholic Secondary School
120 Ellison Ave.
Leamington, ON

**On the tennis courts**

Schedule of Events
9:00 - 9:30
9:30 – 9:45
9:45 – 11:30
11:30 – 12:00
12:10 – 1:00

Registration
Opening Ceremonies
Team Games
Parade of Banners and Cheers
Lunch, Awards and Prizes

The winning team brings home the Cougar Cup. Plan to
come out and cheer on the Champions!
For more information, please contact Ryan Coristine, Department Head of
Special Education, Cardinal Carter CSS: 322-2804 ext. 37.

